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Utah Board of Higher Education 
Friday, October 29, 2021 

Academic Education Committee 
 

 
 
8:00 AM – 8:05 AM Welcome—Arthur Newell 

 
8:05 AM – 8:15 AM  Discussion: Academic Education Committee priorities and strategic plan 

responsibilities status update—Julie Hartley .………………………...TAB A  
 
8:15 AM – 8:30 AM Discussion of strategic plan tactic: Ensure concurrent enrollment is 

accessible for all students—Julie Hartley, Cyd Grua…..………….TAB B 
 
8:30 AM – 8:40 AM Discussion of strategic plan tactic: Help institutions in their efforts to 

recruit and retain a diverse faculty and staff—Julie Hartley………TAB C 
  
8:40 AM – 8:55 AM  Discussion of strategic plan tactic to support presidents in meeting 

expectations of the Board and to streamline presidential reviews and 
policies—Geoff Landward..…………………………………………………..TAB D 

 
8:55 AM – 9:25 AM Discussion: Voice of Consumer Report—Cicero…………..…………….TAB E  
. 
9:25 AM – 9:45 AM  Discussion: Statewide Marketing Campaign—Trisha Dugovic…..TAB F
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MEMORANDUM 

MEMORANDUM 

TAB A 

October 29, 2021 
 

Strategic Plan Update: Board Committee Priority 
Review 
 
In 2020, Utah’s two higher education systems merged, creating a single system of 16 higher education 

institutions. The Utah Board of Higher Education adopted a comprehensive strategic plan in May 2021 to 

guide the newly-merged system for the next five years. To develop the strategic plan, the Board and the 

Office of the Commissioner of Higher Education engaged in a rigorous, collaborative, and creative process 

that built on past initiatives from previous boards and incorporated feedback from institutions, state 

leaders, students, faculty, and other stakeholders. The Board’s strategic plan focuses on six key priorities:  

• System Unification • Completion 

• Access • Workforce Alignment 

• Affordability • Research 

 

The strategic plan is guided by two main themes: 

1. Alignment of measures between statewide postsecondary attainment goals and performance-

based funding 

2. Centering of educational equity and inclusion, so that higher education opportunities exist for all 

Utahns 

The Commissioner’s office has assigned strategies from the plan to specific board committees. This does 

not mean a specific strategy will not impact other committees, but rather that an identified committee will 

be keeping an eye on the progress of its assigned strategies and actively work to shepherd the strategies 

along. (A note: The Academic Education and Technical Education Committees share responsibility for 

numerous strategies, as they affect both degree-granting and technical institutions; the Academic 

Education Committee is also assigned some tactics that fall under strategies assigned to the Student 

Affairs Committee.) 

 

The Commissioner’s office developed project plans for each tactic identified in the strategic plan, as well 

as an implementation timeline for the next 12 months. The Commissioner’s office presented the first 

progress report on the strategic plan at the September 2021 Board meeting. Progress reports will be 

updated monthly and will be available on ushe.edu. 
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Committee Discussion 

The Academic Education Committee is asked to review strategies and tactics in the attachment to 

prioritize and verify the efforts are moving in the right direction. 

 

The committee will have detailed conversations about three tactics:  1. Ensure concurrent enrollment is 

accessible for all students (TAB B); 2. help institutions in their efforts to recruit and retain a diverse 

faculty and staff (TAB C); and 3. support presidents in meeting expectations of the Board and streamline 

presidential reviews and policies (TAB D). 

 

Commissioner’s Recommendation  

Information item only; no action required. 



USHE Strategic Plan
Academic Education Committee Priorities

October 29, 2021
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MEMORANDUM 

TAB B 

October 29, 2021 
 

Technical Education and Concurrent Enrollment in High 
School 
 
Priority: Access 

 

Strategy: Ensure high school students are meaningfully informed on scholarships, dual enrollment 

(concurrent enrollment and technical education) opportunities, financial aid, and higher ed pathways. 

 

Tactic (DG, TE, or both): (DG & TE) Make CE and TE accessible for all secondary students by 

standardizing processes and communicating options to students. 

 

1) COLLABORATIVE START: ASSESS (Executive Staff) 

Narrative- Long-term Vision for Tactic (What is it that we want to accomplish with this tactic 

overall? Where are we now? What does success look like?): 

Standardize structural and systemic processes to ensure access of CE and TE in high school 

 
Objectives (Specific outcomes that will accomplish the long-term vision): 

1. Identify processes and policies of college credit in high school (CE and TE), including co-

transcript creation, outreach and communication to students, admissions processes, and data 

collection (tie to audit for “Simplify Application Process” tactic). 

2. Ensure access across the state to courses aligned with Opportunity Scholarship and PRIME 

eligibility; work with LEAs and institutions to ensure adequate TE and CE course offerings. 

3. Connect and advise high school students on dual enrollment opportunities 

a. Partner with LEAs to use Hillcrest Model to recruit underrepresented students to take 

advanced coursework  

b. Partner with USBE to develop and offer a statewide CE Career and College Success 

course  

c. Partner with USBE on dual enrollment messaging, recruitment, and expectations 

i. Education Coordinating Committee conversation on the importance of closing 

attainment gaps in CE/TE) 

ii. Provide information and materials on dual enrollment for high school 

counselors on dual enrollment and expectations 
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High-level Timeframe (What objectives can we accomplish now? Next? Later?): 

• December 2021: Identify processes and policies of college credit in high school (CE and TE), 

including co-transcript creation, outreach and communication to students, admissions 

processes, and data collection (tie to audit for “Simplify Application Process” tactic). 

• Create and implement processes for tracking and ensuring access across the state to courses 

aligned with Opportunity Scholarship and PRIME eligibility; work with LEAs and institutions to 

ensure adequate TE and CE course offerings. 

o Spring 2021: Work with CE Directors to assess coverage of Opportunity Scholarship 

courses  

o Fall 2022: Work with Technical Colleges to assess coverage of TE opportunities 

o Fall 2022/Spring 23: Track offerings of CE Opportunity Scholarship courses in high 

schools; reach out to high schools not offering three CE courses required by scholarship 

o Fall 2022: Engage TE in USHE-USBE CE/TE alignment process  

o July 2023: Report both CE and TE for AY23 to the Board  

• Partner with LEAs to use Hillcrest Model to recruit underrepresented students to take advanced 

coursework  

o Fall 2021: Develop model for selecting high schools to participate in recruitment efforts 

of non-self-selecting students (past pilots suggested these students will be 

predominantly underrepresented populations); secure funding for participating high 

schools if needed. 

o Spring 2022: USHE institutions identify pilot high schools; high schools work to 

identify students to recruit into CE 

o April 2022: High schools have recruited and enrolled target students into CE course(s) 

for the upcoming school year 

o AY2022-2023: First cohort of students enrolled in CE through the recruitment efforts 

o July 2023: Recruitment efforts included in CE General Report and shared with the 

Board 

• Partner with USBE to develop a statewide college and career readiness course paired with a CE 

college success course. 

o USBE curriculum specialists develop a college and career connections (CCC) curriculum 

for high school students with the intent of offering course for CE credit 

o December 2021: CCR course approved by the Board   

o December 2021: USHE institutions submit courses for approval of CE alignment 

effective Fall 2022. Aligned courses included in SY23 CE Master List 

o Fall 2022: CE Career and College Success course offered in high schools 

• Partner with USBE to ensure consistent messaging around CE and TE opportunities and 

expectations, student eligibility and indicators of readiness for college-level instruction, and 

benefits of post-secondary opportunities 
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o Fall 2021: Education Coordinating Committee conversation on importance of closing 

attainment gaps in CE/TE 

o Spring 2022: Coordinate with USBE to provide system-level advising materials (such as 

CE Math placement guidance) for school counselors  

Levers required: 

• Funding 

• Research/analysis 

• Legislation/policy 

• Board involvement/external stakeholder involvement 

 

Project Developers: Julie Hartley, Cyd Grua, Kim Ziebarth, Melanie Heath 

 

2) COLLABORATIVE DEVELOPMENT: EXAMINE DATA, ENGAGE & PLAN (Project 

Developers) 

 

Narrative- Shorter-term Project Plan (What objectives can be accomplished within the next 12 

months?): 

 

Examine the processes used for the two college-in-high-school programs overseen by the Board of 

Higher Education, TE and CE, and ensure that they are as parallel and as standardized as possible. 

 

Ensure students have access to the TE and CE programs needed for eligibility in the PRIME program 

and Opportunity Scholarship. 

 

Proactive coordination with USBE and school counseling programs to communicate TE/CE 

opportunities, requirements, and recruitment efforts. 

 
Office resources needed: (personnel (detailed), consultant, etc.) 

Lots and lots of staff time and attention; strong partnerships with institutions, USBE, and LEAs. 

 

Timeline, with milestones for each objective, within the next 12 months (when will the levers 

need to be “pulled”?): 

• Fall 2021: Create and implement processes for tracking and ensuring access across the state to 

courses aligned with Opportunity Scholarship and PRIME eligibility; work with LEAs and 

institutions to ensure adequate TE and CE course offerings 

• Spring 21: Work with CE directors to ensure coverage of Opportunity Scholarship courses; work 

with technical colleges to ensure coverage of TE opportunities 
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• Fall 21/Spring 22: Track offerings of CE Opportunity Scholarship courses in high schools; reach 

out to high schools not offering three CE courses required by scholarship 

• Fall 2021: Develop and publish model for selecting high schools to participate in recruitment 

efforts of non-self-selecting students (past pilots suggested these students will be predominantly 

underrepresented populations); secure funding for participating high schools if needed 

• January 2022: Schools use data to identify students to recruit into CE 

• April 2022: Schools have recruited and enrolled target students into CE course(s) for the 

upcoming school year 

 
Benchmarks/measures (How are we measuring success for each objective? That it was “Completed”? 

A change in specific rate? Any indicators that we are “off track?”): 

• CE and TE courses for Opportunity Scholarship and PRIME eligibility available at most high 

schools  

• Hillcrest Pilot for recruiting non-self-selecting students into CE has expanded to first cohort of 

high schools and students 

• CE College and Career Success course available for students 
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MEMORANDUM 

TAB C 

October 29, 2021 
 

Faculty Diversity 
 
Priority: Access 

 

Strategy: Support institutions as they work to increase the diversity of faculty and staff, with a focus on 

race/ethnicity; sex/gender; different abilities; and other intersecting social categories.  

 

Tactic (DG, TE, or both): (DG & TE) Determine baseline state of diversity within the USHE; review 

and update policies and procedures in order to support efforts to attract and retain diverse faculty and 

staff; facilitate collaboration on best equitable hiring and retention practices.  

 

1) COLLABORATIVE START: ASSESS (Executive Staff) 

Narrative- Long-term Vision for Tactic (What is it that we want to accomplish with this tactic 

overall? Where are we now? What does success look like?): 

 

Increase the representation of faculty and staff from underrepresented populations within the Utah 

System of Higher Education. 

 

Objectives (Specific outcomes that will accomplish the long-term vision): 

1. Determine baseline state of diversity at institutions and within the system through a State of 

Diversity report based on qualitative and quantitative data 

2. Review policy and associated reporting requirements and update where necessary to support 

USHE institutions in their efforts to attract and retain diverse faculty and staff 

3. Board goals and a plan for measuring progress designed and in place 

4. Creation of systemwide collaborations/mentoring  

5. Regular collection and monitoring of data to track progress toward goals 

 
High-level Timeframe (What objectives can we accomplish now? Next? Later?): 

8 months: 

• Quantitative and qualitative report on current state of diversity  

• Identify gaps in information and where further research is necessary 
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12-18 months: 

• Updates to policy and reporting tools used to measure the work, retention, and employment 

status of diverse faculty and staff  

• Identify and facilitate sharing of best practices on recruitment and retention of diverse faculty 

and staff  

• Develop a system framework to assist institutions with institutional action plans 

• Institutions set individual targets, goals, and action plans 

• Board sets goals for the system 

 

Longer term: 

• Creation of systemwide collaborations/mentoring and tools for sharing best practices  

• Collect and monitor data to track progress toward goals 

 

Levers required: 

• Funding 

• Research/analysis 

• Legislation/policy 

• Board involvement/external stakeholder involvement 

 

Project Developers: Lais, Geoff, Julie, Eden, Steve, Cyd 

 
2) COLLABORATIVE DEVELOPMENT: EXAMINE DATA, ENGAGE & PLAN (Project 

Developers) 

 

Narrative- Shorter-term Project Plan (What objectives can be accomplished within the next 12 

months?): 

1. Assess the state of diversity and EDI processes in the system 

Identify and examine data: 

a. January-August 2021: Survey CAOs, COP, CDOs, faculty senate leaders re: needed 

system supports for institutional efforts to diversity faculty 

b. December 2021: Identify existing qualitative data on the experiences of faculty and staff 

of color, LGBTQ faculty, and women (i.e., sense of belonging, teaching and research 

experiences, tenure processes, and their experiences related to equity and inclusion on 

and off campus) 

i. What does the existing quantitative data tell us about representation at 

individual institutions and across institutions?  
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c. December 2022: Identify what qualitative data might be available and/or where 

qualitative research may need to be implemented 

i. Identify whether existing campus climate surveys are tracking the experiences 

of faculty and staff along with students (see https://opair.psu.edu/community-

survey/dashboards/total/)  

ii. Conduct group dialogues to understand the nuances of faculty and staff of color 

experiences in Utah 

d. December 2022: Inventory existing institutional practices on hiring/retention 

(including hiring policies, training for search committees, training for 

deans/department chairs and tenure committees, student evaluation forms, etc.)  

e. January 2022: Identify where additional data/qualitative research or campus self-

assessments may be needed 

f. February 2022: Compile existing quantitative and qualitative data into a draft report on 

the state of diversity within the system, with special attention to gaps in data and 

challenges facing faculty of color and challenges stemming from gender. Solicit feedback 

online from faculty and staff. 

g. March 2022: Faculty and staff feedback incorporated into report draft 

h. June 2022: State of Diversity draft report shared with Academic Education Committee 

i. July 2022: State of Diversity report shared with Board  

 

2. Engage with stakeholders and plan for policy updates: 

a. July 2022: Create an equity audit framework to assess faculty policies with a focus on 

Equity, Diversity, and Inclusion and solicit feedback from target faculty 

b. December 2022: Purposely involve CAOs, CDOs, faculty senate leadership, and 

faculty/staff from underrepresented groups in examining and recommending updates 

to:  

i. Policy (esp. R120, R208, R223, R801, R805, R481, R483, and R485)  

ii. Associated system-level reporting documents (S-11, Annual Tenure Reports, 

R805 report)  

c. December 2022: Compile recommendations on best practices for hiring, retention, and 

creating inclusive campus environments:  

i. Identify information on best practices for hiring, retention, and creating 

inclusive campus environments 

ii. Recommend system tools for facilitating collaboration on best practices (i.e., 

electronic repositories; special meetings of key leadership groups, etc.)  

d. Implementation: Update policies and reporting tools: 

i. January 2023: Academic Affairs staff, Technical Education staff, Lais, and Geoff 

draft possible policy updates 

https://opair.psu.edu/community-survey/dashboards/total/
https://opair.psu.edu/community-survey/dashboards/total/
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ii. February 2023: Policy drafts vetted by appropriate affiliate/expert groups: 

CAOs, UCFSL, CDOs 

iii. March 2023: Policy drafts vetted by Council of Presidents 

iv. April 2023: Policy drafts vetted by Academic Education Committee and 

Technical Education Committee where appropriate 

v. May 2023: Policy drafts forwarded to the full Board for approval 

e. December 2022: Design system tools and strategies for sharing best practices on 

equitable hiring and retention practices, systemwide mentoring and training, etc. 

i. AY22: Continuing support of Utah Women’s Leadership Exchange (UWLE) 

ii. AY23: Design mentoring program for BIPOC faculty and staff similar to UWLE 

iii. AY23: Other systemwide collaborations that arise from the planning and 

engaging phases 

 

3. Institutional and system goals for increasing diversity 

a. December 2022: Institutions set goals and draft campus action plans 

b. February 2023: Institutional goals presented to Academic Education Committee 

c. March 2023: Board determines goals for the system 

d. Ongoing Data and monitoring of progress toward goals 

 

Office resources needed: (personnel (detailed), consultant, etc.) 

