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October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: 2010 Report of the 2020 Higher Education Plan

Background

During the August 26, 2010 Regents’ and Presidents’ planning retreat, a draft of the 2020 Higher
Education Plan case statement and action plan were reviewed and feedback was given to shape the
direction of the plan and the planning process. Additional feedback was received from legislators and
business leaders. All feedback has been included in this latest draft.

The plan was also preliminarily reviewed by Governor Herbert and Lt. Governor Bell to ensure their
expectations are being met as per the Governor’s charge to the Regents and Commissioner Sederburg in
the 2010 State of the State Address. The feedback from the Governor and Lt. Governor was very positive.
The attached draft, with Regents approval, will also be shared with the Governor to honor the Regents’ and
Commissioner’'s commitment to provide him with a report on how Utah's colleges and universities will meet
the workforce demands of the 21st Century.

However, due to the importance of engaging the general public in the cause of the higher
education plan—specifically Utah’s “big goal” to have 66% of Utahns with a postsecondary degree or
certificate by the year 2020 and the strategies on how Utah can accomplish that goal—the final 2010 report
of the 2020 higher education plan will be prepared for Board of Regents approval in its January 21, 2011
board meeting. This will ensure that the plan is ready for distribution and use during the 2011 legislative
session. Thereafter, an annual report of progress made towards attaining Utah’s “big goal” and
implementing the recommended strategies will be prepared for the Regents in time to use during
subsequent legislative sessions.

To facilitate public engagement, the 2020 higher education plan has been named the “Higher Ed
Utah 2020” plan to be consistent with the USHE website and brand “HigherEdUtah.org.” From that website
or by going directly to a new website, “HigherEdUtah2020.0rg,” the plan can be downloaded as a PDF
document, edited as a “wiki” document, or voted and commented on by the general public. Additional
resources, including PowerPoint presentations and links to other sources supporting the need to increase



the level of educational attainment to ensure our state and country’s prosperity in the 21st Century, can be
accessed from the HigherEdUtah2020.org website.

Recommendation

The Commissioner recommends that the Regents accept the October 20, 2010 draft of the “Higher Ed Utah
2020" plan and approve it for public engagement to increase public awareness, involvement, and support of
the plan and its recommended strategies.

William A. Sederburg, Commissioner

WAS/CKM /JAC
Attachments
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For questions or comments about
this document, contact the Planning
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This is a living document. It will remain in
“draft” form until it has been formally
approved by the State Board of Regents as
“HigherEdUtah2020.”

The purpose of this draft is to enlist input,
feedback, and support from the higher
education community and its stakeholders to
help shape the future of higher education in
Utah. The feedback will be reflected in future
drafts of this document.

The overarching purpose of this document is
to serve as a compass to the State Board of
Regents as well as to the higher education
community and stakeholders in their
implementation of strategies that will help
ensure the future prosperity of Utah.

HIGHEREDUTAH2020
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Utah, a state of promise and opportunity, stands at a juncture along the path of the future of education for the
state. From this vantage point, we can see the diverging paths that lie before us. One is a challenging climb that
will test our collective resolve. The other may appear at first to maintain even ground, but will, in a short time, lead
us on a downhill course that affects our people and our way of life. With collective will and resolve, we can choose
and successfully navigate the high road.

Recognizing the seriousness of the challenge before us, Governor Gary R. Herbert called upon the Utah State
Board of Regents and the Commissioner of Higher Education to present a plan for how Utah’s colleges and
universities will meet the needs of students and the talent demands of employers in the 21st century. The purpose
of this document is to answer the Governor’s call and unify the state in its need to increase the level of educational
attainment of its citizens—from a high school diploma to an employable certificate, from a certificate to an
associate’s degree, from an associate’s degree to a bachelor’s degree, from a bachelor’s degree to a master’s
degree and so forth—to better ensure that Utahns can prosper in the knowledge—based economy

of the 21st century.

Draft- 10/20/2010
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EXECUTIVE SUMMARY

CASE STATEMENT - Purpose

Analysis of Utah’s economic outlook reveals two megatrends at the
intersection of education and economics:

1) In the last two decades, Utah has lost the advantage it once held of
being among the most highly-educated states in the nation (as
gauged by the number of adults ages 25 to 64 with an associate’s
degree or higher). At the same time, the U.S. has fallen from being
1st in the world for educational attainment to 10th, while almost
all other developed nations are increasing their attainment rates.

2) The emergence of the knowledge-based economy is transforming
economies around the world, including our own. The demand for
more, better-trained and educated employees has skyrocketed
and will continue to grow. According to the Georgetown
University Center on Education and the Workforce, 66% of all
jobs in Utah by 2018 will require postsecondary education. Those
without postsecondary education will fall out of the middle class;
no longer can a high school degree produce a comfortable living.

Currently, only 39% of Utahns hold an associate’s degree or higher.
This will not be sufficient for Utah to develop a robust economy in a
global marketplace, nor for Utah’s citizens to prosper individually or
collectively. As there is a direct correlation between the education of
a population and its economic prosperity. The long term well-being
of our state and our people are at risk if deliberate actions are not
taken.

Governor Gary R. Herbert has called upon the Utah State Board of
Regents and the Commissioner of Higher Education to present a plan
for how Utah'’s colleges and universities will meet the needs of
students and the talent demands of employers in the 21st century.
The purpose of this document is to answer the Governor’s call to
unify state efforts to increase the level educational attainment of its
citizens.
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Utah’s Big Goal

To meet Utah’s education and workforce needs, the Board of Regents
and Commissioner of Higher Education have set a “big goal” for Utah:
to have 66% of Utahns—men and women age 25 to 64—with a
postsecondary degree or certificate by the year 2020; specifically, to
have 55% of Utah’s workforce with an associate’s degree or higher and
11% with a postsecondary certificate that leads to a livable wage.

To reach this goal within the next ten years, the state of Utah must take
aggressive action. Utah System of Higher Education (USHE) institutions,
along with other Utah public and private partners in higher education,
will need to enroll approximately 109,000 more students (based on
20009 participation and completion rates). Of these, about 33,000 are
“expected growth” over this period. This means that Utah will need to
enroll an additional 76,000 students beyond the current enrollment and
projected natural growth.

Simply put, capacity must increase. USHE institutions currently enroll
about 165,000 students and estimate the ability to increase their
collective capacity to accommodate 49,000 more students given
traditional growth of resources and no additional budget cuts. Based on
USHE calculations, this will leave the state about 60,000 students short
of the 109,000 additional student target. Private institutions report zero
to moderate increases in capacity to help accommodate the 109,000
more students; thus, the bulk of the demand for meeting Utah’s “big
goal” will need to be met by USHE institutions.

The increase in capacity among USHE institutions can be achieved by

a) improving the management of the student pipeline, including
training additional faculty and staff to teach and support more students;
b) increasing efficiencies—increased use of facilities to accommodate
more evening, weekend, and online programs and improved the rates of
participation and completion; and c) expanding technological
capabilities and physical facilities. All of these solutions will require a
significant investment in higher education, an investment that is
synonymous with economic development.



Strategic Priorities

To achieve Utah’s “big goal,” the state must address three strategic
priorities:

1) Increase the rate of student participation in higher education
(postsecondary education programs). This includes enrolling
more and better-prepared students in college directly from high
school. It also means increasing the participation rate of returning
adult learners from across all regions of the state. Current
statistics point to sectors where targeted efforts to increase the
number of graduates can make a difference:

e [n 2008, Utah’s high school graduation rate was 88%. Of those
graduates, 44% went to college within one year of high school
graduation (36% of the state’s 19 year-old population.)
Furthermore, of those high school students who took the ACT
testin 2009, only 24% met the college readiness benchmark in
all four areas of the test (English, math, reading, and science).

e In 2008, close to 370,000 Utahns (nearly 28% of the adult
population) had completed some college without earning a
degree. If only a small portion of this group were to return to
college to complete either a two- or four-year degree, the
impact would be significant.

2) Increase the rate of student completion in their chosen field of
study or training. Currently, only 49% of Utah’s first-time, full-
time, freshmen complete a bachelor’s degree within six years of
starting their program of study. To improve the rate of student
completion, we will need to address issues of student retention,
time to completion, and affordability.

3) Increase the level of economic innovation. To provide
meaningful employment opportunities for graduates and to
strengthen the knowledge-based economy in Utah, we need to
align education to meet future talent-force needs and establish a
climate where partnerships between government, education,
and industry flourish.

Draft- 10/20/2010
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ACTION PLAN

The State Board of Regents and Commissioner of Higher Education
propose a five-point Action Plan that incorporates the three strategic
priorities into five focus areas:

1. Expand the pipeline of college/career-ready and college-
inclined high school graduates.

2. Stop leakages in the higher education pipeline by increasing
the number who persist and complete their education once
they enter college.

3. Expand the ability of colleges and universities to provide
quality opportunities for more students.

4. Transform the way higher education meets the needs of the
21st-century student through efficiencies and technology.

5. Better leverage higher education in growing Utah’s economy
as a way to extend prosperity and grow the tax base of the
state.

Conclusion

Successful implementation of the recommendations from the action
plan will require the combined efforts of the State Board of Regents,
the USHE institutions and Boards of Trustees, Utah’s private higher
education community, the State Board of Education and K-12 school
districts, the Governor and Utah Legislature, and the support of Utah'’s
business community, other community leaders, and the general public.

Higher education in Utah is a great investment. According to the
University of Utah, every public dollar invested in higher education
yields a $7 return into Utah’s economy. Not only are these returns felt
in the education sector of the state, which is a $4.8 billion industry in
itself, but in increased tax revenues, in growth of business and
industry, and in the quality of life for Utah’s people. Today’s
investment in education will yield prosperous rewards with a vibrant
economy for Utah tomorrow.
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CASE STATEMENT OVERVIEW: EDUCATION’S BIG QUESTIONS

Where Will the Jobs Be in 20207?

Most of Utah'’s jobs will be in occupations that require education beyond
high school. According to the Georgetown University Center on Education
and the Workforce, 66% of all jobs in Utah by 2018 will require
postsecondary education.’ Indeed, the jobs requiring a postsecondary
credential or degree will grow at over twice the rate of those requiring only
a high school diploma.

The Georgetown University report projects that by 2018, Utah will have:

e 172,000 jobs in managerial and professional office occupations,
142,000 or 82% of which will require a postsecondary degree or
certificate.

e 101,000 jobs in science, technology, engineering and mathematics
(STEM) occupations, 92,000 or 91% of which will require a
postsecondary degree or certificate.

e 112,000 jobs in health care (both practitioners and support), 95,000
or 85% of which will require a postsecondary degree or certificate.

e 99,000 jobs in education, 92,000 or 93% of which will require a
postsecondary degree or certificate.?

The demands are real and significant. In total, over 1,000,000 of the jobs
in Utah will require some level of college education. (At least 202,000 of
these will be new jobs.)

In fact, Utah ranks eighth in the U.S. for the highest proportion of
jobs that will require postsecondary education.® Utah must embrace
the opportunity of an economy that demands college preparation
and produce a talent—force prepared for 21st century.

Draft- 10/20/2010

66% of all jobs in Utah will
require a postsecondary
degree or certificate by 2018.

A “talent-force” consists of able people
prepared to succeed in the 21st century’s
dynamic knowledge-based economy.
That requires the know-how to perform
essential functions, the ability to

adapt to an ever-changing work
environment, and the skill to think critically
and communicate effectively, in writing, in
speech, and through technology.

These skills are typically developed and
refined through a liberal arts college
experience.




How Will Utah Prepare?

To succeed as a state, the Utah State Board of Regents and Commissioner of Higher
Education, William A. Sederburg, have set a clear goal—ambitious but attainable:

To have 66% of Utahns—men and women age 25 to 64—with a postsecondary degree or
certificate by the year 2020; specifically, to have 55% of Utah’s workforce with an associate’s
degree or higher and 11% with a postsecondary certificate that leads to a livable wage. We
will do this while enhancing the quality of our degree programs. This will help ensure Utah’s
prosperity by producing the requisite 21st century talent—force.

Utah’s BIG
GOAL

Higher Education
Attainment

2020 66%

2010 39%

(Based on attainment
rates of associate’s
degrees or higher)
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To achieve this goal, Utah must realize three strategic priorities:

1. Increase the rate of student participation in higher
education (postsecondary education programs).

2. Increase the rate of student completion in their chosen
field of study or training.

3. Increase the level of economic innovation.

CALL TO ACTION

To increase the rates of participation, completion, and
economic innovation, Utah’s legislature, business community,
and general public must increase their investment in higher
education now—nothing will have more impact on local
communities and the state’s prosperity. Additionally, Utah’s
higher education institutions must repurpose their resources to
ensure they are providing a relevant, high quality educational
experience in the most efficient and effective way possible. In
so doing, Utah will position itself for success by developing the
talent—force required by 21st century employers to create
competitive businesses and sustainable communities.

HIGHEREDUTAH2020

David J. Jordan
Board of Regents Chair

Bonnie Jean Beasley
Board of Regents Vice Chair

William A. Sederburg
Commission of Higher Education
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How Will Higher Education Answer the Call?

UTAH’S INSTITUTIONS OF HIGHER EDUCATION WILL
ANSWER THE CALL BY WORKING TOGETHER.

The Utah System of Higher Education (USHE) will build
upon the diverse strengths of each of its institutions to
play a vital role in reaching Utah’s “big goal” for higher
education. From its research and regional universities to
its state and community colleges, each institution’s
mission will be advanced through this service to our
state and our local communities. (The role of each
USHE institution in meeting Utah’s goal is described in
a later section.) Additionally, USHE’s partners in higher
education, which include the Utah College of Applied
Technology and all other private institutions, both for
profit and not—for—profit, will join with the USHE
institutions in helping the state of Utah attain its big
goal.

HigherEdUtah2020
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RECOGNIZING THE CHALLENGE

The relationship between higher education and economic
prosperity has increased in our generation and will continue to
increase in the future. The technology of the 21st century
knowledge—based economy has steadily eliminated jobs of
past generations—ijobs filled by middle—income workers with
only a high school diploma or less. At the same time, the
demand for more, better—trained and educated employees
has skyrocketed. Globalization has also increased the need
for Utah to differentiate itself with a more highly—educated
talent—force than those of emerging economies.

Governor Gary R. Herbert emphasized this issue in his
Inaugural Address, explaining: “We cannot have sustainable
economic growth—or be competitive in what is now a global
marketplace—if we don't properly educate the rising
generation. In the 21st century, our competition isn't just
ldaho, Colorado, or California. It's India, Canada, Mexico,
and China. Today, more than merely gaining a diploma, our
students need the skills that will provide a passport to the
world.”™

Leaders of other states and the nation as a whole concur.
From the White House® to national organizations like Lumina
and the Bill and Melinda Gates foundations,® there is a
national urgency to ensure that all students have the
opportunity to succeed in their education beyond high school
and to complete an associate’s degree or higher or a
certificate that leads to family—sustaining income.

Draft- 10/20/2010

Governor Gary R. Herbert

“This is the opportunity for people to develop the skills to
succeed in the future. In order for our state to remain
competitive we must focus on improving our public
education system. A good education is a powerful
tool to empower the individual to succeed.”




Education and the Public Good

Economic prosperity is directly linked to an individual’s
level of educational achievement. Higher education has a
powerful positive impact on personal earning potential—the
greater the level of educational attainment the more likely a
person is to earn a higher wage.” A high school graduate with
no postsecondary education or training hovers on the state’s
annual poverty level, which is $27,564 for a family of four,
with a median income of $28,322.%8 Contrast this with the
median annual income of $31,011 for a person with some
college (including an associate’s degree or certificate).® More
significantly, a person with a bachelor’s degree increases his
or her median income by 35% to $41,791 and a person with a
graduate degree by 97% to $60,848."

HIGHEREDUTAH2020

According to the U.S. Department of Labor and the Bureau
of Labor Statistics, 56% of the jobs in 2008 that had a
minimum median annual income of $32,390 required a
postsecondary degree or certificate. And, while 40% of the
jobs of the same minimum median annual income required
significant on—the—job training, many of these jobs—such
as chemical plant and system operator, police officer, or
firefighter—also required postsecondary training or
certification. Only 4% of the jobs with a $32,390 minimum
median annual income or greater allowed for short—term
training or no postsecondary education.

Impact of Degree Attainment

Figure 1

Income Increases as Education Increases

Utah median annual wages by educational level, 2008

on Utah’s Economy

As an example, the 2007-08 USHE graduating
class is estimated to have contributed $650

Poverty Level
Family of four: $27,564
\

million dollars to the state’s economy in its
first year of employment. 30% of this
graduating class is estimated to have
continued their education pursuing
additional degrees or skills. Thus,

as these individuals attain
additional credentials, their
contribution to the work-
force and overall economic
impact will become even

Less than high High school Some college or Bachelor's degree  Graduate or
school graduate graduate associate's professional
degree degree

Source: USHE, Office of Institutional Research and Analysis

more significant.
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Employment Stability. Men and women with higher levels
of education are less likely to be laid off and unemployed in
tough economic times like Utah and the nation are currently
experiencing. In Utah, of those with a bachelor’s degree,
only 4.7% were unemployed in 2009 compared to 10.0% of
those who are high school graduates and 15.4% of those
who did not complete high school. National statistics show
similar trends. As illustrated in Figure 2, there is a direct
correlation between the level of educational degree
attainment and the probability of being unemployed—the
more education a person has the less likely he or she is to
be unemployed.'® A more educated workforce is generally a
more stable workforce.

Figure 2 |mpact of Higher Education on

Unemployment Rate

Graduate or professional
degree

Bachelor's degree

Some college or associate's
degree

High school graduate
(includes equivalency)

Less than high school

0,
graduate 15.4%

0.0% 5.0% 10.0% 15.0% 20.0%

—1 Source: USHE, Office of Institutional Research and Analysis —
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Economic Growth. For Utah to flourish—to develop new
jobs and raise the general standard of living—a higher
percentage of our educated workforce must attain graduate
and professional degrees. Advanced degrees are linked with
the creation of highly paid jobs. Further, in today’s
knowledge—based economy, we need to increase the asset
of knowledge. This applies to the knowledge gained by
workers through education and experience, as well as the
knowledge of credentialed faculty and others who will teach
them and of accomplished business executives who can
mentor young entrepreneurs. We also need high—quality
researchers who will extend knowledge on a national and
international level, and knowledgeable public administrators
and state leaders who can create and sustain an
environment where such development thrives. This
knowledge base is developed within our research and
graduate institutions and programs.




The benefits of education, particularly well-focused
higher education, include career opportunities, economic
stability and a richer, deeper quality of life. Students who
attend college obtain a wide range of personal, financial,
and other lifelong benefits; likewise, taxpayers and society
as a whole derive a multitude of direct and indirect benefits
when citizens have access to postsecondary education. The
future stability of our democracy, for example, is dependent
upon an educated citizenry. Furthermore, there is a positive
correlation between higher levels of education and lifelong
benefits for men and women of all racial/ethnic groups.'®

The Lumina Foundation asserts that social and economic
concerns are best addressed by educating many more
people beyond high school. As education levels increase,
the economy improves, tax revenues rise, civic engagement
is strengthened, and the costs of crime, poverty, and health
care are diminished; in short, the human condition is
dramatically improved.'

A well-educated society is the foundation of a thriving
middle class—individuals and families with a comfortable
standard of living and significant economic security. The
strength of the middle class is significant to the future of the
state and nation. The middle class is the largest contributor
and, therefore, the foundation of the tax base. The middle
class supports public services like education, as well as
social services like Medicaid and Social Security. Its growth
leads to be betterment of all. Its decline could lead to an
economic maelstrom with tax revenues spiraling downward
as more people fall out of the middle class and increase the
population that draws upon social and public services.

Draft- 10/20/2010
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Personal and Societal Benefits of Higher Education

On the average, better-educated people live longer and
enjoy healthier lives.

People with college degrees demonstrate increased
participation in civic and community involvement.

People with higher levels of education tend to get jobs
with better healthcare benefits and pensions and to
require fewer social services.

People with college degrees often donate more to local
charities and volunteer their time in the community more
because they work fewer hours to sustain their
households and families.

A broad educational experience provides the
communication skills as well as creative and critical
thinking skills necessary to perform in an economy that
demands its workers develop habits of lifelong learning.

Evidence shows that a college education increases
one’s sense of life satisfaction or overall happiness.

Societies that have higher levels of education are safer
and have less poverty.

Source: College Board, Education Pays: The Benefits of
Higher Education for Individuals and Society, 2010

“The non-tangible benefits of receiving a college
degree are, at minimum, equivalent to the monetary
ones, and they extend from individuals to families and
communities.” - Utah Women in Education Task Force
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More Jobs Will Require Higher Education

JUNE

The vast majority of jobs in the future economy will HELP WANTED 010
require some level of postsecondary education. The Center PROJECTIONS
on Education and the Workforce at Georgetown University OfJOBS and
reports that two—thirds of all jobs by 2018 will require a EDUCATION
postsecondary degree or certificate.’® Their analysis also REQUIREMENTS f
indicates that occupations with high levels of non-repetitive Throughzo 18 A
tasks, such as managerial and professional jobs, tend to L
require postsecondary training and education. These types Table 1: Where the Jobs Will Be in 2018, by Occupation and Education
of jobs are growing while jobs that require repetitive tasks Occupational High School Some Associate’s Total
that can be automated, like production jobs, are declining. Groups or less College or Higher Jobs

Managerial and 34,000 18,000 123,000 172,000
Other noteworthy national state research organizations g:,?ifc‘zssma' (10%) (72%)
predict thg same or S|m||ar. rise m educatlon.requwements Science & 8,000 9,000 83,000 101,000
of the national workforce, including the Lumina Technology (9%) (83%)
Foundation, The College Board Advocacy and Policy Communit 6,000 5.000 48,000 59,000
Center, the Bill and Melinda Gates Foundation, the White y (8%) (82%)

. Services and Arts
House, and the Utah Department of Workforce Services.

. 8,000 7,000 85,000 99,000
. . . . Education (8%) (86%)
According to this research, the gap in earnings between
those with postsecondary degrees and those without will Healthcare e 2(25,2,?? ?2’29,9()) 112,000
0 0
continue to grow.'® No longer can rson ex nter
. g © longe .Ca ape SO. expect to.e te Food & Personal 83,000 14,000 92,000 234,000
into or remain a part of the middle class with only a high Services (6%) (39%)
school dllploma.i or Igss.“The Georgetown University report Sales and Office 163,000 56,000 265,000 486,000
emphasizes this point: "As the economy gets back on Support (12%) (54%)
track over the next five years, 60 million Americans are at 229,000 31,000 123,000 488,000
risk of being locked out of the middle class, toiling in Blue Collar (6%) (25%)
predominantly low—wage jobs that require high school
. » . . . . 584,000 173,000 890,000 1,647,00
diplomas or less.” Without direct intervention and a TOTAL (4%) (55%) 0
thoughtful plan for an eglucated Workf(_)rce’ the middle Source: The Georgetown University Center on Education and the Workforce,
class and the tax base it represents will decline. June 2010 (see Appendix for complete table with occupational breakdowns)
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Utah Will Require a More Educated Workforce by 2018

According to the Georgetown report, 66% of all jobs in
Utah by 2018 will require postsecondary education.

Figure 3 Percentage of Jobs Requiring
Postsecondary Degrees by 2018

uTt

/

66% of all jobs will require
postsecondary education
by 2018; this is the 8"
highest percentage in
the nation.

/

National Average: 63%
of all jobs will require
postsecondary
education by 2018
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Figure4  Two-thirds of New Jobs Will Require Some
Postsecondary Education

M High school dropouts
M High school graduates
4 Some college

L1 Associate's degree

i Bachelor's degree

M Graduate degree

Source: The Georgetown University Center on Education —
and the Workforce, “Help Wanted: Projections of Jobs and
Education Requirements through 2018,” June 2010

As the figure above illustrates, the Georgetown University report
estimates that 55% of jobs in Utah will require an associate’s
degree or higher by the year 2018. Another 11% will require some
training beyond high school, primarily certificates. (Most of these,
however, do not produce a livable wage independent of additional
certification or degrees.) Thus, 66%, or two—thirds of jobs will
require at least some postsecondary education.

Utah’s goal mirrors the Georgetown University estimates, but adds
to it, calling for 55% of its workforce age 25 to 64 to have an
associate’s degree or higher and an additional the 11% with a
postsecondary certificate that leads to a livable wage by 2020.

11
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Where Are We Now?

The United States no longer leads the world in educational

attainment, and Utah is not a leading state in the nation.

Despite the importance of higher education, national levels of degree
attainment are lagging. According to the National College Board
Advocacy and Policy Center, only 39% of Americans age 25-64 have

Figure 5 percent of 25-to-64-Year Olds with
an Associates's Degree or Higher

Russian Federation
Canada

Israel

earned an associate’s degree or higher.'” Over the last generation the Japan
U.S. has slid from 1stto 10th in educational attainment of persons New Zealand
having earned an associate’s degree or higher. Of the top ten United States
countries in educational attainment, the U.S. now trails the Russian Finland
Federation (54%), Canada (48%), Israel (44%) and Japan (40%)."® Korea

The U.S. is likely to slide even further in the 2010 Census. ' Norway

Austrailia

Utah has declined from 3rd in the nation for postsecondary
attainment in 1960%° to 26th in 2008.2" Currently, Utah’s degree 0% 10% 20% 30% 40% 50% 60%
attainment rate is the same as the national average—only 39% with
an associate’s degree or higher.?

Source: College Board, The College Completion Agenda, 2010 |[—

The long—term prosperity of our nation and state are at risk if deliberate actions are not taken.
Thus, the National Governors’ Association (NGA) has launched its Complete to Compete initiative
challenging states to increase their college completion rates and higher education efficiency.?
Even more pointedly, the Lumina Foundation (with the support of the Bill and Melinda Gates
Foundation®* and others) has established a goal of increasing the percentage of Americans with
high—quality, in—demand degrees and certificates to 60% by the year 2025.%°

Using these goals as a guideline, the Utah System of Higher Education has determined to partner
with the higher and public education communities and stakeholders to raise Utah’s postsecondary
degree attainment from 39% to 55% by 2020. To achieve this goal, the state of Utah must act
deliberately to improve rates of higher education participation and degree completion in ways that
directly build the state’s economy. Utah’s future prosperity depends upon it.

Draft- 10/20/2010
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THE PLAN: UTAH’S “BI1G GOAL”

To meet Utah’s education and workforce needs, the State Board of Regents and
Commissioner of Higher Education have set a “big goal” for Utah: to have 66% of
Utahns—men and women age 25 to 64—with a postsecondary degree or certificate by
the year 2020; specifically, to have 55% of Utah’s workforce with an associate’s degree
or higher and 11% with a postsecondary certificate that leads to a livable wage.?®

This means that Utah will need to enroll an additional 76,000 students
over and above the expected growth of 33,000 students, totaling
109,000 students needing access to Utah’s higher educational network
by the year 2020. (Expected growth is based on 2009 rates of
participation and completion for both public and private institutions
and on projected population changes over the next ten years.) An
increase of 109,000 students is about a 67% increase over the total
of 164,862 students enrolled in the fall of 2009.?” USHE Institutions
recently reported an increase in total headcount enrollments of over
8,000 students (total of 173,016) in fall semester of 2010 compared
to the fall 2009 enrollment reports. (Currently, 72% of Utah college
students attend a public institution.)

Based on 2009 USHE institutional headcount figures, an increase of
109,000 students is roughly equal to adding another University of
Utah, Utah State University, Weber State University, Southern Utah
University, Dixie State College, and Snow College to the state’s higher
education network within ten years. Obviously, such a massive
expansion of physical facilities is unrealistic. However, the need for
expanded infrastructure (facilities and technology capacities) to
accommodate this increased demand is real and must be
strategically prioritized according system and institutional priorities.
A significant variable that will influence this prioritization process will
undoubtedly be the state’s growth projections by county.

Draft- 10/20/2010

Goal for 2020:

66% of Utahns age 25 to 64
to have earned a degree or
certificate

Figure 6

Enrollments Needed for 55% of Utahns 25-

64 to Achieve an Associate Degree or Higher
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Source: USHE, Office of Institutional Research and Analysis
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Capacity Challenges

Simply put, capacity must increase in order to reach
Utah’s “big goal.”

As part of this planning process, USHE and the Utah—
based private institutions that account for 95% of all
degrees and certificates awarded in 2008-09 were asked
to estimate their student headcount capacity by the year
2020.?® The estimates assumed traditional growth in
resources and facilities (mirroring those of the last decade)
and no budget cuts. The reporting private institutions
projected zero to moderate growth in student capacity to
help accommodate the 109,000 more students needed to
attain Utah’s “big goal.” Clearly, the bulk of the demand for
meeting Utah’s “big goal” will need to be met by USHE
institutions.

Increasing capacity of USHE institutions, however, must be
accomplished without compromising quality. Thus, an
essential factor in estimating the capacity of a campus is
understanding where class size and frequency of offering
are maximized without compromising the guality of the
instruction and learning. It may be easy to assume that
adding another student or ten to a class is as easy as
adding their names to the role, but it is not. Depending on
the type of class and available and appropriate
technologies, adding more students may impede the
effectiveness of a professor to train and prepare students
for the workforce. Quality cannot be sacrificed for the sake
of capacity.

Draft- 10/20/2010
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Table 2: Need for Capacity Increases
in USHE Institutions

Above the current enrollment of

gxpe;:ed 33,000 165,000 students. Projection
row based on population growth

Additional Additional growth required to

Growth + 76,000 meet Utah’s 66% goal

Big Goal 109,000

Target

Estimates of additional students
- 49,000 that could be accommodated,
given current conditions

Current Peak
Capacity

Distance
from Target

Gap that must be filled by an

60,000 aggressive growth strategy

Source: USHE, Office of Institutional Research and Analysis

USHE institutions estimate that without compromising
quality, they may be able to accommodate 49,000 more
students by 2020—about 60,000 fewer than required by the
“big goal.”® This gap of 60,000 cannot be closed without
an aggressive strategy for growth and enhanced efficiency
by USHE institutions, in partnership with the Governor,
legislature, and public.

14



Addressing Capacity Challenges

Enrolling more students, however, is not the only way to
achieve Utah’s “big goal.” We will need to enhance the
student pipeline while at the same time, transforming
higher education through technology, utilizing our facilities
more efficiency, and expanding infrastructure.

Improving the Student Pipeline. The student pipeline
refers to the total population of students enrolled at any
given time in an institution or system of higher education.
Admittedly, not every student who begins college will
complete a degree, but, as will be discussed later, many
more of our students could than do.

HIGHEREDUTAH2020

the lack of college readiness for many students that places
them into remedial courses, difficulties transferring credit
between institutions, and needed courses not being offered
on schedule. There are backups in the pipeline when
students take 5 or 6 years to complete a 4—year degree.
There are also backups where the student and workforce
demand far exceed the instructional capacity of an
institution. Thus, institutions must address their ability to
attract, hire, retain, and office qualified instructors (terminally
degreed) to help increase the output of graduates
credentialed in areas aligned with workforce demands.

As depicted in Figure 7, if we increase
completion rates by 3%, we would
reduce from 76,000 to 57,000 the
number of additional students required 110,000

Figure 7

to meet Utah’s goal by 2020. S 100,000

S 90,000
To succeed, we need to improve the w 80000
student pipeline by stopping the leaks; § Zg'ggg
that is, by retaining and graduating more 2 50:000
of the students who enroll in higher 'S 40,000
education. There are leaks, for instance, S 30,000
when students dropout because of poor $ 20,000

< 10,000

performance without any institutional
intervention; there are leaks when
students can’t find sufficient financial aid
to continue. There are other problems
that slow or clog the pipeline, such as

Impact of Increased Completion Rates on Need for New
Students by 2020

i New Students M Natural Increase

|| | ] | 60,800 7,00

3,20 —] —
9,400 5,600 33 g 8,00

4,20 0,401

No 1% 2% 3% 4% 5% 6% 7% 8% 9%  10%
Change
Increase in Completion Rate
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Source: USHE, Office of Institutional Research and Analysis
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Transforming Education through Technology. The apt use of
technology can address many of the capacity and efficiency
challenges that confront us while, at the same time, improving
educational outcomes. Although technology continues to revolutionize
many industries, its transformation of education is just beginning.

The 2010 National Educational Technology Plan (NETP) calls for
revolutionary transformation rather than evolutionary tinkering.*

NETP suggests targeting investments in technology in five areas:

1) Learning—utilize technology to engage and empower all learners;
2) Assessment—find new and better ways to measure what matters;
3) Teaching—build the capacity of educators to enable the shift to a
connected model of teaching; 4) Infrastructure—provide students,
educators, counselors, and others with the resources they need when
and where they need them; and 5) Productivity—help us meet the
fiscal responsibility of getting more out of each dollar we spend.®

While Utah has made great strides in offering online courses,
programs, and services, the overall impact and potential of
technology in instruction, student learning, and student support
processes has yet to be realized. Specific recommendations on
how technology

can better. Learning no longer has
leveraged in to be a one-size-fits-all
improve the experience.

higher education
experience are
discussed in the
“Action Plan”
section.
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Key Findings of the Economist Intelligence Unit

» Technology has had—and will continue to have—a
significant impact on higher education. Technological
innovation will have a major influence on teaching
methodologies over the next five years. In fact,
technology will become a core differentiator in attracting
students and corporate partners.

» Online learning is gaining a firm foothold in universities
around the world. Many institutions of higher education,
especially those with a public-service mandate, consider
online learning key to advancing their mission, placing
advanced education within reach of people who might
otherwise not be able to access it.

» Corporate-academic partnerships will form an increasing
part of the university experience, at a time when locating
funding and controlling costs are key concerns. To
attract corporate partnerships, institutions will need to
demonstrate a commitment to advanced technologies.

Source: The Future of Higher Education: How Technology
Will Shape Learning, The Economist Intelligence Unit, 2008
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Utilizing Facilities More Efficiently. Efficiency can be
gained through the repurposing of existing resources to
support more evening, weekend, and online programs,
which help maximize the level of use of campus facilities.
The strategy would particularly benefit working adult
students who have difficulty attending classes during
week days.

Expanding Physical Facilities. Another infrastructure
issue challenging capacity is the ability to add, remodel,
and expand physical facilities to adequately accommodate
a growing student body in accordance with Utah’s “big
goal.” Specifically, to have the resources to 1) provide
local access to postsecondary degree and training
programs; 2) have enough and the right kind of
instructional space to leverage new technologies and
facilitate different learning styles; 3) provide adequate
space for faculty offices and support services—e.g., for
advising, business, and auxiliary services; and 4) replace,
update, or remodel aging facilities according to safety
demands and energy cost—savings opportunities.

The strategic allocation of limited resources to address
these infrastructure needs should take into account
future population growth. Based upon 2009 population
estimates from the Governor’s Office of Planning and
Budget, we can identify, by county, those areas of the
state with the highest expectancy of growth and thus
the greatest probability for an increase in demand to
access postsecondary degree and training programs
through the year 2020 (see Figure 8).
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Utah Higher Education Figure 8
Target Age Group (15-44)
Population Growth, 2010 - 2020 Projected Increase
[ 5448 - 6239
26.1- 34.3%
B 18.8- 2600
BoxElder +16.6% 68- 1870
Weber +20.9% B 23-67%
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Duchesne

Carbon
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+26.0%%0 EII:IEI.T Grand
+24.T% +17.2%
Sevier
+18.2%

Fiute

Source: Map provided courtesy of Utah Geographic Center based on
Governor’s Office of Planning and Budget population projections
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Degree Targets

According to projections,®® the total number
of Utahns to earn an associate’s degree or
higher is projected to increase by more than
83,000 by the year 2020. To achieve Utah’s
“big goal” an additional 109,000 Utahns will
need to earn an associate’s degree or higher
by the year 2020.® Such an increase equates
to roughly 4,000 more degrees earned by
Utahns per year over the next ten years.