Academic Affairs staff, Technical Education staff, IR staff, Lais Martinez, Geoff Landward 

 
Timeline, with milestones for each objective, within the next 12 months (when will the levers 

need to be “pulled”?): 

 
• May 2022: State of diversity report shared with the Board 

• December 2022: Identification of existing institutional practices and national best practices 

• December 2022: Updates to existing policies and associated reporting requirements approved 

by the Board 

• March 2022: Determination of institutional goals/campus action plans 

• May 2023: Board determines system goals and means of tracking progress 

• July 2022: Creation of collaboration/mentoring opportunities; repositories for sharing best 

practices 

 
Benchmarks/measures (How are we measuring success for each objective? That it was “Completed”? 

A change in specific rate? Any indicators that we are “off track?”): 

 
• State of diversity report shared with the Board 
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• Annual collection and monitoring of quantitative and qualitative data on underrepresented 

faculty and their experiences at institutions to  assess the impact of policies on increasing and 

retaining faculty and staff from underrepresented groups 

• Creation of systemwide collaboration and mentoring programs and regular assessment of those 

programs 

• Creation of systemwide responsitories of best practices with regular updates 

a. Assess impact of collaboration and mentoring program via surveys  
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MEMORANDUM 

MEMORANDUM 

TAB D 

October 29, 2021 
 

Revisions to R208, Resource and Review Teams and 
R209, Evaluation of Presidents  
 
Two years ago, the Board adopted R805, Gender, Race, and Ethnicity Representation Within the Utah 

System of Higher Education Workforce. Under this policy, the System’s chief economist develops a 

demographic report assessing the number of faculty and staff, faculty tenure status and rank, and  

salaries, all disaggregated by gender, race, and ethnicity for each institution. The policy directs presidents 

to analyze that demographic data; develop strategies that foster a diverse, representative, and equitably 

compensated workforce; and report their progress to their resource and review team annually.  

 

Although R805 specifically references resource and review teams, the policies that govern resource and 

review teams and presidential performance reviews—R208 and R209—do not reflect R805. In its 

strategic plan, the Board directed the Commissioner to revise R208 and R209 to ensure the resource and 

review teams and evaluation committees include presidents’ efforts to foster a diverse, representative, and 

equitably compensated workforce as part of the evaluation criteria.  

 

Accordingly, these proposed revisions to R208 and R209 add references to R805 and incorporate 

language from R805 as part of the evaluation criteria for presidents. These revisions will help the Board 

better support the presidents in their efforts to provide students with an educational experience rooted in 

diverse perspectives, experiences and backgrounds. 

 

Commissioner’s Recommendation  

 
The Commissioner recommends the Committee approve this item and forward it to the Committee of the 

Whole on the consent calendar where the full Board can adopt the revisions to R208, Resource and 

Review Teams and R209, Evaluation of Presidents effective immediately. 

 

Attachments  

 

 
 



 
 

R208, Resource and Review Teams1  
 
R208-1 Purpose: The purpose of this policy is to help the president be successful in his or her 

responsibilities through (1) regular communication between the presidents and Regents; (2) informing 

the Regents about institutional issues and problems in a timely manner; (3) appointing liaisons between 

the Board of Regents and institutional Boards of Trustees; and (4) providing a mechanism for annual 

performance review of each president.  

 

R-208-2 References  

2.1 Utah Code §53B-2-102, Board to Appoint President of Each Institution 

 

2.2 Utah Code §53B-2-103, Board of Trustees – Powers and Duties 

 

2.3 Utah Code §63G-2-20, Right to Inspect Records and Receive Copies of Records 

 

2.4 Utah Code §63G-2-302, Private Records 

 

2.5 Board Policy R220, Delegation of Responsibilities to the President and Board of Trustees 

 

2.6 Board Policy R209, Evaluation of Presidents 

 

2.7 Board Policy R805, Gender, Race, and Ethnicity Representation within the Utah System of 

Higher Education Workforce 

 

R208-3 Definitions 

3.1 Confidential means the document is a “private record” under Utah Code §63G-2-302. As a 

private record, any such documents are exempt from public records requests and shall not be 

disclosed except pursuant to Utah Code §63G-2-201(5). 

 

3.2 Resource and Review Team means a team of two Regents and the Chair and Vice-Chair of 

the institution’s Board of Trustees. This four-person team acts as the Resource and Review Team 

for its respective institution.  

 

R208-4 Policy 

                                                      
1 Adopted XXX; amended XXX 

Formatted: Font: Not Bold

Formatted: Font: Not Bold

Formatted: Font: Not Bold

http://www.le.state.ut.us/~code/TITLE53B/htm/53B02003.htm
http://le.utah.gov/~code/TITLE53B/htm/53B02_010300.htm
http://le.utah.gov/~code/TITLE63G/htm/63G02_020100.htm
http://le.utah.gov/~code/TITLE63G/htm/63G02_030200.htm
http://www.utahsbr.edu/policy/R220.pdf
http://www.utahsbr.edu/policy/r209.htm
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4.1 Fall Meeting: During the months of September through November each president shall 

meet with his or her Resource and Review Team. 

 

4.1.1 Objectives: The objective of the fall meeting is to (1) identify the ways the Board of 

Regents and the Board of Trustees can better assist the president, (2) update the resource and 

review team regarding progress on the institution’s strategic goals and to discuss ongoing or 

potential issues important to the president and the institution.  

 

4.1.2 Agenda: The president is to set the agenda and conduct the meeting.  

 

4.1.3. Report: There shall be no written or formal report of the fall meeting.  

 

4.2 Spring Review: During the months of March through May, the resource and review team 

shall evaluate the president’s performance. 

 

4.2.1 Objectives: In addition to the objectives of 4.1.1., the objective of the Spring review is 

to review of the president’s performance, and to identify areas of success and areas that need 

improvement.  

 

4.2.2 Agenda: The chair of the resource and review team shall set the agenda in 

consultation with the president.  

 

4.2.3 Report: The resource and review team shall produce a written and confidential report 

pursuant to section 5.4. 

 

4.2.4 Criteria for Evaluation: The resource and review team shall assess the president’s 

performance in the following areas: 

 

4.2.4.1 Institutional Vision and Strategic Goals: The resource and review team 

shall review institutional mission and the president’s vision for the institution and the 

strategic goals associated with that vision. The team will discuss with the president his or 

her progress toward accomplishing the goals. The team should interview the president’s 

executive team regarding the strategic goals, whether the president effectively 

communicates his or her priorities, and the president’s overall performance. 

 

4.2.4.2 Presidential Effectiveness: The resource and review team, in collaboration 

with the president, shall identify issues, challenges, and problems which impede the 

accomplishment of identified priorities and goals. Such problems may relate directly to 

the institution, the president’s executive team, the president’s performance, or the 

president’s relationship with the Board of Trustees, the Board of Higher Education and 
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other stakeholders.  The team will work with the president to identify his or her strategies 

for addressing the challenges or problems, record those strategies in the evaluation 

report, and follow up with the president during the fall meeting regarding his or her 

progress at resolving the challenges or issues. 

 

4.2.4.3 Equity, Diversity, and Inclusion: The resource and review team—using the 

annual demographic report provided by the Commissioner’s Office—shall assess the 

president’s progress toward fostering a diverse, representative, and equitably 

compensated workforce across all levels of faculty and staff, and providing students with 

an educational experience rooted in diverse perspectives, experiences and backgrounds in 

accordance with R805. 

   

4.3 Liaisons: The resource and review team shall function as liaisons between the institution 

and the Board of Regents. As time and circumstances permit, the resource and review team shall 

do the following: (1) visit campus, (2) attend trustee meetings, (3) attend campus events–

especially commencement ceremonies, (4) identify specific ways that the Board of Regents can 

build a positive and productive relationship with the Board of Trustees and president, and (5) 

coordinate and facilitate communication between the Board of Regents, Board of Trustees, and 

the president. The team chair shall note such activities and suggestions in the written report to 

the Board of Regents. 

 

4.4 Integration with R209 Evaluation: Pursuant to Regents’ Policy R209, presidents are to 

be comprehensively evaluated following the first year of employment, and every fourth year 

thereafter. During the year of R209 comprehensive evaluation, the resource and review team shall 

not conduct a performance review, but will still meet with the president to receive an update on 

the president’s current challenges, successes, and upcoming events or issues. 

 

R208-5 Procedures 

5.1 Appointment of Resource and Review Teams: Each resource and review team shall 

consist of the Chair and Vice-Chair of the institution’s Board of Trustees and two Regents. The 

Regents’ Chair shall (1) appoint the two Regents to serve on the Resource and Review Team, (2) 

notify the chair and vice-chair of the institutional Board of Trustees as to their responsibility to 

serve on the institution’s resource and review team, and (3) designate the chair of the resource 

and review team. 

 

5.2 Interaction with Board of Trustees and Consultation with Regents’ Committees: 

In preparation for the spring review, the resource and review team should consult with the Chair 

and Vice-Chair of the Regents, the Chair and Vice-Chair of the Trustees and the Commissioner to 

identify any concerns or issues with either the president’s performance or institutional direction 

that needs to be addressed.  The Commissioner’s Office will assist and support the team by 

http://utahsbr.edu/policy/R209.pdf
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providing data, guidance or other information necessary for the evaluation, including the annual 

demographic data assessing an institution’s progress toward a diverse, representative workforce 

under R805. 

 

5.3 Written Reports: After completing the annual performance evaluation, the team chair shall 

prepare a written, confidential report of the findings and counsel. The Commissioner’s Office may 

provide a standard report format.  The report shall be marked confidential.  

 

5.3.1 Who Receives the Report: Copies of the report are to be forwarded to the president, 

the chair of the Board of Trustees, the Commissioner, and the Chair and Vice Chair of the 

Board of Regents. The report shall not be disclosed to other individuals or entities without 

Regents’ approval pursuant to Utah Code §63G-2-201. 

 

5.3.2 Presidential Comments: The president shall have opportunity to comment in 

writing on the report. The presidential statement shall be included in the final report prior to 

submitting it to the Board of Regents.  

 

5.3.3 Confidentiality of Spring Review Report: All spring review reports, including 

notes and drafts, all meetings conducted pertaining to the Resource and Review Team’s work, 

and all recommendations and responses, are confidential private records protected from 

disclosure by Utah Code §63G-2-201, 302. 

 

5.3.4 Retention of Presidential Records: Reports (along with presidential comments) 

shall be stored in the president’s personnel file at the Board of Higher Education office.  

 

5.3.5 Board Review of Report: The report shall be reviewed in closed session by the 

Board of Regents—typically at the next regularly scheduled meeting. The Chair of the Board 

of Regents may direct a resource and review team to report to the Board of Regents on a more 

frequent basis 

 

http://le.utah.gov/~code/TITLE63G/htm/63G02_020100.htm
http://le.utah.gov/~code/TITLE63G/htm/63G02_030200.htm


 
 

R209, Evaluation of Presidents1  
 
R209-1 Purpose: The purpose of this policy is to establish procedures for the comprehensive 

performance evaluation each president in the Utah System of Higher Education. The comprehensive 

evaluation process will reflect the full scope of the president’s duties, general institutional oversight, and 

provide meaningful, substantive feedback from key constituents, regarding the president’s efforts and 

areas of strength as well as the areas that need improvement. 

  

R-209-2 References  

2.1 Utah Code §53B-2-102 (Board to Appoint President of Each Institution) 

 

2.2 Board Policy R120, Bylaws; 3.3.3., Institutional Governance and Administration 

 

2.3 Board Policy R208, Resource and Review Teams 

 

2.4 Board Policy R805, Gender, Race, and Ethnicity Representation within the Utah System of 

Higher Education Workforce 

 

R209-3 Definitions 
3.1 Commissioner of Higher Education:  For purposes of this policy, the Commissioner is 
subject to the same evaluation requirements and criteria where applicable. 

 
3.2 Confidential: As used in this policy, “confidential” means the document is a “private 
record” under Utah Code §63G-2-302. As a private record, any such documents are exempt from 

public records requests and shall not be disclosed except pursuant to Utah Code §63G-2-201(5). 
 
R209-4 Policy 

4.1 Comprehensive Evaluation: The performance of each president will be comprehensively 
evaluated following the first year of his or her tenure and every four years thereafter. The 
comprehensive evaluations shall occur in the spring in lieu of the spring review under R208. The 
Board or the president may request a comprehensive evaluation at a shorter interval. 

 
4.2 Guidelines for Evaluation: The comprehensive evaluation shall adhere to the following 
guidelines in order to make the evaluation process fair, meaningful, and effective: 

4.2.1 Objectivity: Objectivity extends to the criteria to be assessed, the use of verifiable 
data wherever possible, the process for the completion of the evaluation, and the selection 
of persons who will participate in the evaluation. 
 
4.2.2 Clearly-defined criteria that relate to the institution’s missions and 
goals: The criteria for evaluation must encompass an appropriate scope. The criteria 

                                                      
1 Adopted April 26, 1977; amended July 27, 1977; May 17, 1983; September 11, 1987; July 21, 1989; November 4, 1994; 
November 3, 1995, April 22, 2005, April 3, 2009, April 1, 2010, March 29, 2013, March 28, 2014 and February 9, 
2018. 
 

http://www.le.state.ut.us/~code/TITLE53B/htm/53B02003.htm
http://www.utahsbr.edu/policy/r120.htm
http://utahsbr.edu/policy/R208.pdf
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shall include outcome standards that relate the actions of the individual to the mission 
and goals of the institution as well as process criteria that describe the critical behaviors 
of effective leaders. 
 
4.2.3 Meaningful evaluation: Appraisal of an individual’s job performance should be 
made only by those in a position to observe that performance or is directly impacted by 
the president’s performance. Opinions concerning the president’s performance will be 
limited to those faculty, students, staff, and others in positions that afford them sufficient 
interaction with the president to make meaningful judgments. 
 
4.2.4 Well-planned schedule of implementation: The evaluation committee shall 
establish a reasonable timetable for evaluation to provide an adequate period for 
collecting data, interviews, review, and feedback. 
 
4.2.5 Opportunity for response and self-assessment: Each president will have the 
opportunity to complete a self-assessment and provide a response to the evaluation. 

 
R209-5. Procedures 

5.1. Evaluation Committee 
5.1.1. Composition of Evaluation Committee: The evaluation will be conducted by 
an Evaluation Committee of no fewer than three (3) members, including an evaluation 
consultant. The Chair of the Board of Higher Education shall appoint the evaluation 
committee members upon the recommendation of the Commissioner. 
 
5.1.2. Evaluation Consultant/Chair of Evaluation Committee: The evaluation 
consultant shall chair the evaluation committee and shall have extensive experience in 
higher education and evaluating executive performance. The Commissioner of Higher 
Education shall select and retain the services of a qualified evaluation consultant or 
consultants as needed. 
 
5.1.3. Appointment of Evaluation Committee: The Chair of the Board of Higher 
Education, in consultation with the president and the Commissioner, shall appoint the 
evaluation consultant and the other members of the evaluation committee. 

 
5.2. Evaluation Planning 

5.2.1. Planning Meeting: In advance of the evaluation, the evaluation committee chair, 
the Commissioner, and the president may discuss the details of the evaluation and any 
issues that pertain to the evaluation process. 
 