As part of the mix of degrees necessary to
meet future economic needs, Utah will

need more of its population earning
graduate degrees. State—wide prosperity
relies upon expertise and leadership
associated with advanced degrees. For
instance, many economic sectors in Utah
already require a steady supply of master—
and doctorate—level skilled employees. This
demand will grow throughout the next
decade. USHE institutions will continue to
develop high—caliber, industry—driven, and
research/ entrepreneurial graduate programs
to meet the expanding social, economic,
and civic needs of the state. Utah’s next
generation of leaders in science, medicine,
engineering, business, and civics will emerge
from Utah’s research and masters
universities.
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Participation Rate Increase

10%
9%
8%
7%
6%
5%
4%
3%
2%
1%
0%

Table 3: Participation / Completion Matrix
For Associate’s Degrees and Higher

The following table illustrates the impact of a percentage increase in
participation (enroliment) and completion (graduation) rates for all
populations from their 2010 rate. The numbers inside the matrix represent
what percent of the “big goal” is met under the given conditions. The blue
section represents the combinations of increased participation and
completions rates that will meet goal of 55% of the Utah population holding an
associate’s degree or higher by the year 2020. The red sections are
combinations that will fall short of the big goal. These estimates are based on
current participation/ completion rates and the changes in the Utah18-65 year

Percent of "Big Goal" Attained by the Year 2020
114%
107%
100%

93%
86%
79%
72%
65%
58%
51%
43%

103%
97%
90%
84%
77%
71%
64%
58%
52%
45%
39%

109%
102%
95%
88%
82%
75%
68%
61%
55%
48%
41%

112%
105%
97%
90%
83%
75%
68%
61%
53%
46%

94%
87%
79%
71%
63%
56%
48% 50% 53%  55%

98%
90%
82%
74%
66%
58%

94%
86%
78%
69%
61%

98%
90%
81%
72%
64%

93%
84%
75%
66%
57%

91%
81%
71%
62%

87%
78%
69%
59%

10%

4% 5% 6% 7% 8% 9%

Completion Rate Increase

0% 1% 2% 3%

Source: USHE, Office of Institutional Research and Analysis

Degree & Certificate Definitions for Utah’s Big Goal

Certificate: Degree:
- 900 cumulative membership hours - Associate’s degree or
- A minimum 1 year in college higher




Credentials and Occupations that Can Produce
a Livable Wage

Utah’s big goal emphasizes degrees and certificates that can
produce a livable wage. This emphasis has been placed because
every type of credential does not generally produce a sufficient
income to sustain a family.

The livable wage shown in Table 4 is the hourly rate that an individual
must earn to support a family if he or she is the sole provider and is
working full-time (2,080 hours per year). The state minimum wage is
the same for all individuals, regardless of how many dependents they
may have. The poverty rate is typically quoted as gross annual income.
The table shows both the annual income and hourly wage for the sake
of comparison. Wages that are less than the living wage are shown in
red. Table 5 shows typical hourly wages for occupations in Utah.

Hourly One One Adult, Two Two Adults, Two Adults,
Wages Adult One Child Adults One Child Two Children
Poverty $5.04 $6.68  $6.49 $7.81 $9.83
Wage : : . . .
Minimum
Wage $7.25 $7.25 $7.25 $7.25 $7.25
Living Wage $7.84 $15.26 $12.23 $19.64 $25.66
Required
Annual $16,308 $31,736 $25,444 $40,847 $53,375
Salary

Source: USHE, Office of Institutional Research and Analysis
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| able i Typical Houry Wages inUtah_|

Occupational Area T‘w:‘za;
Management $33.54
Business & Financial Operations $25.30
Computer & Mathematical $26.34
Architecture & Engineering $27.32
Life, Physical & Social Science $21.98 |
Community & Social Services $15.43
Legal $26.25
Education, Training & Library $16.11
Qr;z,ifesign, Entertainment, Sports & $16.68
Healthcare Practitioner & Technical $25.90
Healthcare Support $15.43 “
Protective Service $15.14
Food Preparation & Serving Related $8.37
a:iilgiggaigrounds Cleaning & $9.39
Personal Care & Services $9.92 “
Sales and Related $12.32
Office & Administrative Support $12.04
Farming, Fishing and Forestry $11.95
Construction and Extraction $15.79
Installation, Maintenance & Repair $17.07 “
Production $14.20 |
Transportation and Material Moving $14.07 “

Source: Utah Department of Workforce Services “
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Strategic Priorities

Utah's challenge is tollncrease the reach and quaﬁty of .edgcatlon | Figure 9 Projected Sources of Student Growth
over the next decade in order to improve the guality of life in Utah in
the face of a truly global economy. Meeting this challenge will test
our collective commitment and resolve. _
: : : . Early - Returning
We will not meet this challenge without a clear plan. Thus, to initiate College,
this planning process, the State Board of Regents has identified the 2,000
following three strategic priorities: Current
Growth,

1. Increase the rate of student participation in postsecondary i 33,000
education programs. (Sources include an expanded high \I Improved
school-to—college pipeline, early college for some high | Retention,
school students, and a return of adult learners who did not \27'000
enroll in college directly after graduating from high school or
fell short of completing a degree—see Figure 9.)

2. Increase the rate of student completion of a degree or 109,000 expzcc)::s
certificate in their chosen field of study or training. (Begins & additional students
with improved student retention.)

3. Increase the level of economic innovation. (To provide Source: USHE, Office of Institutional Research and Analysis

employment opportunities for graduates and to strengthen
the knowledge—based economy in Utah and throughout the
United States.)

The following discussion examines these strategic priorities in more detail, setting
forth the rationale for these approaches and articulating the challenges Utah faces
in meeting them. This section is meant to be a brief overview of some of the salient
issues. It opens the door for further discussion and collaboration. In the interest of
space, the discussion focuses more on the problems to be addressed than on the
existing strengths we have to build upon. Nevertheless, these strengths are
significant and will be part of our on—going discussions and strategies.
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Strategic Priority 1: Increase the Rate of Student Participation

Life—long Learning: A Necessity

Life-long learning has become a necessity. In years past, a student could graduate from

high school, obtain a job, and gainfully work throughout his or her lifetime—with little or no
additional education or training. Today, education and training beyond high school is
essential to maintain employment and earn a livable wage.

By 2018, 66% of the jobs in Utah will require some level
of postsecondary education. Furthermore, with the rapid
increases in technology, today’s workplace
requires workers who are willing to learn

and adapt as occupational demands
change.

Aspirations for higher education begin at an early age and are
fostered by parents, teachers, counselors, and other mentors.
We need to encourage youth from all backgrounds to reach their
full potential—and provide the opportunities for them to do so.

Adults should also be encouraged to consider how education
may improve their quality of life. Many have made found greater
fulfilment and made greater contributions to society by adding a
higher degree or additional education or training to their existing
education and work experience.
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The High School to College Pipeline

Increase College Enrollment Immediately Following High School.

If we are to have more students with postsecondary preparation, we will need to
increase the number of prepared students enrolling in college from high
school. While our high school graduation rate of 88%°%* is one of the highest in
the nation, our high school-to—college matriculation rate is much lower. In
2008, of the 88% who graduated from high school, 44% went to college within
one year of high school graduation. Of the total population of 19—year—olds in
Utah, only 36% enrolled directly in college out of high school.®

Some of the gap between high school graduation and college enrollment is
accounted for by the “Mormon mission phenomenon,” where many young men
(typically age 19-21) and young women (age 21-23) of the Mormon faith serve
a two—year or eighteen—month church mission. However, a study that looked at
college enrollment within three years post—high school graduation found that
64% of 2007 high school graduating class had attended at least one semester
of college,® suggesting that missionary service may account for only about
20% of the gap. (More research may be needed in this area.)

Other circumstances that may account for this gap are insufficient financial
resources and the rising cost of higher education, inadequate preparation for
college, low high school performance, lack of career direction, and low
expectation for college (especially among minorities and women). These
issues will be discussed in more detail hereafter.

Notably, the Measuring Up 2008 report indicates that student enroliment in
college by age 19 has dropped by 14% in Utah since the early 1990s, in
contrast to a nationwide increase of 8%.%” Some observers attribute part of
this decline to changing demographics in the state (e.g., an increasing
number of immigrants). These demographic changes will need to be
addressed for the state as a whole to advance.
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Points of Discussion:

e 12% of Utah’s population is between 18
to 24 years old, the 2nd highest in the
nation (American Community Survey,
2008). The 18-24-year-old population
has the greatest potential for achieving
Utah’s big goal within the next decade.

¢ 88% of high school age youth graduate in
Utah, according to the Utah State Office
of Education (USOE). This is one of the
highest percentages in the nation.

e 44% of high school graduates in 2008
went to college within one year of high
school graduation (USOE).

e 36% of Utah’s 19-year-old population
was enrolled in college in 2008. (This
calculation includes immigrants who did
not graduate from Utah high schools.)
Utah ranks 28t in the nation. (Measuring
Up 2008)

e A high school diploma will no longer be
sufficient to earn a family-sustaining
wage in Utah (discussed previously).
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Current ACT participation rates and scores are good indicators of Utah’s high
school students’ inclination toward and preparation for college.

HIGHEREDUTAH2020

For the high school graduating class of 2010, 71% took the ACT®
test (the college entrance exam required by most of Utah’s
institutions of higher education).

Last year, about 23% of 10™ grade students took the PLAN® test
(the pre—ACT test taken by college—bound sophomores).

Last year, about 5% of 8"—grade students took ACT’s EXPLORE®
test (a test intended to help students choose a career direction and
plan high school courses).

0.9
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0.1

Figure 10

Points of Discussion:

o An insufficient number of high school

students are preparing for college in their
early high school and middle school years.

The number of students planning to attend
college (as indicated by ACT test-taking
behaviors) is too low to meet Utah’s goal.

Performance in key areas critical to success
in college is too low: only 26% of students
in Utah taking the ACT met the benchmarks
in all four subjects.

Only 45% of Utah students taking the ACT
met the benchmark in mathematics; only
32% met the benchmark in science.

State of College Readiness in Utah
Percent of ACT-tested high school graduates meeting
College Readinees Benchmarks, 2010

17%

26%
329
10% 45% %
13%
18%
11%

74%
61%

45% S0

ACT Benchmark Scores

Minimum ACT scores that
indicate graduates are ready
for entry-level college
coursework are:

e English-18

¢ Mathematics — 22

e Reading — 21

e Science —24
Students with this minimum
score have a 50% chance of

All Four Nation—All Four English Mathematics Reading Science
Benchmarks Benchmarks
Met Benchmark Within 2 points of Benchmark Below Benchmark by 3+ points

Source: ACT "The Condition of College & Career Readiness, Class of 2010" (Utah Profile Report)

a B grade or higher (and a
75% chance of a C grade or
higher) in college-level entry
class.
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The current number of college students in remedial courses
is another indicator of student preparation for college.

A significant number of students entering college are
unprepared to begin college—level coursework in all
subjects, particularly in mathematics. Open enrollment
institutions in particular devote considerable resources to
remedial education, but all institutions are affected (see
Table 6 below).

Figure 11 indicates that 53% of students requiring
remediation are in the 19—-to—24 age group. Of that group,
14% enrolled directly out of high school in 2008. Others in
the group include continuing students who had previously
enrolled out of high school and students who postponed
college enrollment for a year or two.

Table 6: Remedial Course Registration
(from unduplicated individuals)
in USHE Institutions, AY 2008-2009
Institution English Math Total
usu 1,479 1,479
WSU 868 2,880 3,748
SUuU 306 306
Snow 79 419 498
DSC 665 926 1,591
CEU 118 293 411
uvu 1,497 4,967 6,464
SLCC 3,610 7,055 10,916
Total 7,088 18,325 25,413
Source: USHE, Office of Institutional Research and Analysis
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Points of Discussion:

e According to ACT, students best prepared to enter College
Algebra will have completed rigorous high school courses in
Algebra I, Algebra II, Geometry, and Pre-Calculus. Students
planning to major in some STEM (Science, Technology,
Engineering and Math) disciplines will be best prepared if they
have completed Calculus successfully during high school.

e Presently, a Utah high school diploma requires a minimum of

three years of mathematics for a high school diploma
(although some districts have higher requirements). Less
than half of all high school seniors in Utah enroll in any
mathematics class in their senior year.

e Students who don’t take math in their senior year of high

school are frequently required to take remedial math because
they have forgotten too much. Even more so if they postpone
college for any reason.

e Many students are unable to select STEM majors in college

because they are unprepared in mathematics.

Figure 11 ~ Remedial Credit Hours by Age Group,
AY 2008-09
25-30 31-40
16% 10%
40-50 Over
4% 50
19-24 - 1%
53% : Under 17
Source: 17—38 0%
USHE, Office of 16%
Institutional
Research and
Analysis
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Create higher expectations for K-12 students.

At their August 6, 2010 meeting, the Utah State Board of
Education (USOE) adopted the K—=72 Common Core State
Standards for Mathematics and English Language Arts. The
Common Core State Standards, currently adopted by 33 other
states, provide a consistent, clear understanding of what
students are expected to know and be able to do so that
teachers and parents know how to help them. The standards
are designed to be robust and relevant to the real world,
reflecting the knowledge and skills that young people need
for success in college and careers.

USOE is now working on implementation plans and support
documents. The higher education community supports them
in this endeavor as they consider recommendations from
ACT® and from the USOE Mathematics Steering
Committee.® Clearly, parents will need to become active
partners in supporting the standards and learning (not just
good grades) as these new standards are implemented.

Recommendations from ACT “QualityCore” Curriculum
Mathematics English
- Algebra | - English 9
- Algebra ll - English 10
- Geometry - English 11
- Pre-Calculus - English 12
Science Social Studies
- Biology - U.S. History
- Chemistry - Two other courses
- Physics
Adopt rigorous core curriculum whether students are bound
for college or for work. Help students keep their options open.
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Points of Discussion:

e Some high school students consider that the greater part
of their academic work in high school is finished after they
have taken their college entrance and state exams in their
junior year.

e How can we get more students to take a rigorous high
school curriculum - THROUGH the senior year of high
school ?

Recommendations from USOE Mathematics Steering
Committee Final Report, /s Utah Math Ready, 2009

¢ Require the study of mathematics in the senior year of
high school.

¢ Promote a statewide effort addressing the importance,
relevance, and necessity of mathematics in education
and for career and post-high school readiness.

¢ Increase counseling support for parents and students to
better acquire critical mathematics skills necessary for
choice in postsecondary pathway selection.

¢ Create a culture and provide supports so that all
students will graduate from high school.

e Encourage representatives from postsecondary
institutions, business, and industry to be available as
resources to teachers, counselors and students.

Robert Moses, founder of the Algebra Project, describes
mathematics literacy as a civil right. Increasingly, advanced
mathematics is becoming the gateway to both workforce
training and college entrance.
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Increase Opportunities for High School Students to Earn College Credits

Early. There are multiple ways for students to shorten their path to college completion
by earning college credits while still in high school. These include Advanced Placement
(AP), International Baccalaureate (IB) programs, and early college dual—enrolled

opportunities (concurrent enrollment).

Over 28,000 Utah students are concurrently enrolled in high school and college. Last
year (AY 2009-10), high school students earned 108,294 credits in general education
courses, including English 1010 and Math 1050. They earned 67,429 credits in CTE
(Career and Technical Education) courses and 37,256 credits in other academic
courses (with some overlap between the general education and CTE courses). High
school students who complete enough college credit to earn an associate’s degree
may be rewarded for their efforts with a scholarship to a 4-year public college or

university within the Utah System of Higher Education, as well as at Brigham Young

University—Provo and Westminster College.

Many students who have taken college—level courses in high
school, however, find that the courses they have taken have
not advanced them toward a particular degree. They may have
filled their transcripts with concurrent enrollment courses, but
not with core courses required for specific degrees. A major in
a STEM field, for instance, requires pre—requisites that are
generally taken during the freshman and sophomore year of
college. Students not taking these critical courses in early
college programs may find that the effort to take concurrent
enrollment courses does not pay off in shortening the path to
college completion.

We need to assure that high school pathways for early college
credit both strengthen secondary education institutions and are
focused on courses that will help students continue on and
succeed in college.

Draft- 10/20/2010

Points of Discussion:

e During the 2009-10 year, 133 public, charter, and alternative
high schools participated in the concurrent enrollment
program. Students from all USOE districts earned 193,384
hours of concurrent credit.

e The Association for Career and Technical Education suggests
that institutions of higher education should create many
pathways for high school students to enter higher education.
Providing students with multiple entry points will assist them
in making the transition from high school to college and
careers, help them feel confident about enrolling in college,
and give them an early stake in their higher education. This
might involve an institution offering at least one concurrent
enrollment course in each of the CTE areas for which it offers
a degree.

e Another option would be to focus dual-enrollment courses on
those core courses that are key to most majors.
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Provide Advising on College Readiness Behaviors to More

Elementary, Middle, and High School Students. Counseling on
the course selections and other school experiences that will provide
students with the most options (including college enrollment) in the
middle and high schools builds a college—going culture among
students and helps students and families understand the value of
college. To create this culture, school counseling programs must
ensure that students and families understand the importance of
taking college—preparatory courses, know how to navigate the college
admission process, and comprehend the financial aid processes.
Middle school programs are especially helpful to ensure that students
are completing course work that will allow them to participate in a
college preparatory curriculum upon entering high school.*°

While adequate advising by school counselors is essential to help
students prepare for college and make decisions about educational
opportunities, school counselors in Utah schools, like those across
the nation, are extremely overloaded in the number of students to
whom they must provide services. To reach Utah’s big goal, we will
need funds dedicated to hiring quality advisors who have current and
accurate information on college expectations. We will also need the
capacity to train counselors to meet this need.

“Within schools, no professional is more important to improving
college enroliments than counselors. Research clearly shows that
counselors, when consistently and frequently available and
allowed to provide direct services to students and parents, can be
a highly effective group of professionals who positively impact
students' aspirations, achievements, and financial aid knowledge.”

Patricia McDoghough, “Counseling and College Counseling in
America’s High Schools,” University of California.
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Points of Discussion:

e Utah averages 1 counselor to 772 students (one of
the highest ratios in the nation); the national average
is 1 counselor to 467 students. (National College
Board, The College Completion Agenda)

e The National College Board, Advocacy & Policy
Center recommends one counselor to 250
students if we are to meet the nation’s goals for
increasing participation and completion in higher
education.

e For students who are potentially the first generation
in their families to attend college (including many in
Utah’s growing immigrant population), college
advising is even more critical because students lack
the advantage of parental experience in college.
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Increase Student Access to Financial Aid. With the rising cost of tuition
necessitated by budget cuts and the increased demands on public higher
education institutions, affordability is a huge obstacle for many students. In
addition to merit—-based scholarships, which typically go to students who are
already college—bound and who have greater access to financial resources,
Utah has an urgent need to provide need—based financial aid. By all measures,
Utah provides among the lowest amounts of financial aid per person than any
of the other states (see Figure 12).*" In fact, the Measuring Up 2008 report
gives Utah an “F” in affordability.

The correlation between lower income families and the likelihood of their
children not participating in college is significant. Utah ranks 42nd in the U.S.
for college participation rates for students from low—income families, in large
part because Utah has not established needs—based aid programs of any
significance.*® The state’s investment in need-based financial aid is very low
when compared with top performing states; families in Utah devote an average
of 21% of the family income to keep one child in college.*® (And most families
in Utah have more than one child.) Without addressing need—based aid, Utah
will only exacerbate the divide between the “haves” and “have—nots.”

Table 7: Utah State Financial Aid
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No student in Utah with a desire for higher
education and the ability to succeed should
walk away from the endeavor because of
the expense.

Figure 12 15¢al Grant Dollars per Population
Age 18-24
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Source: NASSGAP Annual Report, 2008-2009 —

Appropriations, FY 2010-2011 Points of Discussion:
Type Amount e Utah ranks 48th (of 52) in grant dollars per population age 18-24.

Student Financial Aid $3,316,300 (National Association of State Student Grant and Aid Programs 40t
Utah Centennial Opportunity Program $1,418,400 Annual Survey Report, 2008-2009)
for Education Grant (UCOPE) L )
Utah Educational Savings Plan (UESP) $39,200 . }Jtal.ll_r a“kls__, L forCICOII‘ZgCIe par.t‘”%at“’“ Ofsftui‘;rggs metr)“ low'lznocggne
Minority Scholarship $36,900 amilies. (Postsecondary Education Opportunity , February )
Utah Higher Education Tuition $36,900 e Low income and minority students who receive grants are more likely to
Assistance Program (UTAP) persist than those who receive loans. (Educational Policy Institute,
New Century Scholarship Program $5,579,000 StudentRetention.org)
Regents’ Scholarship $2,624,300 e The state’s investment in need-based financial aid is very low when
Total $13,051,000 compared with top performing states, and Utah does not offer low-priced

Source: USHE, Office of Institutional Research and Analysis

college opportunities. (Measuring Up, 2008)
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Raising Educational Attainment for Everyone

Adult Students (25-64+). The mainstay of the state’s
talent force, adults aged 25-64+, will be a vital component
of Utah’s efforts to raise educational attainment. This
includes those who have never completed a degree as well
as those who seek additional training. The adult population is
already a substantial component of higher education and will
become increasingly so as Utah demographic, economic,
and workplace demands continue to shift.

According to the U.S. Department of Education, 40% of
today’s students nationally are aged 25 and older.* In Utah,
36% of students in USHE institutions are over 25.* This
population, particularly the 25-45 age group, is estimated to
grow by approximately 28% over the next 10 years.*® By
comparison, the number of Utah high school graduates is
estimated to grow by only 24%*" over the same time period.
Education targeted to the needs of this population will be
critical to the success and prosperity of Utah.

Institutions of higher education are constantly faced with the
challenge of providing education and services to workers
who fall outside the profile of the traditional college student.
The severity of these needs fluctuates, depending on local,
state, and national economic trends. In the current
economy, the Utah Department of Workforce Services (DWS)
reports that 55,900 jobs had been lost in 2009.*® Even
though a significant number of jobs have been created, it
doesn’t follow that those who lost the old jobs were hired for
the new ones. Frequently, retraining through further
education is required.
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Adult Learners in Utah

e Adult learners (students over 25) already comprise
about 36% of students in USHE institutions.

e Utah’s 25-45 age group is estimated to grow by about
28% over the next 10 years.

e This population has tremendous potential for increased
participation in higher education because of the
number of individuals who have an incomplete degree
or now see the benefit of furthering their education.

¢ Adult learners come from diverse backgrounds,
including:

- Unemployed, needing training or retraining

- Underemployed, needing training or retraining

- Veterans, needing to resume or begin training

- Displaced homemakers, needing training

- Incomplete degrees, needing to resume training
- Career changes, needing retraining

- Career advancement, needing additional training.
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Educational Needs of Adult Students. Adult students, and for
that matter, a large number of traditional—-age students, face a
number of significant barriers to participation in higher
education and completion of degree programs. These barriers
or concerns include:

e External commitments—families, work, time constraints

e Under preparation—low performance in K-12 years
and/or a long absence from formal education

e Difficulty transferring credits from a former institution

e Uncertainty about financial aid and educational
procedures

e Inflexible financial aid policies for half—-time students

e Lack of affordable, flexible, quality child care.

Addressing these and related concerns will take considerable
thought, effort, creativity, and flexibility. Some of these issues
are within the control of an institution to address and resolve,
such as the credit articulation from one institution to another
and the flexibility of course, certificate, and degree offerings.
Much has already been done to improve these options with
more improvements yet to come.

Other issues to be addressed and resolved will require
partnering with agencies like the Utah Higher Education
Assistance Authority (UHEAA) and the Utah Department of
Workforce Services (DWS). For example, UHEAA is currently
exploring a private loan program and other financial aid
options for students studying less than half-time.
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As our nation passes through a period of significant
change with respect to its economic security,
demographic profile, and competitive position on the
global stage, it is especially important that we enable
our higher education institutions to become more
responsive to the needs of students of all types.

- Stokes, Hidden in Plain Sight: Adult Learners

Points of Discussion:

A sample of changes that would be beneficial to adult
learners includes:

e Easier transfer of credit from institution to institution

e More flexible course, certificate, and degree
programs (complete programs offered in the
evenings, on weekends, and online)

e More flexible financial aid policies for those
studying less than half-time

e More flexible financial aid policies for those
receiving funds from the Utah Department of
Workforce Services

e More access to flexible, affordable child care

e Improved counseling services and access to
services for non—traditional students

e Increased course credit given for prior work
experience or competencies certified by the CLEP
or other exams.
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Minorities in Higher Education. In tackling the “big goal,” Utah must
recognize its rapidly changing demographics. Over the past few decades
Utah has changed from a largely homogenous state to one that is more
ethnically diverse. By the year 2020 over one—fifth (approximately 22%) of
Utah’s population will be an ethnic minority.*° This is evident today in
elementary schools across the state. Presently, ethnic minority populations
are significantly under—represented in completion of higher education. Of the
degrees awarded by USHE institutions in 2008-2009, only 10.7% were
awarded to students from minority populations, while these groups comprise
approximately 18% of the state population.®® This must change.

The National Center for Public Policy and Higher Education reports that Utah
has a 17% gap between Caucasians and all minorities in the percentage of
18- to 24-year—olds enrolled in college, which is one of the largest gaps in
the nation. The gap between Caucasians and Hispanics is 29%.°" The
disparity begins much earlier than college. Utah’s high school class of 2008
graduated 70% of Hispanic students compared with 91 percent of Caucasian
students. Only 16% of the Hispanic high school graduates enrolled in college
compared with 45% of Caucasians.®® While Hispanics comprise 12.3% of
Utah’s population, they comprise only 5.4% of its college enrollment and
3.6% of those who receive degrees (see Table 8).5 These trends must be
reversed if Utah is to remain economically competitive and its residents
relevant in the workplace.”

Unless Utah’s children succeed in K—12 education, they will not enroll in
higher education. Thus, Utah must help its growing minority population
advance from elementary and intermediate schools ready to succeed in and
graduate from high school so that they are well-prepared for college. As
discussed earlier, the gap between Hispanic and Caucasian students in
higher education is one of the highest in the nation. This makes community
support and K=12/higher education partnerships vitally important to close the
enrollment gap and make higher education a reality for minority Utahns.
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Utah cannot prosper unless all of its
citizens are included in the quest to raise
the level of educational attainment and job
preparation.

Figure 12

Degree-attainment Rates among
Utah Adults (ages 25-64) by
Population Group

Native
American
Asian 47.2%
Hispanic
Black 44.6%
Caucasian 43.2%
0.0% 20.0% 40.0% 60.0%

Source: Lumina, A Stronger Nation, 2010

Table 8: Utah Hispanics in
Higher Education, 2008-2009

Percent of Utah population 12.3%

Percent of USHE enroliment 5.4%

Percent of USHE graduates 3.6%
Sources: U.S. Census Quickfacts (2009 estimates);

USHE 2010 Data Book.
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Women in Higher Education. The number of Utah women
attending college is well below the national average with only 49%
enrolled as compared to 57% nationally.®® According to a recent
report of the Utah Women and Education Project (UWEP), “Utah
has the largest gap between the share of men and women with
college educations of any state.” While the educational attainment
of women in Utah exceeded the national average for many
decades, Utah is now below the national average in both the
number of young women going to college initially after high school
and the number of women completing degrees. (The decline in
Utah’s ranking is not because fewer Utah women are enrolled in
college, but because the percentage of women enrolled in the
state has declined.) The UWEP task force is currently researching
the causes and potential solutions of this problem.
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Points of Discussion:

e Women comprise 44% of the labor force in Utah; almost 61%
of females aged 16 and older were employed in 2008.

e Women in Utah are more likely to be poor than men.

e Women in Utah receive the larger percentage of associate’s
degrees (55%) while men receive the larger percentage of
bachelor’s and professional degrees (47% and 41%).

o A higher percentage of women participate in certificate trade
programs (such as cosmetology, massage, and culinary arts)
that are focused on short-term training. These certificates
do not generally lead to a livable family wage.

Current completion rates for women are a

Figure 14 Female Enrollment in Higher Education by State, 2008 concern for mahy reasons. For mstange,
the number of single mothers supporting
14 children and living in poverty is increasing in
S 12 Utah as it is nationwide. In addition, higher
© I . .
‘q&; education of women has been clearly linked
§ 10 | to a variety of economic and social
ﬂc- indicators, including healthier babies and
g 81 improved early childhood education.
[T
5 O . . .
» While Utah women are doing well in many
[ .
® 4 aspects of the postsecondary experience,
n Utah . .
s \ more women in Utah need to consider
5 livable—wage careers when making
'E 0 . . educational choices. Women who want to
=] [ 0, o, ) 0, 0, [ ) [} . . . - .
z 48%  50%  52% 54% 56% ~ 58% 60% 62% 4% maximize their employability and increase
49% 51% 53% 55% 57% 59% 61% 63%

Percent of State's Student Population Who Are Female

Source: Utah Women and Education Project, IPEDS Enrollment & Graduation Data Report, 2010.

their wages, as well as mothers who want
flexible working schedules in desirable jobs,
need to consider more advanced education
in high—demand professions.
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Strategic Priority 2: Increase the Rate of Student Completion

We need to retain and graduate more of the students who enroll at
our institutions. Too many Utah students leave college before completing a
degree. According the College Board’s 2010 Progress report, only 49% of
Utah’s first—time, full-time, freshmen complete a bachelor’s degree within

It takes three to five times as
much money to recruit a new

six years of starting their program of study. Additionally, only 40% of first— student as it does to retain an
time, full-time students pursuing an associate’s degree complete within already enrolled student.

. : 56
three years of beginning their program. - Noel, Levitz, & Saluri, 1985

A formative measure of progress toward completion is the year—to—year
retention of students in higher education. Utah’s retention rates are well
below the national average. According to ACT, the 2007 national collegiate
first—to—second—year retention rate was 64% for two—year colleges and 72% for four—year public colleges.

USHE institutions’ average retention rates are 54% and 63% for two—year and four—year institutions respectively. Some are
much lower than this. Given the economic consequences of foregoing higher education, this continuing exodus is concerning.

Financial Perspective. Student recruitment efforts require substantial institutional expenditures (including
hiring of staff, travel funding, and marketing costs). In contrast, retention initiatives designed to foster
student success and manage enrollment are estimated to be 3-5 times more cost—effective than
recruitment efforts. That is, it takes 3—5 times more money to recruit a new student than it does to retain
an already enrolled student.®” Thus, for every student who does not complete a degree, the state loses a
substantial financial investment.

Institutional Perspective. Our institutions of higher education can best fulfill their mission statements when they
are able to retain and graduate the maximum number of their students. Institutions can do much to set a
climate of success. USHE will commit its leadership and resources to assisting them in this endeavor. Further,
it may be useful to shift the assessment of progress from the number of students enrolled to the number of
students completing degrees and certificates.

Draft- 10/20/2010
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Individual Perspective. There are many reasons a person leaves
college, from financial concerns and family responsibilities to poor
academic performance and lack of direction. These decisions,
however, are often made with short—term solutions in mind, rather
than the long—term perspective. Over a life-time, this decision will
have far—-reaching ramifications. Based on current U.S. Census
Bureau data, lifetime earnings estimates over a 40—year working span
indicate that an individual with a bachelor’s degree will accumulate
approximately $1.7 million dollars ($55,700 a year) as opposed to
$1.0 million ($33,800 a year) for a high school graduate (national
averages).®® Additionally, workers with more education are more likely
to enjoy the benefits of good health care and retirement programs
and avoid lay—offs in times of economic down—turn. The timely
intervention of counselors and advisors could play a key role helping
students resolve issues that might otherwise keep them from
completing their degrees.

An incomplete 4-year degree doesn’t have as much
earning power as a completed 2-year degree.

Leveraging Resources. Our institutions of higher education have many
resources available to assist with student retention and persistence to
graduation—advising, tutoring, financial aid, developmental and
success classes, and support for targeted populations, to name a
few. Some of these student services are excellent; still, there is room
for improvement. And even the best of services are of little value if
the students for whom they are intended don’t use them. Institution
by institution, and as a collective whole, we need to ensure that our
student services are aligned with the needs of our student population
and include effective intervention programs.
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Improving Student Outcomes

While graduating more students is critical, the quality
of the students that Utah institutions graduate is even
more critical. Thus, an increased focus on improving
student outcomes will be essential. One approach to
raising student outcomes is through education that
engages students as active participants in the
learning process.

Extensive research conducted on students at
postsecondary institutions has shown that engaged
learning activities improve student success and
retention. Curriculum-based, engaged learning
activities include (but are not limited to):

- Undergraduate and graduate research

- Faculty-mentored projects (individual and
collaborative)

Internships and cooperative education
opportunities

Study abroad and international field work
Service learning.

These types of activities improve understanding and
retention of course material and increase student
interest and commitment. They provide students with
opportunities to apply and expand discipline-specific
knowledge in a real-world context. They also provide
students with professional experience, training and
networking for expanding career opportunities.

We call upon members of the business
community to provide more internship and similar
opportunities, and upon members of the civic
community to provide more service learning and
related opportunities.
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Complete College America. The Complete College America
movement, of which Utah is a part, shares a similar goal of having
six out of 10 young adults in the U.S. obtain a college degree or
certificate of value by 2010. Supported by an extensive body of
research, Complete College America sets forth essential steps for
states and explains how states can implement systemic reforms and
innovative policies to significantly increase college completion.
Several key points are presented here (the complete discussion can
be found on the Complete College America web site).>®

Ways to Reduce Time and Accelerate Success:

¢ Require all students to have graduation plans and declare
majors early. Establishing formal completion plans for every
student upon enrollment, including those who attend part—
time, makes it clear from day one: Graduation is the goal.

¢ Reduce unnecessary course—taking. Campuses should
scrutinize degree programs to make sure they do not require
extraneous credits that can slow down students or force them
to take courses that are not relevant to their degrees.
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Complete College America, Essential Step #4:
Reduce Time to Degree Completion

Significantly increasing college completion is
possible only when states and institutions get
serious about the problem of time.

Faster progress matters because:

¢ When students have to extend their course-taking
over too many semesters and too many years, their
chances of ever completing college significantly
diminish. The longer it takes to graduate, the more
likely it is that they will tire of their rigorous
schedules, run out of tuition money, get
discouraged, or need to put other responsibilities
before school.

e Most often, the longer it takes students to complete
their degrees, the more those degrees cost; the
delays can add up to millions of wasted dollars for
students, institutions, and the state.

e Improve transfer policies. Student success at any e Use summer. Students should be encouraged to make better use

and all accredited state institutions should be
honored—and counted. Nearly a third of students
at four—year colleges will change schools; 60% of
those at community colleges will do the same.
With so many students on the move, statewide
legislation and policies must ensure they can
carry their credits with them so valuable effort
and time are not lost—and precious financial
resources and need—based aid are not

of summer semester to keep on track to graduate. Institutions
can assist by planning summer semester offerings well in
advance and taking summer offerings into consideration when
advising students who are able to attend school in the summer.

¢ Provide incentives for full-time enrollment and other strategies that
enable acceleration. Full-time students are far more likely to
complete degrees. While many part—time students believe they
can’t afford to attend full-time, comprehensive academic advising

and financial aid and tuition policies can help encourage more

squandered.
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full-time enrollment.
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Student Success Story: Tuition—assistance
Program Gives Student New Hope

Weber State University launched its new Dream Weber
program in January to help students turn their dreams of a
university education into reality. Dream Weber provides
full tuition for Utah residents whose annual household
income is $25,000 or less and who are also eligible for
federal Pell Grants.

Psychology major Belia Alvarado is one of those students.
She enrolled at WSU at age 34. She was excited, but
extremely nervous because she felt she’d done poorly in
high school and wanted to change her life. “When Weber
State accepted me I was so ecstatic,” Alvarado said. “To me
it was my second chance to do everything right because I
had done everything wrong when [ was younger. [ was
really excited to come back.”

Alvarado said the tuition assistance will allow her to
concentrate on her studies and her many university
activities. She is trying to say thanks for all the help she’s
received by helping others. At the university she’s been a
peer mentor and part of the Pinnacle Honor Society,
Hispanic Area Council, and the student services advisory
board.