5.2.2. Selection of Interviewees: The evaluation committee shall submit a list of 
potential Interviewees for approval by the Commissioner (for evaluation of presidents) or 
the Chair of the Board of Higher Education (for evaluation of the Commissioner) for 
consideration by the Evaluation Committee. This list shall normally consist of individuals 
both internal and external to the institution who are knowledgeable about the institution, 
and who have had sufficient interaction with or are directly impacted by the president’s 
performance as to make meaningful judgments.  
  
5.2.3. Preparation for Interviews: Prior to conducting confidential interviews, the 
evaluation committee shall meet with the president and his or her resource and review 
team for the purpose of reviewing strategic plans, goals, objectives, relevant policies, 
major challenges, successes and shall review the resource and review team’s prior 
evaluation reports. The Commissioner’s staff will assist and support the committee by 
providing data, guidance or other information necessary to a comprehensive evaluation. 
 

5.2.3.1 The Commissioner’s staff will assist and support the committee by providing 
data and guidance, including the annual demographic data assessing an institution’s 
progress toward a diverse, representative workforce under R805. 

 
5.2.4. Self-Report: The president shall prepare a confidential self-evaluation based 
upon the criteria of evaluation outlined in Section 5.4. of this policy as well as the 
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presidential charge received from the Chair of the Board of Higher Education at the 
beginning of his/her presidency. The self-report shall be submitted to the to the 
evaluation committee. 

 
5.3 Evaluation Process  

5.3.1 Confidentiality: Participants in the evaluation process shall maintain 
confidentiality. The evaluation committee will assure those being interviewed that their 
responses will remain confidential and that only a composite of responses will be made 
available to the Board and the president. 
 
5.3.2 Required Interviews: The evaluation committee should interview a broad range 
of vice presidents, deans, academic and administrative department heads, faculty, 
students, community leaders, alumni, and local and state government leaders. The 
evaluation committee shall also take into consideration input provided by the Faculty 
Senate, Board of Trustees, and Board of Higher Education. The committee may solicit 
written comments about the president’s performance from various internal and external 
constituencies. 
  
5.3.3 Exit Meeting: Prior to the end of the campus evaluation visit, the evaluation 
committee will meet with the president to review the preliminary results and to follow up 
on any questions that may remain. 

 
5.4 Evaluation Criteria: The evaluation committee shall use the following criteria to evaluate the 
president’s performance. 

5.4.1 Vision, Mission, Strategic Planning and Goals 
 

5.4.1.1 The president has established a clear vision for the institution in line with its 
statutory mission and understands his or her role in implementing that vision. 
 
5.4.1.2 The president has established long-range and short-range strategic goals around 
the mission and vision.  The president has established baseline measurements for the 
strategic goals and is tracking measurable outcomes to assess the institution’s progress 
toward achieving those goals. 
 
5.4.1.3 The president has established strategies, tactics, benchmarks and timelines to 
accomplish the strategic goals, and has effectively delegated responsibility for those goals. 
 
5.4.1.4 The president has clearly and effectively communicated the strategic plan and its 
goals to the campus community and has kept the community informed about the 
institution’s progress made toward those goals.  The campus community understands the 
strategic plan for the institution and recognizes how it will help the president achieve his 
or her vision for the institution. 
 

5.4.2 Institutional Fiscal Health 
5.4.2.1. The president demonstrates sound oversight over the institution’s fiscal health, 
including setting budgetary priorities encourage efficient and effective use of resources. 
 
5.4.2.2. The president establishes priorities for fiscal resources in a manner that is 
conducive to achieving institutional goals and objectives. 
 
5.4.2.3. The president evaluates fiscal and budgetary matters as often and rigorously as 
is necessary to properly oversee his or her budget and finance officer’s performance. 
 

5.4.3. Academic/Instructional Leadership and Planning 
5.4.3.1. The president’s strategic planning, priorities and goals supports the critical role 
of scholarship, intellectual diversity and academic freedom. 
 
5.4.3.2. In overseeing the institution’s academic/instructional mission, the president has 
appropriately prioritized teaching quality and focused on students and curriculum. 
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5.4.3.3. The president has directed his or her academic staff to maintain an effective 
academic program review procedure designed to serve as a basis for allocating staff, 
evaluating the quality of instruction, and implementing the institution’s strategic goals. 
 
5.4.3.4. The president has fostered collaboration with businesses, industries and 
government to identify workforce needs and adjusted program offerings to support 
workforce needs. 
 
5.4.3.5. In addition to the criteria listed in this section, the resource and review team, in 
consultation with the president, will establish review criteria that is specific to the 
institution’s specific mission and role, such as research, teaching, outreach, public 
engagement or career technical education. 

 
5.4.4 Personnel 

5.4.4.1 The president’s leadership fosters a positive work environment for faculty and 
staff. 
 
5.4.4.2 The president holds his executive team members and direct reports accountable 
for their performance and takes corrective action when necessary to further enhance the 
institution’s effectiveness. 
 
5.4.4.3 The president seeks the counsel of his or her executive team and ensures they are 
focused on the institution’s strategic priorities.  
 
5.4.4.4 The president effectively determines those issues which are the proper 
responsibility of his or her executive team and those which require the action of the chief 
executive officer, and appropriately delegates responsibility. 
 
5.4.4.5 The president adopts strategies that foster a diverse, representative, and 
equitably compensated workforce across all levels of faculty and staff, and provide 
students with an educational experience rooted in diverse perspectives, experiences and 
backgrounds in accordance with R805. 
 

5.4.5. Decision Making and Problem Solving 
5.4.5.1. The president demonstrates a willingness to assume responsibility for his or her 
decisions and endeavors to fully understand issues prior to making a decision. 
 
5.4.5.2. The president shows an ability to identify potential areas of conflict and 
proactively find solutions before the problem escalates. 
 
5.4.5.3. The president demonstrates an understanding of how the interrelated nature of 
budgeting, curriculum, social and political realities, group interests and pressures, laws 
and regulations impact the management of the institution. 
 
5.4.5.4. The president initiates new ideas and embraces change when necessary to meet 
the institution’s strategic goals and vision.  The president seeks to obtain support from 
stakeholders and sees new ideas to completion. 

 
5.4.6. External Relations and Fundraising 

5.4.6.1. The president establishes positive relationships with the community in which 
the institution is located. 
 
5.4.6.2. The president oversees and encourages a robust alumni program. 
 
5.4.6.3. The president oversees a fundraising/development program that has clear goals 
and strategies.  The president actively cultivates relationships with donors, effectively 
promotes the institution’s vision, and shows successful fundraising efforts. 
 
5.4.6.4. The president collaborates with the other presidents in the system. 
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5.4.6.5. The president successfully navigates relationships with legislators, the 
Governor's office, other state and federal agencies, and with other public officials on 
matters affecting the institution.  The president shows strong understanding of the 
political environment’s impact on the institution and is able to properly adjust strategies 
in the face of those realities.  

 
5.4.7. Relationship to the Institutional Board of Trustees and to the Board of Higher 
Education 

5.4.7.1. The president provides professional leadership for the Board of Trustees or, in 
the case of the Commissioner, for the Board of Higher Education and to present candid 
judgments on matters affecting the institution. 
 
5.4.7.2. The president has presented a strategic plan and vision for the Trustees to 
review and approve.  The president regularly updates the Trustees and Board of Higher 
Education about the institution’s progress towards its strategic goals and seeks counsel or 
assistance when issues arise that may prevent the institution from reaching a goal. 
5.4.7.3. When serious challenges for the institution arise, the president engages the 
Trustees and the Board of Higher Education appropriately and recommends the best 
course of action. 
 
5.4.7.4. The president successfully oversees the day-to-day operations and is able to 
carry out duties which have been or may be delegated or assigned by the Board of Higher 
Education or the Board of Trustees. 

 
5.4.8. Student Engagement 

5.4.8.1. The president establishes expectations and goals for his student services staff 
that encourages student success and well-being, including issues of retention, graduation 
rates, affordability, safety and mental health, and career and academic counseling.   
5.4.8.2. The president prioritizes and fosters a vibrant, challenging and positive learning 
environment for the institution’s students. 

 
5.5. Evaluation Report 

5.5.1. Report Content: The evaluation committee chair shall compile information gathered 
during the course of the evaluation in a confidential, written report, documenting the president’s 
strengths and areas for future focus and improvement. 
 
5.5.2. Opportunity for Response: The chair will submit the final report to the to the 
president for an opportunity to prepare a written response to the report. 
 
5.5.3. Review by Board Officers: The chair shall send the final report and the president’s 
response and self-evaluation to the Commissioner the Chair and Vice Chair of the Board of 
Higher Education. 
 
5.5.4. Review by Board of Higher Education: As soon as practical, the president will meet 
with the Commissioner, the Chair and Vice-Chair of the Board of Higher Education and the Chair 
and Vice-Chair of the Board of Trustees to review the findings and recommendations. 
 
5.5.5. Recommendations to Board of Higher Education: At the conclusion of the 
evaluation process, the Chair of the Board of Higher Education may recommend actions to the 
Board. 
 
5.5.6. Retention of Report in Personnel File: A copy of the evaluation report, together with 
a copy of the president’s self-evaluation and response to the report, will be retained as a 
confidential record in the president’s personnel file. 
 
5.5.7. Confidentiality of Report: The evaluation report, including all notes, drafts, records of 
meetings conducted during the course of the evaluation, and all recommendations and responses, 
are confidential personnel records protected from disclosure by Utah law. 

 
5.6. Application of Evaluation Procedures to Commissioner 
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5.6.1. General Procedures to Be Followed: The evaluation of the Commissioner shall 
generally follow the procedures outlined in this policy for the evaluation of presidents, with 
adjustments to ensure the process is objective. 
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MEMORANDUM 

MEMORANDUM 

TAB E 

October 29, 2021 
 

Voice of the Customer Report (USHE Non-Traditional 
Students in Utah) 
 
The presentation is a follow up to the research by the Cicero Group on non-traditional students was that 

was shared at the July 2021 Committee of the Whole. 

 

Committee Discussion 

The Academic Affairs Committee members can review the presentation findings with the study author 

from the Cicero Group and discuss possible action steps. 

 
Commissioner’s Recommendation  

This is a discussion item only; no action is required. 

 

Attachment 

 

 



USHE
Non-Traditional Students in Utah
July 2021
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Background Information and Justification of Need



Anticipated declines in traditional student enrollment are well documented. In the absence of 
attracting and retaining non-traditional students, Utah institutions of higher education will suffer…
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Historical Enrollment at 
Colleges and Universities1

(millions enrolled/year) 

Historical Birth Rate2

(millions of births/year)

Projected Number of High 
School Graduates3

(millions of births/year)

College enrollment has 
declined 2.1 million 

since 2014

Total births per year 
have dropped 240k 
from 2014 to 2019

High School graduation is 
projected to peak in 2025 
before a long-term decline

Key Takeaways:

• Current demographics trends, exacerbated by COVID-19 implications, have dramatically impacted current and projected college enrollment rates 
• This trend is expected to have long consequences for the education gap as low income and minority students are most significantly affected
• Higher education institutions have already begun to see the impacts of lower enrollment and face critical, long-term decisions

projection 

1 – Source:  National Student Clearinghouse Research Center Term Enrollment Estimates 2014-2021
2 – Source: National Vital Statics Reports 2014-2019
3 – Source: “Knocking at the College Door 10th Edition” Western Interstate Commission for Higher Education 



…but attracting non-traditional students is about much more than institutional survival; it is also a 
social imperative. Successfully serving non-traditional students will accelerate social justice for 
Utah’s women and diverse ethnicities.  Below is just one of many examples: 25–35-year-old women…
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Utah Women Aged 25-35 in Higher Education

40% less likely to be enrolled in post secondary 
education compared to men 

When married, 79% less likely to be enrolled in 
post secondary education compared to married 
men 

With children under 5, 31% less likely to be 
enrolled in post secondary education compared to 
men with children under 5

Sources: Utah Women in Higher Education, 2000-2017

While Utah has relatively similar 
enrollment and degree completion 

rates for men and women in the 
“traditional student” demographic, 

there is a significant discrepancy 
between men and women in the 25-
35 age range. Additional factors such 

as marriage status widen this gap even 
further.



-3.3% -3.7% -3.5%

0.8%

-1.9%
-2.6%

-4.5%

-11.8%

-14.6%

-7.9%

-15.5%
-14.8% -14.9%

-7.8%

Confidential / 6
Sources: “College enrolment and Retention in the Era of COVID,” College Board Research

…One more example of the social imperative in serving non-traditional students is the fact that 
nationally, students of color saw a precipitous drop in college enrollment during the last year, 
particularly at two-year colleges 

Public or Private Non-Profit 4-Year Public 2-Year

Overall AsianAmerican 
Indian / 
Native 

American

Black Hispanic Native 
Hawaiian / 

Pacific 
Islander

White



We know from research conducted for Utah in 2011 that post-secondary degrees and certificates 
have meaningful positive economic, social and personal / familial impact in Utah…
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Economic Social Personal & Familial

• Mean personal annual compensation is 
75% greater among those with a degree 
or certificate.

• Degree or certificate holders are 2.6 
times more likely to work in salaried jobs 
(rather than hourly).

• One quarter (23%) of those without a 
postsecondary degree or certificate have 
experienced more than two years of total 
post-high school unemployment, 
compared to 9% of those with a degree 
or certificate. 

Sources: Prosperity 2020 Report

• Postsecondary degree or certificate 
holders are 11% more likely to report 
happiness with their life than those 
without a degree or certificate.

• Individuals who completed degrees or 
certificates are 9% more likely to indicate 
that they have great marriages and are 
6% more likely to characterize 
themselves as having a good family life.

• Degree or certificate holders are 11% 
more likely to report good health than 
non-degree or certificate holders.  

• Individuals without a degree or 
certificate are more than twice as likely 
to have utilized Medicaid, WIC, and CHIP 
in the last five years, and over three 
times as likely to have utilized food 
stamps.

• Individuals with at least one parent with 
a degree or certificate are 50% more 
likely to complete a degree themselves.

• If a sibling has completed a degree or 
certificate, individuals are twice as likely 
to complete a degree themselves.
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Sources: WGU Segmentation Study 

…and according to research conducted in 2018 we know some of the observable variables that 
best predict whether a non-traditional student will succeed and complete a degree or certificate

Academic 
Background

Strong predictors of success are: 

Attitude and 
Perceptions

Educational 
Experience

• Students who have taken more English, Math and STEM courses
• The number of credits that will be accepted by the institution
• Students who have been out of school for longer

• A higher degree of confidence in their personal abilities and likelihood to 
succeed academically 

• A belief in the value and brand of the institution 

• Interest to actively participate in a learning community or student mentor group
• A clear understanding of their motivations for pursuing a higher education



Confidential / 9

Finally, research from 2012 is very compelling surrounding the primary process obstacles non-
traditional students encounter as they attempt to complete a degree or certificate

Sources: Bill and Melinda Gates Foundation. National study conducted by Cicero Group of tens of thousands of students, prospects, and university and college employees 

Non-Traditional Student Top 5 Pain-Points Not Adequately Addressed by the Institution 

1 Navigating the application and financial aid process

2 Transferability of past credits earned, and competency obtained

3 Course scheduling flexibility

4 The quality of online courses (student learning vs. cost-savings for the institution) 

5 Selecting the right major and classes that result in the best possible job

…Academic support and mentoring

…Parking accessibility

Institutions are aware of 
these priorities. The 

discrepancy lies in what 
students view as adequate 

vs. what the institutions 
view as adequate. The gap 

in these areas is severe.  
Significantly more hands-

on support and guidance is 
required.Additional Pain Points Include:
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Sources: American Community Survey (2019); Prosperity 2020 Study

Overlaying data from the 2019 American Community Survey with findings from the 2011 
statewide study, SUGGESTS that there may be ~220,000 individuals in Utah who have five or more 
semesters completed without a degree or certificate 

8%

15%

13%

19%6%

13%

8%

18% 1

2

3

4

5

6

7

8+

1,962,359 

453,000 

Portion of Utah Population with College 
Credits but No Degree (Ages 25+)

Semesters Enrolled in College or Vocational 
Program Without Receiving a Degree

Key Takeaways: 

• Nearly 20% of students with some college and no degree completed four years (eight semesters) of college
• 25% of individuals who attended 8 or more semesters but did not complete a degree or certificate listed balancing work with school as 

the leading cause for non-completion

486,888 
(25.5%)

1,909,364 
Utah 

Population 
Ages 25+



Best Practices for Supporting Non-Traditional Students
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Financial Aid Best Practices for Supporting Non-Traditional Students

Peer-reviewed studies provide evidence-based practices for how institutions can customize 
financial aid to propel non-traditional students

“When students see evidence that people at their university care about them, students feel more motivated than 
when they perceive stakeholders only care about students identified as the majority.”

Incentivize
Experiment with offering students 

small “bonuses” when they 
accomplish milestones or goals

Simplify Application
Base the awarding of grants on 

documents and information more 
easily obtainable for non-

traditional students; three-year 
average income verified by tax 

returns; lock in candidate’s data 
for entirety of program with one 

simplified annual form to update if 
income has changed in prior year

Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015; Supports for 
Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach

Method of Aid
Experiment with providing aid 

equivalent to 125% of the needed 
time to finish; accrue funding as 

courses are completed

Affordability Requirements
Require that low-income students 

not pay more than a predetermined 
percentage of their discretionary 

income



Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015; Supports for 
Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach Confidential / 13

Simplify the Path
Create a defined degree plan prior to student’s 
enrollment. Provide a narrower selection of 
course pathways to eliminate confusion, simplify 
scheduling, and to improve the quality of classes 
focused on non-traditional students

Intense Support
Significantly increase support systems and 
personnel to provide application support, financial 
aid hand-holding, academic guidance, advocacy, 
mentorship, and career coaching 

Belongingness
Organize non-traditional students into cohorts and 
sections where they will make up the majority of 
the classroom; minimize the size of cohorts to 
engender feelings of belongingness

Improve Transfer Processes
Improve the ease and personalization of 
transferring credits, offer competency-based 
assessments for credit, and liberally expunge 
negative performance in academic history

Workforce Alignment
Generously credit experiential and workplace-
related learning already achieved; illustrate skill 
and knowledge alignment and stackability with 
high-demand jobs to demonstrate compelling ROI

Equitable Access
Provide non-traditional students privileges for 
scheduling, parking, transportation, child-friendly 
study rooms, campus resources, and even day-
care facilities

Similarly, peer-reviewed studies provide guidance on process and service-related best practices 
helping non-traditional students succeed

Process and Service-Related Best Practices for Supporting Non-Traditional Students



Survey Results & Alignment with USHE Strategic Pillars
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To gather more meaningful information about the perceptions of the survey participants, Cicero 
segmented them into four groups to evaluate different demographics and their specific needs

Three segments based on age: Young Adult (25-34 years old), Middle Aged 
(35-49 years old), and Older Adult (50+ years old)

Age

Segmented into three groups depending on their highest education level 
achieved: High School / Technical College, College Stopout, and College 
Degree

Education

Segmented into two groups based on race: Minority (Asian, Black, 
Hispanic, Native American, and Native Hawaiian) or Non-Minority (White)

Minority

Four segments based on SES, which was determined by income level, 
marital status, and having children under 18 years old 

Socioeconomic Status (SES)

Background

• Understand the needs, perceptions, and 
obstacles of prospective non-traditional 
students in Utah 

• Collect information around the structural 
barriers for these students to starting or 
returning to complete their degree / 
certificate

• Provide insight to USHE / WGU on how to 
best attract and support non-traditional 
students

About Survey Respondents

• N=830
• Variety of Education Levels 
• Aged 25+
• 60% Female
• 86% White
• Average Income: $75K
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To better understand the implications and outcomes of the research, we have bucketed key 
findings into the four pillars of the USHE 2021 Strategic Plan

Access
Remove Structural Barriers to 

Entry

0201 03 04

Affordability
Remove Structural Barriers for 

Affordability

Completion
Remove Structural Barriers to 

Graduation

Workforce Alignment
Increase Availability and 

Stackability of High-Demand, 
High Wage Programs

We have all this information.. NOW WHAT?

Aligning with four of USHE’s Pillars from the 2021 Strategic Plan, let’s look through the lens of 
each of the four demographic segments exploring key takeaways, similarities, differences, and 

supporting data from the survey. 
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ACCESS | Remove Structural Barriers to Entry

AGE

1. Cost:
• Nearly 40% of each age 

group worries about cost
• Over 60% of Young Adults 

believe cost will be $20K+

2. Time:
• Middle-Aged adults are the 

most concerned about 
finding time for a degree

3. Perception of Obstruction:
• Older Adults expressed least

concern overall—indicating 
actual concerns are vague

EDUCATION

1. Cost:
• ~60% of people think  

education cost will be <$20K 
yet cost is still primary 
barrier

• College Stopouts have 
higher perception of cost 
than other education 
backgrounds—likely 
because of types of degrees 
pursued

2. Financial Aid Process:
• Those without college 

experience are most 
deterred by financial aid 
processes

MINORITY

1. Cost: 
• Minority groups are more 

likely to believe the cost is 
>$20K compared to Non-
Minorities

2. Acceptable Grades:
• Notable concern of 

Minorities: confidence in 
maintaining 
acceptable grades

3. Language Barrier:
• English as a non-primary 

language impacts 15% of 
Minority individuals; for 7% 
of Minority individuals, it is 
the #1 barrier

SOCIOECONOMIC STATUS

1. Knowing Where to Begin:
• Lower SES groups know less 

where to begin their 
journey (36%) compared to 
the Upper SES groups (5%)

2. Rigor of Program:
• Students in Upper SES have 

more confidence in their 
ability to handle the rigor of 
the program; 16% of Upper 
SES expressed concern 
compared to 30% of Lower 
SES



Age Education Minority SES
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AFFORDABILITY | Remove Structural Barriers for Affordability
Perception of Value

8% below averageHS / Tech College

12% below averageCollege Stopout

7% above averageCollege Degree

4% below averageYoung Adult

3% below averageMiddle Aged 

10% above averageOlder Adult

6% below averageMinority

1% above averageNon-Minority

11% below averageLower SES

10% below averageMiddle-Low SES

10% above averageUpper SES

Middle-Upper SES 4% above average

Cost
• 89% of College Stopouts say cost is an obstruction to pursuing higher 

education

• 65% of Older Adults, compared to 38% of Young Adults, believe the cost 
will be under $20K

• Individuals in the Middle-Low SES subsection had the highest proportion of 
respondents who believed the cost of their program would be greater that 
$50k

Financial Aid
• 72% of Minority individuals listed navigating the financial aid process as a 

primary barrier in pursuing their program

• 73% of individuals with High School / Technical College experience also 
listed navigating the financial aid process as a primary barrier in pursuing 
their program

62% of all respondents said they agree or strongly agree that the value of an education is greater than the cost



• 43% of Middle-Aged Adults are 
worried about how to pay for 
their program and the time 
commitment that their program 
requires

Age

Confidential / 19

COMPLETION | Remove Structural Barriers to Graduation

Personal health or medical complications 18%

Family & Work Responsibilities 47%

Wasn’t comfortable with student loan debt 22%

Could no longer afford the tuition cost 25%

Lack of support from family or friends 17%

Family & Work Responsibilities47%

Could No Longer Afford Tuition25%

Uncomfortable with Student Loan 
Debt

22%

Personal Health or Medical 
Complications

18%

Lack of Support from Family or 
Friends

17%

College Stopouts say the following prevented them from 
completing their degree / certificate 

Other Barriers

• 51% of College Stopouts don’t 
know how they would pay for a 
college program or certificate

• Only 16% of HS / Tech College 
reported disrupting their current 
employment as a barrier for 
working on a degree or certificate

Education

• For both Minorities and Non-
Minorities, the time commitment 
to complete a program and the 
difficulty in maneuvering through 
the financial aid process were 
consistently both meaningful 
obstacles 

Minority

• Consistent concerns across all 
groups include time commitment 
and managing demand of work 
responsibilities while enrolled in a 
program

• 30% of Lower SES are concerned 
about rigor of program compared 
to 16% of Upper SES 

SES



• Business and Computer & Information Sciences majors are the most popular across age groups 
and SES statuses

• Those with a High School / Technical College degree or certificate are likely to pursue certificates 
for personal services (nail artist, esthetician, etc.)

• Minorities prefer to study healthcare and medicine compared to Non-Minorities who are more 
likely to go into education
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• Older and Middle-Aged Adults expressed the importance of an education with a customizable 
pace and online coursework

• 59% of College Stopouts reported a college’s ability to customize the pace of their degree as 
important

• Minority students rank reputation as most important factor when selecting a school
• Flexibility with pace and platform is most important factor for Lower SES when selecting a school

• 55% of Middle-Aged candidates prefer to attend an online college or university, while 49% of 
Young Adults want a 4-year university 

• 47% of Minority students prefer to attend an online college or university
• 46% of Lower SES students prefer to attend school at a traditional 4-year university

• Young, Middle-Aged, and Older Adults all prefer schooling that is part time with hybrid learning
• Those with High School / Technical College prefer online school compared to hybrid
• Non-Minorities are not as concerned about having the option to choose between online and in-

person options as minorities
• Members of each socioeconomic status prefer part-time and hybrid modes of study

Preferred Program/Major

Type of Program & Mode 
of Study

Degree/Certificate 
Preference

Important Factors in 
Choosing a School 

WORKFORCE ALIGNMENT | Increase Availability and Stackability of High-Demand, High Wage Programs
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A Voice of the Customer study encompassing postsecondary students of all ages, with focus on institutions and students specific 
to Weber and Davis counties, has been commissioned by Alan Hall and will be presented at a future USHE meeting.

Preliminary findings on specific ways to better serve non-traditional students from this study include:

Admissions

• Non-traditional students with relevant work experience would 
benefit from modified admission criteria and processes

• Employers cite prior work experience as very helpful for both 
graduates and prospective students who may benefit from 
additional education

“I have a lot of caregivers (employees) that would make 
excellent nurses but have lower grades. Schools are very 

competitive, and if they’d consider relevant work 
experience it’d really help these students.”

Application through 
Enrollment

• The application through enrollment process can be complex and 
having a single point of contact is helpful

• Reducing anxiety and providing proactive assistance is important 
for non-traditional students who are unsure about navigating an 
unfamiliar system

“Davis Tech had a pre-admission advisor who walked me 
through everything I needed to do before school started – it 

was so nice. I didn’t feel any anxiety that I was going to miss 
something.”

• Professors and other school personnel who take a mentorship
role with students can have a big impact

• This is especially true for non-traditional students navigating 
challenges outside the classroom

Mentorship

“I talked with my instructor about family issues I was facing, 
but he didn’t work with me. If he’d helped me better 

understand the school’s system, I wouldn’t have had to 
pause my studies.”

Schedule Flexibility
• Schools that offer a variety of class times and formats can better 

serve the range of needs expressed by non-traditional students
• This is a key consideration for students identifying and selecting a 

program that works for them

“As a non-traditional student, I chose Weber State because of 
the flexible schedule. The available class times allowed me 
to complete my studies and be there for my kids at home.”



Thank you!

Questions?



Age Segmentation



AGE GROUPS | The following three groups are segmented based on age to better understand non-
traditional students’ preferences and challenges depending on how old they are
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Older 
Adults

Older Adults are mostly seeking education 
to gain new skills and feel personal 

satisfaction. Roughly half have started the 
process of looking for a program but are 

less likely to actually apply than other age 
groups. This group is the least likely to 
have student debt. They could use help 

getting motivated to take their aspirations 
from just a dream to tangible action.

Middle 
Aged

Middle Aged Adults are most impacted by 
work and personal commitments. College 

Stopouts in this age group were more 
likely due to family responsibilities than 

other groups. While they are less likely to 
start their education, those that do are 

more likely to follow through. They could 
use the flexibility to go at their own pace 
to enable them to keep commitments to 

work and family life.

AGE GROUPS Motivations Barriers Solutions

Young Adults are most interested in a 
traditional, 4-year program. They are the 

least likely to say there are too many 
obstacles to getting an education, but 

struggle most with learning about 
scholarships and grants. They could use 

help knowing where to start and 
discovering what they want to ‘be’. 

Ages 25 to 34
260 Respondents

Young 
Adults

Ages 35 to 49
357 Respondents

Ages 50+
213 Respondents

Groups segmented based on age alone. Differences called out for this segmentation are significant to a 95% confidence interval.



Create a Better 
Life (17%)

Develop New 
Skills (15%)

Develop New 
Skills (26%)

Personal 
Satisfaction (25%)

Create a Better 
Life (26%)

Develop New 
Skills (13%)

Preferred Degree

MOTIVATIONS | Young Adults and Middle Aged are focused on creating a better life by pursuing further 
education, while Older Adults are more focused on personal satisfaction through earning a degree

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Progress Towards 
Application

Middle AgedYoung Adult Older Adult

1

2

1

2

1

2

Top Motivations for 
Pursuing Further 
Education

Differentiating 
Perspective on the 
Value of Pursuing 
Education

• 58% believe the 
value of school is 
higher than 
the cost

• 59% believe the 
value of school is 
higher than 
the cost

• 72% believe the 
value of school is 
higher than 
the cost

Consistent Factors

• Bachelor’s is the most sought-after degree

• Belief that anyone can complete a degree or certification (65%)

• Belief that one needs a degree for their dream job (75%)

24% 31%
41%

57% 51%
50%

18% 19% 9%

Young Adult Middle Aged Older Adult

Vocational 
Certificate

Skills-Based 
Certificate

Associate’s 
Degree

Bachelor’s
Degree

Master’s 
Degree

Professional

Key Takeaways:
• Bachelor’s and Master’s are most preferred for all groups, with YA 

preferring Associate’s much more than MA/OA
• Gaining new skills is a top motivator for all students
• Over 50% of students have researched, but have not completed an 

application for their program of choice

6 5 4 3 2 1

Least Most

Young Adults Prefer Associates

Top 2 are 
the same

Motivations Barriers SolutionsAGE GROUPS

4% below average 3% below average 10% above average

Research, No ApplicationResearch & Application No Research, No Application



BARRIERS |All age groups are concerned with how they will pay for their education, but Young Adults 
(YA)/Middle Aged (MA) believe the program will cost more than Older Adults (OA) 

Q15 - What are concerns or challenges for you personally, relative to your personal educational journey?; Q16 -
Which is the SINGLE MOST impactful challenge relative to your educational journey?; Q29 - About how much do 
you anticipate it will cost to complete the specific certificate or degree you will seek? ;Q30 - To what degree do 
the following obstruct your pursuit of further education?
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Cost Expectations

Estimated Cost

Consistent Factors • All groups are concerned with the ability to pay for their education

Differentiating 
Perspective on the 
Obstructions to 
Pursuing Higher 
Education

• Struggles the most 
with deciding on a 
program (61%) and 
navigating the 
financial aid 
process (74%)

• Struggles the most 
to manage work 
demands while 
enrolled (80%) and 
personal 
commitments 
(83%)

• Least worried about 
ability to maintain 
acceptable grades 
(40% concerned)

• Least concerned 
about language 
barriers (6%)

38%
47%

15%

<20k $20k -
$50k

$50k+ $20k -
$50k

$50k+<20k <20k $50k+$20k -
$50k

Young Adult Middle Aged Older Adult

Barriers to Entry (% that selected)
YA%

18%

7%

9%

5%

5%

6%

4%

3%

7%

4%

MA%

19%

9%

16%

3%

4%

8%

4%

3%

4%

5%

OA%

19%

8%

15%

3%

4%

7%

3%

1%

2%

4%

39%

30%

30%

27%

26%

23%

22%

20%

20%

19%

43%

43%

39%

22%

27%

34%

27%

15%

17%

24%

41%

29%

33%

17%

17%

22%

22%

8%

8%

15%

Nervous about the time
commitment

Don’t know how I will pay for it

Frustration at the overall time it 
will take to complete a degree

Do not know where to even start 
in the process

Unable to find time because of 
personal/family commitments

Unable to find the time because 
Of work commitments

Not sure how to access financial 
aid, grants, and scholarships

Do not want to disrupt 
current employment

Private insecurities: ability to 
to handle the rigor of work?