Dream Weber, which is the first tuition-assistance program
of its kind in Utah, is possible because of generous
donations. Donor money fills the gap between federal and
state financial aid and the cost of a student’s tuition.
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Belia Alvarado and Jayson Stokes plan an upcoming event for
WSU'’s Diversity Center.

The program is especially important in a time of economic
challenge and has sparked tremendous response. In 2010,
1,947 students from homes with a household income of
$25,000 or less applied for admission. That was an 88%
increase from 2009.

WSU will make Dream Weber an ongoing program of help
and hope for citizens who dream of a future with an
education.
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Student Success Story: Returning Student
Earns Engineering Degree

Andrew Fry dropped out of high school in his senior year,
but later received his high school diploma through home
study. After graduation, Fry worked at various jobs,
including waiting tables at several pizza places, doing
custodial work at a power plant, running a cement crew,
and working with an HVAC company. He moved to Price
and was roofing houses when he realized that he needed a
career and not just a job to care for his young family.
Having worked with and around engineers, he decided that
engineering might a satisfying career. Fry decided to begin
working towards a degree in Engineering at Utah State
University-College of Eastern Utah (USU-CEU).

His education at USU-CEU was filled with general education
and pre-requisites for engineering, including two math
courses each semester in order to catch up to his peers in
mathematics. He paid for his first semester himself and did
well enough to qualify for a scholarship for the next year.
After completing his associate’s degree, Fry transferred to
the University of Utah where he was able to complete his
bachelor’s degree in two additional years, graduating with a
3.87 grade point average.

He then chose to continue his education staying at the
University of Utah to do graduate studies and to work with
the combustion research group. Fry was admitted directly
into the University’s Ph.D. program where he was awarded
the prestigious Wayne Brown fellowship. He graduated
four years later with an almost perfect 3.94 grade point
average.
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Andrew Fry, Engineering graduate, climbing in the
Himalayan mountains

Currently, Fry is a Senior Engineer for Reaction Engineering
International and the lead researcher on a $3,000,000 U.S.
Department of Energy grant. His team is working on a
project that investigates the possibilities of burning coal
using pure oxygen instead of air to create a pure CO bi-
product, which then could be compressed and sequestered
or injected into old oil fields, enhancing oil recovery.

According to Fry, he owes his current situation to the
rigorous training at USU-CEU and the solid foundation in
math which made it all possible.
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Student Success Story: The Daring Journey of
a Valedictorian

Southern Utah University’s 2010 valedictorian, Robyn
LaLumia had a dream to pursue. She left a good job and
enrolled at SUU in the hotel, resort and hospitality
management program at the same time her teenage daughter
began her freshman year of high school.

On her path to graduation, LaLumia faced a number of
challenges—balancing work and home, family and school.
Mid-way through her schooling, she lost her husband to
cancer and faced the difficulties of grief and life as a single
parent.

On her path to graduation, LaLumia successfully navigated
personal hardships that could have easily derailed her
education—choosing instead to work harder, focus more,
and rely on the relationships she had developed with
professors and advisors to help her persevere. Although
LaLumia’s college experience was fraught with more
hardship than most, she is confident when she says she
would most certainly do it all again.

In fact, LaLumia welcomed the rigors of academia,
explaining, “School kept me looking forward and thinking
about the future rather remaining in the sadness of losing
my husband. It helped me realize that life moves forward
whether we want it to or not.”

And move forward she did. Believing in Helen Keller’s
axiom that “Life is either a daring adventure or nothing at
all,” LaLumia graduated with perfect marks as a non-
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Robyn LaLumina, SUU Valedictorian (2010), traveled
a difficult journey to obtain her degree

traditional, widowed, first generation student. Of this
experience, she explains, “I always knew [ wanted a college
degree; once I finally got started, I just couldn’t let myself
quit—no matter the hardship.”

LaLumia credits much of her academic accomplishment to
the support network she had in friends and professors who
worked with her and bolstered her through a few very
challenging semesters. She explains, “My success was not
resting on my shoulders alone—I had teachers and advisors
standing behind me.”

Her degree complete, LaLumia plans to continue the
adventure by pursuing a career in four-star resort
management and marketing.
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Strategic Priority 3: Increase the Level of Economic Innovation

As Utah increases its participation and completion rates, it must
also grow in meaningful employment opportunities for its
graduates. These opportunities are created as students graduate
with the requisite talent aligned with the needs of companies to
grow their business. Whether it is by training the technician,
improving existing operations for increased profitability, or
coaching start—up companies, colleges and universities nurture
individuals and companies that grow the state’s economy.
Additionally, they create new knowledge by supporting research
endeavors that generate ideas and technology that can be
profitably transferred to the marketplace.

il J
Colleges and universities are by nature clusters of creative, innovative individuals
engaged in a collective effort to develop new ideas and apply them to
mankind’s most vexing problems. At its best, higher education challenges
students to apply what they are learning in the world around them—to develop
approaches that can potentially become new companies that generate jobs for
Utahns. For instance, much of the research being done at the University of
Utah is spun out into newfound companies, resulting in ongoing revenue for the
school. For the past two years, the University of Utah has created the second
highest number of start—up companies of any U.S. university, second only to
the Massachusetts Institute of Technology.

The Utah State Board of Regents’ priority to increase the level of economic
innovation will be accomplished through talent—force development, research,
technology transfer, and by nurturing individuals and companies that create new
knowledge, businesses, and jobs. To foster economic innovation, we must:

1) align education to meet future talent—force needs, and 2) establish a climate
where partnerships between government, education, and industry flourish.
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Aligning Education to Meet Future Talent—Force Needs

Economic innovation doesn’t happen in a vacuum. As
leaders, we must be alert to the national and international
trends that are shaping workforce needs and shape our
educational solutions accordingly. For instance, today’s
workforce pathways are in occupations rather than in
careers. According to the Center on Workforce and
Education, workers will tend to be more attached to the
occupations they will be filling than to the specialized
industries in which they work.?® Not only will we need to
train an innovative talent—force with broad—based skills,
we will need to be savvy about where we deploy scarce
development resources.

For example, it is expected that by the year 2018,

there will be a 44% increase in job openings in computer
engineering, a 10% increase in electric/electronic
technology jobs, and a 41% increase in registered nursing
jobs in Utah.®" It is incumbent upon the higher education
and technical training institutions to align course curricula
and educational programs with business opportunities and
industry needs Utah must do a better job at developing a
talent—force ready to take advantage of the opportunities
and meet the needs of the knowledge—based economy if it
is to be prosperous in the future.

Example of recent

Figure 15
“We owe it to our students, and to
the future of our state, to provide an
education that prepares our youth to
compete in the global marketplace.

This will not happen, however,
without renewed and sustained
emphasis in the areas of science,
technology, engineering and math.
Indeed, many of the jobs available
today—and those our students will
seek in the future—already require
these skills.”’

Highest Paying Utah Metro Occupations
with 100 or More Annual Openings, 2010 - 2016 Report

Computer and Information Systems Managers
Medical/Health Services Managers

Education Administrators, Postsecondary

Utah Department of
Workforce Services

500

Dentists
Sales Managers
Financial Managers

Lawyers

- Governor Gary R. Herbert
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The alignment of education and employment needs is
essential but challenging. One challenge is predicting
workforce needs in a globally changing landscape. Another
challenge is communication of workforce needs and
employment opportunities among stakeholders—higher
education, the business community, government (including
the Governor’s Office of Economic Development and the
Utah Department of Workforce Services), and the public.
Technology that facilitates mass collaboration and open
source technology, such as wikis, could be used to share
information, ideas, and decision making concerning the
alignment of education and employment needs. In this way,
the dialog could be widened and made more productive.

Another challenge in aligning education and employment
needs is that students’ selection of degree programs may
not align with current or projected needs and opportunities.
Utah higher education and workforce data could be
leveraged better to educate students on career and
occupational opportunities. Equipped with such information,
faculty and career counselors could actively engage students
in identifying the training and degree programs that lead
them to meaningful and sustainable employment in Utah.
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Employers Say Colleges Should Place More Emphasis
on the Following Learning Outcomes

> Ability to communicate effectively both orally and
in writing (89%)

» Critical thinking and analytical reasoning skills (81%)

» Ability to apply knowledge and skills to real-world
settings through internships or hands-on experiences (79%)

» Ability to analyze and solve complex problems (75%)
> Ability to connect choices & actions to ethical

decisions (75%)
» Teamwork skills and the ability to collaborate with

others in diverse group settings (71%)
» Ability to innovate and be creative (70%)
» Concepts and new developments in science and

technology (70%)
» Ability to locate, organize, and evaluate information

from multiple sources (68%)
> Ability to understand the global context of situations

and decisions (67%)
» Global issues and developments and their implications

for the future (65%)
» Ability to work with numbers and understand statistics (65%)
» Role of the United States in the world (57%)
» Cultural diversity in America and other countries (57%)
» Civic knowledge, civic participation, and community

engagement (52%)
» Proficiency in a foreign language (45%)

Source: Hart Research Associates, Raising the Bar Employers’ Views on
College Learning in the Wake of the Economic Downturn, 2010.
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Establishing a Climate Where Partnerships between Government, Education, and Industry Flourish

An increasing number of model partnerships, both in Utah and nationwide,
can inform our efforts to foster collaborative innovation among Utah’s
stakeholders. Initiatives like the Utah Cluster Acceleration Project (UCAP)
that unite colleges and universities with state agencies (e.g., the
Department of Workforce Services and the Governor’s Office of Economic
Development) along with state and local business leaders are examples of
how the private and public sectors best work together to grow jobs and
increase wages. UCAP also helps to align career tracks in business and
industry with the course offerings of higher education, which in turn grows
our economy.

Utah is at the forefront in demonstrating that higher education can be a
trusted partner in a state’s long—term economic development endeavors.
For example, the University of Utah is among the nation’s leading
institutions in creating new businesses based on university inventions.
Utah’s higher education students are already succeeding in the nation’s
largest university business plan competition, the Utah Entrepreneur
Challenge. With programs like UCAP and USTAR’s (Utah Science,
Technology & Research Initiative) Technology Outreach Program (TOP)
Utah’s research universities, regional teaching colleges and universities,
and community colleges are demonstrating a capacity to support
companies in their communities.

The funding for programs like USTAR is quite modest given the scale of
the overall state budget. Yet it has demonstrated that economic outcomes
are enhanced when funding is directly targeted to economic development
initiatives. In addition, USTAR has demonstrated that the highest levels of
workforce development occur naturally when graduate students’ studies are
integrated with translational research focused on commercialization in
support of Utah’s industrial clusters.
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Innovation at Work

USTAR has created a number of research
teams at the University of Utah and Utah State
University. Spearheading these teams are
world-class innovators hungry to collaborate
with industry to develop and commercialize new
technologies. Innovation Focus Areas include:




Higher Education in Utah is a Great Investment

The Utah System of Higher Education is the most efficient higher
education system in the U.S. It produces more college graduates
per allocated state dollar than any other state.® If higher
education is looked at as an economic cluster, it is a $4.8 billion
industry in Utah, which is a sound return on the state’s estimated
annual investment of $1.3 billion.®

Of the nearly $5 billion dollars in revenues generated by public
postsecondary institutions in Utah, only $970 million (24%) comes
from state tax appropriations. These appropriations are support
teaching, capital facilities, and state initiatives (state grants). The
balance of revenues come from other resources such as tuition,
gifts, federal grants, investment returns and enterprise funds.

Postsecondary education by itself employs over 35,359 workers,
not including the employment opportunities it creates for
students working on their campuses. The existence of a
campus in a community also provides the economic engine

for many other industries and services.

Yet, these figures don’t account for the profitability of
tangential businesses that depend upon or are created from
the operation of Utah’s colleges and universities.
Postsecondary education plays a key role in attracting,
creating, and supporting businesses in the state of Utah. The
total financial impact is simply incalculable; but nonetheless,
an investment in higher education is a wise economic
investment that directly impacts every community and region
of the state.
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According to the University of Utah, every public
dollar invested in higher education yields a $7
return into Utah’s economy.

Table 9: Utah’s Education Sector

Post Secondary Institutions

Institution Sector Employees* Total Revenues”
Public Institutions 25,859 $4,068,352,802
Private, Not-for-profit 7,785 S 550,303,349
Private, For-profit 1,715 S 182,786,977
Total 35,359 $4,801,443,128

*Full and part-time employees in all job categories (includes graduate
assistants, excludes all other student employment)

~ Revenues from all sources including investments, enterprise funds,
grants, gifts, sale of services, tuition, and state appropriations

Source: 2009 National Center for Educational Statistics (NCES) IPEDS
Employees by Assigned Position and Finance Surveys.
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Education should be viewed as an asset synonymous with
economic development. Investment today in education will
yield prosperous rewards tomorrow with a vibrant economy
for Utah. A significant variable in attracting, retaining, and
growing business is the quality of a state’s educational

system—elementary through higher education.

Each graduating class from college will add
approximately $650 million into Utah’s economy
in earned wages a year. To illustrate:

HIGHEREDUTAH2020

Table 10: Total Wages Reported to DWS for the
First Nine Months of 2008 for Those
Completing Degrees in 2007-08

Award Type Count Wages
<1YrCert 971 $1,349,083
1 & < 2 year Cert 386 $871,311
Associate 8,078 $121,835,435
Bachelor 11,302 $222,526,783
Post Bacc. Cert 296 $7,592,298
Master's 2,894 $110,846,542
Post Master's

Cert 32 $1,538,389
Doctoral 493  $11,362,882
1st Professional 270 $4,848,143
Nine Month Total 24,722 $482,770,866

Source: USHE, Office of Institutional Research and Analysis
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The educational benefits to each individual are
significant. The collective benefit of higher
education to society as a whole is even greater.
In simple economic terms, increased education
means an increased standard of living for every
person in the state of Utah.
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ACTION PLAN: IMPLEMENTATION STRATEGIES AND IDEAS
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The previous portion of the document, the Case Statement, focuses on
WHY Utah must increase the number of its degree and certificate
holders if it is going to be prosperous in the 21st century’s knowledge—
based economy. This next section, the Action Plan, proposes different
recommendations about HOW Utah may attain its “big goal” through
strategic changes to state policy and the higher education
infrastructure, practices, and culture.

The Regents expect that each USHE institution will engage strategies to
increase its level of participation, completion, and economic innovation
according to its distinctive mission. As these institutional strategies are
developed or refined they will be added to the appendix of this
document. Utah’s private institutions are also invited to share their
strategies. It is hoped that all higher education institutions in the state—
public and private—will do their part and be committed to helping Utah
attain its “big goal.”
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Action Plan

Higher education has historically operated as a self contained system providing education to those
students who were found eligible and ready to participate in higher education. Students were kept
within an institution for two or four years where they were educated, taught critical thinking and

communication skills, and prepared to succeed in society. This historic model needs to shift to an
integrated model where educational entities are connected vertically (from pre-school to life-long
learning) and horizontally (across institutions, job providers and support organizations.)

Using this integrated approach, we find the pipeline leading from K-12 into higher education
institutions needs to be expanded in the number and percentage of students prepared to succeed and
to persist in attaining their degree. Further, institutions need to do a better job in helping students
complete their education. Given a horizontally integrated system, academic training needs to be
portable in that students are able to move freely from one institution to another without losing
progress towards their degree or certificate. Further, since education is not an end in itself,
educational outcomes should be increasingly tied to career success.

The action plan focuses on five areas:

1. Expand the pipeline of college/career-ready and college-inclined high school graduates.

2. Stop leakages in the higher education pipeline by increasing the number who persist and
complete their education once they enter college.

3. Expand the ability of colleges and universities to provide quality opportunities for more
students.

4. Transform the way higher education meets the needs of the 21st Century student through
efficiencies and technology.

5. Better leverage higher education in growing Utah’s economy as a way to extend prosperity and
grow the tax base of the state.

Within each of these five areas (discussed briefly below) there is a short list of recommendations that
should be considered as proposed strategies to help Utah reach its big goal.
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1. Expand the pipeline of college/career-ready and college inclined high school graduates.

A. Establish clear college and workforce-readiness standards.

Utah students have been given mixed messages over the years about what is needed for success in
life. High school graduation requirements, college admission standards, and college readiness
standards are all different. Thus, the first recommendations are to make a clear statement about
what our sector of this integrated system expects of students.

e Recommendation 1. The State Board of Regents adopt clearly written standards defining
college/workforce readiness and admission policies so parents and students know what is
expected and needed to succeed in postsecondary education.

e Recommendation 2. The State Board of Regents define the specific admission
requirements for each higher education institution based on their role and mission. These
admission requirements should be communicated early and often to parents and students
about what is expected in college so that time in high school will be used well to prepare
adequately for college.

e Recommendation 3. Align general education requirements for higher education with
career ready skills identified by business as critical to being successful employees, and
include this “certification” in a student’s transcript.

The Utah State Board of Education has adopted the K-12 Common Core Standards advocated by
many national business, civic, and educational groups. The K-12 Common Core Standards
eliminate the dual track approach of vocational compared to academic education in the K-16
System. The State Board of Regents is strongly supportive of implementation of the K-12 Common
Core. Higher Education’s task is now to provide a seamless integration of the new standards with
higher education’s general education requirement.
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The K-12 Common Core leads to numerous major changes in higher education and its interface
with the K-12 system. The most significant change is to rely less on “seat time” to determine
credits earned and more on learning outcomes and competency testing. The following
recommendations provide an agenda for higher education in coming years.

Recommendation 4. Higher education should build upon the K-12 Common Core
Standards by increasing the use of educational outcomes instead of seat time to determine
credit, particularly for general education requirements. Following general education, this
effort should shift to a focus on mathematics and other STEM (Science, Technology,
Engineering and Mathematics) related majors.

Recommendation 5. Concurrent Enrollment be changed by (a) reducing the number of
courses to fit general education outcomes built upon the K-12 common core standards, (b)
use on-line classes as much as possible, and (c) use open courseware material instead of
textbooks.

Moving to learning outcomes instead of “seat time” will require a more robust system of testing
and evaluation. A national consortium of states is presently working on reconstructing the testing
program in K-12. Higher Education needs to align what it does with their efforts, particularly in
determine college admission and placement.
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Recommendation 6. Assessment programs for higher education admission and placement
in Utah should be compatible with the K-12 Common Core State Standards. Campuses
should use the K-12 Common Core State Standards as the basis for full admission to our
colleges and universities. Colleges of education should prepare new teachers to teach to the
Common Core standards.

Recommendation 7. While the national testing program is reconstructed, Higher
education should work with K-12 partners to implement the EXPLORE tests in the 8th and
9th grades, the PLAN test for the 10th grade, and the ACT test for all students in the 11th
grade.
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B. Strengthen and expand collaboration between K-12 and higher education.

If the goal is to create an integrated “seamless system” of education in Utah, strong mechanisms
need to be built that facilitate collaboration and partnership. The basics of this system are in
place: unity on the K-12 Common Core Standards, use of learning outcomes in general education,
and combining academic and vocational preparation.

e Recommendation 8. Strengthen and expand the Utah K-16 Alliance and create regional
alliances throughout the state. The agenda for state and regional alliances should be to
work on (a) seamless articulation for CTE among USHE instiutions, UCAT, and the high
schools, based on competencies and industry-based certification standards of accredited
higher education programs, (b) electronic high school transcripts, SEOP (Student
Education/Occupation Plan) information, and electronic portfolios for counseling and
admission to Utah colleges and universities, (c) feedback to school districts on higher
education success of their graduates, and (d) more robust development of career pathways.

C. Increase Participation Rates

As the previous text points out, Utah is decreasing it the share of its population that is attending
and graduating from post secondary education institutions. Our numbers are particularly negative
among the Hispanic population, women, and low-income residents. We also must attract many
adults who have some postsecondary education, but are without degrees or certificates for high
paying jobs.

A particular challenge in Utah is the lack of a system of locally financed community colleges. The
recent national advocacy of President Obama for citizens to enroll in community colleges where
tuition is extremely low, does not apply to Utah, where tuition for associate degrees are similar to
tuition for baccalaureate degrees.

College recruiters and civic leaders are unified that one reason for the decline in participation is
the cost of higher education. Tuition costs have increased significantly over recent years as state
appropriations per student have decreased. While tuition is significantly lower than other states
and federal aid has increased, Utah students have considerable “unmet” financial need. Debt levels
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are also significant ($13,000 per graduating student). Utah presently provides $66 per
undergraduate FTE student in need-based financial aid, which is among the lowest amounts of all
the states. By comparison, the median amount is $347 and the highest amountis $1,021 in New
Jersey.6t4

The first set of recommendations address the financial access issue.

e Recommendation 9. Increase financial support for low-income students who would not
otherwise be able to attend college by adequately financing, re-purposing, re-energizing,
and re-naming the Utah Centennial Opportunity Program for Education (UCOPE) to
provide greater student support through need-based financial aid (including work study).

e Recommendation 10. Expand out-reach and marketing of the Utah Educational Savings
Plan (UESP) to encourage Utahns to save for higher education.

e Recommendation 11. Establish a student loan program for part-time students through
UHEAA to help adults who can enroll in only one or two classes a semester.

Recruiting and retaining non-traditional students (adults) is a critical element of meeting our
workforce needs. Over the past year, a robust on-line system for advising students about career
options has been built by a coalition of state groups, lead by our agency, the Utah Higher
Education Assistance Authority. As we move ahead, increased partnering with the Department of
Workforce Services will be important in urging more people to return to postsecondary education.
We recommend the following actions be taken to assist in helping more adults earn their degrees.

e Recommendation 12. Strengthen the recruitment, outreach, advising and career planning
activities of USHE institutions, targeted at adult students, by integrating UtahFutures.org
into their services.

e Recommendation 13. Urge our colleges and universities to provide specialized advisors to
help working adults, offer classes and full programs during evenings and weekends, and
create specific curriculum for non-traditional students that builds practical skills.
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e Recommendation 14. Increase opportunities for adults to translate life skills and
experiences into college credit through CLEP tests or gain experiential credit. A state-wide
system should be explored to facilitate this process.

Expanding participation levels will require the growth and success of alternatives to traditional
college experiences. Thus, USHE schools will need to partner with private colleges, applied
technology colleges, and early college high schools.

e Recommendation 15. Increase the number of Early College High Schools sponsored by
higher educational institutions by creating a funding stream to support the supervision of
early college high schools.

e Recommendation 16. Strengthen articulation agreements between public and private
colleges that meet regional accreditation standards.

2. Stop leakages in the higher education pipeline by increasing the number who persist and
complete their education once they enter college.

Our big goal is to improve the education level of our citizens as measured by having 66% of the public
having some form of postsecondary education credential by the 2020. Our estimates are that it will
require approximately 109,000 new students to enroll if our present rate of college retention does not
improve, but if it were to improve by as much as 8%, only 71,000 new students would be required.
Currently, about 20% of Utah citizens have some college education but have stopped short of a
degree. The most efficient way to meet our goal is to improve college completion rates.

The focus on retention is receiving national attention. Utah has joined “Complete College America,”
which is a coalition of 23 states working collaboratively to improve retention. The National
Governor’s Association, the Gates Foundation and the Lumina Foundation have initiatives underway
to improve retention. It is estimated that the low retention rates cost Utah tax payers nearly $24.5
million a year.6>
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Measuring retention and persistence towards a degree is a special challenge in Utah. The average
Utah student attends 1.8 colleges before receiving an associates’ degree. At some of our campuses,
nearly 20% of the students leave after one year to fulfill a church mission. Thus, adequately tracking
and measuring the success of our students is a high priority.

Improving retention has been a major issue for the Regents and for each campus over the past decade.
Much has been accomplished. However, the following recommendations will advance that agenda by
aligning funding with completion, better measurement and goal setting, improvements in remedial
education and improving the college experience.

A. Support new funding mechanisms that tie institutional funding to educational outcomes.

e Recommendation 17. Support a “Mission-Based Funding” mechanism for USHE
institutions that provides money for measurable products. New accountability measures
would connect funding to institutions’ missions based on growth in course and degree
completion, as well as research that contributes to the economy, quality and regional
economic development activities, and job placement, rather than on third-week census
numbers.

e Recommendation 18. Create an innovation fund, focusing on collaboration, consisting of
state and private money (foundations) to encourage creative ways to retain students.

B. Set statewide completion goals and uniformly measure and report progress and success.

e Recommendation 19. Using data from the Utah Data Alliance, require each institution to
report its retention and completion performance and goals to the Regents annually. These
reports would then be compiled and distributed to the Regents, Governor, and Legislature
by the Commissioner’s Office.

C. Transform remediation by reducing need and focusing efforts and resources.

e Recommendation 20. Institutions should support new curriculum and individualized
advising, mentoring and delivery options for remedial education that builds practical skills,
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including free on-line remedial education tools and courses. USHE schools should work
with high schools, applied technology centers, and applied technology colleges to provide
multiple options for students seeking remediation assistance.

e Recommendation 21. Using robust remediation-specific data, the Board of Regents and
State Board of Education should establish mutual goals for reducing the number of
students requiring remedial education and report progress annually. The report will
provide policy makers with more specific remedial /developmental education data
regarding the classification of remedial students (i.e., subject matter, year in college, high
school, etc.), cost, and institutional strategies to provide flexible remediation.

e Recommendation 22. Institutions should provide annual reports to K-12 schools as to the
level of remediation needed by their students.

D. Improve retention through on-campus policies and programs for traditional students.

e Recommendation 23. Regents should challenge each institution to adopt policies such as
mandatory attendance for freshman level classes, mid-term grading feedback, and first
year college experience classes, all of which are proven methods of improving traditional
college student retention.

3. Expand the ability of colleges and universities to provide quality opportunities for more
students.

In order to meet Utah’s big goal in the next ten years, both the physical and virtual capacity of
Utah’s higher education system will need to be increased significantly. The exact size of this
expansion depends on numerous variables including the percentage of students taking on-line
classes, the rate students who persist from one year to the next, and the flexibility of schools in
changing the time of course offerings and the adoption of innovate delivery systems.

Growing the system of higher education appears at the onset to be a very challenging task. Utah is
faced with little or no growth in the state budget. The state has not funded enrollment growth in
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many years. Recent enrollments have surged 23% over the past three years. Many schools are
near capacity.

Utah doesn’t have the option of not facilitating an expansion in the higher education system. Our
economy will increasing demand highly trained professionals. If we do not deliver the needed
“talent force,” we will lose out to other states. Thus, the recommendations in this section begin
with how to achieve greater efficiencies, but also how to grow the enterprise to meet state needs.
The issue of the impact of technology on higher education is discussed in the transformation
section.

. Greater Efficiencies (see transformation section for technology discussion)

e Recommendation 24. Increase use of “mixed delivery” courses (internet and seat time) on
campus to a free up seats and classrooms.

e Recommendation 25. Urge the institutions to develop new strategies to encourage more
efficient time to graduation with the goal of completing a bachelor’s degree in 3 years by
having more evening, weekend, summer, and on-line classes.

e Recommendation 26. The state should provide an option whereby students may choose to
use the 12th grade as their first year of college through early college programs funded by
the state. Courses would be full college courses (not concurrent) and offered in the high
school or at a nearby campus site.

. Expanded Capacity

Efficiencies alone will not be sufficient to meet the demands for higher education services over the
coming decade. Assuming a 20% increase in efficiencies, Utah will still need to provide the
infrastructure for an additional 50,000 to 70,000 or more students.

e Recommendation 27. The Board of Regents approve a clear statement of the role to be
played be each USHE institution in meeting the goal of 66%. A concise statement of how
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the USHE institutions will meet the purpose of this recommendation according to its
distinctive mission will be included in the appendix.

e Recommendation 28. The legislature approve monies for land acquisition and buildings
for branch campus development in underserved and high growth parts of the state per a
more detailed state plan approved by the Board of Regents. “Land banking” should be done
in the near future to benefit from present land prices.

C. Expand the community college function throughout Utah.

Utah does not have a state system of community colleges where access is enhanced by local taxes.
Presently, we ask Weber State University, Utah Valley University, Dixie State College, and Utah
State University to also provide community college services and academic programs. The
Georgetown University data suggests that Utah needs to increase the number of citizens
possessing an associate’s degree or certification in a specific area. Thus, building out a community
network covering the state is critical to our future.

e Recommendation 29. Expand the number of students accessing community colleges
through the creation of community colleges or community college centers (branches)
within regional state universities in order to ensure state-wide coverage of community
college services including:

Open access,

Enhanced advising and student support services,

More flexible scheduling,

Clear articulation of 2 + 2 seamless degree pathways, and
Articulation support with applied technology colleges.

D. Fund Enrollment Growth

Utah has not been able to fund recent increases in enrollment on our campuses. Enrollment has
grown by 23% over the past three years while funds have been reduced by 12%. USHE
institutions need to see an increase in per student funding in order to meet future needs.
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e Recommendation 30. Seek legislative funding of enrollment growth. Funding should be
based on completion of courses rather than third week enrollment. Funding should also be
directly tied to the institutional mission of the institution so that research is funded at
research institutions and enrollment growth funded at non-research intensive institutions.

e Recommendation 31. Increase funding for more faculty positions and faculty salaries in
order to retain key faculty and expand the number of sections. This will prevent soft or
hard enrollment caps and bottle-neck courses.

E. Clarify the Utah College of Applied Technology Interaction with Utah System of Higher
Education.

The effort required to meet Utah’s “big goal” presents an opportunity for USHE and UCAT
institutions to strengthen and clarify their working relationships. The legislative action that
established UCAT clearly defined the difference between and roles of credit-granting (USHE) and
non-credit (UCAT), certificate-awarding institutions. Both USHE and UCAT institutions will play a
significant role in equipping Utah’s workforce with the technical training and skills requisite for
success in the new economy.

In order to meet the goal of 66%, both applied technology education (ATE) schools and ATE
programs in the USHE and UCAT institutions will need to grow significantly. Thus, the Regents
support UCAT’s current role and encourage increased collaboration between USHE and UCAT
institutions. The collaboration will need to include high schools, the Governor’s Office of
Economic Development and the Department of Workforce services as the state identifies the
unmet need for and definition of “certificates” for purposes of federal and state reporting.

e Recommendation 32. A state-level system of translating competencies into college credit
be created to enhance articulation efforts between UCAT campuses and USHE institutions.

e Recommendation 33. In the future, an application process be developed that enables

UCAT campuses, at their option, to petition the Board of Regents to affiliate more closely or
even join the system to provide for-credit programs and associate degrees.
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4. Transform the way higher education meets the needs of the 21°' Century student through
efficiencies and technology.

Clearly, information technology is radically changing our students’ learning styles, as well as
institutions’ ability to deliver education differently and to reduce costs for providing educational
programming. Itis also clear that technology does not replace the “soft skills” that business is
looking for in their future employees.

Many policy leaders throughout the country foresee that higher education will be dramatically
changed by technology. For example, the role of teacher is shifting from a provider of information
to facilitator of connected learning. Additionally, technology is looked to as the means of reducing
the cost of education by using open source instructional materials as well as reducing demand for
more buildings through leveraging its capabilities. There is little doubt that we are on the verge of a
major information technology revolution. Whether this technology is largely disruptive, as some
believe it may be, or advantageous depends to great measure on our foresight, planning, and
choices.

To explore various technology options, the Regents have asked a group of instructional
information technology experts from the campuses to share their thoughts and to provide
recommendations. Their deliberations are included in the following recommendations.

e Recommendation 34. The Board of Regents should create, with state funding, an on-line
university degree that would combine on-line courses offered by USHE institutions and
other low-cost providers throughout the world with the goal of reducing the cost of a
college degree. The initial courses should be in general education and STEM related classes.
Emphasis could also be placed on career pathway courses needed for key economic
clusters. Open courseware should be part of the requirements in building the classes.

e Recommendation 35. Utah should study the possibility of entering into an agreement with
the Western Governors University to provide educational services to adult populations
interested in earning degrees in specific high-need fields. This affiliation would be similar,
but not identical, to the agreement between WGU and the State of Indiana.
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Recommendation 36. Working with faculty leaders, the Board of Regents should develop
new faculty workload policies that reward the development of quality courses that
combine the use of teaching assistants, technology, and on-line offerings in consultation
with the faculty.

Recommendation 37. Take advantage of new technologies to implement “open
courseware” where feasible for students. Strive to have all concurrent enrollment classes
offered with open access material at little or no cost.

5. Better leverage higher education in growing Utah’s economy as a way to extend prosperity and

grow the tax base of the state.

Personal income and educational attainment are highly correlated as is economic development—
attracting and creating high-paying jobs that require higher education degrees and skills. Further,
higher education attainment reduces the need for social services, as graduates are much more
likely to be self-sustaining adults. These facts should be recognized by fostering even closer ties
between economic growth and our higher education system.
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Recommendation 38. The state should create and market the “Mountain Research
Corridor” partnership among U. of U., U.S.U., and B.Y.U. (where appropriate) to leverage the
research done at the Utah'’s research institutions to promote economic growth in Utah.

Recommendation 39. The state should dramatically increase the funding for the
successful USTAR program to facilitate research and entrepreneurship on college
campuses. Part of the funds would go to expanding USTAR throughout the state and to
expand entrepreneurial education programs at USHE institutions.

Recommendation 40. The state should expand the Utah Cluster Acceleration Partnership
(UCAP) initiative to all institutions and to all major economic clusters. “Talent clusters”
should be created among education institutions (i.e. digital media production, performing
arts, medical technology, etc.)
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e Recommendation 41. The state should provide tuition assistance for students enrolled in
critical careers for the state’s economic growth as identified by the Dept. of Workforces and
the Governor’s Office of Economic Development.

Funding Issues

We have not attempted to put a price tag on the various recommendations being made at the
present time. The price clearly varies depending on which recommendations are adopted and
which recommendations, if adopted, would be phased in over time.

To meet the “Big Goal” of 66% by 2020, Utah will need to invest in its human capital. If not, Utah
will not attain the quality of life most people desire for themselves and their families. Our
institutions of higher education estimate that if the coming decade is similar to the previous
decade, we will be able to sustain growth of somewhere between 33% and 49% of the total
needed.

Additional funds will be needed to cover the gap. However, we know that we can pick up some of
difference by greater efficiencies, greater use of on-line education, and asking the private colleges
to partners with us. In the long run, these additional costs will be paid for by economic growth.
However, over the next decade, the state will need to find additional revenue. The following
recommendations highlight three approaches to securing additional revenue.

e Recommendation 42. Seek legislative approval for a local voter-approved tax to provide
tuition credit for students within a county (or taxing district) to underwrite and
dramatically lower the price of their tuition for the first two years of college.

e Recommendation 43. Seek funding in support of targeted strategies at an institutional and
statewide level from foundations and corporations and from state and federal grants.

e Recommendation 44. Through the Friends of Utah Higher Education Coalition
collaboratively advocate for and work with the Governor and legislature to increase
funding for higher education initiatives over time as state revenues increase.
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USHE INSTITUTIONAL FIT INTO THE 2020 PLAN

If Utah is to meet the economic need for more highly educated individuals by the year 2020, higher education will need to significantly
increase the number of graduates with degrees and certificates that align with workforce demands and opportunities. In addition, the
state will need to adequately support a robust research and technology transfer system at the state’s research institutions to continue
to create high—paying jobs. These goals can only be accomplished by maintaining quality. The Utah System of Higher Education and
each higher education institution in Utah will play a major role in attaining this positive future. The following is a brief summary
highlighting institutional roles in meeting the goal established by the State Board of Regents during the coming decade.

,/—-——"AVN“

UTAH SYSTEM OEF
HIGHER EDUCATION

Building a Stronger State of Minds™

The Utah System of Higher Education (USHE) provides the state
with oversight of its public institutions, student loan program,
and college savings plan as well as administering a limited set of
programs and initiatives. Development and implementation of a
living Master Plan and a coherent set of state policies to achieve
the goal of a better—educated population will be USHE’s primary
task over the coming years.

Utah is fortunate to have eight quality higher education
institutions. USHE values the diversity options and opportunities
to be found in its institutions. Students may choose where they
wish to study, from research and regional universities to
comprehensive community colleges, based on their individual
learning styles, needs, expectations, and circumstances.
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Together, Utah Higher Education Assistance Authority (UHEAA)
and Utah Educational Savings Plan (UESP) provide the means
for all Utahns to save, plan, and pay for college. We expect
UHEAA to be a major servicer of student loans for the federal
government and is exploring loan and other financial aid options
for part—time students. The Regents support the move of UESP
to play a leadership role in helping to define, improve, and
implement state higher education policy issues.