Unsure what I want to do/be

Motivations Barriers SolutionsAGE GROUPS

Key Takeaways:
• Nearly 20% of each age group is concerned about how they will pay for 

their degree or certification
• YA have a higher perception of the cost of their program relative to MA/OA
• MA is the most concerned about finding the time for their education
• OA have lower ratings for most obstructions showing their fears are vague

% #1 Factor

47%
39%

14%

65%

28%

7%

Middle AgedYoung Adult Older Adult



Business (35%)

Computer & 
Information 
Sciences (20%)

Healthcare/ 
Medicine 
General (16%)

Business (31%)

Computer & 
Information 
Sciences (18%)

Education (18%)

Business (25%)

Computer & 
Information 
Sciences (15%)

Education (13%)

SOLUTIONS | Finding a school or program that allows the student to go at a self-selected pace and not incur 
too much in debt is preferred by each age group, with over 50% of Middle Aged focused on finding this 

Q19 - What factors are most important to you when deciding on a school ?; Q21 - Which of the following areas 
best describe the degree/certificate you seek ? Q22 - Which of the following best describes the type of school 
you will attend?; Q23 - What type of engagement do you hope to experience? Q24 – What’s your ideal school 
schedule? Q27 - Which of the following sources will you use to help pay for your education ?
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Top Areas of Study / 
Interest

Mode of Study

Type of School 
Preference

49%
Traditional 4- year 

university

55%
Online college or 

university

46% 
Online college or 

university

Consistent Factors

• Most popular degrees are business and computer/information sciences

• Similar expectations for time to complete

• Personal income/savings and federal student loans are most common 
source of payment for all groups

• 50% Hybrid

• 50% Part-Time

• 55% Hybrid

• 61% Part-time

• 55% Hybrid

• 75% Part-Time

1

2

3

1

2

3

1

2

3

Young Adult Middle Aged Older Adult

Important Factors when Selecting a School
42%

40%

35%

34%

31%

29%

29%

28%

27%

27%

52%

53%

45%

44%

35%

30%

38%

35%

26%

29%

45%

44%

39%

52%

25%

28%

43%

38%

12%

29%

Allows me to finish my degree at a 
pace that works best for me

Provides an education I can afford 
without getting into too much debt

Is convenient to my home or office

Has a particular strength in the area 
I’m interested in

Has a good reputation

Offers a degree that employers value

Provides flexibility to choose between 
online or in-person classes

Provides an accelerated program to 
allow me to finish my degree quickly

Offers a wide array of financial aid 
options

Has an excellent job placement record

Motivations Barriers SolutionsAGE GROUPS

Key Takeaways:
• YA are interested in healthcare as an area of study, while MA/Oa are 

more interested in studying education
• MA/OA prefer an online experience, while YA want the traditional, 4-year 

program
• All groups prefer part-time programs that are hybrid

Middle AgedYoung Adult Older Adult



Education Segmentation



EDUCATION GROUPS | All individuals want to pursue a degree or certificate to gain more skills; College 
Stopouts care deeply about personal satisfaction, whereas the others focus on bettering their life
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College 
Degree

Individuals who have college degrees see a 
greater value in education than the 

expense. They are not as concerned about 
their ability to succeed in the program nor 
getting into their preferred program. They 
could use help finding programs that are 

part-time and would result in tangible new 
skills gained.  

College 
Stopout

College Stopouts likely gained some skills 
while in school they find valuable, making 
their desire to pursue a degree more about 
personal satisfaction and creating a better 
life. For many, life has gotten in the way of 

them completing their degree, whether 
that be personal reasons, work, or health. 

They could use help learning what is 
required of them to go back to school. 

EDUCATION 
GROUPS

Motivations Barriers Solutions

Even though these individuals don’t 
currently have a university degree, they 
overwhelmingly selected a Bachelor’s to 

be their first choice. They are not as 
interested in pursuing a Masters or 

Professional degree. This group struggles 
more than others with language barriers 
and cost. They want help understanding 

the available financial options.

High School Diploma, or has 
started or completed a 

vocational / technical / skill-
based certificate
166 Respondents

Has completed some college, 
but had no degree

165 Respondents

High School / 
Technical College

Has an Associate’s, Bachelor’s 
Master’s or Professional 

Degree

499 Respondents

Groups segmented based on age alone. Differences called out for this segmentation are significant to a 95% confidence interval.



Create a Better 
Life (22%)

Personal 
Satisfaction (19%)

Develop New 
Skills (20%)

Create a Better 
Life (14%)

Create a Better 
Life (24%)

Develop New 
Skills (13%)

Preferred Degree

MOTIVATIONS | While all students are motivated by the possibility of improved quality of life, College 
Stopouts are also motivated by the desire to feel satisfied on a personal level

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Progress Towards 
Application

College StopoutHS / Technical College College Degree

1

2

1

2

1

2

Top Motivations for 
Pursuing Further 
Education

Differentiating 
Perspective on the 
Value of Pursuing 
Education

• 54% believe the 
value of school is 
higher than 
the cost

• 50% believe the 
value of school is 
higher than 
the cost

• 69% believe the 
value of school is 
higher than 
the cost

Consistent Factors

• All groups are looking to better their standing in life through 
education

• All groups highly value completing their Bachelor’s degree

26% 33% 32%

54% 44% 55%

20% 22%
13%

HS / Technical College College Stopout College Degree

Vocational 
Certificate

Skills-Based 
Certificate

Associate’s 
Degree

Bachelor’s
Degree

Master’s 
Degree

Professional

Key Takeaways:
• Stopouts are more likely to be motivated by internal personal satisfaction
• Those who have not yet secured a college degree have little interest in 

progressing to a Master’s or PhD
• Students who have already secured their Associate’s degree have a more 

optimistic view on the value of college

6 5 4 3 2 1

Least Most

Not Desired 
by those with 
HS / Tech College

Motivations Barriers SolutionsAGE GROUPS

8% below average 12% below average 7% above average

College Stopouts are 
not as interested in 

degrees beyond 
Bachelor’s

Research, No ApplicationResearch & Application No Research, No Application



Don’t know how I will pay for it

Unable to find the time because of 
personal or family commitments

Unsure what I want to do/be

Private insecurities: "will I be able to 
handle the rigor of college work?"

Nervous about the time 
commitment

Unable to find the time because 
of work commitments

Do not want to disrupt current 
employment

Personal health or medical 
complications

Not sure how to access financial 
aid, grants, and scholarships

Concerned about having to 
take/pass a standardized 
admission test

BARRIERS |HS/ Tech College is disproportionally concerned with the barrier of English being their non-primary 
language and College Stopout and College Degree are much more likely to be concerned with finding time

Q15 - What are concerns or challenges for you personally, relative to your personal educational journey?; Q16 -
Which is the SINGLE MOST impactful challenge relative to your educational journey?; Q29 - About how much do 
you anticipate it will cost to complete the specific certificate or degree you will seek?; Q30 - To what degree do 
the following obstruct your pursuit of further education?
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Cost Expectations

Estimated Cost

Consistent Factors

• Similar to other categories, the biggest barrier is the cost

• Concerned with the time it will take to graduate 

• All students prefer flexible class schedule options

Differentiating 
Perspective on the 
Obstructions to 
Pursuing Higher 
Education

• Struggles the most 
with navigating the 
financial aid 
process (73%) and 
English being their 
second language 
(32%)

• Struggles the most 
with the total 
program cost (89%) 
and the time it will 
take to graduate 
(75%)

• Least worried about 
ability to maintain 
acceptable grades 
(47% concerned) and 
least concerned 
about getting into 
their preferred 
program (53%)

41%
47%

12%

<20k $20k -
$50k

$50k+ $20k -
$50k

$50k+<20k <20k $50k+$20k -
$50k

Barriers to Entry (% that selected)
NC%

17%

6%

4%

4%

4%

7%

4%

8%

4%

5%

CD%

22%

16%

7%

7%

7%

5%

5%

4%

3%

1%

CD%

18%

15%

3%

3%

9%

8%

4%

3%

3%

2%

39%

22%

17%

24%

22%

25%

16%

16%

28%

17%

51%

38%

21%

33%

38%

25%

21%

21%

28%

13%

39%

37%

14%

21%

38%

29%

21%

13%

18%

11%

Motivations Barriers Solutions

Key Takeaways:
• HS / Tech College and College Degree both perceive that the cost of their 

education will be more than the perception of College Stopouts; this is 
likely because of the types of degrees pursued

• 21% of College Stopouts state that health concerns kept them from 
completing their degree, which was the biggest barrier for 8% of the group

% #1 Factor

58%

33%

10%

49%

37%

14%

College StopoutHS / Technical College College Degree

EDUCATION 
GROUPS

HS / Technical College College Stopout College Degree



EDUCATION 
GROUPS

Business (34%)

Computer & 
Information 
Sciences (23%)

Business (39%)

Computer & 
Information 
Sciences (16%)

Business (27%)

Computer & 
Information 
Sciences (17%)

SOLUTIONS | Nearly 60% of College Stopouts are looking for schools that allow flexibility in the pace that 
the program is completed. 51% value the option to choose between in-person and online classes

Q19 - What factors are most important to you when deciding on a school ?; Q21 - Which of the following areas 
best describe the degree/certificate you seek ? Q22 - Which of the following best describes the type of school 
you will attend?; Q23 - What type of engagement do you hope to experience? Q24 – What’s your ideal school 
schedule? Q27 - Which of the following sources will you use to help pay for your education ?
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Top Areas of Study / 
Interest

Mode of Study

Type of School 
Preference

55%
Online college or 

university

46%
Online college or 

university

51% 
Online college or 

university

Consistent Factors
• Part-time school schedule

• Business and Computer & Information Sciences are the top degree 
choices

• 48% Online

• 46% Part-Time

• 52% Hybrid

• 60% Part-time

• 56% Hybrid

• 67% Part-Time

1

2

1

2

1

2

Important Factors when Selecting a School
41%

35%

42%

29%

30%

31%

33%

20%

27%

29%

59%

51%

49%

43%

41%

38%

37%

35%

34%

29%

44%

43%

49%

31%

37%

45%

29%

26%

36%

28%

Provides flexibility to choose between 
online or  in-person classes

Allows me to finish my degree at a 
pace that works best for me

Offers a wide array of financial aid 
options

Easily transfers credits from and to 
other academic institutions

Provides an education I can afford 
without getting into too much debt

Has a good reputation

Allows me to quickly advance through 
courses where I can demonstrate that I 
already know the material

Provides an accelerated program to 
allow me to finish my degree quickly

Is convenient to my home or office

Has a particular strength in the area 
I’m interested in

Motivations Barriers Solutions

Key Takeaways:
• Those with HS / Tech College degree or certificate, are likely to pursue 

certificates for personal services (nail artist, esthetician, etc.)
• Those who already have a college degree see the importance of a good 

reputation (45%) compared to HS / Tech College (31%)
• HS/Tech College prefer online school compared to hybrid

College StopoutHS / Technical College College Degree

Personal Services 
(17%)

Psychology (15%) Education (17%)3 3 3

HS / Technical College College Stopout College Degree



Minority Segmentation



MINORITY GROUPS | Minorities are not as likely as Non-Minorities to believe that the value of an 
education trumps the cost of the degree

Confidential / 34Motivations Barriers Solutions

Minorities indicate many have researched 
(and some have applied) to programs and 
schools. Reasons holding them back from 
going for it include the cost, English being 
a second language, and concerns about 

maintaining strong grades.  They are more 
confident in their abilities to succeed in a 
program than Non-Minorities. They could 
use help from a program by allowing them 

to finish their degree quickly. 

Asian, Black, Hispanic, Native 
American, Native Hawaiian

113 Respondents

Minority Non-Minority

The most important factor to Non-
Minorities is getting an education they can 
afford without getting into too much debt. 
They see the value an education can bring 
to their life, and they believe it outweighs 

the cost. They could use help with 
understanding the best option to balance 

their other commitments and pursue a 
degree at the same time.  

White
717 Respondents

Groups segmented based on age alone. Differences called out for this segmentation are significant to a 95% confidence interval.

MINORITY 
GROUPS



11%

61%

28%

34%

51%

14%

Create a Better Life (17%)

Develop New Skills (17%)

Create a Better Life (19%)

Develop New Skills (17%)

Preferred Degree

MOTIVATIONS | Despite feelings of skepticism around the value of further education, Minorities are more 
likely to make progress in their application process than are Non-Minorities

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Progress Towards 
Application

Non-MinorityMinority

1

2

1

2

Top Motivations for 
Pursuing Further 
Education

Differentiating 
Perspective on the 
Value of Pursuing 
Education

• 56% believe the value of 
school is higher than 
the cost

• 63% believe the value of 
school is higher than 
the cost

Consistent Factors

• Minorities and Non-Minorities have similar motivations to pursue 
higher education

• Minorities and Non-Minorities are seeking similar degree types

Minority Non-Minority

Vocational 
Certificate

Skills-Based 
Certificate

Associate’s 
Degree

Bachelor’s
Degree

Master’s 
Degree

Professional

Key Takeaways:
• Minorities are more likely to begin researching and actually apply for their 

program of choice
• Minorities have more doubts about the value of further education
• The top three degree choices are the same, but differ on others

6 5 4 3 2 1

Least Most

Motivations Barriers Solutions

6% below average 1% above average

Research, No ApplicationResearch & Application No Research, No Application

MINORITY 
GROUPS



Don’t know how I will pay for it

Nervous about the time commitment

Unable to find the time because of 
personal or family commitments

Unable to find the time because of 
work commitments

Frustration at the overall time it 
will take to complete a degree

Private insecurities: "will I be able to 
handle the rigor of college work?"