In support of the Regents’ master—planning role, and to facilitate
enrollment growth and statewide access, USHE will move to
meet their present goals to increase participation (access),
completion (retention), and economic development.
Additionally, the Regents look to expand economic development
initiatives such as Utah Science Technology and Research
(USTAR) and Utah Cluster Acceleration Partnership (UCAP).

The Commissioner’s office will need to be given the necessary
tools to provide a coordinated approach to meeting the state’s
plan for a more highly educated citizenry. These tools include
funding for innovation grants, increasing “on-line” educational
opportunities, formula funding changes, resources to incentivize
and hold institutions accountable, and money to fund enrollment
and research changes.
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THE
UNIVERSITY
OF UTAH

The University of Utah is the state’s “flagship university” serving as
a premier research institution enhancing the state’s reputation for
quality in higher education instruction, research, and innovation;
especially at the graduate level. The focus of the institution is to
enhance its distinctive mission based funding that enhances its
ability to produce quality instruction and research. Enrollment
growth at the university will be modest and primarily in its graduate
programs.

Established 1850

The Regents look to the University of Utah to be a major research
institution that contributes to the economic base of Utah through
innovation, technology transfer and commercialization. 1t is
expected to be a leader in the success and expansion of the
USTAR initiative. State needs will drive the limited number of
targeted academic areas that contribute to the research,
innovation and commercialization goals. As a research university
the U. of Utah not only teaches knowledge, creates new
knowledge, but also nurtures those who will be the creators of
new knowledge and companies.

The University of Utah will also be the primary deliverer of trained
professionals in medicine, pharmacy, law, and engineering. The
medical school and hospital and clinics will provide leadership in
promoting the health of Utah citizens.
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Fall 2010 Headcount Enroliment: 32,671
Fall 2010 FTE Enrollment: 25,879

University of Utah Mission Statement

The mission of the University of Utah is to serve
the people of Utah and the world through the
discovery, creation and application of knowledge;
through the dissemination of knowledge by
teaching, publication, artistic presentation and
technology transfer; and through community
engagement. As a preeminent research and
teaching university with national and global
reach, the University cultivates an academic
environment in which the highest standards of
intellectual integrity and scholarship are
practiced. Students at the University learn from
and collaborate with faculty who are at the
forefront of their disciplines. The University
faculty and staff are committed to helping
students excel. We zealously preserve academic
freedom, promote diversity and equal
opportunity, and respect individual beliefs. We
advance rigorous interdisciplinary inquiry,
international involvement, and social
responsibility. (Approved 2006)
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UNIVERSITY Established 1888

As the state’s “land grant university,” Utah State University is a
leader in providing research, public service and education to meet
needs in all corners of Utah. In addition to its extension services,
the University also plays a vital role in providing access to higher
education opportunities through its community college role at its
regional campuses and in areas of the state without easy access to
higher education. The public service mission is exemplified by the
university’s land grant history and cooperative extension services
which provide the latest practical research results to every county of
the state and adapt to serve urban as well as rural communities.

Enrollments are expected to increase at a moderate rate at USU
overall but at a high rate in currently underserved regions of the
state. Regents support an aggressive growth strategy at regional
campuses of USU—Brigham City, College of Eastern Utah, Tooele
and the Uintah basin. The growth in regional service is likely to be
augmented by expanded distance education capability.

USU is expected to build upon its research capability with an
emphasis on aerospace, agriculture, life sciences, energy and
engineering. Partnering with the University of Utah, USU should
continue to be a major player in the USTAR initiative and technology
transfer endeavors.
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Fall 2010 Headcount Enroliment: 28,401
Fall 2010 FTE Enrollment: 20,461

Utah State University
Mission Statement

The mission of Utah State University is to be one
of the nation’s premier student-centered land
grant and space grant universities by fostering
the principle that academics come first; by
cultivating diversity of thought and culture; and
by serving the public through learning, discovery,
and engagement. (Approved 2003)




SNOW

COLLEGE Established 1888

Snow College is the state’s premier rural, residential two—
year college. It provides traditional college—age students
with the opportunity for a higher education experience in a
small and personalized residential campus setting. In
addition to providing general education courses, the
college provides career and technical education, primarily
at its Richfield campus.

Snow is expected to grow at a moderate rate over the
coming decade. Because of its setting in a more
economically challenged, rural location, tuition and
residential housing costs should remain low. Student
opportunities at the college will be limited by academic
degree options. The Regents may consider expanding the
number and type of degrees to be offered where the
expansion promotes academic quality at the College,
serves needs in the College’s primary service region, or
helps accommodate increased demand throughout the
state for access to higher education.
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Fall 2010 Headcount Enrollment: 4,386
Fall 2010 FTE Enrollment: 3,416

Snow College Mission Statement

The mission of Snow College is to educate students,
inspire them to love learning, and lead them to serve
others. Snow College achieves this mission through a
constant pursuit of excellence in teaching; through a
nurturing, positive learning environment; and through
people who demonstrate a love for learning and
service to humanity. (Approved 2004)
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WEBER STATE
UNIVERSITY

As the state’s first “comprehensive regional state university” that
also retains a community college mission, Weber State is a state
leader in responding to its region’s needs for access, talent force
development, and community engagement.

Established 1889

Weber State is expected to see significant increased demand for
educational offerings over the coming decade. To facilitate the
growth, expansion of the Davis Campus and greater use of on—
line education will required. Additional master’s level degrees will
be needed to meet a growing population and economic base.

Weber will continue to lead the way in serving as both a
community college and a regional university. In this role, Regents
look to Weber State to provide leadership in defining the model of
hosting a community college within a regional state university.

Regents also look to Weber to provide service programs and
leadership in assisting regional economic development,
particularly as it relates to talent force requirements. Community
engagement is viewed as a key element in the future development
of WSU.
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Fall 2010 Headcount Enroliment: 24,126
Fall 2010 FTE Enrollment: 15,554

Weber State University
Mission Statement

Weber State University offers associate’s,
baccalaureate, and master’s degree programs in
a broad variety of liberal arts, sciences,
technical and professional fields. The university
provides excellent educational experiences for
its students through extensive personal contact
among faculty, staff and students in and out of
the classroom. To accomplish its mission, the
university, in partnership with the broader
community, engages in research, artistic
expression, public service, economic
development, and community based learning
experiences in an environment that encourages
freedom of expression while valuing diversity.
(Approved 2007)
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SUU 3QUTHERN UTAH
Established 1897

As the state’s designated liberal arts and science university,
Southern Utah University (SUU) provides a broad—based,
engaged college experience for students of high academic
achievement, stressing experiential, integrative and
personalized learning in a residential setting. The university
serves the entire state while maintaining varied programs to
meet unique regional needs and concerns.

Regents will continue to value quality education at SUU within
its distinctive mission over dramatic enrollment growth; thus
funding for SUU should be mission focused in assuring high
quality graduates and engaged citizens. A moderate growth
rate is expected to be based on SUU maintaining its present
share of the Utah population.

As a quality liberal arts and sciences university, SUU will
continue to be a prime destination for students interested in
educational experiences typical of a private university with the
affordability of a public higher educational institution with a
particular focus on high quality programs in the arts, sciences,
pre—professional, professional and graduate fields.
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Fall 2010 Headcount Enrollment: 8,024
Fall 2010 FTE Enrollment: 6,609

Southern Utah University
Mission Statement

Southern Utah University is a comprehensive
regional institution offering graduate, baccalaureate,
associate’s, and technical programs. SUU is
committed to providing an excellent education
through a diverse, dynamic and personalized
learning environment. The university educates
students to be critical thinkers, effective
communicators, lifelong learners and individuals
who demonstrate integrity and empathy as they
pursue their lives’ ambitions. (Approved 2005)




DIXIE STATE

COLLEGE OF UTAH

Established 1911

Dixie State College of Utah (DSC) has grown dramatically in
the past few years, particularly since adding a number of new
baccalaureate degrees and with demographic changes in
southwestern Utah and bordering states. It is rapidly changing
its mission from a “state college” with a limited set of
baccalaureate degrees to a more comprehensive institution.

Regents support this transition from a state college to a
comprehensive regional state university over a period of time,
based on regional demand, academic readiness, and state
funding. To achieve this goal, Dixie will need significant
financial support to add the faculty and academic
infrastructure necessary to have the quality consistent with
other regional state universities.

Dixie is expected to remain the regional “community college”
as it adds baccalaureate degrees to its portfolio. As a
regional institution, Dixie is also expected to place a premium
on workforce development, allied health professions, and
economic partnerships. As Dixie’s mission expands, the
campus will provide students with a more comprehensive set
of college experiences.
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Fall 2010 Headcount Enrollment: 8,755
Fall 2010 FTE Enrollment: 6,267

Dixie State College of Utah
Mission Statement

Dixie State College of Utah Mission Statement: Dixie
State College of Utah strives to help students to define,
shape and achieve educational and life goals. It is
dedicated to providing personalized and excellent
teaching in a learning environment where all students
can become passionate about their individual
educational endeavors. DSC is a publicly supported
institution—authorized by the Utah State Board of
Regents—with two independent tiers. DSC offers
associate’s degrees and certificate programs that meet
the needs of students, the community and the state. The
College also offers baccalaureate programs in high
demand areas and in core or foundational areas
consistent with comprehensive four-year colleges. Dixie
State College enhances its campus climate by promoting
cultural and demographic diversity, and by inviting
students to participate in its open-door, postsecondary
educational programs. (Approved 2005)
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UTAH VALLEY

ovu

UNIVERSITY Established 1941

As Utah’s newest comprehensive regional university, UVU will offer a broad
range of quality bachelor’s degrees, a select set of masters degrees, and
continue to serve their region with a comprehensive set of associate degrees,
certificates and community college services for a rapidly increasing number of
students. Regents expect UVU to be a leader in providing engaged learning
opportunities and developing the hybrid model of a community college within a
state university.

Recognizing the current and projected of growth of the Utah Valley, the Regents
expect and support UVU’s move to meet regional educational demands. Along
with Salt Lake Community College, Weber State University, and Dixie state
college, UVU will be asked to pick up the bulk of state enrollment increases in
the year ahead. To accommodate this growth, while still providing university
quality programming, UVU will need to continue to adopt efficiencies through
more distance education (with a special focus on hybrid—part online, part in
class—courses) and year—round, off-peak hour scheduling. They will also need
additional facilities on their Orem campus, several satellite locations, improved
tax fund support for existing students, and growth funding for new students.

In its role as a “community engaged” university it will develop and maintain

productive partnerships with government, civic associations and private industry.

The institution will continue to expand this commitment, as well as provide
leadership for regional economic development, supplying, among other things,
a well-trained work force.
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Fall 2010 Headcount Enroliment: 32,670
Fall 2010 FTE Enrollment: 21,825

Utah Valley University
Mission Statement

Utah Valley University is a teaching
institution which provides opportunity,
promotes student success, and meets
regional educational needs. UVU builds
on a foundation of substantive scholarly
and creative work to foster engaged
learning. The university prepares
professionally competent people of
integrity who, as life-long learners and
leaders, serve as stewards of a globally
interdependent community. (Approved
2007)
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Commns S,
College

Established 1948

As the Utah’s largest institution of higher education and it’s only two—year
“comprehensive community college” that offers a full range of academic
programs and economic development opportunities for the Salt Lake
Valley, Salt Lake Community College (SLCC) must play an increasingly
important role in Utah. The institution will need to continue to provide
open—access admissions, a comprehensive set of academic programs
(associate degrees, certificates, career and technical education, transfer
education and workforce development), community—based education
programming, and student support services.

Salt Lake Community College is expected to grow dramatically over the
coming years. Growth will take place through increased partnerships with
other USHE institutions, with industry and community, and within the
college's School of Applied Technology to achieve goals of increased
college completion in skill-based education. To facilitate this growth,
SLCC will need additional sites for delivering education, expanded use
of internet—delivered instruction, and funding per student. Educational
programming will also increase due to student and industry demand.

HIGHEREDUTAH2020

Fall 2010 Headcount Enrollment: 33,983
Fall 2010 FTE Enrollment: 18,326

Salt Lake Community College
Mission Statement

Salt Lake Community College is a public,
open-access, comprehensive community
college committed to serving the broader
community. Its mission is to provide quality
higher education and lifelong learning to
people of diverse cultures, abilities, and ages,
and to serve the needs of community and
government agencies, business, industry and
other employers. (Approved 2006)

Regents expect Salt Lake Community College to be a leader in the translation of occupational competencies
into college credit. The Regents also expect SLCC to continue to lead efforts in small business innovation,
growth, and sustainability through training and access to a business development infrastructure. This leadership
will help support and complement technology commercialization efforts throughout Utah.

Key to Salt Lake Community College’s success will be adequate state funding to maintain the open access

mission of the institution.

Draft- 10/20/2010




HIGHEREDUTAH2020

CONCLUSION

Case Statement

>

According to Lumina Foundation researchers, “The United States has long been the world’s most prosperous and
successful nation, in part because our people have typically been the world’s best educated.” The same can be said
historically for the State of Utah. However, in the last two decades Utah and the nation have lost their advantage.

According to the Georgetown University Center on Education and the Workforce, 66% of all jobs in Utah by 2018 will
require postsecondary education. No longer can a person expect to enter into or remain a part of the middle class with
only a high school diploma or less.

Currently, only 39% of Utahns hold an associate’s degree or higher. This will not be sufficient for Utah to develop a
robust economy in a global marketplace, nor for Utah’s citizens to prosper individually or collectively. The long term
prosperity of our state and nation are at risk if deliberate actions are not taken.

To meet Utah’s education and workforce needs, the State Board of Regents and Commissioner of Higher Education
have set a “big goal” for Utah: to have 66% of Utahns—men and women age 25 to 64—uwith a postsecondary degree
or certificate by the year 2020; specifically, to have 55% of Utah’s workforce with an associate’s degree or higher and
11% with a postsecondary certificate that leads to a livable wage.

To reach this goal with the next ten year, aggressive action must be taken. The State Board of Regents calls upon all
institutions of higher education, public and private, profit and not—for—profit, to play a significant role, with the USHE
institutions taking the lead. USHE institutions will have to enroll 109,000 more students over the next decade.

The State Board of Regents has identified the following three strategic priorities: to increase the rate of student
participation, to increase the rate of student completion, and to increase the level of economic innovation. To this end,
they have set fort an action plan as a focus for public dialog among the many stakeholders in Utah’s higher education.

The attainment of Utah’s “big goal” will require significant investment of effort, collaboration, and financial
resources by the Utah Legislature, the business community, the general public, the Utah System of Higher
Education, and all other stakeholders in the state of Utah.

Draft- 10/20/2010

69



HIGHEREDUTAH2020

Action Plan

>

Education in Utah needs to shift to an integrated model where educational entities are connected vertically (from
pre—school to life—long learning) and horizontally (across institutions, job providers and support organizations.)

The pipeline leading from K-12 into higher education institutions needs to be expanded in the number and
percentage of students prepared to succeed and to persist in attaining their degree. Further, institutions need to
do a better job in helping students complete their education.

The action plan presents recommendations in five areas that should be considered as proposed strategies to
help Utah reach its big goal:

o Expand the pipeline of college/career—-ready and college—inclined high school graduates.

o Stop leakages in the higher education pipeline by increasing the number who persist and complete their
education once they enter college.

o Expand the ability of colleges and universities to provide quality opportunities for more students.
o Transform higher education in order to provide quality opportunities for more students and increase efficiencies.

o Better leverage higher education in growing Utah’s economy as a way to extend prosperity and grow the tax
base of the state.

Each institution within the Utah System of Higher Education will play a major role in carrying out this plan and
helping Utah attain a positive future.

To meet the “Big Goal” of 66% by 2020, Utah will need to invest in its human capital. If not, Utah will not
attain the quality of life most people desire for themselves and family. Investment in education should be
viewed as an asset synonymous with economic development.
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® Between 2008 and 2018, new jobs in Utah
requiring postsecondary education and
training will grow by 202,000 while jobs for
high school graduates and dropouts will
grow by 97,000.

e Between 2008 and 2018, Utah will create
477,000 job vacancies both from new jobs
and from job openings due to retirement.

* 308,000 of these job vacancies will be
for those with postsecondary credentials,
126,000 for high school graduates and
43,000 for high school dropouts.

e Utah ranks 24th in terms of the proportion
of its 2018 jobs that will require a
Bachelor’s degree, and is 31st in jobs for
high school dropouts.

® 66% of all jobs in Utah (1 million jobs)
will require some postsecondary training
beyond high school in 2018.

Job vacancies arise from two sources: There are brand new

positions created as an occupation grows, and there are pre-

existing jobs that people leave behind when they retire, or
move into other occupations.

UTAH’S RANK IN JOBS FORECASTED FOR 2018,
BY EDUCATION LEVEL.

Education level 2018 Jobs Rank
High school dropouts 148,000 31
High school graduates 436,000 44
Some college, no degree 173,000 2
Associate’s degree 440,000 14
Bachelor's degree 319,000 24
Graduate degree 131,000 32

Utah

Percentage of jobs in 2018 that will require a postsecondary
education, by state.

uTt 66%

National Average
63% of all jobs will
require postsecondary
education by 2018

45% 50% 55% 60% 65% 70%

By 2018, 66% of jobs in Utah will
require postsecondary education.

This is 3 percentage points above the
national average of 63%.

Utah ranks 8th in postsecondary
education intensity for 2018.

The Georgetown University Center on Education and the Workforce
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CHANGE IN JOBS BY EDUCATION LEVEL: 2008 AND 2018.

1,200,000

Education level 2008 Jobs | 2018 Jobs | Difference 1,000,000
High school dropouts 124,000 148,000 24,000 800,000 861,000
High school graduates 363,000 436,000 73,000

600,000
Postsecondary 861,000 1,063,000 202,000

400,000 463,000

363,000
[ | Postsecondary 200,000

WHERE THE JOBS WILL BE IN 2018, BY OCCUPATION AND EDUCATION LEVEL (in thousands of jobs)*

[l High school graduates
[l High school dropouts 0

124,000

2008

148,000

2018

High school | High school | Some | Associate’s | Bachelor’s | Graduate

OCCUPATIONS dropouts | graduates | college degree degree degree Total

Management 3 13 8 23 24 12 84
Managerial - - -
and Business operations specialty 7 5 9 13 5 39
Professional | Financial specialists 0 4 5 7 15 7 39
Office

Legal 0 1 0 2 1 5 10

Computer and mathematical 1 4 5 12 21 6 29

science

Architects and technicians 0 0 1 2 2 1 7
SUEY Engineers and technicians 0 2 2 4 11 6 25

Life and physical scientists 0 1 2 6 4 14

Social scientists - - 0 1 2 3 6
Community Community and social services 0 3 2 5 10 9 28
Services Arts, design, entertainment
and Arts sports, and media 0 3 3 8 13 3 30
Education Education 1 7 7 14 43 28 99

Healthcare practitioners 0 3 19 8 21 20 72
Healthcare

Healthcare support 2 11 7 14 5 1 40

Food preparation and serving 25 41 6 29 9 2 113
Feed amnd Building and grounds cleaning 16 21 4 12 4 1 58
Personal and maintenance
Services Personal care 2 12 4 12 6 1 37

Protective services 1 6 4 10 5 1 27
Sales and Sales 13 57 20 60 40 8 198
Office Support | Office and administrative support 11 82 36 110 42 5 288

Farming, fishing and forestry 1 1 0 1 0 0 4

Construction and extraction 25 42 7 25 4 1 104
Blue Collar Insta?llation, mairjtenance, and 7 25 10 20 4 0 66

equipment repair

Production 20 48 7 27 7 1 110

Transportation and material moving 18 42 7 25 7 1 100
TOTAL** 148 436 173 440 319 131 1,647

*Zero does not necessarily mean no jobs. Since jobs are rounded to the nearest thousand, zero means less than 500 jobs.

**Total jobs are a snapshot of the economy that shows where jobs are located by education type. They differ from job vacancies because total
jobs are filled by people currently working in these positions who may not be leaving in the short-term to create a job opening.

100 Projections of Jobs and Education Requirements Through 2018



October 20, 2010
MEMORANDUM
TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: USHE — The Potential Impact of IT on the Utah System of Higher Education

Background

Regent Chair David Jordan asked Dr. Stephen Hess, system CIO, to report in greater detail to the
Regents regarding the impact of information technology on the Utah System of Higher Education. The
greater application of technology is being considered as a method to make higher education more
accessible, affordable, accountable, and of higher quality. The presentation will address the following issues:

| Higher Education may become financially unsustainable and increasing inaccessible if costs
continue to rise

ll. How technology might be practically and strategically applied to make higher education more
efficient, affordable, accessible, accountable and with improved quality.

lIIl. A brief overview of what USHE has accomplished with the application of technology in campus
operations, instruction and research. More detailed reports will be given by the individual
institutions in the December Regents Meeting.

IV. How technology will be a disruptive force to higher education if it is not embraced with significant
changes in practice, policy and process. This must be accomplished while retaining brand,
accreditation and the education and research that has become so highly valued by students,
parents and the country at large.

V. The presentation will conclude with recommendations the Regents may want to consider to turn
the ship of higher education on a future course that will keep it relevant to future students, the
environment and the needs of the changing world.

At this time the Technology Committee is led by Dr. Hess working directly with the Commissioner,
OCHE staff, faculty, people from business, and a group of educational technologists to outline some
applications of instructional and informational technology that can be practically applied to our current
situation and better position us for the future. These ideas will be outlined in the presentation.

Commissioner's Recommendation

This is a discussion item only. No action is required.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/SHH
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October 29, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Dixie State College of Utah — Bachelor of Science in Music Education — Action ltem

Issue
Dixie State College of Utah (DSC) requests approval to offer a Bachelor of Science (BS) Degree in Music
Education, effective Spring Semester 2011. The program was approved by the institution’s Board of
Trustees on November 16, 2007.

Background

Currently DSC’s dual mission includes “[offering] baccalaureate programs in high demand areas and in
core or foundational areas consistent with four-year colleges” (DSC Mission Statement, approved 2005).
Fine arts bachelor's degrees are an essential component of the most basic four-year institution. The Music
Education degree is intended to advance the institutional mission to provide baccalaureate programs as
defined in its mission, as well as to be consistent with the Regents’ mission and role for a Type |l
institution.

The BS in Music Education will provide a core of music courses giving students a fundamental background
in theory, ear training, history, conducting, private applied lessons, piano proficiency, and large ensembles.
The BS in Music Education will allow students to pursue additional course work to qualify for a secondary
education license. The degree is designed to prepare students in foundational areas such as theory,
history, performance, keyboard, and pedagogy to facilitate establishing careers in the education work force
or to continue their studies in graduate programs. Additional elective credits beyond the core and liberal
arts courses combine to offer a meaningful preparation towards teacher certification.

The Program Review Committee (PRC) scrutinizes each program submission and holds a new proposed
program to the same standards as other institutional programs. Initial music education proposals submitted
by Dixie State College were lacking adequately trained faculty, appropriate curriculum and relevant data to
support the program. Since the time of early submissions, Dixie State College has hired additional faculty
and strengthened its music education curriculum in addition to having the University of Utah provide some
needed coursework. Thus, the proposal for a Music Education major demonstrates the institution made
necessary changes to improve the Music Education degree.




Policy Issues

Issues raised by many of the USHE institutions regarding faculty, curriculum, and need have been
resolved. While the issue of job openings for these future graduates is not resolved, students should
graduate with the skills to apply their knowledge in music and music education to other types of
employment or to graduate education.

Commissioner's Recommendation

The Commissioner recommends the Regents review Dixie State College’s request to offer a Bachelor of
Science Degree in Music Education and approve it. Further, the Commissioner recommends the approval

of Dixie State College’s application to the National Association of Schools of Music (NASM) for
accreditation to be made directly, after its first three years of initiating the program.

William A. Sederburg, Compissioner

WAS/PCS
Attachment




Executive Summary
Dixie State College of Utah
Bachelor of Science in Music Education
02 September 2009

1. Program Description:

The BS and BA in Music Education will provide a core of music courses giving students a fundamental background in
theory, ear training, history, conducting, private applied lessons, piano proficiency, and large ensembles. The BS in
Music Education will allow students to pursue additional course work to qualify for a secondary education license.
The degree is designed to prepare students in foundational areas such as theory, history, performance, keyboard,
and pedagogy to facilitate establishing careers in the education work force or to continue their studies in graduate
programs. Additional elective credits beyond the core and liberal arts courses combine to offer a meaningful
preparation for career pursuits. Teacher certification for the state of Utah is included in the curriculum.

2. Role and Mission Fit;

Currently DSC's dual mission includes “[offering] baccalaureate programs in high demand areas and in core or
foundational areas consistent with four-year colleges” (DSC Mission Statement, approved 2005). Fine arts
bachelor's degrees are an essential component of the most basic four year institution. The Music Education degree is
intended to advance the institutional mission of the college to provide baccalaureate programs as defined in its
mission, and it is consistent with the Regents’ mission and role for a Type Ill institution. There is a current unmet
need for more candidates with music education degrees in the work force, not only within Washington County, but
statewide and nationally. This need was clearly recognized by the Utah State Legislature in 2007, when it approved
line-item funding in the amount of $500,000 for music and theater baccalaureate degrees at DSC, with an additional
$200,000 funded in 2008. Funds from the state legislature allowed for the recent hiring of three new music faculty
members in preparation for a bachelor's degree. This degree responds to legislative intention to provide highly
qualified candidates for education jobs.

3. Faculty:
Faculty with: Tenure Contract Adjunct
Doctoral & terminal degrees 5 2
Master's degrees 3 (1 ABD) 2 2
Bachelor's degrees 10
Other Faculty 1

4. Market Demand:

Both primary and secondary public education offer employment opportunities for music graduates with appropriate
endorsements and licenses. There are currently thirty-seven schools in the Washington County School District, all of
which have music curriculum. Private and charter schools add to this number. The superintendent of Washington
County School District has commented about needs for qualified teachers: “The current requirement to have highly
qualified teachers in each of our subject areas is a pointed need under the No Child Left Behind federal mandates.”
He also raises the need for on-going in-service training for teachers. “As soon the appropriate fine arts classes are a
part of the course offerings at the college, we have a mechanism in place to advertise them to our teachers.”
Additionally, in the competitive area of Artists and Related Workers, the Bureau of Labor Statistics notes,
“Postsecondary training is recommended for all artist specialties. Although formal training is not strictly required, it is



very difficult to become skilled enough to make a living without some training. Many colleges and universities offer
programs leading to the bachelor’s or master’s degree in fine arts.” At the same time, a recent NAICS report shows
399 private sector jobs in Performing Arts and Spectator Sports in Washington County.

5. Student Demand:

Currently there are 25 enrolled Music Education students at DSC with 11 coming from the percussion area, 8 from
the woodwind area and the remainder from voice. Those numbers are likely to grow as the emphasis is put in place.
The 2006-2007 DSC Freshman Class Profile Report provided by the American College Testing Program provides
reliable external data about student demand for degrees at DSC. This survey combines Visual and Performing Arts
into one category, and that category tied with Business as the second most popular area of study among entering
DSC freshman who had taken the ACT. Health Science was the most popular, and Education was a close third
behind Arts and Business (The ACT Class Profile Service Report, for Dixie State College of Utah).

6. Statement of Financial Support:

Legislative Appropriation X

Grants

Reallocated Funds

Tuition dedicated to the program _ X
Other

7. Similar Programs Already Offered in the USHE:

In examining the role of DSC's music education degree, the question is not whether additional opportunities for our
citizens will hurt another individual institution; rather, the question is how the system can significantly increase access
to education for all citizens. Expanded access is a win/win proposition for all institutions, as it is the key factor in
lifting the economy of the state and region. The goal of this degree is to increase the number of qualified music
education graduates for the rapidly growing school district and to increase the overall level of bachelor degree
attainment in our immediate service area and in the state at large, thus enhancing economic development and
personal achievement. That being said, it is important that new programs do not affect other USHE programs
negatively. DSC has taken care to determine that its music education program would not negatively affect enrollment
in SUU’s program.
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Section I: The Request

Dixie State College of Utah (DSC) requests approval to offer a Bachelor of Science (BS) Degree in Music
Education, effective Spring semester 2010. The program was approved by the institution’s Board of
Trustees on November 16, 2007.

Section II: Program Description

Complete Program Description

This music education bachelor’s degree will provide a core of music courses giving students a fundamental
background in theory, ear training, history, conducting, private applied lessons, piano proficiency, and large
ensembles. Students working on this degree would qualify for a secondary education license. A gifted and
disciplined student could complete the requirements in four years but in reality most will go into a fifth year.

This degree is designed to prepare students in foundational areas such as theory, history, performance,
keyboard, and pedagogy to facilitate establishing a career in secondary education. DSC music faculty have
had close and long-standing involvement with high school music programs statewide. It is the view of DSC
music faculty that this degree proposal, by virtue of the focused orientation of the curriculum, is an ideal
training environment for aspiring teachers. The DSC music degree has been modeled after those of other
institutions in the state.

The curriculum includes all of the courses needed to meet the current requirements for a Secondary
Education Endorsement in Music. This is shown in Appendix A on pages 17-18 of this proposal.

Purpose of the Degree

This proposal for a music education degree is aimed at matching and enhancing the rich music heritage of
this state and more specifically for Washington County by providing qualified music educators in
Washington and Kane County high schools.

Institutional Readiness

DSC is committed to working in cooperation with the State Board of Regents to create a high-quality
baccalaureate program in music education. The groundwork for fine arts bachelor degrees and secondary
education at DSC has been laid in the past several years. This includes very high enrollment in the liberal
arts degree in music already on campus. Funds from the state legislature have allowed for the recent hiring
of four new music faculty members in preparation for a bachelor's degree. DSC has increased its music
faculty to 10 members, four of which have a combined total of 70 years experience in secondary education.

The institution’s has taken care in developing additional degree offerings to protect quality. Methodically
and conservatively, DSC has assessed appropriate library services, student support, and other
infrastructure services that are all vital to the success of this new degree; furthermore, DSC has taken care
to design a music education program that will be eligible for National Association of Schools of Music
(NASM) accreditation.

DSC possesses excellent facilities to support arts production activities that supplement the coursework for
a music education degree. The Dolores Doré Eccles Fine Arts Center features a 300-seat concert hall, a
500-seat proscenium theatre, a black box theatre, and a 7,000 square foot art gallery. Rehearsal rooms,
practice rooms, a scene shop, a costume shop, a makeup room, and dressing rooms complete the facility.



The building planning and construction anticipated the kind of program growth represented in this degree
proposal. In addition to the Eccles facility, the Cox Performing Arts Center on campus provides more
practice rooms, another major performance venue with 1,200 seats, and an additional classroom/rehearsal
space.

DSC has nearly a century-long tradition of arts instruction and production activities. The present lower
division music coursework is enhanced by numerous and varied performance activities. A music education
degree does not represent uncharted territory for the institution, given the College’s successful secondary
education licensure programs in other disciplines. Furthermore, the current calendar of arts events
demonstrates a robust level of art production and shows the readiness of DSC music program to move
forward. (See Appendix E.)

Institutional readiness for baccalaureates in music is further demonstrated by the progressive liaisons the
college has formed with leading community arts organizations. During the past ten years, DSC faculty and
students have been an important resource for the Tuacahn Center for the Arts. The Southwest Symphony,
the Southwest Chorale, and The Heritage Choir all have a formal relationship with DSC and function with
the support of college faculty and facilities. St. George Musical Theatre, one of the most successful
community theatre organizations in the state, has been performing in campus facilities since its 2006-2007
season. Community connections such as these demonstrate a high level of program maturity.

A vital factor in the development of a successful music education bachelor degree is the availability of
scholarship funds for students. The institution has a substantial scholarship endowment and aggressive
plans to further augment the availability of scholarships. These added funds will be an essential part of
program growth.

Faculty

DSC has worked for decades to attract and retain an experienced and well-prepared music faculty. The full-
time faculty members combine to have 70 years of experience in public schools. Recent new-hires come
from institutions such BYU-Hawaii and the University of Utah. Most of the current faculty members hold
doctoral degrees, and others are enrolled in doctoral programs.

The list of artistic and academic accomplishments of the music faculty is significant and demonstrates
excellence. It includes published music, recordings, performances, and membership in prestigious
ensembles. Current faculty are qualified to teach proposed upper-division classes and provide resources in
the education curriculum. The music department will partner with the education department in professional
secondary education training courses. Recent hires have also added credentialed faculty in music
theory/composition and music history. Please see Appendix C for faculty members' credentials.

Adjunct faculty members supplement the breadth of the curriculum. They bring experience and expertise
as private applied teachers and chamber coaches. A list of adjunct faculty members is found in Appendix
C.

To ensure that the current faculty will not be stretched too thinly, especially as Private Applied Lessons are
calculated as part of the work load, DSC is in the process of partnering with the University of Utah for
distance learning opportunities. DSC welcomes this and realizes that this will help ensure that excellence
is maintained.



Future hires in the music program will be sought to expand the breadth and depth of the existing faculty.

Staff

The Music Department is supported by one full-time secretary, who reports to the department chair, one
work-study staff member, with assistance from another full-time secretary, who reports to the Vice
President of Cultural Affairs. Secretarial/clerical support includes scheduling of facilities, ticketing, and
advertisement of productions. The department also employs five work-study students in various
supportive capacities. As enrollment in the music department grows, funding will be sought to hire
additional support staff. It is not expected that additional clerical support will be needed in music in the
immediate future.

Library and Information Resources

Present DSC library holdings in Music offer a solid starting point for the resources necessary to support a
four-year curriculum; furthermore, part of the library budget is earmarked for increasing the music
resources. Additionally DSC has allocated $20,000 annually to bring the library holdings up to the NASM
standard. Recently DSC has added the Naxos Music Library to its electronic holdings. DSC has hired a
half-time professional librarian with a bachelor degree in music whose job it is to develop the music
holdings in the library. As the program demands, increased funds will be sought for more costly additions.
A detailed report of additional library needs can be found in Appendix G.

Admission Requirements

Any matriculated DSC student, transfer student or incoming freshman is eligible to apply to the Bachelor
degree. Acceptance to the program will be determined through a process of application and audition.
Declaration of the major is required for admission and is accomplished through the processes defined by
the Registrar’s Office. Admission into the upper division professional education courses will require
acceptance into the Secondary Education Training (SET) program.

Student Advisement

Advisement from within the Music Department is vital to student success in their pursuit of a music
education degree. A lecturer/advisor who is a faculty member in the department assists students in initial
planning of their course sequences and monitors progress in an ongoing series of regularly scheduled
interviews. A freshman orientation/retention course designed to build a sense of ownership and academic
home base for music education majors will be part of the advisement process. In addition to providing a
structure for immediate student success, the in-department advisement service will track students after
graduation, thus facilitating program assessment and providing alumni with a permanent network to assist
in career development.

Justification for Number of Credits

The total number of credits for a Bachelor of Science degree in music with secondary education licensure
will be 126. The structure of the degree demonstrates DSC’s commitment to balance academic excellence
with timely degree completion and student control of a meaningful block of elective credits. This credit total
is similar to other music education degrees in Utah.

External Review and Accreditation

Input has been received by external consultants. These include Dr. Philip Baldwin, Director of String
Studies at Whitworth University in Washington and Dr. Steven Roens, Associate Dean of Undergraduate
Studies at the University of Utah and faculty in the School of Music. In addition, DSC has sought and



received an evaluation from Dr. Robert Walzel, Director of the School of Music at the University of Utah. A
pending affiliation with the University of Utah and Dr. Walzel's expertise as a NASM accreditation
consultant prompted DSC to seek his input. DSC also hired Dr. Wayne Bailey, of Arizona State University
as a NASM consultant to gauge the readiness of the program. Items of note are included below from these
reviews and the full reviews are included in Appendix L.