Not sure how to access financial 
aid, grants, and scholarships

English is not my primary 
language

Worried that classes will be too 
challenging

Unsure what I want to do/be

BARRIERS | Both groups struggle with time management between personal and work commitments, as 
well as their perceived timeline of how long getting their degree will take

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Non-MinorityMinority

Consistent Factors
• The time commitment to complete a degree or program 
• The difficulty in maneuvering through the financial aid process

Key Takeaways:
• Minority groups are more likely to believe the cost of their education is 

over $20K compared to Non-Minority individuals
• English not being their primary language impacts 15% of Minority 

individuals and 2% of Non-Minority participants
• Non-Minorities are more likely to see a barrier of private insecurities

Motivations Barriers Solutions

Barriers to Entry (% that selected)
M%

16%

8%

12%

4%

2%

4%

4%

7%

4%

4%

NM%

19%

8%

14%

8%

4%

4%

3%

0%

1%

4%

33%

21%

25%

19%

19%

19%

22%

15%

12%

11%

43%

38%

36%

29%

25%

25%

22%

2%

17%

17%

Cost Expectations

Estimated Cost

Differentiating 
Perspective on the 
Obstructions to 
Pursuing Higher 
Education

• Struggles the most with 
navigating the financial 
aid process (72%) and 
concerned with their 
ability to maintain 
acceptable grades (64%)

• Struggles the most with 
fulfilling personal and 
family commitments while 
enrolled (82%) and the 
least with the language 
barrier (12%)

42% 43%

14%

<20k $20k -
$50k

$50k+ $20k -
$50k

$50k+<20k

50%
38%

12%

MINORITY 
GROUPS

Minority Non-Minority

% #1 Factor



Business (28%)

Computer & 
Information Sciences 
(22%)

Business (31%)

Computer & 
Information Sciences 
(17%)

SOLUTIONS | Non-Minorities care greatly about the reputation of a school/program, avoiding debt, and 
completing the program at their own pace compared to their Minority counterpart

Q19 - What factors are most important to you when deciding on a school ?; Q21 - Which of the following areas 
best describe the degree/certificate you seek ? Q22 - Which of the following best describes the type of school 
you will attend?; Q23 - What type of engagement do you hope to experience? Q24 – What’s your ideal school 
schedule? Q27 - Which of the following sources will you use to help pay for your education ?
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Top Areas of Study / 
Interest

Mode of Study

Type of School 
Preference

47%
Online college or 

university

51%
Online college or 

university

Consistent Factors
• The second most common type of school preference is a traditional, 4-

year university

• Prefer a hybrid and part-time learning model

• 51% Hybrid

• 48% Part-Time

• 54% Hybrid

• 63% Part-time

1

2

1

2

Important Factors when Selecting a School

34%

33%

30%

30%

29%

28%

28%

28%

24%

26%

42%

49%

50%

34%

45%

32%

29%

26%

16%

22%

Allows me to finish my degree at a 
pace that works best for me

Has a good reputation

Provides an accelerated program to 
allow me to finish my degree quickly

Easily transfers credits from and to 
other academic institutions

Provides an education I can afford 
without getting into too much debt

Offers a wide array of financial aid 
options

Has a particular strength in the area 
I’m interested in

Has an excellent job placement record

Provides the flexibility to choose between 
online classes and in-person classes

Offers internship or apprenticeship 
opportunities

Key Takeaways:
• Minorities prefer to study healthcare and medicine compared to Non-

Minorities who are more likely to go into education
• Minorities are more concerned with the job placement record (26%)
• Non-Minorities are not as concerned about having the option to choose 

between online and in-person options

Motivations Barriers Solutions
MINORITY 
GROUPS

Minority Non-Minority

Non-MinorityMinority

Healthcare/ Medicine 
General (21%)

3 Education (16%)3



Socioeconomic Status Segmentation



SOCIOECONOMIC GROUPS | The Lower Socioeconomic groups are more focused on finding the right programs 
specific to their interest, while the Upper Socioeconomic groups seek programs with great reputations
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The Lower SES groups wants to pursue an 
education to gain new skills that they can 

apply to their work and make more money. 
Right now, they don’t see the value that an 
education could bring because they are so 
concerned about the troubles paying for 

school. They could use help understanding 
the best program for their situation. 

Under $50K with 50% married 
and 43% have kids under 18

167 Respondents

Lower 
Socioeconomic

Status (SES)

The Middle-Low SES group is the most-
likely group to have researched and 
applied to their degree. Their main 
concern is how they will pay for the 

education. They could use help from a 
school that has great financial aid options.

Under $100K, not married, 
43% have kids under 18

92 Respondents

The Middle-Upper SES group greatly 
values a flexible schedule as they are the 

most likely to be concerned about the time 
commitment of a degree. These 

individuals care a lot about the reputation 
of the school they are attending and want 
the experience to be conveniently located. 
They could use help to understand how a 
degree could further develop their career.  

$50-$150K, 88% married, 62% 
have kids under 18
461 Respondents

Groups segmented based on age alone. Differences called out for this segmentation are significant to a 95% confidence interval.

The Upper SES group’s intentions of further 
education, beyond what they have already 

achieved, is for the hope of gaining new 
skills and personal satisfaction. They are 

most concerned with the time commitment, 
which may be why they are the least likely 
to have applied to a program. They could 
use help seeing how they could manage 

school and other commitments.  

$150K+, 88% married, 55% 
have kids under 18
110 Respondents

Motivations Barriers Solutions
SOCIOECONOMIC 

GROUPS

Middle-Low 
Socioeconomic

Status (SES)

Middle-Upper 
Socioeconomic

Status (SES)

Upper 
Socioeconomic

Status (SES)



Create a Better 
Life (26%)

Develop New 
Skills (17%)

Develop New 
Skills (16%)

Create a Better 
Life (13%)

Create a Better 
Life (31%)

Earn More 
Money (16%)

Preferred Degree

MOTIVATIONS | The Lower SES Group is less likely to believe that the value of an education is worth the 
cost that it requires to complete and shows a 20-percentage point gap compared to the Upper SES Group

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Progress Towards 
Application

Middle-Low SESLower SES Middle-Upper SES

1

2

1

2

1

2

Top Motivations for 
Pursuing Further 
Education

Differentiating 
Perspective on the 
Value of Pursuing 
Education

• 51% believe the 
value of school is 
higher than 
the cost

• 52% believe the 
value of school is 
higher than 
the cost

• 66% believe the 
value of school is 
higher than 
the cost

Consistent Factors
• Desire to create a better life
• Desire to develop new skills
• Bachelor’s and Master’s are most sought-after

37%
20%

32% 29%

46%
55%

53% 61%

18% 24%
16% 11%

Lower SES Middle-Low SES Middle-Upper SES

Vocational 
Certificate

Skills-Based 
Certificate

Associate’s 
Degree

Bachelor’s
Degree

Master’s 
Degree

Professional

Key Takeaways:
• Lower SES Group values Vocational Certificates and Associates Degrees 

more than the Upper SES groups, which values Master’s Degrees
• Upper SES is the most likely to have researched and not applied to their 

preferred programs compared to Lower SES, who has a greater 
percentage that have not researched, nor applied

6 5 4 3 2 1

Least Most

11% below 
average

10% below 
average

4% above 
average

Research, No ApplicationResearch & Application No Research, No Application

Upper SES

Develop New 
Skills (28%)

Personal 
Satisfaction (23%)

1

2

• 72% believe the 
value of school is 
higher than 
the cost

10% above 
average

Upper SES

Motivations Barriers Solutions
SOCIOECONOMIC 

GROUPS



BARRIERS | Those in the Lower SES groups experience a large barrier of knowing where to begin their 
journey (36%) compared to the Upper SES groups (5%)

Q4 - Which of the following best describes your personal goals for education?; Q4a - How far along are you in 
your education plans?; Q6 - What type of education or training certification are you either considering or 
currently seeking?; Q12 - The overall value one gets from college or certification beyond high school is worth 
more than the cost of attending; Q13 - Important reasons for pursuing education
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Middle-Low SESLower SES Middle-Upper SES

Consistent Factors
• Time commitment
• Affording their program of choice
• Managing demands of work while enrolled

Key Takeaways:
• Being accepted to a preferred program is more of an obstruction for the 

Lower SES groups (65%) compared to the Upper SES groups (49%)
• Maintaining acceptable grades is less of a challenge for the Upper SES 

group (39%) compared to the Lower SES Group (66%) 

Upper SES

Barriers to Entry (% that selected) L%

24%

5%

5%

3%

4%

10%

1%

5%

2%

2%

57%

28%

30%

25%

17%

29%

36%

17%

25%

14%

53%

37%

33%

27%

25%

24%

23%

23%

22%

18%

38%

38%

22%

26%

32%

38%

22%

15%

13%

23%

21%

35%

16%

15%

26%

36%

5%

7%

13%

17%

Nervous about the time
commitment

Don’t know how I will pay for it

Not sure how to access financial 
aid, grants, and scholarships

Worried the classes will be too 
challenging

Private insecurities: ability to 
to handle the rigor of work

Unable to find time because of 
personal or family commitments

Frustration at the overall time it 
will take to complete a degree

Do no know where to even start
the process

Unable to find the time because 
of work commitments

Do not want to disrupt 
current employment

Cost Expectations

Estimated Cost

Differentiating 
Perspective on the 
Obstructions to 
Pursuing Higher 
Education

• Struggles the 
most with 
deciding on a 
program (65%) 
and navigating 
the financial 
aid process 
(78%)

• Struggles the 
commute time 
and distance 
(60%) and 
most worried 
about program 
cost (92%)

• Most likely to 
want flexible 
class schedule 
options (69%)

55%

35%

10%

58%

33%

20%

43%
42%

14%

55%

33%

12%

<20k $20k -
$50k

$50k+

Lower SES Middle-Low SES Middle-Upper SES Upper SES

Motivations Barriers Solutions
SOCIOECONOMIC 

GROUPS

<20k $20k -
$50k

$50k+ <20k $20k -
$50k

$50k+ <20k $20k -
$50k

$50k+

• Most worried 
about fulfilling 
personal or family 
commitments 
while enrolled 
(85%)

ML%

23%

8%

8%

2%

9%

9%

4%

3%

1%

2%

MU%

18%

7%

3%

5%

7%

15%

2%

3%

2%

5%

U%

9%

14%

5%

2%

11%

17%

4%

1%

0%

5%

% #1 Factor



Business (32%)

Computer & 
Information 
Sciences (20%)

Healthcare/ 
Medicine 
General (16%)

1

2

3

Business (31%)

Computer & 
Information 
Sciences (18%)

Education 
(18%)

1

2

3

Business (32%)

Psychology 
(23%)

Computer & 
Information 
Sciences (18%)

1

2

3

Business (29%)

Healthcare/ 
Medicine 
General (15%)

Computer & 
Information 
Sciences (14%)

1

2

3

SOLUTIONS | All SES groups truly prefer a flexible, part-time and hybrid learning schedule that allows 
them to complete their degrees at their own pace

Q19 - What factors are most important to you when deciding on a school ?; Q21 - Which of the following areas 
best describe the degree/certificate you seek ? Q22 - Which of the following best describes the type of school 
you will attend?; Q23 - What type of engagement do you hope to experience? Q24 – What’s your ideal school 
schedule? Q27 - Which of the following sources will you use to help pay for your education ?
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Top Areas of Study / 
Interest

Mode of Study

Type of School 
Preference

46%
Traditional 4- year 

university

54%
Online college or 

university

53% 
Online college or 

university

Consistent Factors
• Prefer a hybrid learning model

• Part-time school versus full-time

• Avoid going into too much debt

• 54% Hybrid

• 48% Part-Time

• 54% Hybrid

• 54% Part-time

• 53% Hybrid

• 64% Part-Time

Important Factors when Selecting a School
50%

50%

48%

47%

31%

38%

42%

35%

27%

28%

56%

54%

50%

48%

43%

42%

39%

37%

33%

33%

46%

41%

49%

26%

33%

40%

29%

38%

28%

30%

37%

34%

39%

14%

28%

46%

39%

32%

31%

24%

Provides the flexibility to choose between 
online classes, in-person classes, or both

Allows me to finish my degree at a 
pace that works best for me

Has a particular strength in the area 
I’m interested in

Is convenient to my home or office

Provides an education I can afford 
without getting into too much debt

Has a good reputation

Offers a wide array of financial aid 
options

Offers a degree that employers value

Allows me to quickly advance through 
courses where I can demonstrate that I 
already know the material

Provides an accelerated program to 
allow me to finish my degree quickly

Key Takeaways:
• The Lower SES group prefers a traditional four-year program and looks for a 

degree that allows them to finish a degree at their own pace, differing from 
the Upper SES group, who prefers online and is not as concerned with time

• The Upper SES group cares most about the reputation of the program, while 
the Lower SES group is more focused on the strength of the specific program

Motivations Barriers Solutions
SOCIOECONOMIC 

GROUPS

Lower SES Middle-Low SES Middle-Upper SES Upper SES

Middle-Low SESLower SES Middle-Upper SES Upper SES

52% 
Online college or 

university

• 54% Hybrid

• 73% Part-Time



Best Practices for Supporting Non-Traditional Students



Affordability 
Requirements

Require that low-income 
students not pay more than a 
predetermined percentage of 

their discretionary income

Improve Confidence
Organize non-traditional 

students into cohorts and 
sections where they will make 

up the majority of the 
classroom Method of Aid

Experiment with providing aid 
or grants in the form of an 

account with all funding 
determined prior to 

enrollment

Make Aid Accessible
Base the awarding of grants 
process off easily obtainable 

documents and information and 
the averages of yearly income

Incentivize
Experiment with offering 

students small “bonuses” when 
they accomplish milestones or 

goals

Multiple peer-reviewed studies provide helpful guidance for empowering non-traditional 
students to navigate situational and dispositional barriers

Best Practices for Supporting Non-Traditional Students

“When students see evidence that people at their university care about them, students feel more motivated than 
when they perceive stakeholders only care about students identified as the majority.” – Holy Family University
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Multiple peer-reviewed studies provide helpful guidance for empowering non-traditional 
students to navigate situational, institutional, and dispositional barriers

Best Practices for Supporting Non-Traditional Students

“When students see evidence that people at their university care about them, students feel more motivated than 
when they perceive stakeholders only care about students identified as the majority.” – Holy Family University

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach

• Improve Confidence: Organize non-traditional students into cohorts and sections where they will make 
up the majority of the classroom

• Simplify: Improve the ease of transferring credits in based on past courses completed and on 
competency-based assessments; when students start with a base of credits, they are more likely to 
complete the program

• Organize: Provide students with a narrow selection of course pathways to eliminate confusion and 
simplify the scheduling/enrollment process

• Pace: Allow students to progress through courses at a customizable pace wherever possible 

• Incentivize: Experiment with offering students small “bonuses” when they accomplish milestones or 
goals



Confidential / 46

These same peer-reviewed studies provide guidance on best practices helping non-traditional 
students navigate institutional barriers

Best Practices for Supporting Non-Traditional Students

“There is a difference between a coherent set of options and an overwhelming number of choices.”