Dr. Baldwin’s overall impression is:

“DSC appears to be eminently ready for this degree. The proposal set for Bachelor of Music
degree by the music department of Dixie State College is comprehensive and well-reasoned. The
committee has provided excellent research and rationale for the development of the degree and
has, | believe, identified a true need for a program of this type in the St. George/Southern Utah
area which does not overlap or negate the program at nearby Southern Utah University or other
schools within the Utah system of higher education. The program appears to be very attractive,
relevant to the needs of Washington County and beyond, and supported by the university
community as well as the public school and St. George community. With degrees leading to
performance and education, DSC has addressed the need to provide future music educators to the
school system and performers who will meet the artistic needs of the community.*

In correlating the degree requirements with NASM he says, “The authors have done an outstanding job of
relating learning and skill outcomes with the NASM guidelines. The Program assessment is equally well
aligned. Itis not necessary to summarize this section, but it may be helpful to note that NASM is very
thorough in checking these elements. By beginning with such clearly stated goals and assessments, DSC
will likely be successful in its first accreditation review.”

One concern Dr. Baldwin addressed was that the proposal failed to identify funding sources for adjunct
faculty. “Funding for adjunct instructors seems to be missing from this report, but as the department has
been functioning for many years already, this funding must be accounted for elsewhere (perhaps this is
funded through the lab fees described in the Course Descriptions).” As Dr. Baldwin suspected, funding for
adjunct comes from the student fees as well as institution-wide budgets separate from the department.

Likewise, Dr. Roens finds the program to be solid, and summarizes his review by saying, “The course of
study for the baccalaureate degree in music with its various emphases, proposed by Dixie State College, is
commendably rigorous and... reflects the practices of other universities in the state of Utah, and conforms
to the guidelines of the National Association of Schools of Music (NASM).

Dr. Roens indicated in his assessment of the proposal the need to address elements of the curriculum prior
to offering a credible bachelor’s degree. The first need that he discussed was the importance of a
keyboard component in the core requirements. In fact, DSC has been offering the essential piano courses
for several years and it was reported at the Music Major's Meeting on November 5, 2007 that Dixie has
adopted the common course numbering (1150, 1160, 2150, 2160). The proposal has been changed to
reflect the input from Dr. Roens and shows the four piano courses as part of the music core in Appendix A.

Similarly, included is a revision of requisite number of credits of private lessons (six semesters minimum).
This is also reflected in the Appendix A. Furthermore, Dr. Roens’ suggestion to incorporate an audition to
be admitted into the program has been clarified. This process includes an application, audition, and
declaration of the major (see page 6 of this proposal.)



One of the items Dr. Roens admonishes DSC to address is the lack of faculty with degrees in theory and
history teaching those courses. Recent hires have answered these two concerns. Another concern was
the library resources. The librarian at DSC has notified the music department of available funds which can
be used to increase music resources.

Dr. Walzel's endorsement is highlighted by the following comments: “Based upon a campus visit on
Monday, March 3, 2008 and close examination of the proposal Dixie State College had previously
submitted to USHE, it is my opinion that DSC be allowed to move forward in developing 4-year non-
professional degrees in music.” He goes on to detail the strengths and outlines how DSC is able to fulfill
NASM standards, which he liberally quotes.

In November 2008, DSC invited NASM consultant, Dr. Wayne Bailey, to provide a review of curriculum,
faculty, and supporting resources. Dr. Bailey is the past Chair of the Commission on Accreditation, and in
the past seven years he has reviewed nearly every music program in the nation. Dr. Bailey indentified
several concerns with the proposed music education program in meeting NASM standards. He goes on to
state, “As stated in the report each of these items could be addressed by the faculty within existing courses
in this plan.” Since his visit to DSC in November of 2008, curriculum changes have been made to make
those necessary changes.

Music faculty members have been in contact with the National Association of Schools of Music via email
and telephone regarding a timeline to pursue accreditation. Once the degree is approved, it is the intention
of faculty and administration to seek accreditation with the National Association of Schools of Music.

Accreditation of this new degree will be incorporated into the institution’s established accreditation process
with all appropriate evaluations and measures to ensure rigor and excellence. Accreditation of secondary
education teacher licensure programs associated with the degree will take place according to state and
institutional standards.

Projected Enroliment

NASM standards state that the student to faculty ratio averages 11.2 to 1. Projections by DSC for the fifth
year of the liberal arts degree program anticipates that the ratio at DSC will be 11.29to 1. A subset of
music education students has a projected ratio of less 3 to 1. DSC expects to become a model of NASM
accreditation. The students in the music education degree will increase that number but still stay within
NASM accreditation standards. The chart below reflects projected Music Education majors. Currently
there are 20 enrolled Music Education students at DSC with those coming from all areas with in music
(Woodwind, Brass, Percussion, Strings, and Voice).

For purposes of estimating program enrollments, DSC has included a chart that assumes a conservative 6
new students per year in music education over the next four years.
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FTE:

200920 10 2 112t01
201024 10 24 112to01
2011]24 10 24 112t01
2012124 10 24 112to01
2013]24 10 24 112t01
2009 |6 6 6 2 20
2010 |6 6 6 6 24
2011 |6 5 6 6 24
2012 |6 6 6 6 24

Although the enrollment projection numbers noted above are conservative, actual enrollments will be tied
directly to the resources available for recruiting activities and for scholarships to potential students. The
number of declared majors and graduates in the program will increase as fast as these two factors allow.
Improved retention coupled with active recruiting will result in significantly higher enroliments. The primary
focus of recruiting activities will be where the need for DSC bachelor’s level education has immediate
relevance: Washington County. There is especially urgent need to attract under-represented groups, such
as Hispanics, to higher education opportunities like the music education program. Energetic recruiting is a
vital part of delivering college programs to the service area. One of the components in the faculty section of
this document is provision for a lecture/advisor who will assist with recruitment. Effective recruiting,
especially local recruiting, is viewed by faculty as an essential part of a healthy program. Finding students
who are a good match for the program from the range of potential college students is one of the most
important factors in success.

Another vital component in building enrollment is the availability of scholarships. Enrollment growth to
reach or exceed the conservative figures suggested above will be directly related to the institution’s ability
to assist students with substantial and plentiful scholarship awards. Lower income Washington County
residents who have the most urgent needs for higher education opportunities will have access to bachelor's
degree programs only with the help of scholarships and other financial assistance. Tuition waiver
scholarships are the foundation of scholarship awards strategy; more are needed. Talent-hased
scholarships are also a vital component in building a student pool.

Expansion of Existing Program

DSC is experiencing higher than anticipated enroliment in it's liberal arts music degree. All course work for
the education degree has been incorporated and is in place. Faculty have a combined 70 years experience
in public education. This background coupled with the resources of the education department provides a
well-qualified setting for music education students. DSC is ready to make the transition from the purely
liberal arts offerings to include the education curriculum relatively seamless.



Section lll: Need
Program Need

One of DSC's core missions is to meet the higher education needs of Washington and Kane County
citizens. Currently, the need for music educators in Washington County is not being met. The
administrators of the Washington County School District have indicated that several recent hires have not
been endorsed to teach music in the public schools and are taking courses as a means of alternative re-
licensure. The district also anticipates five retirees in the next three years. In addition, they have a need to
fill music positions as elementary music specialists.

Of equal concern is the overall baccalaureate achievement rate in Washington County; residents start
college and attain associate degrees at above the national average, but the they are not going to other
institutions to continue their education, thus creating a serious education deficit. Present educational
opportunities in Washington County are not adequate, and access to a full range of baccalaureate
programs is crucial to this fastest growing metropolitan area in the nation. (see Appendix H for educational
attainment data).

Labor Market Demand

Both primary and secondary public education offer employment opportunities for music graduates with
appropriate endorsements and licenses. There are currently thirty-seven schools in the Washington
County School District, all of which have music curricula. Private and charter schools add to this number.
The projected growth rate of Washington County suggests that the need for additional teachers trained in
music will continue to increase. Dr. Max Rose, Superintendent of Washington County School District, has
commented about needs for qualified teachers. (See Appendix I.) Rose says that “The current
requirement to have highly qualified teachers in each of our subject areas is a pointed need under the No
Child Left Behind federal mandates.” Rose also raises the need for on-going in-service training for
teachers: “As soon the appropriate fine arts classes are a part of the course offerings at the college, we
have a mechanism in place to advertise them to our teachers.”

Washington County School District grew at a rate of approximately 6% a year for the years 2000-2006.
Current school district growth projections are based on a conservative 1-3% growth factor, depending on
the schools (Michelle Hunt, Washington County School District). Enroliment in the district is approximately
25,000; thus, given a 2% growth factor, the district will be serving 5,000 new students in ten years.
Factoring the actual average growth rate for the past five years would yield a much higher increase in the
number of students. DSC recognizes some urgency to move rapidly to prepare teachers for this growing
local market. The Music Education Emphasis and Music endorsement will help us meet future demand.

Student Demand

Enrollment in the liberal arts BS/BA in music degree has been robust. The department is working to have
each music major declare themselves as such with the registration office. Currently 65 students are
declared as music majors. Another strong indicator of student demand is enrollment in courses designed
for music majors. Fall 2009 enrollment in MUSC 1110 Music Theory | is at 64. Enrollment in MUSC 2110
Music Theory Il is at 19. Additionally, 80 students are register for Music Major Private Applied Lessons.
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The 2006-2007 DSC Freshman Class Profile Report provided by the American College Testing Program
provides reliable external data about student demand for degrees at DSC. This survey combines Visual
and Performing Arts into one category, and that category tied with Business as the second most popular
area of study among entering DSC freshman who had taken the ACT. Health Science was the most
popular, and Education was a close third behind Arts and Business (The ACT Class Profile Service Report,
for Dixie State College of Utah).

A poll of DSC associate degree graduates in 2006 provides interesting corroboration to the ACT data.
Significantly, 78% of the graduates said they would remain at DSC to earn a bachelor’s degree if programs
of study were available in their fields of interest. The survey revealed that the combined arts and
performance-related disciplines (Art, Dance, Music, and Theatre) ranked third among student requests
(DSC 2006 Exit Survey. Data provided by DSC Registrar’s Office). In both the DSC poll of graduates and
the ACT data, crossover from education to music further supports the profile of student demand for a music
degree.

Similar Programs

All other Utah baccalaureate-granting institutions offer degrees in Music. There is no question of
undesirable duplication in this fact, however, because every institution and its service area merit equally the
rich cultural and educational opportunities created through core fine-arts baccalaureate programs.

Collaboration with and Impact on Other USHE Institutions

The DSC music education degree has been designed to coordinate closely with other music education
programs in the USHE. Initial steps have been taken to have the University of Utah offer sections of MUSC
1010, MUSC 1100, and the Music History & Literature sequence through a distance learning platform on
the St. George campus. Steps taken include hosting Dr. Robert Walzel, Director of the School of Music at
the University of Utah, on a consultative visit. Additionally, DSC music faculty have been pro-active in the
annual system-wide Majors Meetings in an effort to improve articulation of courses among institutions. This
has been done to examine proper steps toward accreditation and in order to assure ease of transfer for
students who may move from one institution to another. DSC Music faculty have consulted with several
other institutions via telephone and email regarding course offering, course content, and sequence. While
the proposed curriculum is not an exact replica of any one program, courses and degree requirements at
each of the institutions were useful models.

In examining the role of DSC’s music education degree, the question is not whether additional opportunities
for our citizens will hurt another individual institution. Rather, the question is how the system can
significantly increase access to education for all citizens. Expanded access is a win/win proposition for all
institutions, as it is the key factor in liting the economy of the state and region. The goal of this degree is to
increase the number of qualified music education graduates for the rapidly growing school district and to
increase the overall level of bachelor degree attainment in our immediate service area and in the state at
large, thus enhancing economic development and personal achievement. That being said, it is important
that new programs do not affect other USHE programs negatively. DSC has taken care to determine that
its music education program would not negatively affect enrollment in SUU’s program. See Appendices N
and O.

Benefits

Approving the proposed degree will provide qualified music educators in Washington and Kane Counties as
well as throughout the state and our economic region, while providing more access to bachelor's degrees
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for the growing population of southwest Utah. Finally, the degree will allow DSC to further accomplish its
baccalaureate mission.

Consistency with Institutional Mission

Dixie State College’s mission authorizes offering “core and foundational” degrees, and the institution’s
academic plan includes fine arts degrees as an essential component in achieving the mission. Music and
Theatre are the fine arts priorities in the plan and music education is an important emphasis within the
music degree. The cultural life of the community will be enriched by the availability of increased music
training and resources. This positive community impact is consistent with one of DSC’s important missions.

Section IV: Program and Student Assessment

Learning and skill outcomes for the program have been designed to align with the National Association of
Schools of Music guidelines. Students entering this degree are expected to develop the knowledge, skills,
concepts, and sensitivities essential to the professional life of the musical educator including technical
competence, broad knowledge of music and music literature, the ability to integrate musical knowledge and
skills, sensitivity to musical styles, and an insight into the role of music in intellectual and cultural life.

Expected Standards of Performance
Graduates of the degree who pursue the secondary education licensure will have the following
competencies:

Choral

1. Vocal and pedagogical skill sufficient to teach effective use of the voice.

2. Knowledge of content, methodologies, philosophies, materials, technologies, and curriculum
development for vocal/choral music.

3. Experiences in solo vocal performance, as well as in both large and small choral ensembles.

4. Performance ability sufficient to use at least one instrument as a teaching tool and to
provide, transpose, and improvise accompaniments.

Instrumental

1. Knowledge of and performance ability on wind, string, and percussion instruments sufficient
to teach beginning students effectively in groups.

2. Knowledge of content, methodologies, philosophies, materials, technologies, and curriculum
development for instrumental music.

3. Experiences in solo instrumental performance, as well as in both small and large
instrumental ensembles.

4. Laboratory experience in teaching beginning instrumental students individually, in small
groups, and in larger classes.

Program Assessment
Standards of performance will be specifically assessed as follows:
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e Performance emphasis standard 1 will be assessed primarily in senior recitals, (MUSC 4890).
Additional assessment will occur during the private lesson sequence (MUSC 181x, 281x, 381X, &
481x).

e Performance emphasis standard 2 will be assessed through oral and written assignments and tests
in MUSC 3861 & MUSC 3862, Diction for Singers | & I1. It will also be assessed in the senior
recitals, (MUSC 4890).

e Performance emphasis standard 3 will be assessed through senior recitals, (MUSC 4890), 8
credits of large ensemble performances (MUSC 3310, 3330, 3350, 3250,3260,3270,3280,3290),
and 2 credits of chamber performances (MUSC 4430, 4431, 4432, 4433, 4485).

e Choral education emphasis standards 1 and 2 will be assessed through MUSC 4700 Choral
Methods, MUSC 3221Choral Literature, and the private lesson sequence (MUSC 181x, 281,
381x, & 481x).

e Choral and Instrumental education emphases standard 3 will be assessed in the senior recital
MUSC 4890, 8 credits of large ensemble performances (MUSC 1310, 1330, 1350,
1250,1260,1270,1280,1290), and 2 credits of chamber performances (MUSC 4430, 4431, 4432,
4485).

e Instrumental education emphasis standard 1 and choral education emphasis standard 4 will be
assessed through projects and papers in MUSC 1740, 1750, 1760, and 1770.

e Instrumental education emphasis standards 2 and 4 will be assessed through projects and papers
in MUSC 4710, SCED 4100, as well as other courses throughout the student’s experience in the
music program, including MUSC 1740, 1750, 1760, and 1770.

Individual courses are the building block components of the program, and the first level of program
assessment will be tied directly to course assessment. Program success will be evaluated through
accumulation and analysis of course assessment tools which are designed to measure achievement of
specific course objectives. Data gathered from course assessments will be used to improve learning
activities in areas showing lower student success. Students will demonstrate mastery of core
interdisciplinary and emphasis content knowledge through formative and summative course evaluations.
Students will demonstrate performance and pedagogical skills through performance juries, public
performances, and teaching opportunities both private studio settings as well as the public schools system.

For music education majors, SCED 4989 is the means of evaluation. Student recitals will evaluate the
musical foundation required to teach grades 6-12 music.

Course work within the proposed degree is designed to prepare students with baccalaureate level core
knowledge and skills in the students’ chosen areas of concentration. It is anticipated that graduates will
enter the professional job market or continue training in a master’s degree program. Beyond graduation,
the department advisement office will track professional experiences of graduates as they move forward in
employment, graduate studies, and other professional activities. Information gathered from surveys of
graduates will be used to identify program strengths and weaknesses to the end of upgrading the
curriculum. A component of graduate surveys will be an evaluation of graduates’ satisfaction with their
training.

All of these assessment activities will be incorporated into the on-going formal institutional accreditation

process, which functions with regularly scheduled external evaluations and self-reports. Other specifically
fine arts-related external higher education accreditation organizations, such as the National Association of
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Schools of Music (NASM), may also be used to aid in assessment. The music faculty has become familiar
with the accreditation process required by NASM are taking steps to assure readiness.

Finally, each department at DSC is evaluated in a program review as prescribed in policy. This review
includes assessment of facilities, teaching resources, curricular design, and academic achievement of
learning objectives and will be conducted by both internal and external reviews of the music offerings.

It is anticipated that students completing the degree requirements will meet or exceed the competencies
described above. The proposed degree includes curriculum intended to increase performance proficiency
and content knowledge as well as establish curriculum and methodologies for use in the studio as well as
the classroom.

Section V: Finance
Five-Year Revenue and Expense Projections (Entire Degree BA, BS, Music Education BS)

Financial Analysis

Financial Analysis Form for All R401 Documents
Year 1 Year 2 Year 3 Year 4 Year 5

Projected FTE Enroliment 36 52 63 72 79

Cost Per FTE $4,413 $4,413 $4,413 $4,413 $4,413

Student/Faculty Ratio 7.33 10.66 12.53 14.66 16.16

Proiected Headcount 42 62 76 86 95

Gross Tuition $42,984 $62,088 $75,222 $85,968 $94,326

Tuition to Program $10,746 $15,522 $18,805 $21,492 $23,581

5 Year Budget Projection
Year 1 Year 2 Year 3 Year 4 Year 5

Salaries & Wages $480,000 | $480,000 $480,000 $480,000 | $480,000

Benefits $120,000 |$120,000 $120,000 $120,000 | $120,000

Total Personnel $600,000 | $600,000 $600,000 $600,000 | $600,000

Current Expense $20,900 $22,990 $25,289 $27,818 $30,600

Travel $5,000 $5,500 $6,050 $6,655 $7,320

Capital $7,500 $8,250 $9,075 $9,982 $10,980

Library Expense $15,000 $18,750 $23,437 $28,125 $33,750
Total Expense $648,400 | $655,490 $663,851 $672,580 | $682,650
Revenue

Legislative Appropriation $450,000* | $450,000 $450,000 $450,000 | $450,000

Grants

Reallocation $187,654 | $189,968 $195,046 $201,088 | $209,069

Tuition to Program $10,746 $15,522 $18,805 $21,492 $23,581
Total Revenue $648,400 | $655,490 $663,851 $672,580 | $682,650

Difference

Revenue-Expense $ 0 |$ 0 |$ 0 | $ 0 |$ 0
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Financial Analysis Form for All R401 Documents

Year 1 Year 2 Year 3 Year 4 Year 5
Comments

* Monies already provided by the legislature during the prior two legislative sessions.

Funding Sources

Funding for the proposed degree budget will come from institutional funds, including tuition revenue and
state allocations. Funds already in place from the 2007 and 2008 legislative sessions provide the majority
of the needed resources for this proposal. Faculty feel strongly that quality is tied to adequate funding, and
that the degree should not grow at a faster rate than resources to support it.

Reallocation

The “reallocation” line on the budget projections above does not represent an actual shift in funds from one
program to another at DSC. The expenses listed in the projection include resources committed to the
program historically. The music program that existed prior to 2007 included funding for faculty salaries,
current expense, and so on, and those funds remain committed to the program as it grows.

Impact on Existing Budgets

Since no actual internal reallocation of funds is anticipated, other existing DSC budgets will not be
negatively affected by expansion of the music program. Positive impact for other program budgets is
indicated by the 75% of tuition collected from music students that is committed to general institutional
support.
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Appendix A: Bachelor of Science in Music Education Curriculum

Bachelor of Science in Music with emphasis in secondary education

126 credits

General Education 32 credits 25%

Electives & Diversity 14 credits 11%

Music Curriculum 44 credits 35%
Secondary Ed. Emphasis 36 credits 29%

Music Core Curriculum

Music Theory & Ear Training* 16 credit hours

MUSC 1110 Music Theory | (3)

MUSC 1120 Music Theory Il (3)

MUSC 2110 Music Theory Il (3)

MUSC 2120 Music Theory IV (3)

MUSC 1130 Ear Training/Sight-signing | (1)
MUSC 1140 Ear Training/Sight-signing Il (1)
MUSC 2130 Ear Training/Sight-signing (1)
MUSC 2140 Ear Training/Sight-signing IV (1)

Piano Proficiency (non-piano emphasis students only)

MUSC 1150 Group Piano | (1)

MUSC 1160 Group Piano 1l (1)
MUSC 2150 Group Piano I (1)
MUSC 2160 Group Piano IV (1)

Proficiency Exam
or 4 credit hours

Hours not required
for degree
completion.

Music Literature*

MUSC 3630 Music History & Literature | (3)
MUSC 3640 Music History & Literature Il (3)

6 credit hours

Conducting*

MUSC 2350 Fundamentals of Conducting (2)

2 credit hours

Ensembles **

Large Ensembles (8)
Small Ensembles or Chamber Music (2)

10 credit hours

Private Applied Lessons**

Major Instrument or Voice (8)

8 credit hours

Additional Music Courses*

2 credit hours
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MUSC 1000 Concert Attendance (0) 4 Semesters
MUSC 1001 Freshman Music Experience (1)
MUSC 4890 Senior Recital (1)

*Musicianship comprises 25 credit hours (21% of total required hours)
**Performance & Electives comprise 18 credit hours (15% of total required hours)

Music Education curriculum

Advanced Conducting

MUSC 3380 Instrumental Conducting or MUSC 3222 Choral Conducting

2 credit hours

Pedagogy

MUSC 1740 Percussion Study (1)

MUSC 1750 String Study (1)

MUSC 1760 Brass Study (1)

MUSC 1770 Woodwind Study (1)

MUSC 1890 Vocal Study (1)

MUSC 4700 Choral Music Methods (3)
MUSC 4710 Instrumental Music Methods (3)

11 credit hours

Curricular requirements in ensembles and private applied lessons would have to
decreased to allow for a semester of student teaching.

Dixie State College Music Education Endorsement matches USOE requirements

Required course/content for Applicable DSC Credits
endorsement course
Music History & Literature (2 upper div. | MUSC 3630, 3640 3 each
1 | courses)
Music Theory & skills (ear training) MUSC 1110, 1120, Theory courses= 3
2 1130, 1140, 2110, credits each
2120, 2120, 2130, Ear training courses=
2140 1 credit each
Performance Emphasis (private studio MUSC 1810-1851, 1-2 credits each
3 | work) min. 2810-2851, 3810-3851,
4810-4851
4 | Conducting (min. 2 semester hours) MUSC 2350 and 2 credits each
MUSC 3222 or 3380
5 | Ensemble (min. 2 years) MUSC 1250, 1310, 1 credit each
1350, 3250, 3310, or
3350
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Secondary Practicum and Workshops

* Practicum in instrumental and choral SCED 4100, 4600 3 credits each
emphases MUSC 1740, 1750,

* Workshops for instrumental and vocal 1760, 1770, 1890 1 credit each
emphases Technology embedded

* Technology throughout curriculum

Secondary Music Teaching Methods MUSC 4700, 4710 3 credits each
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Appendix B

Program Schedule
Bachelor of Science w/
Secondary Education Licensure

Freshman

FALL Course Title SPRING Course Title

MUSC 1000 | Concert Attendance 0 | MUSC 1000 | Concert Attendance 0

MUSC 1110 | Music Theory | 3 | MUSC 1120 | Music Theory I 3

MUSC 1130 | Ear Training/sight singing ! | 1 | MUSC 1140 | Ear Training/sight singing I 1

MUSC 1001 | Freshman Music 1 | MUSC 181X | Private lessons Il 1
Experience

MUSC 181X | Private lessons | 1 | Choose Large ensemble 1

Choose Large ensemble 1 General Education 3
General Education 3 General Education 3
General Education 3 General Education 3
General Education 3 Total 5
Total 16

Sophomore

FALL Course Title SPRING Course Title

MUSC 1000 | Concert Attendance 0 | MUSC 1000 | Concert Attendance 0

MUSC 2110 | Music Theory IlI 3 | MUSC 2120 | Music Theory IV 3

MUSC 2130 | Ear Training/sight singing Ill | 1 | MUSC 2140 | Ear Training/sight singing IV | 1

MUSC 281X | Private Lessons |lI 1| MUSC 281X | Private Lessons IV 1

MUSC 2350 | Fundamentals of 2 | Choose Large ensemble 1
Conducting

Choose Large ensemble 1| MUSC 3640 | Music History & Lit. Il 3

MUSC 3630 | Music History & Lit. | 3 | INST 3500 | Ethics & Values 3
General Education 5 Elective 3
Elective 2 Total 16
Total 18

Junior

FALL Course Title SPRING Course Title

MUSC 381X | Private Lessons V 1| MUSC 381X | Private Lessons VI 1
General Education 3 General Education 3
Diversity course 3 Education emphasis 6
Education emphasis 6 Elective 3
Elective 3 Total 14
Total 16
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Senior

FALL Course Title SPRING Course Title

MUSC 481X | Private Lessons VII 1| MUSC 481X | Private Lessons VIII 1
Education emphasis 12 Education emphasis 12

Choose Large ensemble 1 Large ensemble 1
General Education 3 Total 14
Total 17
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Appendix C: DSC Full-Time Music Faculty

Abegg, Paul

DMA, Violin Performance, Michigan State University

4 years teaching in higher
education

MM, Violin Performance, Michigan State University

BM, Violin Performance/Pedagogy, Brigham Young University

Professional Experience

String Faculty, New England Music Camp, Sidney Maine,
Visiting Assistant Professor of Violin, Brigham Young University
Visiting Assistant Professor of Violin, Olivet College, Ml

Adjudicator, Washington State Music Teachers Association
ASTA String Festival, Weber State University

Idaho Falls Symphony Young Artist Competition

Utah Valley Symphony Young Artist Competition

Master classes taught
Eastern Washington University
Western Kentucky University
Brigham Young University Idaho
Utah Valley State College

Publications/Production/
Performance Activities

Orchestra
Concertmaster, Southwest Symphony
Member of the Orchestra At Temple Square
Regular substitute with Ballet West
Performed with the Utah, Phoenix, Spokane, Lansing, Kalamazoo, Flagstaff
Symphonies
Former Principal Second Violin, Lansing Symphony Orchestra
Chamber
Member of the Tedesca String Quartet
Brigham Young University Faculty String Quartet
Colson String Ensemble, Langeais, France
Kneisel Hall Chamber Music
Solo
Brahms Violin Concerto in D major with the Michigan State University Orchestra
Camerata
Viotti Concerto in A minor with the Michigan State University Philharmonic Orchestra
Wieniawski Scherzo Tarantella with the Brigham Young University Chamber Orchestra
Molly Grove Recital Series, Lansing, Ml

Allred, Nancy

DMA, Piano Performance, University of Missouri-Kansas City

9 years teaching in higher
education

MM Piano Performance, Brigham Young University

BM, Piano Performance, Brigham Young University
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Professional Experience

Adjudicator, UMTA State Auditions
Presenter, UMTA State Convention
Presenter, Gina Bachauer Symposium
Presenter, Southwest Choral Symposium
Presenter, BYU Church Music Workshop
Member of the following organizations:
Utah Music Teachers Association
Music Teachers National Association
Phi Kappa Phi
Pi Kappa Lambda
Mu Phi Epsilon
Vice-President, UMTA Performance Competitions
President, St. George Chapter, UMTA

Publications/Production/
Performance Activities

Director, Southern Utah Heritage Choir
Accompanist and Assistant Director, Southern Utah Heritage Choir
Concerto Soloist with the following orchestras:
Southwest Symphony
Tuacahn Honor Youth Orchestra
UMKC Conservatory Orchestra
BYU Philharmonic Orchestra
Contributor, Gina Bachauer: A Pianist's Odyssey (written and edited
by Graham Wade, GRM Publications, Leeds, England)

Brickey, James

MEd, Secondary Ed. Utah State University

1 years teaching in higher
education

34 years teaching in public
education

B.A., Music Education, San Diego State University

Professional Experience

Southwest Symphony Orchestra
La Jolla California Civic Orchestra

Publications/Production/
Performance Activities

Teacher of the Year by Utah State Board of Education in 1990

The Teacher of the Year for Washington County Schools in 1995

Educator of the Year by the St. George City of Commerce in 1997

Middle School Music Teacher of the Year, Utah Music Educators 2004
Received Outstanding Service Award twice from California Congress of PTA

Briggs, Robert

DA, Choral Conducting and Music History, University of Northern Colorado

12 years teaching in higher
education

16 years teaching in public
education

MMA, Choral Conducting, Bowling Green State University

BM, Music Education, Vocal and Instrumental, University of Idaho
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Professional Experience

Adjudicator:

AMEA certified adjudicator over 90 choirs each year

MSVMA certified adjudicator over 200 choirs each year

State and local choral/solo ensemble, Utah, Idaho, Indiana
Presenter:

KMEA MENC Convention

MENC All State and All Northwest Conventions

ACDA All State and All Northwest Conventions
Clinician:

Indiana Circle State With Music Chorus (356 singers)

Clinic Sessions in Idaho, Colorado, Kansas, Indiana, Michigan
Honors:

Idaho President of ACDA

Man of the Year, Dept. of Arts and Letters, University of Idaho
Chorister:

The Utah Symphony

The Toledo Symphony

Idaho State University

Indiana University South Bend

Andrews University, Indiana

University of Utah and Utah Symphony Orchestra

The South Bend Symphony Orchestra

The Mormon Tabernacle Choir

Publications/Production/
Performance Activities

Articles and Publications:
Article on MUSIC published by the MENC Journal
“Of the Father's Love Begotten” published by SONOS
Professional Conducting:
The New University of the City of Nauvoo Choral
The Commemorative Pitt Brass Band
The Vesper Chorale of south Bend Indiana
South Bend Symphony Orchestra
Soloist Works:
Mozart Requiem
Mozart C Minor Mass
Messiah
Merry Wives of Windsor Opera

Caldwell, Gary

MM, Music, Instrumental Conducting, Northern Arizona University

29 years teaching in higher
education

BM, Music Education, Brigham Young University
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Professional Experience Conductor & Music Director, Southwest Symphony Orchestra, major works
performed:
Symphony No. 5, Beethoven
Symphony No. 4, Nielsen
Symphony No. 2, Brahams
Symphony No. 1, Kalinnikov
Messiah, Handel
Piano Concerto No. 5, St.-Saéns
Violin Concerto, Tchaikovsky
Conductor, Tuachan Summer Orchestra, shows conducted:
South Pacific
Joseph
The Wizard of Oz
The Sound of Music
Director, High School Honor Bands, including:
Weber School District
Washington County School District
Trumpet Performances/Conferences of Note:
Concerto in C for Two Trumpets, Vilvaldi
Gloria, Lex D'Azevedo
Sonata for Trumpet and Piano, Pepin
The Quiet City, Copland

Publications/Production/ Trumpet Performances of note:
Performance Activities Concerto in C for Two Trumpets, Vivaldi

1st trumpet for Gloria, Lex D' Azevedo

Solo trumpet for Gloria, Lex D' Azevedo

Solo trumpet, Sonata forTtrumpet and Piano, Pepin

1st trumpet in brass quintet, numerous performances

Solo trumpet for The Trumpet Shall Sound, Messiah, Handel

Solo trumpet, The Quiet City, Copland

Solo trumpet, Concerto for

Trumpet and Orchestra,” Haydn

Solo trumpet Concerto in D, Telemann

Solo trumpet, Fantasy and Variations on Carnival of Venice, Arban
Participant, Claude Gordon International Brass Camp, San Francisco
Adjudicator, for Region and State Music Festivals for Concert Bands and Jazz
Ensembles, including:

Region Jazz Adjudicator, Hurricane, UT

State Jazz Adjudicator, Park City, UT

Region Jazz Adjudicator, St. George, UT

Leung, Amy DMA, Cello Performance, University of Maryland

9 years teaching in Graduate Professional Diploma, The Hartt School

higher education

BM, New England Conservatory
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Professional Experience

Adjunct Assistant Professor University of Utah, Salt Lake City, UT

Lecturer, University of Virginia, Charlottesville, VA
Adjunct Professor, Columbia Union College, Takoma Park, MD

Associate Clinical Professor, The George Washington University, Washington, DC

Publications/Production/
Performance Activities

Selected Orchestral experience

Cellist (substitute), Utah Symphony Orchestra

Cellist (member and assistant principal), Grand Teton Music Festival

Cellist (substitute), National Symphony Orchestra

Cellist (substitute), Washington National Opera and Ballet Orchestras

Cellist, Santa Fe Pro Musica Chamber Orchestra

Cellist (member), Hartford Symphony

Principal Cellist, New England Chamber Orchestra (recording for Sony)

Principal Cellist, Schleswig-Holstein Festival Orchestra

Selected Solo and Chamber experience

Recital, Sundays@7 Faculty Series, University of Utah, Salt Lake City

Recital, Kennedy Center Millenium Stage, Washington, DC

Recital, Music at Penn Alps, Grantsville, MD

Performances, Washington Musica Viva, Washington, DC

Performance, Grand Teton Music Festival Winter Chamber Music Series,
Jackson Hole, WY

Soloist, University of Utah Philharmonia (Beethoven Triple Concerto)

Soloist, Olympia Youth Orchestra (L.A. Philharmonic Youth Partner)
World Premiere, Masatoshi Mitsumoto’s Cello Concerto

Soloist, Los Angeles High School for the Arts (LACHSA) Orchestra

Performances, Beijing Central Conservatory & Nanjing Normal University

Performances, Sundays@?7 Faculty Chamber Series, University of Utah

Performances, Richmond Festival of Music, Richmond, VA

Performances, University of Utah Faculty Chamber Players, concerts in Utah

and Arizona

Performances, Grand Teton Music Festival Chamber Music Spotlight concerts

Soloist, Charlottesville & University Symphony Orchestra (Elgar Concerto)

Performance, Toru Takemitsu Festival, Library of Congress, Washington, DC

Guest Artist, Guarneri String Quartet, Cabell Hall, University of Virginia

(Brahms String Sextet in B flat Major)
Performances Washington Bach Consort

Patrick, Joseph

PhD (in progress, ABD), Music Composition, Louisiana State University

4 years teaching in higher
education

MM, Music Composition, Rice University

BFA, Music Composition and Technology, University of Wisconsin - Milwaukee
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Professional Experience

Instructor, Houston Community College
Senior Audio Engineer, ICMC 2006

Member of the following organizations:
ASCAP

Society of Composers, Inc.

College Music Society

Pi Kappa Lambda

Publications/Production/
Performance Activities

Compositions Performed
Miniatures (Clarinet, Violin, Cello, Piano)
...not a drop to drink (Electronic Media)
String Quartet No. 1
Sarshaothar (Orchestra)
Melic Cacophony (Flute)
Dreams...Day or Night? (Electronic Media)
Scherzando (Orchestra)
Between Dreams and Reality (Piano)

Conductor
NACUSA (Mid-South) Pierot Ensemble Concert (Six composers)
Grieg, Holberg Suite with Louisiana State University Philharmonia Orchestra
Lerner and Loewe, My Fair Lady with Hanszen College Theatre (Rice University)

Publications and Presentations

Co-presenter: "Considering Loudspeaker Orchestras: The Performance of Electro-
Acoustic Music and the Performance Practice of Sound Diffusion," College Music
Society South-Centeral/Southern Super Regional Conference, Feb 2008

Co-author: “ICAST: Trials & Tribulations of Deploying Large Scale Computer-Controlled
Speaker Arrays,” International Computer Music Conference, 2007

Co-author: “The Immersive Computer-Controlled Audio Sound Theatre (ICAST) -
Experiments in multi-mode sound diffusion systems for electro-acoustic
performance,” International Computer Music Conference, 2006

Peterson, Ken

DA, Voice Performance/Pedagogy, University of Northern Colorado

18 years teaching in
higher education

MA, Music, Vocal Performance, lllinois State University

BA, Music, Vocal Performance, Utah State University

Professional Experience

Adjudicator, NATS, University of Nevada Las Vegas
Adjudicator, Sterling Scholar, Dixie State College of Utah
Adjudicator, “Singer of the Year”, Brigham Young University
Clinician, Snow Canyon HS Choirs

Clinician, Chapparell HS, Las Vegas, NV

Adjudicator, NATS, Southern Utah University

Adjudicator, Sterling Scholar, Southern Utah University
Adjudicator, NATS, University of Nevada Las Vegas
Presenter, Conducting Clinic, Heritage Choir Festival
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Publications/Production/
Performance Activities

National Association of Teachers of Singing (NATS) member
Published Articles include: “You're Not Breathing Right!” European Music
Educators Association Journal, 2002
Presenter/Panelist, The Voice Foundation’s 315t Annual symposium: Care of the
Professional Voice, Philadelphia, PA, 2002
Director's Award, Sweeney Todd, SDSU Theatre, 2001
Published Dissertation: Electromyographic Investigation of Abdominal
Musculature During Measured Active Expiration, 2001, South Dakota NATS
Governor, 1999-2002
Performance Production includes:
3 Tenors Concert, SW Symphony, 2005
Tenor Soloist Beyer Oratorio World Premier, SW Symphony, 2005
Tenor Soloist Faculty Christmas Concert, Dixie State College, 2004
Tenor Soloist, Messiah, BYU Idaho, 2004
Tenor Soloist, Messiah, SW Symphony, 2004
Tenor Soloist, Eccles Dedication Gala, Dixie State College, 2004
Soloist, Heritage Choir, 2002
Opera Performances include:
Lionel, Martha
Lindoro, L'ltaliana
Pinkerton, Madama Butterfly
Edgardo, Lucia
Almaviva, Barber of Seville
Rodolfo, La Boheme
Rinuccio, Gianni Schicchi

Webb, Glenn

MM, Percussion Performance, University of Utah

3 year teaching in higher
education

14 years teaching in public
education

BA, Music Education, Instrumental Emphasis, Weber State University

Professional Experience

Principal Percussion, Ballet West Orchestra
Percussionist, Canyonlands New Music Ensemble
Sub and Extra Percussion, Utah Symphony & Opera
Principal Percussion, Utah Chamber Orchestra
Percussionist, Nova Chamber Series
Percussionist, Contemporary Music Consortium
Featured Performer,

2002 Winter Olympics Cultural Olympiad

Repertory Dance Company

Jose Limon Dance Company
Numerous recordings on Albany, CRI, Centaur and Rose Hill Records
Conductor, Sandy City Musicals
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Publications/Production/
Performance Activities

Published Article: “Translating for Percussionists”, Utah Music Ed. Assoc. 1996
Presenter, UMEA Mid-Winter Conference 2000
Adjudicator, Region and State Music Festivals in Band, Jazz, Marching Band, and
Solo and Ensemble
Ballet Performances:
The Nutcracker, Swan Lake, The Sleeping Beauty, The Rite of Spring, Cinderella,
Carmina Burana, Don Quixote, Carmen, Giselle, Orpheus in the Underworld, Mid-
Summer
Nightts Dream, Rosalinda
Chamber Performances:
Flashbacks by Davidovsky, Ryoaniji by Cage, First Concerto by Harrison, Tierkreis by
Stockhausen, Notturno by Martino, All Set by Babbitt, From the Other Side by Martino,
Person, place, etc (World Premiere) by Rosenzweig, El Canto Repartido (World
Premiere)
by Chuaqui, In Aeternum by Schwantner, Melpomene (World Premiere) by Rosenzweig,
Les Moutons de Panurge by Rzewski, Nagoya Marimbas by Reich, Piano Phase by
Reich,
Music for a Summer Evening by Crumb
Solo Performances:
Psappha by Xenakis, Dividing Time by Ricks (World Premiere), Busted by Mackey

Webb, Merrilee

MM, Music Education, Brigham Young University

4 years teaching in higher
education

12 years teaching in public
education

BM, Music Education, Brigham Young University

Professional Experience

Associate Director, The Young Americans, 15 years
Owner of Reading Keyboard Music, LLC, 3 years
Owner of Infinity Business Ventures Recording Studio, 12 years
President of Sunshine Audio, Inc., 25 years
Founder and Director of “We Also Sing!” (364 voice women’s choir)
Founder and Director of “Because We Sing!” (220 voice men'’s choir)
Director and Musical Director, Playmill Theatre, Jackson Hole, WY
Musical Director, Sundance Summer and Winter Theatres
Musical Director, Rodgers Memorial Theatre
Musical Director, Triad Theatre
Musical Director, Nauvoo Pageant
Adjudicator:
State and local choral/solo ensemble, Utah
Presenter:
Presenter, Conducting Clinics, Heritage Choir Festivals, BYU Hawaii
UMEA MENC Convention
ACDA California Convention
Clinician:
UMEA Jr. High Honor Choir
Washoe County, Nevada High School Honor Choir
Washoe County, Nevada Jr. High Honor Choir
Honors:
Most Outstanding Musician, BYU 1983
Chorister;
10 Worldwide Broadcast Auxiliary Choirs for LDS Church (364 singers each)
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Publications/Production
/
Performance Activities

Publications:
“Down By The Riverside” published by Santa Barbara Music Publishing
“Streets of Laredo” published by Santa Barbara Music Publishing
“Turtle Dove” published by Santa Barbara Music Publishing

DSC Adjunct Music Faculty
Name Specialty Area Yrsin Credentials
higher ed
Victoria Andrus Viola 3 BS, Music Ed & viola performance, SUU
Jason Bonham Viola/violin 1 MM, Viola perf. Northwestern Univ.
Lisle Crowley Guitar 21 BM, guitar performance, USU
Lynn Dean Piano 40 DMA, Texas State Univ.
Jessica Gardner Voice 4 BA in music, SUU
Kendra Graf Horn 2 BA, Music Ed, Depauw Univ.
Randalin Hilton Piano 10 BA, Piano Ped. BYU
Greg Johnston Clarinet 4 MEd, Secondary Ed. USU
Geoffrey Myers Organ MM, Organ performance, Univ. of Notre
16 Dame
Rhonda Rhodes Woodwinds 9 PhDABD, Music Ed, Boston U
Jackie Jackson Voice 9 BA in music, SUU
Amy Paterson Trumpet 2 BM, trumpet perf. Berklee College of Music
Ami Porter Flute 2 AA, Dixie State
John Sharp Trombone 1 MA Music Ed. Univ. of Northern Colorado
Sandra Stevenson Voice 22 BS, USU
Shanda Ziegler Voice 4 BA in music, SUU
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Appendix D: Music Course Descriptions

MUSC 1000

This course if required for music majors. Emphasizes critical listening of a wide range of music literature
and performances. Requires attendance at a minimum of 8 concerts/recitals per semester. Required for 4
semesters. Prepares students with models for future recitals. Requires attendance at evening
performances. 1 lecture hour per week.

MUSC 1001

Freshman Music Experience

This course is required for all music majors. Introduction to the music area and its programs, department
policies and procedures, career options, and curriculum. Includes observation outside class. Introduces
music technology required for later work. Assignments will include group projects, technology exercises,
and reflective essays/journals. Students will understand the importance of sequential study though the
program as they accrue the theoretical and historical components. They will understand that they will be
required to gain skill and accomplishment outside of their instrument as part of the rigor of the music major.

MUSC 1010, Introduction to Music

For all students, including those with an emphasis in music or those seeking to fill the
general education fine arts requirement. An introductory survey of the elements, style
periods, and standard repertoire of Western traditional art music. Emphasis given to
improving the student's listening skills. Includes lecture, demonstration, and discussion of
representative musical examples and historical background on composers and musical
genres. Assignments may include attendance at specific concerts, written projects, and
individual listening. Students who successfully complete this course will gain a broader
knowledge of musical elements and how they are characteristically used in each major
style period, along with developing better listening skills through perception,
understanding, and practice. 3 lecture hours per week.

MUSC 1100, Fundamentals of Music

For students desiring to begin or review their basic musical education. Teaches
fundamental music terminology, rhythm and clef reading, key signatures, intervals, chord
construction, and principles of musical structure. Lecture and class discussion of
representative examples. Assignments are designed to give students practical experience
in applying the concepts discussed in class. Students who successfully complete this
course will be more proficient in reading rhythm and meter, writing and hearing scales,
intervals, and chords. Good remedial course for those not prepared for Music Theory. 3
lecture hours per week.

MUSC 1110, Music Theory |

Designed for students with an emphasis in music. This course is the first year of music
theory study. The course deals with structural elements in melodic organization, triads,
voice leading, nonharmonic tones, seventh chords, modulation, in the context of traditional
four-part harmony; also two-part tonal counterpoint. Corequisite: MUSC 1130.
Prerequisite: Applicable knowledge of the fundamentals of music and basic keyboard
skills. Series must be taken in sequence. 3 lecture hours per week.
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MUSC 1120, Music Theory Il

Designed for students with an emphasis in music. This course is the second of music
theory study. The course deals with structural elements in melodic organization, triads,
voice leading, nonharmonic tones, seventh chords, modulation, in the context of traditional
four-part harmony; also two-part tonal counterpoint. Corequisite: MUSC 1140.
Prerequisite: Applicable knowledge of the fundamentals of music and basic keyboard
skills. Series must be taken in sequence. 3 lecture hours per week

MUSC 1130, Ear Training & Sight Singing |

Designed for students with an emphasis in music. This course is the first year of ear
training and sight singing study dealing with aural and sight singing skills paralleling the
theoretical material of Music Theory I. Corequisite: MUS 1110. 1 lecture 2 lab hours per
week.

MUSC 1140, Ear Training/Sigh Singing Il

Designed for students with an emphasis in music. This course is the second of ear
training and sight singing study dealing with aural and sight singing skills paralleling the
theoretical material of Music Theory I. Corequisite: MUSC 1120. 1 lecture 2 lab hours per
week.

MUSC 1150, Group Piano Instruction |

For non-music majors and non-keyboard music majors. Introduction to piano technique,
music notation, elementary theory, reading, harmonization and transposition. Lab includes
demonstrations, activities, individualized instruction and solo and ensemble experience.
Repertoire reinforces concepts taught, and includes standard works by major composers.
Prepares students to harmonize major and minor melodies, play major and minor scales,
primary chords and arpeggios, sight-read, and perform repertoire to level of Bach minuets.
Series to be taken in sequence, with each course being prerequisite to the next course.
Separate sections for music majors when enrollment permits. 2 lab hours per week.

MUSC 1160, Group Piano Instruction Il

For non-music majors and non-keyboard music majors. Introduction to piano technique,
music notation, elementary theory, reading, harmonization and transposition. Lab includes
demonstrations, activities, individualized instruction and solo and ensemble experience.
Repertoire reinforces concepts taught, and includes standard works by major composers.
Prepares students to harmonize major and minor melodies, play major and minor scales,
primary chords and arpeggios, sight-read, and perform repertoire to level of Bach minuets.
Series to be taken in sequence, with each course being prerequisite to the next course.
Separate sections for music majors when enrollment permits. Prerequisite: MUSC 1150.
2 lab hours per week.

MUSC 1210, Vocal Theatre Performance

This course is designed for students participating as vocal performers for the annual
musical produced by the Theatre program. Student vocalists and choir members work
closely with their conductor in developing supporting and on-stage performances.
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MUSC 1250, Rebel Chorus

A large ensemble, choral music experience designed for the general student interested in
musical enrichment as well as for students with an emphasis in music. The student will
develop advanced concepts of good choral singing including balance, blend, intonation,
tone, and interpretation while experiencing a wide variety of musical styles from the
Renaissance to the twentieth-century (classical and popular styles). Students will actively
participate in regular rehearsals and public performances. Fulfills elective credits and may
be repeated for credit. 3 lecture hours per week.

MUSC 1260, Men’s Chorus

This selected chorus is designed for male singers with advanced choral music experience.
The student will develop singing skills through rehearsals and performances of appropriate
musical literature from Medieval to vocal jazz. Instructor permission required. 2 lab hours
per week.

MUSC 1270, Chamber Singers

A small ensemble choral music experience designed for singers of a more advanced ability
than Music 1250. The student will develop advanced concepts of good choral singing
including balance, blend, intonation, tone and interpretation through appropriate small
ensemble literature from the Renaissance to the twentieth-century (classical and popular
styles). Students will actively participate in regular rehearsals and public performances by
the Chamber Singers. Fulfills elective credits and may be repeated for credit. 4 lecture
hours per week.

MUSC 1280, Women’s Chorus

This selected chorus is designed for female singers with advanced choral music
experience. The student will develop singing skills through rehearsals and performances
of appropriate musical literature from Medieval to vocal jazz. Fulfills elective credits and
may be repeated for credit. 2 lecture hours per week.

MUSC 1290, The Vocal Jazz Project

A small choral ensemble of advanced singers dedicated to the study and performance of
vocal jazz literature. The student will develop advanced concepts of good choral singing
including balance, blend, intonation, tone, and interpretation through appropriate small
ensemble vocal jazz literature. Students will actively participate in regular rehearsals and
public performances. Fulffills elective credits and may be repeated for credit. Prerequisite:
Audition required. 2 class hours per week.

MUSC 1310, Wind Ensemble

This course is a performing ensemble for all interested musicians with instrumental or
band experience in high school as well as for students with an emphasis in music. This
course is a participation type class and provides the student experience in a large
ensemble where they are able to practice their instrument while working on the
fundamentals of ensemble playing (tone quality, balance, blend, dynamics, etc.) as well as
the more advanced concepts of good musicianship (phrasing, rhythms, sight reading,
interpretation, etc.). The course also exposes the student to the standard band repertoire
as well as the more recent or contemporary literature. Course may be repeated for credit.
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Prerequisite: No prerequisites or auditions required. 1 lecture hour and 3 lab hours per
week.

MUSC 1320, Varsity Band

This course is a performing ensemble for any interested instrumental musician who has
previous experience in high school bands or the equivalent. Teaches the fundamentals of
good ensemble playing through "Pop" band music. Instruction is through class
participation. This band performs regularly at all home football and basketball games.
Students in this ensemble may be remunerated for their services. May be repeated for
credit. Prerequisite: Concurrent enrollment in MUSC 1310, Wind Ensemble. 1 lecture hour
and 1 lab hour per week.

MUSC 1330, Jazz Ensemble

This course is for the instrumental musician with an interest or emphasis in the study and
performance of jazz music. Students in this ensemble should have some previous
experience in this medium as well as have a basic understanding of improvisation.
Exposes the student to various styles of music including swing, Latin, rock and ballads
through the medium of the "big band" (5 saxes, 5 trumpets, 5 trombones, piano, bass,
drums, guitar). Course of study includes sight reading, improvisation and performance.
May be repeated for credit. Prerequisite: Concurrent enrollment in MUSC 1310, Wind
Ensemble. Audition may be necessary. 1 lecture hour and 3 lab hours per week.

MUSC 1340, Woodwind Ensemble

For woodwind players seeking a small ensemble performance experience. Stresses the
elements of good performance preparation: intonation, balance, blend, and tone
production in a constant effort to increase musicality. Wide range of repertoire surveyed.
Classes are spent in rehearsal and development for performances. Students who
successfully complete this course will gain a greater awareness of small ensemble
rehearsal techniques and performance. May be repeated for credit. Prerequisite:
Instructor permission. 1 lecture hour and 1 lab hour per week.

MUSC 1350, Symphony Orchestra

The chamber orchestra is an instrumental ensemble consisting of 18 to 25 student
musicians selected by audition. The ensemble focuses on the orchestral literature of the
18th century masters, as well as on selected 19th and 20th century compositions, through
sight-reading, rehearsals and public performances, for the purpose of increasing the
student's musical skills, knowledge and appreciation for the repertoire. Prerequisite:
Instructor permission and audition required. 1 lecture hour and 2 lab hours per week.

MUSC 1360, Brass Ensemble

For brass players seeking small ensemble performance experience. Stresses the
elements of good performance preparation: interiation, balance, blend and tone production
in a constant effort to increase musicality. Wide range of repertoire surveyed. Classes are
spent in rehearsal and development for performances. Students who successfully
complete this course will gain a greater awareness of small ensemble rehearsal
techniques and performance. Prerequisite: Instructor permission. May be repeated for
credit. No auditions required. 1 lecture and 1 lab hour per week.
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MUSC 1370, Guitar Ensemble

Performance class for guitar students to gain experience playing in ensemble situations,
reading music and rhythms, and following a director. Students will need to be able to read
music for guitar in 1st position. The ensemble will perform in many situations. This class
will meet important ensemble requirements for performance majors. Prerequisite: Read
Music, 1st position chords. 3 lecture hours per week.

MUSC 1730, Group Vocal Instruction |

or students desiring basic vocal training. This training will cover basic singing technique
including breathing, registration, vowel and consonant formation, and overall coordination
of the singing mechanism. An understanding of both the theory and practice of these
techniques will be explored. The course is intended for future music educators as well as
students who wish to improve their own singing. In-class singing of exercises and song
literature of various popular and classical styles. Students will be required to sing solo
before the class as part of daily activities. Students who successfully complete this course
will have an understanding of the basics of singing which will provide a foundation for the
continuation of singing activities throughout their lives. Fulfills elective credits. May be
repeated for credit for a maximum of 2 credits. 2 lab hours per week.

MUSC 1740, Percussion Study

This course is required for Instrumental Music Education majors. It also fulfills music elective credit for
other music degree emphases. Teaches historic background of percussion instruments and their
pedagogy and performance. Classes will consist of lecture, hands-on playing, and assembling materials
for future reference. Course objectives include mastering basic percussion stroke and applying it to various
instruments and utilizing techniques and proper stick/mallet to produce desired timbres. Completers
should be qualified to identify and remedy percussion performance errors in grade 6-12 music. 1 lecture, 1
lab hour per week.

MUSC 1750, String Study

This course is required for Instrumental Music Education majors. It also fulfills music elective credit for other
music degree emphases. It covers the history of string instruments and their pedagogy and performance
as well as potential methodologies to use in public school curriculum. Classes will consist of lecture,
hands-on playing, and assembling materials for future reference. Course objectives include mastery of right
and left hand techniques for string instruments. Those who complete the course will be qualified to identify
and remedy string playing performance errors in grades 6-12 music. 1 lecture, 1 lab hour per week.

MUSC 1760, Brass Study

This course is required for Instrumental Music Education majors. It also fulfills music elective credit for
other music degree emphases. Teaches historic background of brass instruments and their pedagogy and
performance. Classes will consist of lecture, hands-on playing, and assembling materials for future
reference. Course objectives include mastering embouchures and fingerings for varied brass instruments.
Completers should be qualified to identify and remedy brass playing performance errors in grades 6-12
music. 1 lecture, 1 lab hour per week.
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MUSC 1770, Woodwind Study

This course is required for Instrumental Music Education majors. It also fulfills music elective credit for
other music degree emphases. Teaches historic background of woodwind instruments and their pedagogy
and performance. Classes will consist of lecture, hands-on playing, and assembling materials for future
reference. Course objectives include mastering embouchures and fingerings for varied woodwind
instruments. Completers should be qualified to identify and remedy woodwind playing performance errors
in grades 6-12 music. 1 lecture, 1 lab hour per week.

MUSC 1890, Vocal Study

This course is required for Choral Music Education majors. T his course will prepare the instrumentalist
with the basic tools for instructing vocal and choral students. Objectives include proper breathing,
establishment of range, singing techniques, use of the voice, vowel production and modification. Classes
will consist of lecture, group and solo singing, and assembling materials for future reference. Those who
complete the course will be qualified to identify and remedy choral performance errors in grade 6-12 music.
4 lecture hours per week.

MUSC 1790, Beginning Guitar

An introduction for all students interested in guitar. Teaches students to play chords,
strum and fingerpick patterns, and read music in first position. Uses lecture, text and guest
lecturers. Students must practice three hours per week. Students who successfully
complete this course will be able to teach themselves from standard sheet music. Can be
repeated for credit. 1 lecture and 1 lab hour per week.

MUSC 1800, Intermediate Guitar

This course is for students with basic skills that wish to advance their abilities. Students
should be familiar with first position chords, basic accompaniment styles and read music in
first position before taking this course. Teaches students bar chords, chords with added
bass notes, advanced accompaniment, improvisation, arranging skills and reading in upper
positions. Students who successfully complete this course will have a thorough knowledge
of the guitar fingerboard. Can be repeated for credit. Prerequisite: MUSC 1790 1 lecture
and 1 lab hour per week.

MUSC 1810, Private Applied Music I: Vocal

Private music lessons designed for the general education student seeking to increase
skills in vocal performance either to satisfy immediate goals or to explore the possibilities
of majoring in music. Course may be repeated for credit. Includes a weekly performance
class. Instructor permission and lab fees required. 1 lab hour per week.

MUSC 1811, Private Applied Music I: Piano

Private music lessons designed for the general education student seeking to increase
skills in piano performance either to satisfy immediate goals or to explore the possibilities
of majoring in music. Course may be repeated for credit. Includes a weekly performance
class. Instructor permission and course fees required. 1 lab hour per week.

MUSC 1812, Private Applied Music I: Brass

Private music lessons designed for the general education student seeking to increase
skills in brass performance either to satisfy immediate goals or to explore the possibilities
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of majoring in music. Course may be repeated for credit. Prerequisite: Instructor
Permission. Lab fees required. 1 lab hour per week.

MUSC 1813, Private Applied Music I: String

Private music lessons designed for the general education student seeking to increase
skills in string performance either to satisfy immediate goals or to explore the possibilities
of majoring in music. Course may be repeated for credit. Prerequisite: Instructor
permission. Lab fees required. 1 lab hour per week.

MUSC 1814, Private Applied Music I: Woodwinds

Private music lessons designed for the general education student seeking to increase
skills in woodwind performance either to satisfy immediate goals or to explore the
possibilities of majoring in music. Course may be repeated for credit. Prerequisite:
Instructor permission. Lab fees required. 1 lab hour per week.

MUSC 1815, Private Applied Music I: Guitar

Private music lessons designed for the general education student seeking to increase
skills in guitar performance either to satisfy immediate goals or to explore the possibilities
of majoring in music. Course may be repeated for credit. Prerequisite: Instructor
permission. Lab fees required. 1 lab hour per week.

MUSC 1816, Private Applied Music I: Organ

Private music lessons designed for the general education student seeking to increase
skills in organ performance either to satisfy immediate goals or to explore the possibilities
of majoring in music. Course may be repeated for credit. Prerequisite: Instructor
permission. Lab fees required. 1 lab hour per week.

MUSC 1820, Basic Guitar Improvisation

For any student interested in the basics of guitar improvisation. These skills are taught
using the guitar, but they may be applied to other instruments. Students should be familiar
with first position chords, basic accompaniment styles, and read music in first position
before taking this class. Prerequisite: None. 1 lecture hour and 1 lab hour per week.
MUSC 1821, Private Applied Music I: Percussion

Private music lessons designed for the general education student seeking to increase
skills in percussion performance either to satisfy immediate goals or to explore the
possibilities of majoring in music. Course may be repeated for credit. Fee required. 1 lab
hour per week.

MUSC 1850, Basic Guitar Improvisation

For any student interested in the basics of guitar improvisation. These skills are taught
using the guitar, but they may be applied to other instruments. Students should be familiar
with first position chords, basic accompaniment styles, and read music in first position
before taking this class. 1 lecture hour and 1 lab hour per week.

MUSC 2010, Music History and Literature |

A comprehensive view of the evolution of the art of music as part of the social, cultural and
ideological history of the western world, with emphasis upon selected masterworks. Mus
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2010: Antiquity through the 18th Century. Music 2020: 19th Century through the 20th
Century. 3 lecture hours per week.

MUSC 2020, Music History and Literature I

A comprehensive view of the evolution of the art of music as part of the social, cultural and
ideological history of the western world, with emphasis upon selected masterworks. Music
2010: Antiquity Through the 18th Century. Music 2020: 19th Century Through the 20th
Century. 3 lecture hours per week.

MUSC 2110, Music Theory Il

Designed for students with an emphasis in music. This course is the second year of music
theory study. The course includes the study of chromatic harmony, 16th and 18th century
counterpoint, 20th century compositional techniques, formal and harmonic analysis.
Prerequisite: MUSC 1120. The series must be taken in sequence. 3 lecture hours per
week.

MUSC 2120, Music Theory IV

Designed for students with an emphasis in music. This course is the second year of music
theory study. The course includes the study of chromatic harmony, 16th and 18th century
counterpoint, 20th century compositional techniques, formal and harmonic analysis.
Prerequisite: MUSC 2110. The series must be taken in sequence. 3 lecture hours per
week.

MUSC 2130, Ear Training/Sight Singing Il

Designed for students with an emphasis in music. This course is the second year of ear
training and sight singing study dealing with aural and sight singing skills paralleling the
theoretical material of Music Theory II. Corequisite: MUSC 2110. Prerequisite: MUSC
1140. Simple keyboard skills necessary. Series must be taken in sequence, with each
course prerequisite to the next. 1 lecture hour per week.

MUSC 2140, Ear Training/Sight Singing IV

Designed for students with an emphasis in music. This course is the second year of ear
training and sight singing study dealing with aural and sight singing skills paralleling the
theoretical material of Music Theory II. Corequisite: MUSC 2120. Prerequisite: MUSC
2130. Simple keyboard skills necessary. Series must be taken in sequence with each
course prerequisite to the next. 2 lecture hours per week.

MUSC 2150, Group Piano Instruction Il

For music majors. Third course in a series of four. Piano technique, sight-reading,
accompanying, improvisation, transposition, and performance skills. Prerequisite: MUSC
1160. 2 lab hours per week.

MUSC 2160, Group Piano Instruction IV

For music majors. Fourth course in a series of four. Piano technique, sight-reading,
accompanying, improvisation, transposition, and performance skills. Prerequisite: MUSC
2150. 2 lab hours per week.
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MUSC 2240, Southern Utah Heritage Choir

A large ensemble choral music experience designed primarily for members of the
community interested in the performance of sacred choral music. The student will develop
advanced concepts of good choral singing including balance, blend, intonation, tone, and
interpretation while learning music from various styles, periods and geographical locations.
Students will actively participate in regular rehearsals and public performances. Fulfills
elective credits and may be repeated for credit. Audition required. 3 lecture hours per
week.

MUSC 2250, Southwest Chorale

A large ensemble choral music experience designed primarily for members of the
community interested in musical enrichment. The Chorale frequently performs with the
Southwest Symphony Orchestra. The student will develop advanced concepts of good
choral singing including balance, blend, intonation, tone, and interpretation while
experiencing a wide variety of musical styles from the Renaissance to the twentieth-
century (classical and popular styles) with an emphasis on major choral and orchestral
works. Students will actively participate in regular rehearsals and public performances.
Fulfills elective credits and may be repeated for credit. Prerequisite: Audition for instructor.
2 lab hours per week.

MUSC 2260, Southwest Symphony Orchestra

This class, a full symphony orchestra, is for community performers and college students
with orchestral experience. The course includes many orchestral works from the various
style periods including Baroque, Classic, Romantic and 20th Century. Concepts and
musical style are taught through participation. Students in this ensemble should be
accomplished on their instrument and studying privately. Previous experience is also a
necessary qualification. The ensemble performs several times each year--symphonies,
oratorios, concertos, overtures, etc. May be repeated for credit. Prerequisite: Concurrent
enrollment in MUS 1350 and audition for instructor. 3 lab hours per week.

MUSC 2350, Fundamentals of Conducting

For students with an emphasis in music, and for other students with an interest in
ensemble conducting. Covers the fundamental aspects of conducting choral and/or
instrumental groups as well as some more advanced topics. Students are involved in
instrumental and vocal conducting. Concert attendance for purposes of viewing other
conductors is required. Students must have some background in vocal or instrumental
ensembles and be able to read music. Students who successfully complete this course
will be able to conduct choral and instrumental music. 3 lecture hours per week.

MUSC 2650, Piano Pedagogy |

For music majors emphasizing piano instruction and piano teachers who wish to improve
their craft. Designed to prepare qualified pianists to teach piano effectively and to acquaint
them with new materials and techniques from beginning to intermediate levels. Principles
taught include: rhythm, technique, sight-reading, harmonization, transposition, practice
skills private and group lesson pedagogies, and learning styles. This course is the first of
two in a series. Prerequisite: MUSC 1530 or concurrent enroliment. 2 lecture hours per
week.
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MUSC 2660, Piano Pedagogy Il

For music majors emphasizing piano instruction and piano teachers who wish to improve
their craft. Designed to prepare qualified pianists to teach piano effectively and to acquaint
them with new materials and techniques from intermediate through advanced levels.
Principles taught include: rhythm, technique, sight-reading, harmonization, transposition,
practice skills private and group lesson pedagogies, and learning styles. Prerequisite:
MUSC 2650. 2 lecture hours per week.

MUSC 2710, Theatre Orchestra

This course is designed for students participating as musicians for the pit orchestra and
supports the accompanying needs of the annual musical produced by the Theatre
program. Student musicians work closely with their conductor in developing score
dynamics, tempo and tone to accompany on-stage performances. 2 lecture hours per
week.

MUSC 2810, Private Applied Music II: Vocal

Private vocal lessons designed for music students, and for any desiring a more
challenging experience than MUSC 1810. Course may be repeated for credit. Includes a
weekly performance class. Instructor permission and lab fees required. 1 lab hour per
week.

MUSC 2811, Private Applied Music II: Piano

Private piano lessons designed for music students, and for any desiring a more
challenging experience than MUSC 1811. Includes a weekly performance class. Course
may be repeated for credit. Instructor permission and lab fees required. 1 lab hour per
week.

MUSC 2812, Private Applied Music II: Brass

Private brass lessons designed for students with an emphasis in music, and for any
desiring a more challenging experience than MUSC 1812. Course may be repeated for
credit. Prerequisite: Instructor permission. Lab fee required. 1 lab hour per week.

MUSC 2813, Private Applied Music Il: Strings

Private strings lessons designed for students with an emphasis in music, and for any
desiring a more challenging experience that MUSC 1813. Course may be repeated for
credit. Prerequisite: Instructor permission. Lab fee required. 1 lab hour per week.

MUSC 2814, Private Applied Music II: Woodwinds

Private woodwinds lesson designed for students with an emphasis in music, and for any
desiring a more challenging experience than MUSC 1814. Course may be repeated for
credit. Prerequisite: Instructor permission. Lab fee required. 1 lab hour per week.

MUSC 2815, Private Applied Music II: Guitar

Private guitar lessons designed for students with an emphasis in music, and for any
desiring a more challenging experience than MUSC 1815. Course may be repeated for
credit. Prerequisite: Instructor permission. Lab Fee Required. 1 lab hour per week.
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MUSC 2816, Private Applied Music II: Organ

Private organ lessons designed for students with an emphasis in music, and for any
desiring a more challenging experience than MUSC 1816. Course may be repeated for
credit. Prerequisite: Instructor permission. Lab fees required. 1 lab hour per week.

MUSC 2821, Private Applied Music II: Percussion

Private percussion lessons designed for students with an emphasis in music, and for any
desiring a more challenging experience than MUSC 1821. Course may be repeated for
credit. Fee required. 1 lecture hour per week.

MUSC 2865, Piano Skills and Literature |

Basic keyboard techniques, including sight reading, transposition, improvisation, figured
bass, scales, chords, and analysis. Introduction to the analysis of piano literature. 2
lecture hours per week.

MUSC 2866, Piano Skills and Literature Il

Continuation of MUSC 2865. Basic keyboard techniques, including sight reading,
transposition, improvisation, figured bass, scales, chords, and analysis. Introduction to the
analysis of piano literature. Prerequisite: MUSC 2865. 2 lecture hours per week.

MUSC 2990, Seminar in Music

For students seeking instruction that is not available through other regularly scheduled
courses in this discipline. Occasionally, students request some type of non-traditional
instruction, or an unanticipated opportunity for instruction presents itself. This seminar
course provides a variable-credit context for these purposes. As requirements, this
seminar course must first be pre-approved by the department chair; second, it must
provide at least nine contact hours of lab or lecture for each credit hour offered; and third, it
must include some academic project or paper (i.e., credit is not given for attendance
alone). This course may include standard lectures, travel and field trips, guest speakers,
laboratory exercises, or other non-traditional instruction methods. Note that this course is
an elective and does not fulfill general education or program requirements. Prerequisite:
Instructor permission.

MUSC 2994, Seminar in Music

For students seeking instruction that is not available through other regularly scheduled
courses in this discipline. Occasionally, students request some type of non-traditional
instruction, or an unanticipated opportunity for instruction presents itself. This seminar
course provides a variable-credit context for these purposes. As requirements, this
seminar course must first be pre-approved by the department chair; second, it must
provide at least nine contact hours of lab or lecture for each credit hour offered; and third, it
must include some academic project or paper (i.e., credit is not given for attendance
alone). This course may include standard lectures, travel and field trips, guest speakers,
laboratory exercises, or other non-traditional instruction methods. Note that this course is
an elective and does not fulfill general education or program requirements. Instructor
permission required.
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MUSC 3210, Vocal Theatre Performance

This course is designed for students participating as vocal performers for the musicals
produced by the Theatre program. Student vocalists and choir members work closely with
their conductor in developing supporting and on-stage performances. 2 lecture hours per
week.

MUSC 3220, Choral Methods

For students preparing to work with choral ensembles. This course is the study of the
administration and teaching of choral music in secondary education. Instruction will
include lecture, demonstration, in-class participation, written tests and assignments, and
out-of-class projects. Upon completing this course, the student will have the necessary
tools to organize, administer, and teach a choral ensemble. 2 lecture hours per week.

MUSC 3221, Choral Literature

For students interested in learning about choral repertoire. This course is a survey of
western art music's choral literature suitable for secondary education. Course instruction
will consist of lecture, demonstration, research assignments, written tests, and oral reports
in class. Course completion will enable students to make educated and appropriate choral
literature selections for their choirs. 2 lecture hours per week.

MUSC 3222, Choral Conducting

This course is designed for students desiring to conduct choirs. The course will teach
basic conducting techniques for conducting choral ensembles. Instruction will include
lecture, demonstration, in-class participation, conducting examinations, and out-of-class
assignments. Upon completing the course, students will be able to competently conduct a
choral ensemble. 2 lecture hours per week.

MUSC 3250, Rebel Chorus

A large ensemble, choral music experience designed for the general student interested in
musical enrichment as well as for students with an emphasis in music. The student will
develop advanced concepts of good choral singing including balance, blend, intonation,
tone, and interpretation while experiencing a wide variety of musical styles from the
Renaissance to the twentieth-century (classical and popular styles). Students will actively
participate in regular rehearsals and public performances. 3 lecture hours per week.

MUSC 3260, Men’s Chorus

This selected chorus is designed for male singers with advanced choral music experience.
The student will develop singing skills through rehearsals and performances of appropriate
musical literature from Medieval to vocal jazz. Prerequisite: MUSC 1260. 2 lab hour per
week.

MUSC 3270, Chamber Singers

A small ensemble choral music experience designed for singers of a more advanced ability
than MUSC 1270. The student will develop advanced concepts of good choral singing
including balance, blend, intonation, tone and interpretation through appropriate small
ensemble literature from the Renaissance to the twentieth-century (classical and popular
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styles). Students will actively participate in regular rehearsals and public performances by
the Chamber Singers. 4 lecture hours per week.

MUSC 3280, Women's Chorus

This selected chorus is designed for female singers with advanced choral music
experience. The student will develop singing skills through rehearsals and performances
of appropriate musical literature from Medieval to vocal jazz. 2 lecture hours per week.