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach

• Prioritize: Grant non-traditional students priority or privileges for scheduling, parking, transportation, 
and wherever else appropriate

• Cater to Unique Needs: Develop support systems/personnel that cater specifically to non-traditional 
students

• Make Financial Aid Accessible: Base the awarding of grants process off easily obtainable documents and 
information

• Assist in Planning: Create a binding degree plan prior to each student’s enrollment so that students can 
visualize a charted path forwards

• Build Affordability Requirements: Require that low-income students not pay more than a 
predetermined percentage of their discretionary income



In a recently published, peer-review study, three categories of non-traditional student barriers 
were defined: situational, institutional, and dispositional barriers
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Dispositional 
Barriers

Ever-present barriers left to the individual 
to address in isolation

Institutional 
Barriers

Practices and procedures that exclude or 
discourage working adults from participating 

in educational activities

Barriers arising from one’s situation in life 
at any given time

Situational 
Barriers

Examples:
▪ Motivation
▪ Ageist attitudes
▪ Lack of self-esteem
▪ Fear of failure

Examples:
▪ Credit transfer difficulties
▪ Required seat-time vs. competence 

assessments 
▪ Inconvenient schedules and locations
▪ Full-time fees for part-time study
▪ Inappropriate courses of study
▪ Lack of information about course offerings
▪ Arduous enrollment processes
▪ Lack of clear pathway to earn credits or 

degree

Examples:
▪ Costs
▪ Home responsibilities
▪ Job responsibilities
▪ Childcare
▪ Transportation
▪ Lack of support from family or 

friends
▪ Limited time

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach
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According to the same study there are four primary pillars to best support the success of non-
traditional students

Personal Motivation

Family Support Community Support

Institutional Support

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach
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Of these four pillars, universities and state systems are best equipped to directly strengthen 
institutional support

Best Practices for Creating Institutional Support

Institutional Support

• Improve the ease of transferring credits in based on past courses completed and on competency-based 
assessments; when students start with a base of credits, they are more likely to complete the program

• Organize non-traditional students into cohorts and sections where they will make up the majority of the 
classroom

• Minimize the size of these cohorts as to engender a feeling of belongingness
• Provide students with a narrow selection of course pathways to eliminate confusion and simplify the 

scheduling/enrollment process
• Allow students to participate in the organization of classes and curriculum so that resources are efficiently 

allocated to underdeveloped skills
• Allow students to progress through courses at a customizable pace wherever possible
• Grant non-traditional students priority or privileges for scheduling, parking, transportation, and wherever 

else appropriate
• Develop support systems/personnel that cater specifically to non-traditional students
• Base the awarding of grants process off easily obtainable documents and information

Quote: “When students see evidence that people at their university care 
about them, students feel more motivated than when they perceive 
stakeholders only care about students identified as the majority.” – Holy 
Family University

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach
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Multiple peer-reviewed studies provide helpful guidance for empowering non-traditional 
students to navigate situational, institutional, and dispositional barriers

Best Practices for Creating Institutional Support

• Improve the ease of transferring credits in based on past courses completed and on competency-based assessments; when students start with a base 
of credits, they are more likely to complete the program

• Organize non-traditional students into cohorts and sections where they will make up the majority of the classroom
• Minimize the size of these cohorts as to engender a feeling of belongingness
• Provide students with a narrow selection of course pathways to eliminate confusion and simplify the scheduling/enrollment process
• Allow students to participate in the organization of classes and curriculum so that resources are efficiently allocated to underdeveloped skills
• Allow students to progress through courses at a customizable pace wherever possible
• Grant non-traditional students priority or privileges for scheduling, parking, transportation, and wherever else appropriate
• Develop support systems/personnel that cater specifically to non-traditional students
• Base the awarding of grants process off easily obtainable documents and information

Quote: “When students see evidence that people at their university care 
about them, students feel more motivated than when they perceive 
stakeholders only care about students identified as the majority.” – Holy 
Family University

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach
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Similarly, universities and state systems can play a passive role in strengthening personal 
motivation, family support, and community support

Best Practices for Supporting Motivation, Families, and Communities

• Workforce – institute alignment to demonstrate the ROI of the program
• Create an infrastructure of support and resources that will affirm confidence and supply help to 

students throughout their coursework
• Establish a system where instructors provided one-on-one feedback and consultation throughout 

coursework

• Validate the deep experiential and workplace-related learning that non-traditional students bring to 
the classroom

• Construct a family-friendly environment to help parents support children in the form of libraries, 
study rooms, or even day-care facilities

• Host events that give family members the chance to interact with and experience life on campus

• Construct a positive outlook on institutions by undertaking partnership initiatives such as students 
volunteering in neighborhood schools and faculty conducting research to support local evaluation 
efforts

• Partner with local corporations to build skillsets and networks specific to local industries
• Share resources with local government agencies to promote overall welfare within the community

Family Support

Community Support

Personal Motivation

Source: Supports for Nontraditional Students in Higher Education: A Summative content Analysis Using a Corpus-Based Approach
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Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015 

Another primary obstacle for non-traditional students is financial aid. In 2015, Lumina Foundation 
conducted a national study on the changes necessary to better serve non-traditional students...   

Improve 
Application and 
Awarding of Aid

State-Level Recommendations for Financial Aid to Cater Education to Non-Traditional Students

Change 
Institutional 

Behavior

Improve Personal 
Responsibility

• Rewarding of financial aid leans on formulas to gauge the amount of resources 
needed by individuals or families for postsecondary education

• Current formulas err by requiring lots of information that may not be accessible 
to  non-traditional students and yet fails to sift out fraudulent applicants

• Holding enrollment slots for non-traditional students does not sufficiently 
provide those students with access to the institution

• Offering students too many choices for course studies is often more 
overwhelming than helpful

• Non-traditional students frequently lack the incentive to take their education 
seriously during the beginning of their education



…At the institution level, Lumina recommended standardizing affordability requirements, 
creating degree plans prior to enrollment, and creating competency-based remedial programs...
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Require Colleges to Meet 
Affordability Requirements

Create a Binding Degree Plan for 
Each Student Prior to Enrollment

Allow for Competency-Based 
Remedial Programs

Practices:

▪ As colleges, offer students the choice 
between a selection of programs or 
paths rather than courses

▪ Work with incoming students to structure 
a degree plan before the student 
officially enrolls at the institution

Goal:

▪ Students are not overwhelmed and 
efficiently accomplish their education 
because of an organized path

Practices:

▪ Remove barriers to competency-based 
education for remedial coursework and 
development

▪ Establish programs tailored to students’ 
needs that allow students to progress 
quickly through courses

Goal:

▪ Ensure students have the skills 
necessary to be successful at the 
college level

Practices:

▪ For at least low-income individuals, 
colleges should determine tuition based 
off needs

▪ Require that low-income students not 
pay more than a predetermined 
percentage of their discretionary income

Goal:

▪ Paying for college is not financially 
burdensome to the point of driving 
away non-traditional students

7

QUOTE: “There is a difference 
between a coherent set of options 
and an overwhelming number of 
choices.”

Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015 



…Further recommendations include financial aid based on multi-year income averages and the 
idea of experimenting with grants awarded in the form of an account…
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Base Aid on Multi-Year Income Average

Practices:

▪ In financial aid applications, request information based on a 
three-year average verified by tax returns from the previous year 

▪ Send renewal form annually to see if student income has 
significantly changed

▪ Lock in the candidate’s data for the entirety of the program they 
are planning to complete  

▪ Base decisions off information and documents that are likely to 
be accessible to students of all backgrounds and circumstances

Goals:

▪ Students have a consistent understanding of their grant 
amounts the whole time they work in their programs

▪ Redirect resource allocation towards a case-by-case process and 
away from formulaic measurements

Experiment with Awarding Grant in Form of Account

Practices:

▪ Experiment with grants by awarding students financial aid 
equivalent to 125% of the needed time to finish their program

▪ Accounts should be school- or state-controlled rather than 
student-controlled

▪ Accrue the needed funding to the student account as they 
complete their courses 

▪ Scrutinize and tweak experiment as needed throughout its 
course

Goals:

▪ Incentivize students to complete their educations promptly 
and effectively

▪ Eliminate confusion around when/how students will receive 
financial aid

QUOTE: “The varied life 
circumstances of non-traditional 
students mean that they may not 
follow a typical enrollment pattern.”

Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015 



…Lumina’s financial aid areas of improvement also included “bonuses” for students who hit 
certain progress milestones…

Experiment with “Bonuses” for Students Passing 
Through Certain Progress Milestones

Practices:

▪ Supply aid to students who hit their federal grant ceiling in the 
later semesters of their education

▪ Experiment with offering students small “bonuses” for attaining 
different milestones along their educational journey

▪ Students who complete X credits could receive a one-time 
award of $XXX

▪ Assign students to different experimental groups and study 
how students respond to being awarded different amounts 
at different momentum points

Goals:

▪ Incentivize non-traditional students to diligently complete their 
programs while helping assuage financial burdens

▪ Gather data on incentivizing non-traditional students with 
grants
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…Finally, at the federal level, Lumina recommended improving access to FAFSA and altering 
legislation concerned with grants

Base FAFSA on Multi-Year Income Average

Practices:

▪ Instead of requiring students in need of FAFSA to reapply 
annually, require only one form at the start of the student’s 
postsecondary career

▪ Request information based on a three-year average verified by 
tax returns from the previous year.

▪ Send renewal form annually to see if student income has 
significantly changed

▪ Lock in the candidate’s data for the entirety of the program they 
are planning to complete

Goals:

▪ Students have a consistent understanding of their FAFSA 
amounts the whole time they work in their programs

▪ Students are less likely to be delayed or turned away due to 
inaccessible or missing documents

Experiment with Emergency Fund for Non-Traditional 
Pell Grand Recipients

Practices:

▪ Experiment with providing a small pot of emergency funds to 
colleges with significant non-traditional student enrollment and 
studying its effects on enrollment periods and number of credits 
taken

▪ If successful, revisit financial aid formulas to incorporate 
additional funding per-Pell-student that colleges already receive 
for administrative purposes

Goals:

▪ Efficiently allocate dollars to persons and programs who would 
otherwise be poorly catered to due to rigid formulas and 
calculations

▪ Study effects of increased administration budget based on 
number of students

Best 
practices for 
the federal 

government 
are provided 

for 
information 

purposes 
only.

Sources: Breaking with Tradition—Making Federal Grant Aid Work for Today’s Students. 2015 



Appendix
Frequency Analysis: all the survey responses in aggregate 
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The study captured information from representative individuals ranging in age, income, and 
education level, as well as race, which align closely with Utah’s averages

830 total 

survey completes

Levels of Education Including…

• High School Diploma or GED (65)
• Some College, but No Degree (165)
• Started a Vocational / Technical / 

Skill-Based Certificate, but Never 
Finished (22)

• Vocational / Technical / Skill-Based 
Certificate or Diploma (79)

• Associates Degree (113)
• Bachelor’s Degree (264)
• Master’s Degree (107)
• Professional Degree or Doctorate 

(15)

From individuals ranging from ages 25 to 60+

With total household incomes ranging from 
<$15K to $200K+

Gender Identity

Race 

59% Female

40% Male

1% Non-Binary

128 132 131 131

95

69
59

85

25-29 30-34 35-39 40-44 45-49 50-54 55-59 60 +

49 44

132

176 168
151

49
32

<$15K $15-$24K $25-$49K $50-$74K $75-$99K $100-$149K $150-$199K $200K+

3% Asian

7% Hispanic

3% Black

1% Pacific Islander

2% Native American

86% White

Q1 - What is your age category? N=830; Q2 - What is the highest level of school you have previously completed? N=830; Q37 -
Which of the following best describes your total household income? N= 801, Q35 - Gender identity N= 825; Q40 - Please select the 
category or categories with which you most identify. N=830

Avg. Utah Income
$75K

Utah White Population
90.6%

Avg. Utah Age :31 years old Utah Gender Breakdown: 49.6% Female
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EDUCATION HISTORY| Highest Level of School Previously Completed 

Q2 - What is the highest level of school you have previously completed?
Q3 - About how many semesters of college have you already completed? 

65

165

22

79

113

264

107

15

Vocational/technical/skill-based certificate 
or diploma

Professional degree or doctorate

High school diploma or GED

Started a vocational/technical/skill-based 
certificate or diploma, but never finished

No high school diploma or GED

Some college, but no associate or 
bachelor’s degree

Master’s degree

Associate degree

Bachelor’s degree

0

Highest level of school previously completed
N=830

Some college, but no associate or bachelor’s degree:
Semesters of college previously completed N=165

6%

23%

33%

34%

4%

Don’t know/
can’t remember

Less than one 
semester

1 to 2 
semesters

3 to 4 semesters

5 or more 
semesters
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EDUCATION HISTORY| Personal Goals for Education

Q4 - Which of the following best describes your personal goals for education (technical/vocational school, college, or university) 

Personal educational goals (technical/vocational 
school, college, or university) 
N=830

Educational Plan Progress

N=403

217

237

166

210

I plan to seek further education in 
the next 5 years

I have immediate plans to seek further 
education in the next 12 months

I am currently seeking further education

I dream of seeking further education, 
but there are just too many obstacles

66

213

124
I have not yet researched or 
applied to any schools

I have researched and applied to some 
schools but have not yet enrolled

I have researched or contacted some 
schools but have not yet applied
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EDUCATION HISTORY| Personal Goals for Education

Q4 - Which of the following best describes your personal goals for education (technical/vocational school, college, or university) 
Q5 - About how much of your program have you already completed? 

210

166

237

217

I haven’t thought much about it either way

I have completed all the education I need for 
career and personal goals

I have no current plans to seek further education

I am currently seeking further education

0

I have immediate plans to seek further 
education in the next 12 months

None of the above

I plan to seek further education in the next 5 years     

I dream of seeking further education, but there 
are just too many obstacles

0

0

0

Personal goals for education (technical/vocational school, 
college, or university)
N=830

Current Program Completion Progress 
N=210

27%

27%

25%

15%

6%

1 to 2 
terms

Less than 
one term

3 to 4 terms

5 or more 
terms

Don’t know/
can’t remember
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EDUCATION HISTORY| Pursued Type of Education

Q6 - What type of education or training certification are you either considering or currently seeking?

Type of education or training certification considering or seeking
N=830

14%

16%

12%

26%

22%

10%

Professional degree or doctorate

Master’s degree

Bachelor’s degree

Vocational/technical certificate or diploma 
(e.g., welding, cosmetology, culinary, CDL, 
technology bootcamp, etc.)

Associate degree

Skill-based/trade certificate or badge 
(e.g., C++, SQL, SHRM, or other industry 
related training)
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EDUCATION HISTORY| Length of Time Since Last Enrolled in Post-High School Education

Q7 - About how long has it been since you were last enrolled in any type of post-high school education?  

Approximate time since enrollment in post high school education 
N=830

100

93

137

170

113

88

52

23

22

16

16

11-15 years

Currently enrolled

1-2 years

3-5 years

31-35 years

6-10 years

16-20 years

21-25 years

36-40 years

26-30 years

More than 40 years
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EDUCATION HISTORY| Number of Attempts to Enroll in School

Q8 - Since completing high school, how many different times have you enrolled in school (either at different schools, or at the same school at different times) to seek additional 
education or training? 

Number of enrollments since completing high school to seek additional 
education or training?
N=830

210

285

194

71 70

31 42 5 or more
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EDUCATION HISTORY| Length of Time Since High School or GED Completion

Q9 - About how long has it been since you completed high school or GED? 

Approximate time since completing high school or GED
N=830

5

39

141

114

106

131

93

69

50

82

31-35 years

More than 40 years

1-2 years

26-30 years

3-5 years

6-10 years

21-25 years

11-15 years

16-20 years

36-40 years
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EDUCATION HISTORY| Participation in Military, Religious, & Humanitarian Service Under Age 25

Q10 - Between high school and the age of 25 did you participate for any period of time in full-time military, religious, or humanitarian service ? 
Q11 - Have you tried to enroll at a school for additional education after completing your religious, military, or humanitarian service ? 

Participation in full-time military, religious, or humanitarian 
service (between high school and the age of 25) 
N=830

Attempted to enroll at a school for 
additional education after completing 
religious, military, or humanitarian service
N=304

37%

Yes

63%

No

Yes

No

89%

11%
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MOTIVATIONS| Valuing Higher Education

Q12 - To what extent do you agree or disagree with the following statements regarding higher education? 

Perceptions on the value and importance of college
N=830

229
324

226

407

286

330

314

214

145

78

101

111
121

73

135

52

49 54 46

The overall value one gets from 
college or certification beyond 
high school is worth more than 

the cost of attending

A college degree or certification 
beyond high school is essential 

for most competitive-paying jobs

Completing a college 
degree or certification is 
possible for most anyone

My dream job requires a 
college degree or certification

25

Strongly Disagree

Somewhat Disagree

Strongly Agree

Somewhat Agree

Neither Agree nor Disagree
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MOTIVATIONS| Valuing Higher Education

Q12 - To what extent do you agree or disagree with the following statements regarding higher education? 

Perceptions on the value and importance of college
N=830

229

324

226

407

286

330

314

214

145

78

101

111
121

73

135

52

49 54 4625

The overall value one gets from 
college or certification beyond 
high school is worth more than 

the cost of attending

A college degree or certification 
beyond high school is essential 

for most competitive-paying jobs

My dream job requires a 
college degree or certification

Completing a college 
degree or certification is 
possible for most anyone

Strongly Disagree

Somewhat Disagree

Neither Agree nor Disagree

Somewhat Agree

Strongly Agree
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MOTIVATIONS| Personal Goals for Pursuing Additional Education

Q13 - Please indicate which of the following are important to you personally as reasons to gain more education or training
Q14 - Which of the following, from the items you previously selected, is the SINGLE MOST important reason to you personally to seek more education or training? 
Q14a - Which of the following, from the items you previously selected, is the SECOND MOST important reason to you personally to seek more education or training? 