MUSC 3290, The Vocal Jazz Project

A small choral ensemble of advanced singers dedicated to the study and performance of
vocal jazz literature. The student will develop advanced concepts of good choral singing
including balance, blend, intonation, tone, and interpretation through appropriate small
ensemble vocal jazz literature. Students will actively participate in regular rehearsals and
public performances. 2 lab hours per week.

MUSC 3350, Instrumental Conducting

Course of study will cover all aspects of developing the motor skills of conducting. The
course will also cover aspects of rehearsal techniques, score preparation, musical
evaluation of rehearsal/performance, and music selection (programming). Students will be
able to demonstrate conducting gestures, score analysis, and rehearsal skills with an
instrumental or vocal ensemble. 2 lecture hours per week.

MUSC 3540, Form and Analysis

Analytical study of forms from 18th Century to the present, including baroque contrauntal
structures and instrumental forms, classical sonata cycle and romantic part forms.
Emphasizes written and aural analysis. Prerequisite: MUSC 2110. 3 lecture hours per
week.

MUSC 3630, Music History and Literature |

A comprehensive view of the evolution of the art of music as part of the social, cultural and
ideological history of the western world, with emphasis upon selected masterworks:
Medieval and Renaissance. 3 lecture hours per week.

MUSC 3640, Music History and Literature I

A comprehensive view of the evolution of the art of music as part of the social, cultural and
ideological history of the western world, emphasis upon selected masterworks.: Baroque
and Classical. Prerequisite: MUSC 3630. 3 lecture hours per week.

MUSC 3650, Music History and Literature Il

A comprehensive view of the evolution of the art of music as part of the social, cultural and
ideolgoical history of the western world, with emphasis upon selected masterworks: 19th
Century to present. Prerequisite: MUSC 3640. 3 lecture hours per week.

44



MUSC 3810, Private Applied Music Ill: Vocal

Private vocal lessons designed for music students. Includes a weekly performance class.
Course may be repeated for credit. Prerequisite: MUSC 2810 and instructor permission.
Course fee required. 2 | hours per week.

MUSC 3811, Private Applied Music IlI: Piano

Private piano lessons designed for music students. Includes a weekly performance class.
Course may be repeated for credit. Prerequisite: MUSC 2811 and instructor permission
required. 2 lab hours per week.

MUSC 3813, Private Applied Music IlI: Strings

Private string lessons designed for music students. Includes a weekly performance class.
Course may be repeated for credit. Course fee required. Prerequisite: MUSC 2813 and
instructor permission required. 2 lecture hours per week.

MUSC 3861, Diction for Singers |

For vocal students interested in learning the International Phonetic Alphabet and the
fundamentals of the proper pronunciation of English and Italian diction as it applies to
singing. Students will learn via written and verbal assignments as well as singing in class.
This course prepares students for the proper performance of English and Italian vocal
literature as well as laying the foundation for future language study related to singing. This
class is a prerequisite for MUSC 3862. 2 lecture hours per week.

MUSC 3862, Diction for Singers Il

For vocal students interested in learning the fundamentals of the proper pronunciation of
French and German diction as it applies to singing. Students will learn via written and
verbal assignments as well as singing in class. This course prepares students for the
proper performance of French and German vocal literature. Prerequisite: MUSC 3861. 2
lecture hours per week.

MUSC 3890, Junior Recital

This course is for junior level students preparing for solo recitals. It provides credit and
supervision for public performance of student solo recitals. Prerequisite: MUSC 381X.
Instructor permission required.

MUSC 4485

Percussion Ensemble

For Music Majors and other students with an interest in performing percussion music. Stresses the
elements of good performance preparation: including techniques unique to percussion instruments in a
constant effort to increase musicality. Wide range of repertoire surveyed. Classes are spent in rehearsal
and development for performances. Students who successfully complete this course will gain a greater
awareness of small ensemble rehearsal techniques and performance. Prerequisite: Instructor permission.
May be repeated for credit.

MUSC 4538, Orchestration

The study of specific characteristics of all orchestral instruments in various combinations
ranging from small ensembles to full orchestra. 3 lecture hours per week.
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MUSC 4560, Counterpoint and Analysis

Introduction to the study of structural/formal analytical techniques of the 18th and 19th
centuries. Writing and analysis of 18th century counterpoint through fugue. Prerequisite:
MUSC 3540. 3 lecture hours per week.

MUSC 4650, Pedagogy Practicum |

Application of knowledge and skills gained in pedagogy courses. Student will prepare
lesson plans, document progress, and evaluate their teaching assignments in private
settings. Prerequisites: MUSC 2650 and MUSC 2660. 2 lecture hours per week.

MUSC 4660, Pedagogy Practicum I

Continuation of MUSC 4650. Application of knowledge and skills gained in pedagogy
courses. Students will prepare lesson plans, document progress, and evaluation their
teaching assignments in private settings. Prerequisite: MUSC 4650. 2 lecture hours per
week.

MUSC 4700, Choral Music Methods
Methods of organization, administration, and instruction relative to the instrumental music
program of grades six through twelve. 2 lecture hours per week.

MUSC 4710, Instrumental Music Methods
Methods of organization, administration, and instruction relative to the instrumental music
program of grades six through twelve. 2 lecture hours per week.

MUSC 4810, Private Applied Music IV: Vocal
Private vocal lessons designed for music students. Includes a weekly performance class.
Prerequisite: MUSC 3810 and instructor permission. Course fees required. Course may
be repeated for credit. 2 lab hours per week.

MUSC 4811, Private Applied Music IV: Piano

Private piano lessons designed for music students. Includes a weekly performance class.
Course may be repeated for credit. Prerequisite: MUSC 3811 and instructor permission
required. Course fee required. 2 lab hours per week.

MUSC 4813, Private Applied Music IV: Strings

Private string lessons designed for music students. Includes a weekly performance class.
Course may be repeated for credit. Course fee required. Prerequisite: MUSC 3813 and
instructor permission required. 2 lecture hours per week.

MUSC 4861, Vocal Pedagogy

For students interested in learning about the pedagogy of singing. This course is a study
of the physics of singing, vocal anatomy and physiology and their application to singing as
well as their implications for teaching singing. Course instruction will consist of lecture,
demonstration, research assignments, written tests, and practical applications in class.
This course equips students to better understand their own voices and how to teach others
the art of singing. 2 lecture hours per week.
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MUSC 4862, Vocal Literature

For students interested in learning about the pedagogy of singing. This course is a study
of the physics of singing, vocal anatomy and physiology and their application to singing as
well as their implications for teaching singing. Course instruction will consist of lecture,
demonstration, research assignments, written tests, and practical applications in class.
This course equips students to better understand their own voices and how to teach others
the art of singing. 2 lecture hours per week.

MUSC 4865, Piano Literature |
History of piano literature and performance practices from the Baroque period to the
Classical period. 2 lecture hours per week.

MUSC 4866, Piano Literature ||
History of piano literature and performance practices from the Romantic period to the
present. 2 lecture hours per week.

MUSC 4890, Senior Recital

This course is for senior level students preparing for solo recitals. It provides credit and
supervision for public performance of student solo recitals. Prerequisite: MUSC 381X.
Instructor permission required.
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Appendix E: Dixie State College Fine Arts Schedule of Events --

Dixie State College of Utah

2009-2010

Music and Fine Arts Department Calendar

Theatre

Almost, Maine

A Year with Frog and Toad
McBeth

Miss Siagon

Instrumental

Jazz & Percussion Concert
Jazz & Percussion Concert
Brass Ensemble

Symphony Band Concert
Piano Ensemble Concert
Symphony Band Concert
Symphony Orchestra Concert
String Chamber Concert
Symphony Orchestra Concert
Symphony Band Concert
Symphony Orchestra Concert
Jazz & Percussion Concert
String Chamber Concert
Symphony Band Concert
Southwest Choral Concert
Jazz & Percussion Concert
Symphony Orchestra Concert
Brass Ensemble Concert
Piano Ensemble Concert

Choral

Fall Choral Concert
Student Vocal Recital
Student Vocal Recital
Christmas Choral Concert
Student Vocal Recital
Winter Choral Concert
Student Vocal Recital
Spring Choral Concert

Dance — Dixie State Dance Company

Fall Dance Concert

2009-2010

Events begin at 7:30 pm

Oct. 1-3, 6-10
Nov. 12-14, 17-21
Mar. 1-6

Apr. 8-10, 13-17

October 13
December 8
December 9
December 1
December 7
October 1
October 10
November 22
December 10
February 23
February 27
March 2
April 18
April 20
April 21
April 22
April 24
April 26
April 28

October 9
October 23
December 4
December 11
February 25
February 26
April 23
April 29

December 4,5
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Eccles Black Box
Eccles Mainstage
Eccles Mainstage
Eccles Black Box

Eccles Mainstage

Eccles Mainstage

Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Mainstage

Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall

Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall
Eccles Concert Hall

Eccles Mainstage



End-of-Semester Dance Class Showing December 7
Spring Dance Concert April 8-9
End-of-Semester Dance Class Showing April 12

Faculty Concerts & Recital

Briggs/Jackson Recital November 3
Fall Faculty Concert November 16
Webb Percussion Recital January 19
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Appendix F: NAICS 3rd Quarter 2006 Employment Census

Washington Co. Average Employment

Iron Co. Average Employment

Industry Sector Private | Local | State | Federal | TOTAL | Private | Local | State | Federal | TOTAL
Arts, Entertainment, and

Recreation 1113 | 319 185 | 1617 128 31 20 28 207
Performing Arts and Spectator

Sports 399 0 399 2 20 22
Museums, Parks and Historical

Sites 64 185 249 28 28
Amusement, Gambling &

Recreation Ind 703 | 255 958 126 31 157
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Appendix G: Library Resources Needed to Support a Bachelor of Music Education Degree
Information provided by Martha Talman, DSC Instructional Librarian

Dixie State College
Music Department

Proposal for Acquisition of Library Materials

In November 2008, NASM representative Dr. Wayne Bailey stated: “Embark upon a multi-year study and acquisition
of library holdings (specifically in the areas of musical scores, music education materials, and additional reference
materials) to meet minimum standards for accreditation.”

The music department has appointed Dr. Nancy Allred as the library liaison between the department and the music
librarian. She is being assisted by Joseph Patrick, also of the music department. At the suggestion of Dr. Bailey, the
music department is researching the library holdings for Weber State University as a model for acquisitions for the
DSC library.

At the present time, the DSC library is in the processing of purchasing musical scores in the following areas: piano
scores, orchestral scores, chamber music scores, choral scores, vocal scores and opera scores. Nancy Allred and
Joseph Patrick will continue to identify the needs of the following areas:

Musical scores

Music education materials

Reference materials (music history, music theory, composer/musician biographies)

Specialized areas (vocal, keyboard, strings, woodwinds, percussion, etc./ performance and pedagogy)
Music periodicals

Recordings

o Ol B W N -
—_— N T o — —

Depending upon the annual library budget for the music department, requests for acquisitions will be made according
to priority in each of the above areas. The present plan will be to acquire holdings that have been published in the
past ten years for each of the areas, and then to gradually acquire other materials according to budget.

Dr. Nancy Allred is currently documenting lists in each area that identify Weber’s holdings compared to DSC’s

holdings. After that documentation is completed, requests for acquisitions will be prioritized, with help from each
music faculty member, and then submitted to the library at the beginning of each semester, and as needed.
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Appendix H: Bachelor’s Degree Completion Rates
U.S. Census Bureau 2005 American Community Survey

Washington County, Utah
S1501. Educational Attainment
Data Set: 2005 American Community Survey

Subject Total Margin of Male Margin of Female Margin of
Error Error Error
gg@g‘;‘:'son 2510 | 50425 | +1-840 10,100 +/-445 10,325 +-620
Sr'ggus;ﬁ';oﬂ higher | 87-4% +-4.7 86.5% +/-5.4 88.3% +-7.0
Bachelor’s 16.7% +-5.3 11.7% +-6.1 21.5% +-8.0

degree or higher

Available at: http://factfinder.census.gov/servlet/STTable? bm=y&-state=st&-context=st&-
gr_name=ACS_ 2005 EST_GO00_S1501&-ds_name=ACS 2005 EST GO00_&-tree_id=305&-
redoLog=true&-_caller=geoselect&-geo_id=05000US49053&-format=&-_lang=en

United States
S1501. Educational Attainment
Data Set: 2005 American Community Survey

Subject Total Margin of Male Margin of Female Margin of
Error Error Error

Population 25 to 38,785,4 +1-27.224 19,323,84 +1-21,216 19,461,62 +1-16,407

34 years 74 7 7

High school 86.4% | +/-0.1 84.8% | +/-0.2 87.9% +1:0.2

graduate or higher

Bachelor's 29.9% +-0.2 27.2% +-0.2 32.5% +-0.2

degree or higher

Available at: http://factfinder.census.gov/servlet/STTable? _bm=y&-geo_id=01000US&-
gr_name=ACS_2005 EST_GO00_S1501&-ds_name=ACS_ 2005 EST GO00_&- lang=en&-
_caller=geoselect&-state=st&-format=
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West Virginia
S1501. Educational Attainment
Data Set: 2005 American Community Survey

Subject Total Margin of Male Margin of Female Margin of
Error Error Error

Population 25 to

34 years 216,671 +/-2.885 107,134 +/-1,742 109,537 +/-2,012

High school

graduate or h|gher 89.3% +/-1.3 87.9% +/-1.6 90.8% +/-1.8

Bachelor's

degree or higher | 21.5% +/-1.7 18.1% +/-2.1 24.7% +/-2.3

Available at: http://factfinder.census.gov/servlet/STTable?_bm=y&-state=st&-context=st&-
gr_name=ACS_2005_EST_GO00_S1501&-ds_name=ACS_2005_EST_GO00_&-tree_id=305&-
redoLog=false&-_caller=geoselect&-geo_id=04000US54&-format=&-_lang=en
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Appendix I

Employment Needs in the Community

Wnhilngten Ceunty Scheaod Dbrict
131 Wit Tabormacks

ﬁmh
S George. UT EITTO
Teleplone (435) 6711551
Fa: (435) 6733106

SUPERINTERDESRT MAX H. ROSE Falk

Sepiember 13, 2005

T WHOM IT MAY CONCERN:

As the Superimtendent of Washingson County School District, | am writing this lester 1o
support the offering of & Fine Ans bachelors degree at Dixie Sisie Collepe of Uish. We
are espechally suppartive of the imerdisciplinary approach 1o this degree with the planmed
e

We carrenily have slx high schools, four middle schoals, four intermaldisle schooly sl
23 glementary schools. Each high scheol has o full slate of fine arts offermgs. both in

end in instroction. The middle schools have thester offerings several times
a year, plex, fine art instroction, as well, The intermediae schools have offerings in
drama with & lim#ted performance schedule, but, have full offerings in the fine aris. In
ench of these schools, we would have need for seversl cortified teachers. The current
reqjisirement to have highly qualified teschers in ench of our subject aneas is o pointed
need under the Mo Chald Left Bebind federal mandates,

In gach of our 23 clementary schools, there is noed o have certified weachers on stafl,
Most of ihese scheols have programs that require some of the teachers 1o have exponlise
in the Fine and Performing Ans. Many of oar elementary schools have after-school
enrichment im Children”s Theaser and a1l of them offer specialty clnsses in the
other finc arte. Frankly, it s very aftractive 1o us 1o have an endorsement available wo oar
elemeniary oduenions

As soon i the appropriate fine afis classes are a pant of the course offerings ol the college
wi have a mechanism in place to sdvertise them to our teachers, Wi feel that it would be
advantageous o both sides of our partnership to provide these classes that would result in
public schon! employees staining comtinuing education.

Aamini S, v N il i, S o Wk, Wil Bummin Sl
BRARNELALL TORFIANE KRR K WKLY MLEd BHINT BILE MBA

B Sgposriadl [l o, Agpded Fon Tl Frressinti (4 Tt Sy [0e s Bessines
FHREA, GRITVT, Pa LAY STEPIISSON, Lk HEAD FERGL SN D LWL 00, SUEA
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TUACAHN

CENTER FOR THE ARTS
wiww. luacahi.arg

October 11, 2007
Toe Whom 1t Mav Concern:

We wonld hke to verce our strong support in Bver of establishing bachelor's degrees in Music and Thealre
at Dneae State College. The creation of such degrees would greatly benefit the programs of the St George
commmily amd woubl dircetly benehit our effors al Tuacahn Cenlar for the s

As prodducers of professional enleriamment, we constantly rely on the talents and skills of rnezd college
stuidleints o help as mect our goals. Each vear we prodies a Brosdway thoatie scason leatiming large-scale
productions of classic American musicals on our outdoor amphitheatre stage. We could not obtam the level
of sugeess we need each vear without the =ervices of collepe students whao are willlmg to tram and work moa
profcssional sciting.

Unfomtunately, it has been s expeniance that becanse theatre, dance, and nsic students mest transter from
Dhixie State College W other mlln:g,._-a or wrversitees o finesl thewr education, we aften do wot have people
wilh cnough traming Lo draw from in tee local commarnily o assed us with oar professional ;;qu Having a
paol of skalled mllcg: <level students wn our immeediate ¢'.'I'I'I'LI1“.II1II‘| for a term longer than a few short
semesters or two vears would allow ws to draw [rom bocal resources much more effectively. As a caszan
pevink, one ol owr most vabocd stage managers m recend vears has boon a studeni af TSC, bt we rocontly bosd
her when she transferred to an out-of<town unrversity (o finish her education. Had =he been able to complete
her Hachelor's Degres in 5t Greorge, we would have been able to keep her on our statt while finishing her
cducatwn,

We cwrrently employ many students from BYL! and other schoels throushoul the state of Ulah, and we
cemauly wish to melude a barger nmber of DSC students in our pool of amplovees cach season.  Thus, the
establishuent of these degres would be mutvally beneficsal: DSC students would gain valuable, hands-on
experience m a professiomal scibmg and Tuscalo would be able to rely on keal Blent on a regular bases,

Thas arrangement would greatly enhance the contnbutions of Tuascahn amd DSC G the commumily amd winld
help io meeet the needs of the long-lerm growih expected mthis area,

We strongly encourage the establislunent of these Bachelor's Degrees i husic and Theatre at Dinde State
Collepe, amld we have complete confidence that the catstanding fasulty and productyon and cducational
fesortrccs at the college will be able to suppon such programs. This would be an swvaloable addition to the
arfeste community of Southem Utah.

Tank; vou for your conssderation o this matter. Please feel free o contact me, should vou require additional
imfrmation.

Smgerely,

L

7 e
f

Scott 5, Andemon

Arteshis Ihrecion

4356523302

(4350 B52-3200 FANX (435] G52-3227 » |00 TWACAIN DRIVE « [VINS, UTAH 54738
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Oetober 24- 20407

To Whom It May Concern,

1 am a local piano teacher here in St George. ' We moved here 11 years ago, and my piano siudio
has been steadily growing cver since. 1 feach piano &l Dixie State Collepe as well as maintaining
my prvale studio in my home.,

At the present time, I'm eaching the equivalent of 116 ¥ hour lessons a week. (Hour lessons

count for two lessons, 45-minute lessons count for 1 15 lessons, ete.) [ start teaching at 6 A, M,

until the public schools start their day. Then [ teach home school and adult stedents during

school hours. When the public schools are out, | teach from 2:15 . M. until #:30 PM each night.

As vou can imagine, sometimes [ feel like a one-armed paper hanger with a 7-year itch! And

ﬁ[lﬂmﬂ“ﬁﬁﬂ&liﬂ;ﬂ“"ﬁﬂmﬂl contacting me almaost every day, trying to pet into my
0.

I was exgited 1o hear about the possibility of Dixie State College having a 4-vear music program
by next fall. St George and the surrounding communities are in dire need of this program! We
0ol only need o tum out good quality musie teachers, hut we need 1o ofler thase currently
teaching music in the community the chance 10 advance their musical knowledge and eam their
Bachelor's Degree in music. Many of these current teachers have young familics which makes it
almost impossible for them (o leave town to cam their degree at another 4-year instinrtion,

I strongly urge you to carefully consider adding this program to the other 4-year programs
currently being offered at Dixie State College.

IF you have any further questions, or if T may be of assistance In any way, please feel free to
contact me.

F
] Fa A ]
e C. g
De. Lynn €. Dean
2352 E. Via Linda Way

St George, Utah 84790
Telephone: 688-2361
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Movember 5, 2007

To Whom It May Concern:

As President of the Suzruki Association of Uah [ see the comintas need
fior traiined music teachers here in the State of Utah. In our organiztion alome we
harve almost 3000 students with mare inquiries for new teachers each month. As o
teacher | am turning away students each semester as | don"t have room in my
studio to sccommodate thess new students. Often these new students have a VEry
hard time finding a teacher because oo many feachers have met their capacity for
shudenis,

I woald strangly endorse a Music program 1o be estnblished a1 Dixie
College. A music progeam, especinily in the strings, can produce & wide speciram
of teachers around (he state, Many students with music degrees continue in the
Suzaki Method of teaching which would greatly enhance our neseciation. zs well
as alleviate some of the need for icachers. Please socept my endorsement, and
you may conlac! me if necessary.

Sincerely,
Leslic Thackersy
SAL President

leslisthack Fyahoo.com
BOI-A24-2563
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Appendix J: Bachelor’s Degree Programs Offered at U.S. Colleges and
Universities

Field of Study Number of Institutions Offering
Degrees out of 2,035 Total
Agricultural Business and Production 124
Agricultural Sciences 131
Architecture and Related Programs 175
Area, Ethnic, and Cultural Studies 406
Biological Sciences/life Sciences 1274
Business Management and Administrative Services 1530
Communications 979
Communications Technologies 47
Computer and Information Sciences 1224
Conservation and Renewable Natural Resources 425
Consumer and Personal Services 21
Construction Trades 12
Education 1154
Engineering 417
Engineering-related Technologies 307
English Language and Literature/letters 1265
Foreign Languages and Literatures 869
Health Professions and Related Sciences 1020
Home Economics 317
Law and Legal Studies 167
Liberal Arts and Sciences, General 821
Studies, and Humanities
Library Science 11
Marketing Operations/marketing and 149
Distribution
Mathematics 1125
Mechanics and Repairers 9
Multi/interdisciplinary Studies 678
Parks, Recreation, Leisure, and Fitness 665
Studies
Philosophy and Religion 871
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Physical Sciences 1049
Precision Production Trades 37
Protective Services 548
Psychology 1295
Public Administration and Services 675
R.o.t.c. and Military Technologies 1
Science Technologies 21
Social Sciences and History 1298
Theological Studies/religious Vocations 369
Transportation and Material Moving Workers 69
Visual and Performing Arts 1283
Vocational Home Economics 25
Not Classified by Field of Study 17

Source: U.S. Department of Education, National Center for Education Statistics, Integrated Postsecondary Education Data Survey. Compiled
August 2003. Full report available at http:/nces.ed.gov/programs/digest/d03/tables/dt258.asp.
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Appendix K: DSC Student Survey, March 17-19, 2008

Total Percent
Question #1: How many credits does your college transcript show?
A. 0-30 253 37.4%
B. 31-60 242 35.8%
C. 61-90 116 17.2%
D. 91-120 35 5.2%
E. 121 or more 30 8.6%
Question #2: Where are you from?
A. Washington or Kane County, Utah 348 51.5%
B. other Utah counties 190 28.1%
C. Nevada, Arizona, Idaho, or Colorado 71 10.5%
D. Elsewhere 66 9.8%

Question #3: Are you pursuing one of Dixie State College's current bachelor degree

offerings?
A. Yes 257 38.0%
B. No 419 62.0%

Question #4: If there were a bachelor program in your field of interest, would your

remain at DSC to complete it?

A. Yes, almost certainly. 432 63.9%
B. Maybe. 166 24.6%
C. No, I'll go to another college or university. 66 9.8%
D. | do not plan to pursue a bachelor's degree at any institution. 12 1.8%

Question #5: When you complete your college studies and enter the workforce, do you

plan to work:

A. Anywhere you can get a job. 388 57.7%
B. Only in the western U.S. 141 21.0%
C. Only in Utah. 76 11.3%
D. Only in southern Utah. 67 10.0%
Question #6: Mark the choice that best matches your general field of study:

A. Fine arts 233 35.0%
B. Business/Computers 103 15.5%
C. Science/Health Science 147 22.1%
D. Education 49 7.4%
E. Other 134 20.1%
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Appendix L: Consultants’ Responses

Report on the Proposed Baccalaureate Degree in Music of Dixie State College
Submitted by Dr. Steven Roens, Associate Dean of Undergraduate Studies,
University of Utah

Summary

The course of study for the baccalaureate degree in music with its various emphases, proposed by Dixie
State College, is commendably rigorous and, with two exceptions which will be detailed below, reflects the
practices of other universities in the state of Utah, and conforms to the guidelines of the National
Association of Schools of Music (NASM).

Preparedness to undertake the proposed curriculum is an issue that must be given much attention, as, at
the current time, the music program has neither the requisite faculty, nor the necessary library facilities to
enable it to offer the core curriculum it describes for the various emphases of the degree.

Specifically, there is no faculty member who is qualified either by degree or by experience, listed in
Appendix C, to teach the proposed five semesters of music theory. Although there is one faculty member
whose degree suggests that he may be qualified to teach music history, his research and experience, listed
in Appendix C, indicate work almost exclusively in the choral area. Such a faculty member might be
qualified to serve a supporting role in a history curriculum, but could not be expected to carry these core
courses with sufficient expertise without the leadership of a trained and experienced historian.

Appendix H suggests that library holdings are insufficient for the proposed degree and, while offering a cost

analysis of what is needed, gives no indication of the sources of funding (is the sum mentioned allowed for
in the legislative funding referred to earlier?) or a time line for acquisition of the necessary resources.

Preparedness
In the following areas Dixie State College is well prepared to offer a Bachelor of Music degree:
e curriculum of each of the proposed emphases, including the core
0 both the core (music theory and music history) and the specific emphases (both education

and performance) compare well with university degree requirements for the Bachelor of
Music in the rest of the state of Utah, and nationally with those suggested by NASM;

o faculty
o0 both choral and instrumental education emphases and instrumental and vocal
performance emphases, with the addition of the adjunct faculty listed at the end of
appendix C, should be well served;
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O augmenting regular faculty with adjunct faculty in a performance program is common
practice both in universities in Utah and throughout the nation;
0 credentials of regular full time faculty are from a variety of well-regarded institutions;

e advising
0 resources and general plans for advising reflect careful thought and genuine commitment;

e assessment
O appropriate plans have been made for assessment of both students and the degree
program as a whole;

o facilities
o the facilities, recently constructed and planned with appropriate performance and practice
venues, will contribute significantly to the success of the program (quality of facilities being
one of the ways in which quality of programs is judged).

Needs

In the following areas Dixie State College has a number of needs that must be dealt with prior to offering a
credible Bachelor of Music degree. These needs consist of the following:

e curriculum

o there is no indication in the course requirements for the music theory core that a keyboard
course is offered; keyboard is considered to be an essential element in a theory core
curriculum and a one credit hour keyboard course should be offered for the first four
semesters of theory (the proficiency exam mentioned in Appendix E is not a substitute for
a course);

0 as the proposal indicates that Dixie State College intends to seek accreditation from NASM
at some future time, it should be noted that NASM requires a keyboard component in the
music theory core;

0 in both choral and instrumental education curricula, an additional year of private lessons
(making three years for private lessons) would be appropriate for the professional
character of the Bachelor of Music degree;

o faculty

o thereis no indication in the proposal that the current faculty have either the credentials or
the experience or research expertise to successfully offer either the theory or history
courses that make up the core of the degree (this, in my opinion, is the biggest stumbling
block to acceptance by the regents);

o while it is possible that some faculty may have the required expertise, appendix C does not
indicate that this is the case and therefore one must assume, based on the document, that
itisn't;

O expertise in teaching core theory courses consists of attainment of at least a masters
degree in theory or theory and composition, or composition with evidence of an emphasis
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staff

library
o]

in theory; and/or activity as a theorist indicated by presenting at Society of Music Theory or
other related conferences, and/or by a record of publication in theory journals;

expertise in teaching core music history courses consists of attainment of at least a
masters degree (but more usually a doctorate) in musicology and activity as a historian
indicated by presenting at American Musicological Society or related conferences and/or
by a record of publication in music history journals;

in a department of music that offers a Bachelor of Music degree, a variety of staff positions
usually exist with duties that include assignment and management of practice rooms,
scheduling of concerts, collection of grades at the end of semesters, etc.

based on the performance and practice activities proposed, unless the one secretary
mentioned who reports to the chair of the Department of Fine Arts is significantly under
utilized, it is unrealistic to think that the program will not require at least one additional staff
person;

while the proposal suggests that the library in its current sate provides “a solid starting
point for the resources necessary to support a four year curriculum,” the instructional
librarian, reporting in Appendix H, states that “Current resources [are] barely adequate for
basic classes (Music 1010, etc.”;

the admirably clear indication in Appendix H of what is needed for a sufficient library and
how these needs will be addressed, does not, however, indicate from where the funds will
come or what the time line for acquiring the necessary materials will be;

particularly with the addition of three semesters of history, listening resources for students
will be critical and should be substantially in place for the first year of the history core
curriculum (third year of the degree);

admission

(0]

the proposal suggests that all students in good standing at Dixie State College may be
admitted to candidacy for the Bachelor of Music; however, standard practice is to require
students to audition for a performance area, no matter what their intended area of study in
music; requiring an audition may be necessary to suggest that this is a credible and
rigorous degree;

although a good case is made in the proposal for lack of harm to enrollment in Southern Utah
University's music department, a statement from SUU’s administration recommending or at least
acquiescing to the Dixie State College B. Mus. would be persuasive.

Recommendations

curriculum
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(0]

(0}

add a one-credit hour keyboard course for each of the first four semesters (depending on
the number of credit hours for the emphasis this may be simple to do, or may require
adjusting the specific program to make room for the additional four hours);

while, at the University of Utah, keyboard is treated as a proficiency, meaning that a
student may test out of whatever skills she or he already has, and need only take the parts
of the course that teach skills not yet acquired, it is still necessary to offer the course as
individual proficiencies differ and some students will need to take the entire course;

in both choral education and instrumental education curricula, add one more year of
private lessons (this is in keeping with the three years of private lessons at the University
of Utah and appropriate for the professional character of the Bachelor of Music degree;

e two possible solutions to the issue of insufficient faculty to teach theory and history:

(0]

o staff

hire two to three new faculty, one to two with a masters or doctorate in theory or
composition and one with a masters or doctorate in musicology; once the program is under
way, it will almost certainly require more than one instructor to teach all five semesters of
theory; one musicologist should suffice, however, especially with the aid of the faculty
member whose degree is divided between choral studies and history;

if it is possible to demonstrate that the professional expertise to teach theory and history
exists among the current faculty, demonstrate this in the proposal, although | do not think
this likely from the information available in Appendix C.

hire a secretary for the music program,; if funding is a difficulty, at least hire a part time
secretary;

in addition to a secretary make use of work study students or interns (include this in the
proposal as it helps to explain how staff duties will be covered);

e library resources

o

(0}

be specific about resources necessary for theory courses (ear-training materials, music for
analysis, etc); create a one-year plan for having these in place;

create a two-year plan to have listening resources and scores necessary for the first year
of history and a three-year plan for having all necessary resources for history (electronic
and web sources, as detailed in Appendix H should be fine);

e admissions

0}

require an audition of all students wishing to undertake the Bachelor of Music degree at
Dixie State College, even those in good standing; this will give the degree more credibility
as the professional degree a B. Mus. is intended to be;

o effect on Southern Utah University

(0]

try to get a statement from the administration of Southern Utah University asserting their
support for the new degree at Dixie State College; this will probably be one of the first
issues that those examining this degree will raise, as they have to consider the welfare of
the entire state system; if such a statement already exists, include a reference to it in the
proposal;
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create a time line
O create a time line for implementing the new degree, explaining how needs will be met over
the next four years.

Further Comments on the Proposal Document

Suggestions and recommended changes:

change the sentence under Music Education — Choral, “Fundamental to a successful
completion...will be the student'’s resolve to expand the art of choral music, and provide an eclectic
approach to all areas of the performing arts...”; this seems unclear; better to clarify (simplify or drop
it altogether);

change the sentence under Music Education — Choral, “This includes the teaching of various
styles...and the ability to make positive value judgments about music.”; the meaning is a little
unclear;

under Purpose of the Degree, it might be better to leave out the last part of the statement that
suggests that most students will be using this degree for purposes other than performance:

o0 what you describe here suggests not a Bachelor of Music degree, but rather a Bachelor of
Arts in Music, which is construed as fostering a broader general education with an
emphasis in music;

o the Bachelor of Music is intended as a professional degree in music, and it is best to
construe it as such in principle at least, whatever a student may end up doing afterwards;

under External Review Accreditation, | am not the Dean of the College of Fine Arts at the
University of Utah; | was formerly the Associate Dean of Fine Arts at the U of U and am currently
an Associate Dean of Undergraduate Studies at the U; | continue to be a member of the School of
Music faculty.

| don’t understand the connection suggested between degree attainment in Washington County at
the bottom of page 11 of the proposal and Appendix G, cited at that point. Appendix G seems to
be dealing with the nature of employment in Washington County.
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External Program Review
of
Baccalaureate Degree in Music Proposal at
Dixie State College of Utah

by

Philip Baldwin, D.M.A
Director of String Studies
Whitworth University
300 W. Hawthorne Road
Spokane, WA 99215
509.777.3268
pbaldwin@whitworth.edu

Evaluation Overview

The proposal set for Bachelor of Music degree by the music department of Dixie State College is
comprehensive and well-reasoned. The committee has provided excellent research and rationale for the
development of the degree and has, | believe, identified a true need for a program of this type in the St.
George/Southern Utah area which does not overlap or negate the program at nearby Southern Utah
University or other schools within the Utah system of higher education. St. George is a city of explosive
growth and offers many attractive cultural and social benefits. This growth obviates the need for expanded
degree programs and, indeed, the need for a fine-arts curriculum.

The plan calls for five tracks or emphases including Music Education (Choral and Instrumental),
piano performance, instrumental performance and vocal performance. These are standard tracks for all
institutions offering a degree program leading to a Bachelor of Music Degree. The courses offered are
appropriate for the degree program. The institution has hired outstanding faculty, built a state-of-the-art
facility, and designed effective modes of program and student assessment. Finally, the proposal is in line
to merit future accreditation by the National Association of Schools of Music (NASM).

Dixie College’s own Board of Trustees has approved the request. And, based upon my experience
at four different institutions (including three years of service at Southern Utah University), | believe this to
be an excellent proposal.

Review of: Program Description—Education Tracks

The tracks offered in this B.M. program divide into two basic categories: Education and
Performance. Because the Education track results in certification to teach in the public school system, the
courses align with state requirements and are thus prescribed. The music courses which prepare a student
to be an effective choral or instrumental teacher are appropriate to the real needs of the profession. For
instance, choral education majors take courses in conducting, choral literature, and pedagogical methods.
Wisely, the proposers of this degree have provided an instrumental methods course for these students.
This last course is important because in real life, choral educators are often asked at a minimum to work
with instrumentalists as part of an oratorio, cantata, or opera performance. Those students who are hired
in smaller districts are likely to have to teach either band or orchestra. Therefore, DSC is to be
commended for meeting this practical need. Likewise, the instrumental education track requires a choral
methods course.
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Instrumental education students take courses in pedagogy for all families of instruments including
percussion, strings, brass, woodwinds, and voice. Advanced conducting is required and so is
orchestration. All courses are practical, essential, and standard for this degree track.

Review of: Program Description—Performance Tracks

DSC proposes three performance tracks in Piano, Instrumental, and Vocal. All three feature the
appropriate applied study with outstanding faculty, literature and pedagogy classes, and ensemble
requirements. Students are also required to perform a junior recital and a senior recital, which serves as
the standard capstone course. All courses are standard to the degree, but DSC is situated to offer
outstanding extra-curricular performance opportunities through the Southwest Symphony, the Southwest
Chorale, the Heritage Choir, and the St. George Musical Theatre. Such opportunities are rare in smaller
communities, and in larger communities, students would be competing with seasoned professionals, and
would therefore be unlikely to participate.