557

532

501

465

361

342

298

287

259

257

256

251

236

231

222

141

84

79

77

77

59

39

Develop new knowledge, skills, and abilities

Be associated with a prestigious institution

Obtain industry / job certifications or designations

Feel personal satisfaction and achievement

Earn more money

Grow my network with faculty, alumni, and/or other students

Help me find a job or career in a new industry

Obtain a higher job title or promotion

Increase my job security

Enter the professional workforce for the first time

Create a better life for myself and/or my family

Set an example for my kids

Improve my ability to perform my current job

Advance within my current industry

Gain soft skills (e.g., communication, leadership)

Be the first college graduate in my family

Control circumstances more effectively in my work life and/or personal life

Prepare for a profession that requires a graduate or professional degree

Make my family proud

Impress others in my social circle

Respond to pressure from my family and/or friends

Postpone going into (or returning to) the workforce

Most 
ImportantReasons for gaining more education or training N=830

2nd Most 
Important

17% 13%

13% 12%

12% 13%

17% 13%

4% 7%

3% 6%

3% 4%

4% 4%

2% 3%

4% 3%

3% 4%

3% 4%

4% 3%

2% 3%

3% 2%

1% 1%

0% 1%

1% 1%

0% 1%

0% 1%

1% 1%

1% 0%
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BARRIERS| Challenges and Concerns

Q15 - Which of the following factors, if any, are concerns or challenges for you personally , relative to your personal educational journey?
Q16 - Which of the following from the items you previously selected is the SINGLE MOST impactful challenge relative to your educational journey? 
Q16a - Which of the following from the items you previously selected is the SECOND MOST impactful challenge relative to your educational journey? 

342

294

286

228

201

200

186

167

132

127

125

123

114

107

102

81

79

75

66

63

59

41

34

32

14

Do not want to disrupt current employment

Not sure how to access financial aid, grants, and scholarships

Don’t know how I will pay for it

Nervous about the time commitment

Unable to find the time because of personal or family commitments

Unable to find the time because of work commitments

Private insecurities: "will I be able to handle the rigor of college work?"

Frustration at the overall time it will take to complete a degree

Unsure what I want to do/be

Personal health or medical complications

Do not know where to even start in the process

Bad experience with school previously

Comfortable with overall financial situation

Not sure which school or schools to consider

Concerned about learning online

Concerned about having to take/pass a standardized admission test             

Have poor or inadequate grades from the past

Transportation or distance issues

Concerned about learning in-person

Lack of support from family or friends

Work does not require it for promotion

Other, please specify:

None of the above

English is not my primary language

Worried that classes will be too challenging

Concerns or challenges relative to personal educational journey 
N=830

19% 12%

8% 9%

13% 10%

7% 7%

4% 5%

4% 5%

3% 4%

4% 5%

4% 3%

4% 5%

2% 3%

3% 4%

2% 2%

1% 2%

2% 2%

1% 2%

1% 1%

2% 2%

2% 2%

1% 2%

1% 1%

3% 2%

4% 4%

1% 1%

2% 3%

Most 
Important

2nd Most 
Important



Work responsibilities were too demanding

Personal health or medical complications

Family responsibilities

Wasn’t comfortable with student loan debt

Could no longer afford the tuition cost

Could not participate fully due to family or work obligations

Lost financial aid and/or scholarships

Lack of support from family or friends

Transitioned to being a stay-at-home parent

Moved to new city or state

Couldn’t decide on the right degree or program

Frustration at the overall time it would take to complete the program

Difficulty finding classes that fit my schedule

Transitioned to a new job that did not require a degree or certificate

Had unexpected expenses after starting school

Assumed caregiver responsibilities for a loved one

Did not fit in with other students

Could not access financial aid and/or scholarships

Transportation or distance issues

General lack of academic interest

Poor grades

Poor experience with faculty and/or staff

Poor experience with school policies or processes

Other, please specify:

Voluntary service (military, religious, etc.) and I did not return afterwards

None of the above
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BARRIERS| Obstructing Factors

Q17 - At the time, which of the following factors obstructed you from completing your program after you initially started?
Q18 - Which of the following from the items you previously selected was the SINGLE MOST influential in keeping you from completing your degree or professional certificate? 
Q18a - Which of the following from the items you previously selected was the SECOND MOST influential in keeping you from completing your degree or professional certificate? 

88

46

46

41

35

34

32

32

31

29

22

22

21

19

19

18

17

16

16

11

11

10

10

6

5

2

Obstructing factors from finishing an already started program 
N=187

Most 
Important

2nd Most 
Important

20% 14%

7% 10%

6% 8%

2% 5%

8% 5%

8% 8%

4% 2%

6% 4%

5% 5%

3% 4%

2% 4%

1% 2%

2% 5%

3% 1%

1% 2%

1% 2%

4% 3%

1% 3%

5% 4%

2% 1%

1% 3%

5% 2%

1% 2%

10% 1%

1% 1%

2% 1%
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BARRIERS| Impact to Employment Status

Q26 - Will going back to school impact your employment status ? 

Impact of returning to school on employment status  
N=29

4%

13%

38%

46%

Yes, I’ll have to transition to 
partial or part-time employment

No, I’ll maintain my current 
employment status

Yes, I'll have to increase my 
employment or earnings to 
cover the cost of school

Yes, I’ll have to quit my job
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BARRIERS| Outstanding Student Debt

Q28 - Do you have any outstanding student loan debt originating from past education efforts? 

Amount of outstanding student loan debt originating from past education 
efforts N=810

20%

35%

45%

Yes

No, because 
I paid it off

No, and I’ve never had 
student loan debt before
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BARRIERS| Cost to Complete Certificate or Degree

Q29 - About how much do you anticipate it will cost to complete the specific certificate or degree you will seek? 

Anticipated cost to complete the specific sought-after certificate or degree N=830

95

135

176

141

87 91

66

25
14

$10,000 -
$19,999

Under $5,000 $20,000 -
$29,999

$50,000 -
$74,999

$5,000 - $9,999 $40,000 -
$49,999

$30,000 -
$39,999

$75,000 -
$100,000

More than 
$100,000

11%

16%

21%

17%

10% 11%

8%

3%

2%
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Impact on Obstructing Ability to Further 
Education (N=810)

Significant Some Modest None

Knowing what is the right program for me to seek 7% 17% 36% 40%

Navigating the admission/enrollment process 4% 12% 37% 46%

Being admitted to my preferred program 5% 13% 38% 44%

The total program cost 27% 26% 30% 17%

Navigating the financial aid process 11% 19% 33% 36%

The time it will take to graduate 10% 22% 40% 28%

Ability to maintain acceptable grades 4% 13% 38% 46%

Flexible class schedule options 8% 18% 41% 32%

Managing the demands of my work while enrolled 17% 23% 35% 25%

Fulfilling personal or family commitments while enrolled 19% 27% 34% 20%

Commute time/distance 6% 15% 34% 46%

English is not my primary language 2% 6% 7% 84%

BARRIERS| Degree of Obstruction

Q30 - To what degree do the following obstruct your pursuit of further education?
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BARRIERS| Obstruction Factors

Q31 - Which of the following most obstructs your pursuit of further education? 

Obstructing factors of pursuing further education 
N=830

213

190

108

47

42

38

32

26

25

21

21

18

18

11

Managing the demands of my work while enrolled

The total program cost

Fulfilling personal or family commitments while enrolled

None of these obstruct my ability to pursue further education

The time it will take to graduate

Flexible class schedule options

Navigating the financial aid process

Navigating the admission/enrollment process

Ability to maintain acceptable grades

Choosing a certificate/degree or professional certification

Being admitted to my preferred program

Commute time/distance

Researching a certificate/degree or professional certification

English is my second language

26%

23%

13%

6%

5%

5%

4%

3%

3%

3%

3%

2%

2%

1%
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BARRIERS| Confidence in Overcoming Obstacles

Q32 - How confident are you in overcoming the following potential obstacles?

Confidence Level
(N=810)

NOT Confident Unsure Confident Not an Obstacle

The total program cost 14% 36% 33% 18%

Navigating the financial aid process 4% 21% 42% 33%

The time it will take to graduate 3% 22% 49% 26%

Ability to maintain acceptable grades 2% 15% 47% 35%

Flexible class schedule options 3% 20% 47% 30%

Identifying and enrolling in courses I need 2% 11% 50% 37%

Navigating school policies and requirements 2% 9% 37% 52%

Managing the demands of my work while enrolled 6% 27% 43% 23%

Fulfilling personal or family commitments while enrolled 7% 30% 46% 17%

Solving issues as they arise while being able to continue to attend school 3% 22% 56% 19%

Commute time/distance 3% 15% 38% 44%



532

367

270

135

132

59

50
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SOLUTIONS| Paying for Education

Q27 - Which of the following sources will you use to help pay for your education ?

Sources planned to use to pay for education 
N=810

529 savings plan

Private student loans

Personal income and/or savings

Parents or other relatives

Federal student loans

Grants/scholarships

Reimbursement from my company

66%

45%

33%

17%

16%

7%

6%
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SOLUTIONS| Important Factors when Choosing a School

Q19 - What factors are most important to you when deciding on a school ?

Most significant factors when deciding on a school or program
N=810

384

376

349

330

295

274

267

252

236

232

216

195

189

184

180

164

Allows me to quickly advance through courses where 
I can demonstrate that I already know the material

Is convenient to my home or office

Provides the flexibility to choose between 
online classes, in-person classes, or both

Provides an education I can afford without getting 
into too much debt

Offers a wide array of financial aid options

Allows me to finish my degree at a pace that works 
best for me

Has a good reputation

Has a particular strength in the area I’m interested in

Provides personal attention and support from when 
I enroll to when I graduate

Offers a degree that employer's value

Is a school I would be proud to go to

Provides an accelerated program to allow me to finish 
my degree quickly

Easily transfers credits from and to other 
academic institutions

Faculty have real-world experience

Has an excellent job placement record

Gives academic credit for my on-the-job training

47%

46%

43%

41%

36%

34%

33%

31%

29%

29%

27%

24%

23%

23%

22%

20%

160

157

153

138

132

129

125

120

110

106

94

91

83

69

60

Offers internship or apprenticeship opportunities

Offers a number of subject-matter options for study

Has well-respected professors

Has a long history of providing education

Has a low student-to-faculty ratio

Will help me quickly begin a new career

Helps me network with others in my intended 
career field

Could lead to quick advancement within my 
current career

Is an innovator in education, using cutting edge teaching 
techniques and institutional processes

Provides ongoing career services for students and alumni

Courses take into account current global market 
and cultural trends

Partners with top companies to design degree 
programs that are meaningful to today's employers

Is respected by my friends or associates

Offers a traditional 4-year college campus experience

Offers daycare for students with children

20%

19%

19%

17%

16%

16%

15%

15%

14%

13%

12%

11%

10%

9%

7%
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SOLUTIONS| Sought After Degrees/ Certificates

Q21 - Which of the following educational areas best describe the degree/certificate you seek ?

Type of educational areas 
N=810

251

146

128

116

99

69

66

66

64

63

62

59

57

Healthcare/Medicine General

Business

Liberal Arts

Computer and Information Services

Education

Engineering Technology

Communication

Psychology

Healthcare Technical

Social Science

Construction

Auto

Engineering

31%

18%

16%

14%

12%

9%

8%

8%

8%

8%

8%

7%

7%

55

54

51

50

49

49

42

41

33

28

27

21Religion

Mechanics/Repair Technologies

Culinary

Public Administration

Criminal Justice/Security

Media Arts & Technology

Fine Arts

Personal Services

Physical Science

Law/Legal Services

Real Estate

Mathematics/Statistics

7%

7%

6%

6%

6%

6%

5%

5%

4%

3%

3%

3%
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SOLUTIONS| Type of School

Q22 - Which of the following best describes the type of school you will attend?

Type of School
N=830

13%

31%

35%

10%

8%
3%

Other, please 
specify

Technical college

2-year community college

Traditional 4-year university

Trade or vocational school

Online college or university
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SOLUTIONS| Mode of Education

Q23 - What type of learning/engagement do you most hope to experience?

Preference on type of learning/engagement 
N=810

17%

37%

45%

Other, please 
specify

Complete coursework online

Complete coursework 
in-person

1%

Hybrid: Complete coursework 
in-person and online
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SOLUTIONS| Schedule

Q24 - Is your ideal school schedule full-time or part-time? 

Ideal School Schedule
N=810

25%

61%

14%

Part-time

Full-time

Unsure
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SOLUTIONS| Time to Complete Educational Experience

Q25 - About how many years in total do you think it will take you to complete your educational experience?  

Expected length to complete educational experience 
N=830

34

107

282

194

113

37 32 31

1 year6 months 2 years 3 years More than 
6 years

4 years 5 years 6 years

4%

13%

34%

23%

14%

4% 4% 4%
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DEMOGRAPHICS| Gender

Q35 - Gender identity

Gender Identity
N=830

59%

40%

Female

Male

Non-binary

1%
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DEMOGRAPHICS| Age 

Q1 - What is your age category? 

Age category
N=830

128

132

131

131

95

69

59

85

55-59

40-44

25-29

35-39

60 or older

30-34

45-49

50-54
* The survey was 
focused on individuals 
over 25, which is why 
there is no data for ages 
under.
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DEMOGRAPHICS| Employment Status

Q36 - What is your current employment status ?

Current employment status 
N=830

483

133

21

25

109

19

57

25

38

9

Employed full-time

Employed part-time

Full-time student

Stay-at-home caregiver

Part-time student

Stay-at-home parent

Not employed and not looking for employment

Not employed, but looking for employment

Retired

Prefer not to answer

58%

16%

3%

3%

13%

2%

7%

5%

3%

1%
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DEMOGRAPHICS| Total Household Income

Q37 - Which of the following best describes your total household income ? 

Total household income 
N=830

49

44

132

176

168

151

49

32

29

$50,000 to $74,999

$15,000 to $24,999

Less than $15,000

$25,000 to $49,999

$75,000 to $99,999

$100,000 to $149,999

$150,000 to $199,999

$200,000 or more

Prefer not to answer

6%

5%

16%

21%

20%

18%

6%

3%

4%
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DEMOGRAPHICS| Marital Status

Q38 - Please indicate which of the following best describes your situation. 

Marital status
N=830

16%

71%

9%
2%

2%

Single, never married

Married or domestic partnership

0%
Widowed

Divorced

Other, please specifySeparated
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DEMOGRAPHICS| Children Under 18

Q39 - Do you currently have children under the age of 18 living in your house? 

Children under the age of 18 living in household
N=830

55%

44%

Prefer not to answer

Single, never married

No

1%
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DEMOGRAPHICS| Race

Q40 - Please select the category or categories with which you most identify.

Race
N=830

3% Asian

7% Hispanic

3% Black

1% Pacific Islander

2% Native American

86% White

Utah White Population
90.6%



 
 

   1 

MEMORANDUM 

MEMORANDUM 

TAB F 

 October 29, 2021 
 

Statewide Higher Education Advocacy and Awareness 
Campaign Update 
 

Fuel Marketing, the selected agency for Utah’s statewide higher education advocacy and awareness 

campaign, will update committees on the progress of campaign development to this point. They will 

present a detailed campaign timeline outlining major launch and reporting dates, goals broken down by 

campaign phases, and the messaging approach and direction. 

 

Both the Marketing/Communications workgroup and the Board/OCHE staff workgroups met prior to the 

October committee meetings and shared their feedback on the items outlined above, which was 

implemented into the materials presented to Board committees. 

 

Next Steps 

• Campaign workgroups will convene in November, prior to the launch, to review the campaign 

landing page, finalized messaging, and tracking mechanisms.  

• An initial soft launch of phase one of the campaign is anticipated to take place in November 2021.  

• We are looking at a spring 2022 launch of phase two of the campaign, which will focus on 

addressing misconceptions in higher ed and the value/ROI of higher ed. Phase two will require a 

baseline survey. 

 

Commissioner’s Recommendation 

This is a discussion item only; no action is required. 