Review of Institutional Readiness

DSC appears to be eminently ready for this degree. With the construction of the new Fine Arts
center in 2004, DSC now has the performance, rehearsal, and teaching space necessary to expand into a
first-rate baccalaureate degree. Many small colleges and universities (including my own) are envious of
such facilities. Furthermore, proper consideration appears to have been given to hiring excellent faculty,
providing adequate scholarships, hiring staff, and designing a degree program with concern for advising
and appropriate credit loads.

The proposal includes a discussion of projected enrollments. Wisely, they state, “Access to
programs of study generates student enrollment, not vise-versa.” Once the B.M. degree is in place, DSC
expects enrollment from Washington County and beyond. St. George has become a destination for
families looking to relocate. This means that the city will continue to grow and that DSC is poised to take
advantage of that growth.

However, recruitment and scholarships drive this field. Talented students who have spend most of
their childhood learning to play an instrument or sing expect to receive a scholarship. DSC has indicated
that they will seek to employ a lecturer/advisor who would assist with recruitment and has identified the
need for institutional support in the form of scholarships and tuition waivers. Both are vital to the mission of
the institution to serve lower-income students and recruit talented students to the institution. | recommend
that the level of scholarship and tuition waivers be kept as high as possible.

Review of Labor Market Demand and Student Demand

Music educators are in need throughout the country, and the DSC committee has identified a
pressing need right in Washington County. The area apparently also needs qualified teachers of private
lessons. According to the report, art-related disciplines are sought by 33% of students, and that music has
enjoyed strong enrollment at the freshman level. With good retention and recruiting, this number would
most certainly grow.

Review of impact on other USHE Institutions

The authors emphasize that this degree represents access to instruction, and that the potential
impact on neighbor institutions such as Southern Utah University will not be significant. Their reasoning
and statistics are well stated, but | do think this is an area of some understatement. Overall, | believe that
the music facilities and performance opportunities at DSC already outstrip those at nearby SUU. With the
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development of a full B.M. in music, | think even more students will choose DSC. As they state, “Any
attitude of rationing educational opportunity is counterproductive for every institution.”

The DSC committee has also consulted with other USHE institutions regarding course content,
sequence, and curriculum to assure a well balanced program and to accommodate transfer students to and
from the institution.

Review of Program and Student Assessment

The authors have done an outstanding job of relating learning and skill outcomes with the NASM
guidelines. The Program assessment is equally well aligned. It is not necessary to summarize this section,
but it may be helpful to note that NASM is very thorough in checking these elements. By beginning with
such clearly stated goals and assessments, DSC will likely be successful in its first accreditation review.

Review of Finance

The figures proposed for revenue and expense projections appear to tally. One can always wish
for greater financial support and resources, but within the proposed budget, | think the proportions are
reasonable.

Review of Music Course Descriptions
| found no fault with the descriptions, course content, or the pre-requisites required by any of the
courses. The courses appear to be standard and appropriate to the proposed degree program.

Review of Supporting Materials

There seems to be an unusually high degree of community support for this degree proposal, and |
think it is merited. As a former professor at SUU, | often envied DSC's facilities, scholarships, and
performance opportunities. | also admired the community for its devotion to the arts. | think it is clear that
the time has come for DSC to offer a four-year, Baccalaureate degree in music.

The program appears to be very attractive, relevant to the needs of Washington county and
beyond, and supported by the university community as well as the public school and St. George
community. With degrees leading to performance and education, DSC has addressed the need to provide
future music educators to the school system and performers who will meet the artistic needs of the
community.
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Consultant’s Report

Review of music 4-year degree plans per NASM Standards
Department of Music
Dixie State College of Utah
St. George, Utah

November 16-18, 2008
submitted by

Wayne Bailey
Arizona State University

Scope of the Review

The institution requested that the review be focused upon the proposed curricula for the Bachelor
of Arts in Music and Bachelor of Science in Music degrees and how these degrees relate to the
accreditation standards set by the National Association of Schools of Music (NASM). The visitor used the
2007-2008 NASM Handbook Second Edition (the most current available) to make this comparison.
Therefore, the scope of the review was limited to curricular concerns and did not include all aspects related
to NASM accreditation. Included in this review are statements concerning the training of the faculty; the
music library; and specific curricula as presented by the institution to the visitor. Should the institution
desire NASM accreditation it should be aware that in addition to the standards in the areas of review listed
above, the department would also be reviewed in the areas of Mission, Goals, and Objectives of the unit;
size and scope of program; finances of program; governance and administration of the program; facilities,
equipment, and safety of the program; recruitment, admission-retention, record keeping, and advisement of
the unit; published materials, including the unit's website; branch campuses; community involvement and
articulation with other schools; non-degree granting programs for the community; performance level of the
students; music offerings for the non-music major and general public; and evaluation, planning, and
projections of the unit. None of these areas were reviewed by this consultant. Such a review is a major
undertaking for the department and generally requires months or years of preparations. Information about
accreditation of programs is available from NASM should the institution desire to seek it after the degree
plans are in place. Information about the accreditation process is available on the NASM website at:
http://nasm.arts-accredit.org/index.jsp?page=Accreditation%20Procedures

The scope of the review included all curricular standards appropriate to liberal arts degrees in
music (Bachelor of Arts and Bachelor of Science) and the standards appropriate to the professional degree
programs in music education. As will be explained in the report, NASM reviews programs for accreditation
purposes based upon the intent of the program, not simply by the title of the degree. As such, the
Bachelor of Science in Music with emphasis in secondary education was reviewed as a professional
degree program. The Bachelor of Arts in Music and the Bachelor of Science in Music were reviewed as
liberal arts degree plans.

The unit provided the visitor with several documents including a report from Dr. Robert Walzel,

University of Utah; a proposal for the degree plans approved by the Dixie State College Board of Trustees
on November 17, 2007; a list of courses required in the secondary education emphasis of the Bachelor of
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Science degree plan; and a degree plan outline for the degrees Bachelor of Arts in Music and Bachelor of
Science in Music.

In order to best understand the report it is recommended that the reader refer to the 2007-08
NASM Handbook Second Edition, available free online at:

http://nasm.arts-accredit.org/index.jsp?page=Books

Description of Degree Types, Extracted from the NASM Handbook 2007-08 Second Edition
(also stated in the Walzel Report)

e Liberal Arts Programs in Music

Baccalaureate degrees meeting “liberal arts” degree standards normally requiring between 30%
and 45% music content are listed as Bachelor of Arts in Music or Bachelor of Science in Music regardless
of specific options for emphasis offered by the institution in the context of the liberal arts format. The degree
focus is breadth of general studies combined with studies in musicianship and an area of emphasis in
music such as performance, theory, music history and literature, music industry, and so forth. Curricula to
accomplish this purpose normally adhere to the following structural guidelines: Requirements in general
studies and general electives comprise 55-70% of the total program; musicianship, 20-25%; performance
and music electives, 10-20%. Studies in musicianship, performance, and music electives normally total
between 30% and 45% of the total curriculum. It should be noted that NASM reviews all programs and lists
percentages based upon a 120 semester hour total regardless of actual total of the degree.

Students successfully completing the Bachelor of Arts in Music or Bachelor of Science in Music are
expected to have the following musical competencies: 1) the ability to hear, identify, and work conceptually
with the elements of music such as rhythm, melody, harmony, structure, timbre, texture; 2) an
understanding of and the ability to read and realize musical notation; 3) an understanding of compositional
processes, aesthetic properties of style, and the ways these shape and are shaped by artistic and cultural
forces; 4) an acquaintance with a wide selection of musical literature, the principal eras, genres, and
cultural sources; 5) the ability to develop and defend musical judgments. Students holding undergraduate
liberal arts degrees must develop: 1) ability in performing areas at levels consistent with the goals and
objectives of the specific liberal arts degree program being followed; 2) understanding of procedures for
realizing a variety of musical styles; 3) knowledge and/or skills in one or more areas of music beyond basic
musicianship appropriate to the individual's needs and interests, and consistent with the purposes of the
specific liberal arts degree program being followed.

e Specific Undergraduate Program in Music Education

Students enrolled in professional undergraduate degrees in music are expected to develop the
knowledge, skills, concepts, and sensitivities essential to the professional life of the musician. To fulfill
various professional responsibilities, the musician must exhibit not only technical competence, but also
broad knowledge of music and music literature, the ability to integrate musical knowledge and skills,
sensitivity to musical styles, and an insight into the role of music in intellectual and cultural life. Students
must acquire a body of knowledge and skills in performance, musicianship and analysis, composition and
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improvisation, history and repertory, technology, and synthesis. (Please refer to Pages 82-85 of the 2007-
08 NASM Handbook Second Edition for more specifics on these requirements.) In addition to the common
core of musicianship and general studies, the musician selecting a career in school-based teaching must
develop competencies in professional education and in specific areas of musicianship. (Please refer to
pages 93-97 of the 2007-08 NASM Handbook Second Edition for a specific listing of these requirements.)
Curricula to accomplish this purpose normally adhere to the following structural guidelines: studies in
music, including basic musicianship and performance normally comprise at least 50% of the total program;
general studies, 30-35%; and professional education, 15-20%.

Analysis of Bachelor of Arts in Music degree proposal compared with NASM Standards for liberal arts
degrees in music

The Bachelor of Arts in Music, as proposed by the Department of Music at Dixie State College,
appears to meet the minimum standards for such degrees as outlined by NASM. The program, as outlined,
contains 48 required hours (or 40%) in general studies and foreign language. When combined with the 29
required credit hours in electives and diversity (or 24%) this totals 64% well within the 55-70% required for
such coursework. The program also contains 26 required hours (or 22%) in musicianship (music theory,
ear training, music history, conducting); 17 required hours (or 14%) in performance studies and music
electives (ensembles, applied study, and electives) for a total of 43 required hours (or 36%) in music. This
percentage falls within the range required, and listed above, of 30-45% of the program in music.

More important than meeting these percentages, it appears that the course of study required in
the proposed Bachelor of Arts in Music meets the minimum curricular standards of NASM in the
competency areas of general education (including foreign language), musicianship, and performance and
music elective studies. (Please refer to pages 80-82 of the 2007-08 NASM Handbook Second Edition.)

Analysis of Bachelor of Science in Music degree proposal compared with NASM Standards for liberal arts
degrees in music

The Bachelor of Science in Music, as proposed by the Department of Music at Dixie State
College, appears to meet the minimum standards for such degrees as outlined by NASM when it is
used as a true liberal arts program only. Since the music core of the degree is exactly the same as the
Bachelor of Arts in Music all of the percentages listed above are identical in this degree program with the
exception that the BS in Music does not require foreign language. This 16 credit hours difference is placed
in the Electives and Diversity category in the BS in Music making the overall percentages for the two
degrees in liberal arts the same.

The institution’s intent in regards to the emphasis area in piano within the Bachelor of Science
degree is unclear. The intent of the degree is in question because the number of hours and types of
required coursework in the emphasis area appear to be similar to a professional degree program in piano
pedagogy. The number of hours required in this emphasis area (listed as 22) is large for an emphasis area
and small for a major. NASM defines an emphasis area as having less time in the subject area and
normally with course work in the area of 10% (or 12 hours). It further defines a major area as being no less
than 25% (or 30 hours) of the total number of hours. The 22 hours in this emphasis area lies somewhere
between these two. Moreover, if the intent of the program is to be a major area of study in pedagogy it
does not meet NASM standards for such a degree. To begin, a professional degree program in piano
pedagogy would need to have 65% (or 78 hours) of the total hours in music. It would also have to follow
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percentages as outlined on page 90 of the NASM Handbook for a degree in pedagogy (performance,
ensemble, independent study, electives comprising 20-30%; supportive courses in music comprising 20-
30%; courses in pedagogy and internships comprising 15-20%; general studies comprising 25-35%.) The
degree as currently structured contains 15% performance, ensemble, independent studies, and electives;
24% supportive courses in music; 7% in pedagogy and internships; and 37% in general studies.
Additionally, if the intent of the degree is a professional degree it is unclear where in the program students
would gain experience in composition, improvisation, experiences with cultures beyond the primary culture,
use of technology appropriate to the specialization in music as required in all professional degree plans in
music (see pages 82-85 of 2007-08 NASM Handbook Second Edition).

The piano emphasis program appears to meet standards for a liberal arts degree in music
and is appropriately titled the Bachelor of Science in Music. If the intent of the degree is for it to be a
liberal arts degree program the unit should consider reducing the number of hours in the emphasis area in
piano. Further, in all advertising of the degree plan it should be made clear that the program is a liberal arts
degree program and is not a professional degree program in pedagogy or piano performance. (NASM
Handbook Second Edition p. 74, IV. C. 6. a. (2).)

Analysis of Bachelor of Science in Music, secondary education emphasis degree proposal compared with
NASM Standards for professional degrees in music

The intent of the Bachelor of Science in Music, secondary education emphasis is clearly to prepare
students to be teachers in formal school systems. Such a program is not a liberal arts degree plan, despite
its title, and must be reviewed as a professional degree program in music education. As such, the
curriculum, as currently structured does not meet minimum NASM accreditation standards.

The program contains a total of 43 hours of music in the core curriculum plus 12 or 13 (depending
on the instrumental or choral emphasis) hours for a total of 55-56 credit hours. Professional degree
programs in music education are required to contain at least 50% (or 60 hours) of the total hours in music.
(NASM Handbook, p. 93. X. I. 1. b.). The core music courses in music theory, ear training, piano skills,
music history, conducting, ensemble performance, and applied study appear to meet most of the general
standards applying to all professional degrees in music. (NASM Handbook, p. 82-85) with the exception of
the following:

1. It is unclear where in the program of study students acquire a rudimentary capacity to create
derivative or original music both extemporaneously and in written form. (NASM Handbook p. 84,
VIIl. B. 3.) The consultant recognizes the institution’s statement that improvisation is covered in
class piano courses. However, the class piano courses are not required--only the piano proficiency
is required. As such, the institution cannot guarantee that all students take the class piano courses
and therefore may not receive instruction in improvisation.

2. It is unclear where in the program of study students acquire basic knowledge of music history and
repertories...in addition to that of the primary culture. (NASM Handbook p. 85, VIII. B. 4.) The
institution is reminded that this is not a standard of liberal arts degree programs in music but is a
required minimum standard of programs that have as their intent the teaching of music in the
schools.
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3.

It is unclear where in the program of study students acquire the ability to use technologies current
in their area of specialization. (NASM Handbook p. 85, VIII. B. 5.) It appeared to the consultant on
site that this standard could be addressed with the addition of certain units on technology in
existing required courses.

It is unclear that students receive appropriate credit for applied study. In the current program
students receive just one credit hour per semester of applied study. While NASM recognizes the
constraints of degree programs that must fit within a state-imposed120 hour maximum, students
must receive adequate recognition for their work. NASM recommends that one credit hour be
given for each three hours per week of practice, plus the necessary individual instruction, with a
maximum of six credits per term. (NASM Handbook p. 62, lll. A. 2. c.)

While beyond the scope of this review, this particular issue will undoubtedly create faculty workload
problems as well. If the applied study is given only one hour of credit it is unclear how faculty can receive
adequate workload credit for private instruction. Workload of faculty and staff is part of the overall
accreditation review of NASM when an institution requests membership in the association.

Professional degree programs also must meet standards specific to the intent and area of

specialization within the degree. Reviewed as a professional program in music education the Bachelor of
Science secondary education emphasis appears to meet all minimum standards with the exception of the
following:

1.

It is unclear where in the program of study (instrumental and choral emphasis areas) students gain

the ability to arrange and adapt music from a variety of sources to meet the needs and ability levels
of individuals, school performing groups, and in classroom situations. (NASM Handbook p. 94, IX.

l.3.b.(2).)

It is unclear where students in the choral emphasis areas gain laboratory experiences in teaching
beginning vocal techniques individually, in small groups, and in larger classes. (NASM Handbook
p. 95, IX. 1. 3.¢. (2). (e).)

It is unclear where students in the instrumental emphasis areas gain laboratory experiences in
teaching beginning instrumental student individually, in small groups, and in larger classes.
(NASM Handbook p. 95, IX. I. 3. c. (3). (d).)

Analysis of accreditation standards closely related to curricular structure

Beyond the basic curricular structure no review of a degree proposal would be adequate without

mention of faculty training and preparedness and adequacy of library holdings.

It does not appear that the library holdings are adequate to support a bachelor's degree in music. As
stated in the Walzel report, serial holdings are inadequate, reference holdings and holdings in musical
scores are well below minimum standards for such degrees. It also appears that the holdings in music
education are insufficient to support a bachelor’s degree in that specialty area. (NASM Handbook p.
55-57,11. G. 1. and 3.)
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The primary specialization areas of the faculty appear to be exclusively in performance and music
education. Due to a new faculty hire who begins in January 2009 there appears to be one faculty
member who has training in, or experience in the teaching of music theory, ear training, arranging,
analysis, or composition. And, one faculty member has secondary training at the master’s level in
music history. Itis also recognized that the music history courses will be delivered primarily online from
the University of Utah. The unit is encouraged to consider adding a faculty line in the area of music
history and/or musicology at the earliest opportunity.

Though mentioned above only concerning the music education emphasis area it is the opinion of this
reviewer that students do not receive appropriate credit for applied study in this curriculum structure.
As stated above, in the current program students receive only one credit hour per semester of applied
study. Itis recommended that one credit hour be given for each three hours per week of practice, plus
the necessary individual instruction, with a maximum of six credits per term. (NASM Handbook p. 63,
. A.2.c.)

Recommendations

Based upon the materials provided and the on site visit the following are recommended to the

institution:

1.

Clarify the intent of the Bachelor of Science with emphasis in piano. Adjust coursework and
required credit hours per intent of the program. Advertise the program appropriately based upon
its intent.

Within the existing framework of the proposed Bachelor of Science with an emphasis in secondary
education address the following minimum standards of professional degrees in music education:

a. Rudimentary capacity to create derivative or original music both extemporaneously and in
written form. (NASM Handbook p. 84, VIII. B. 3.)

b. Basic knowledge of music history and repertories...in addition to that of the primary culture.
(NASM Handbook p. 85, VIII. B. 4.)

c. Ability to use technologies current in their area of specialization. (NASM Handbook p. 85, VIII.
B.5)

d. The ability to arrange and adapt music from a variety of sources to meet the needs and ability
levels of individuals, school performing groups, and in classroom situations. (NASM Handbook p.
94,1X.1.3.b. (2).)

e. Laboratory experiences in teaching beginning vocal techniques individually, in small groups,
and in larger classes. (NASM Handbook p. 95, IX. I. 3. ¢. (2). (e).)

f.  Laboratory experiences in teaching beginning instrumental student individually, in small
groups, and in larger classes. (NASM Handbook p. 95, IX. I. 3. c. (3). (d).)
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3. Add a faculty member specializing in music history.

4, Design a clear mission statement for the department and degree plans.
5. Re-examine the number of hours of credit awarded for applied study.
6. Restructure course syllabi and catalog descriptions to more accurately and clearly demonstrate

course content.

7. Embark upon a multi-year study and acquisition of library holdings (specifically in the areas of
musical scores, music education materials, and additional reference materials) to meet minimum
standards for accreditation.

Summary

It appears that the structure and content of the degrees Bachelor of Arts in Music and Bachelor of
Science in Music meet minimum curricular standards of liberal arts degree programs in music as accredited
by the National Association of Schools of Music. It does not appear that the degree Bachelor of Science in
Music with an emphasis in secondary education meets minimum standards as currently designed. With
minor adjustments outlined above under “Recommendations” it is the opinion of this consultant that this
emphasis area could meet NASM'’s standards for professional degrees in music education.
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REPORT
Viability for Dixie State College
to offer 4-Year Music Degree Programs

Submitted by Robert Walzel, Director School of Music
University of Utah
March 14, 2008

Executive Summary

Based upon a campus visit on Monday, March 3, 2008 and close examination of the proposal Dixie State
College had previously submitted to USHE, it is my opinion that DSC be allowed to move forward in
developing 4-year non-professional degrees in music. Non-professional degrees in music, as defined by
the National Association of Schools of Music (NASM), are the Bachelor of Arts in Music and Bachelor of
Science in Music. The institution is clearly not in a position to offer the significantly more resource intensive
professional degree (Bachelor of Music, including the Bachelor of Music in Music Education); nonetheless,
there seems to be enough institutional commitment, resources and otherwise, to develop a reasonable
liberal arts curriculum in music with enough rigor to attain accreditation by the NASM.

This recommendation comes with an understanding that DSC will immediately seek accreditation from
NASM. ltis clear that DSC eventually desires to offer Bachelor of Music degree programs, including the
Bachelor of Music in Music Education degree leading to licensure and certification to teach music Utah's
primary and secondary schools. By first gaining accreditation for the less-rigorous non-professional degree
in music, DSC will gain insight into the process and expectations for programmatic excellence necessary to
eventually administer professional music degree programs. During these years, the institution will also
have the opportunity to acquire, build, and develop resources crucial for insuring quality in adequately
serving the career and educational needs of their students.

Faculty and administration at DSC should understand that the process leading to their institution’s ability to
effectively offer accredited professional degrees in music will likely take several years. This being the
stated goal of the institution, an effective transition from being a 2-year institution with limited offerings
without an accredited music program to a 4-year full-service institution offering professional music degrees
is most effectively achieved by first offering accredited 4-year liberal arts degrees in music. Only then
should offering the Bachelor of Music degree be considered.

There are several issues that need immediate attention before 4-year liberal arts degrees in music can be
initiated at DSC. These are addressed in the body of this report. It should also be noted that 4-year liberal
arts degrees in music at DSC could only effectively be achieved because of resources made available to
support the UofU — DSC partnership initiative.
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Liberal Arts Degrees in Music
(from the NASM Handbook)

Baccalaureate degrees meeting “liberal arts” degree standards normally requiring between 30% and 45%
music content are listed as Bachelor of Arts in Music or Bachelor of Science in Music regardless of specific
options for emphasis offered by the institution in the context of the liberal arts format. Normally, the
orientation is toward a broad coverage of music rather than intensive concentration on a single segment or
specialization. The degree focus is breadth of general studies combined with studies in musicianship and
an area of emphasis in music such as performance, theory, music history and literature, music industry,
and so forth. Curricula to accomplish this purpose normally adhere to the following structural guidelines:
Requirements in general studies and general electives comprise 55-70% of the total program;
musicianship, 20-25%; performance and music electives, 10-20%. Studies in musicianship, performance,
and music electives normally total between 30% and 45% of the total curriculum.

Students successfully completing the Bachelor of Arts in Music or Bachelor of Science in Music are
expected to have the following musical competencies: 1) the ability to hear, identify, and work conceptually
with the elements of music such as rhythm, melody, harmony, structure, timbre, texture; 2) an
understanding of and the ability to read and realize musical notation; 3) an understanding of compositional
processes, aesthetic properties of style, and the ways these shape and are shaped by artistic and cultural
forces; 4) an acquaintance with a wide selection of musical literature, the principal eras, genres, and
cultural sources; 5) the ability to develop and defend musical judgments. Students holding undergraduate
liberal arts degrees must develop: 1) ability in performing areas at levels consistent with the goals and
objectives of the specific liberal arts degree program being followed; 2) understanding of procedures for
realizing a variety of musical styles; 3) knowledge and/or skills in one or more areas of music beyond basic
musicianship appropriate to the individual's needs and interests, and consistent with the purposes of the
specific liberal arts degree program being followed.

Analysis of Institutional Readiness

Structured somewhat like a NASM accreditation evaluation report, although significantly less detailed with a
broader commentary, this document is intended to assist DSC in planning to begin the accreditation
process while implementing 4-year liberal arts degrees in music.

Mission, Goals, and Objectives
The departmental objectives, as listed on the departmental website, must be rethought, expanded, and
focused appropriately to reflect the desired reorientation of the institution and unit.

Statements regarding overall purposes for music and music study must: 1) indicate that fundamental
purposes are educational; 2) encompass and be appropriate to the level(s) of curricular offerings; 3) reflect
and remain consistent with specific institutional and programmatic responsibilities and aspirations for music
and music study; 4) be compatible with NASM standards; 5) be published and made available in one or
more texts appropriate for various constituencies, including the general public; 6) guide and influence
decision-making, analysis, and planning, including each of these as they shape and fulffill relationships
among curricular offerings, operational matters, and resources; and 7) be fundamental in determining the
extent to which policies, practices, resources, and curricular and other program components have sufficient
conceptual, structural, and operational synergy to achieve stated expectations for music and music study.
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Size and Scope
NASM requires institutions to maintain sufficient enrollment to support the specific programs offered

including: 1) an appropriate number of faculty and other resources; 2) sufficient advanced courses in music
appropriate to major areas of study at degree or program levels being offered; and 3) requisite ensemble
experience (a) at an advanced level and (b) consistent with major areas of study and degree or program
levels.

It appears that the music unit does not yet meet the expectations for 1) an appropriate number of faculty
and other resources. This will be discussed at more length later in the report.

While the institution does not yet offer a coordinated curriculum of upper division courses, it should not be
necessary to add many such courses to implement liberal arts BA/BS degrees in music. Therefore, point
#2 is not of concern.

With regard to point #3, | did not have the opportunity to hear and evaluate the quality of the student
ensembles during my visit. Nonetheless, it seems that the diversity of experiences available to students at
DSC is appropriate for supporting liberal arts degrees in music. Plans for the creation of a marching band
deserve commendation.

Finances

Whereas finances impact other concerns addressed in this report (including faculty lines, equipment,
facilities, library, etc.), there seems to be a commitment from the DSC central administration and supporters
in the Utah State legislature to improve funding for the music unit. | did not review specific budgets or other
funding reports of the music unit or its programs during my March 3 visit, so it is difficult to comment on the
appropriateness of current funding levels that support the academic and performance endeavors of the
department. Without this information, it is impossible to evaluate where DSC is with regard to accreditation
expectations for finances.

NASM accreditation requires that financial resources shall be appropriate to: 1) the purposes of the music
unit and each of the specific degrees or programs it offers, and 2) the size and scope of the music unit.
Budget allocations for personnel, space, equipment, and materials must be appropriate and sufficient to
sustain the programs offered by the music unit from year to year. Evidence must be provided
demonstrating that financial support is sufficient to ensure continued operation of the music unit and its
programs in accordance with applicable NASM standards for the projected period of accreditation.

Governance and Administration

Currently the DSC Music Department is a program within the Fine Arts Department. Led by a capable chair
with theatre specialization who also serves as associate dean for the Division of Arts & Letters, the Fine
Arts Department houses all performing and visual arts programs at DSC. In moving to a mission of offering
4-year music degrees, the Music Department will need a music faculty member, who would receive some
administrative release in their load, to oversee academic and administrative issues specific to music. It
also seems odd that a first year faculty member with no previous university faculty experience would be
assigned the task of coordinating the efforts to develop a 4-year music program. Not that Professor Webb
IS not capable, it seems unfair to place this burden on him when logic would assume that this task be given
to someone with more experience working in higher education and dealing with curricular issues at this
level.
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Faculty and Staff

The music unit currently employs seven full-time tenured/tenure track faculty members. Five members
have terminal degrees (Ph.D. or D.M.A.). By all accounts, the members of the faculty seem to be
hardworking, well qualified, and effective in their current roles. The unit intends to add a new full-time
faculty position for next year (bringing the total to 8), this facilitated in part by the impending retirement of
the senior faculty member.

With regard to faculty, NASM has specific expectations regarding 1) qualifications; 2) number and
distribution; 3) appointment, evaluation, and advancement; 4) loads; 5) student/faculty ratio; 6) graduate
teaching assistants; and 7) faculty development. Although a closer examination is warranted on all but
graduate teaching assistants, | offer comment on the two seemingly most problematic: loads and
number/distribution of faculty specializations.

The NASM Handbook specifies, “the upper limit for a full load for classroom instruction in a lecture/seminar
format is approximately 12 semester hours ... per week; for private studio instruction, approximately 18
clock hours per week.” DSC music faculty members are currently required to teach a minimum of 15
semester hours per week and do not receive any load credit for private studio instruction. During my visit,
the Chief Academic Officer for DSC mentioned that the institution is trying to move to a 13.5 semester hour
minimum and would include private studio instruction in the workload credit formula for 2008-2009;
nonetheless, this is still in excess of accreditation expectations. Adding an additional faculty member will
be helpful, however, this in and of itself will not solve the problem, particularly in light of private studio
instruction being counted in future workload calculations.

As part of the UofU — Dixie cooperative agreement, the University of Utah School of Music is prepared to
offer some general music and other academic music courses to DSC via on-line and Internet 2 modes
beginning in Fall 2008 to help address the significant workload issues in the DSC music department.
Specific recommendation are made later in this report.

Accreditation requires that “the number and ratio of full- and part-time faculty positions, and their
distribution among the specializations must be: (a) sufficient to achieve the music unit's purposes; (b)
appropriate to the size and scope of the music unit's programs; and (c) consistent with the nature and
requirements of specific programs offered. The current cadre of faculty does not meet this
expectation.

In moving to a mission that includes offering 4-year liberal arts degrees in music, and eventually desiring to
offer 4-year professional degrees in music, DSC faces the significant challenge of needing multiple applied
(studio) faculty with a variety of specializations (woodwind, brass, strings, etc.) as well a academic faculty
with specializations in music theory, music history, and music education. Multiple academic faculty (non-
applied or non-ensemble) with each of these primary specializations will need to be added before the
institution is ready to offer professional music degrees (Bachelor of Music), however, the liberal arts
degrees in music can be served, at least minimally, by faculty with primary specializations in applied and
ensemble instruction. Recommendations appearing later in the report will include some academic music
courses currently offered at DSC to in the future be offered via distance platforms from the UofU.

There is only one staff person whom | met on my visit. If this is the only professional staff person dedicated
to support music, and especially if this same person is responsible for supporting all performing arts at
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DSC, this is woefully inadequate and additional staff should be added.

Facilities, Equipment, and Safety

The Eccles Center is an elegant, well equipped, albeit limited home for music and the other arts at DSC.
There is only one academic classroom, and it is currently shared with other academic units on campus.
Evidently there are plans to build a general use classroom building immediately adjacent to the Eccles
Center. If so, this would help alleviate this significant concern. Rehearsal space is adequate to support
current needs. Of great concern is the lack of practice rooms. A logical space for adding practice rooms
would be in the basement or other part of the proposed general classroom building. Faculty offices are
another concern. Existing spaces in the Eccles Center are quite nice, however some faculty must give up
their offices in order for students to spaces for practicing. Particularly as the faculty grows, other space in
or near the Eccles Center will have to be dedicated exclusively for faculty offices.

DSC has committed significant funds for purchasing an inventory of instruments for the proposed marching
band. Beyond this, there seems to be a need for additional pianos and other wind/string instruments
necessary to adequately support the ensemble programs. Student access to computer and other
technological tools seems quite limited in the Eccles Center. It was not apparent to what extent that the
ensemble and academic music programs receive budgetary support for the purchase of music,
technological teaching aids, and/or other instructional materials. Faculty members do seem to have
adequate computers at their disposal.

Built in 2004, the Eccles Center appears to be in compliance with all modern safety expectations.

Library and Learning Resources

The library is NOT currently prepared to support 4-year music degree programs. Scores, recordings,
pedagogy, and other literature materials are well below minimum thresholds for accreditation compliance.
Reference holdings are better, and could minimally support liberal arts degree. Serials are quite
problematic and would require subscription to approximately a half dozen journals in music.

Recommendations

1. Inthe two impending faculty searches planned for this semester, the DSC Music Department
should dedicate one full-time tenure track line to a woodwind specialist with secondary teaching
competency in music theory. Clarinet, flute, or saxophone with an ability to teach at least one other
woodwind instrument would be preferable. The other line could be dedicated to any of the other
performance specializations, with piano or low brass being the most logical choices. This second
position should also require a second teaching specialization in music theory. Hiring two new
faculty members with a secondary teaching emphasis in music theory will help support the
academic infrastructure of the department. A component of the curriculum for a 4-year liberal arts
degree in music that would be left uncovered would be music history/literature and general
education music courses. The UofU School of Music can provide instruction for these courses via
distance education. We would offer multiple sections of MUSC 1010 — Intro to Music (General
Education) with on-line enrolled courses. We would also create an on-line/tele-class hybrid 2-
semester sequence of music literature for music majors. This is needed in the music curriculum to
meet accreditation expectations. DSC would need to equip a classroom for this course with
Internet 2 (very high resolution video conference might suffice for a limited time). Per the UofU —
DSC cooperative agreement, our Central Administration would fund instruction on our end while
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the students enroll in courses and pay tuition at DSC.

DSC should allocate a new music faculty position beginning in 2009-2010 for music education.
Current faculty members have public school secondary choral and secondary instrumental
teaching experience, but do not have advanced degrees in music education. These individuals
would be able to provide mentorship in a future music education degree program; however, hiring a
music education specialist with a terminal degree and abilities in general/elementary music could
provide music education students training to teach music at the K-6 level. Such a faculty member
would also be able to provide education majors preparing to be elementary classroom teachers
critical training in using music to teach across the general curriculum.

| would recommend developing two different degrees, a Bachelor of Arts in Music and a Bachelor
of Science in Music, both with identical music curricular content but with different elective and other
curricular expectations. It should be clear that the intent of both degree programs is a broad study
of music rather than an intensive engagement with performance or music education. The need for
producing licensed music educators for Washington County and the surrounding areas can be met
by the DSC Music and Education departments developing a track of courses emphasizing
professional education and music teaching methods that could be taken as electives in the
bachelor of Science in Music degree program. This could allow students to expedite obtaining a
post-baccalaureate teaching credential in music, either through the DSC department of education
or at another institution in Utah. With a heavy emphasis in foreign language, the Bachelor of Arts
in Music degree would not allow as much flexibility as would the Bachelor of Science in Music
degree. | have purposefully avoided outlining in the report a track that could prepare students for
alternative teacher licensure and certification.

DSC should contact NASM immediately to hire a consultant to begin the accreditation process. |
would be pleased to assist in working with DSC and the consultant, however, because of my
affiliation with the UofU and despite my own expertise as an NASM accreditation visitor, | believe
involving an outside person is most advantageous to DSC. Compensation rates for NASM
consultants are very reasonable. | am happy to recommend to DSC a few individuals who | believe
would be particularly insightful in light of your institution’s transition from 2-year to 4-year programs.
The task for preparing a self-study and beginning the accreditation process is significant and
should not be under-estimated.

Comments on the Recommended BA/BS in Music Curriculum

Liberal Arts in Music degrees do not require the depth nor synthesis element provided in the Form &
Analysis course (MUSC 3540). Although we do require this in our Bachelor of Arts in Music program at the
University of Utah, we do so beyond the minimum accreditation requirements. For this reason, | have not
included it as required component of the recommended curriculum appearing on the following page. |
believe the existing MUSC 2120, which should focus on 20t/21st Century Techniques, is best for your
overall structure. It could be that in the future we can offer MUSC 2120 to DSC via Internet 2, however, we
do not want to move forward with this yet. An advanced ensemble conducting course is another possibility
that could be offered via distance platform.
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Although not explicit required in a liberal arts degree program in music, competency at the keyboard
(satisfied by your Group Piano sequence) is something that | recommend leaving as a requirement even
though the credit hours will not necessary be needed to satisfy the degree requirements.

The breakdown of courses satisfies NASM curricular percentage requirements for liberal arts degrees in
music.
Please contact me directly if I might answer any questions that may arise from anything contained in this

report.

Robert.walzel@utah.edu
Office# 801-585-6975
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Dr. Walzel's Recommended Music Curriculum
for Dixie State College
Bachelor of Arts in Music
Bachelor of Science in Music

43 credit hours required

Music Theory & Ear Training*

MUSC 1110 Music Theory | (3)
MUSC 1120 Music Theory Il (3)
MUSC 2110 Music Theory Il (3)
MUSC 2120 Music Theory IV (3)
MUSC 1130 Aural Skills 1 (1)
MUSC 1140 Aural Skills Il (1)
MUSC 2130 Aural Skills 111 (1)
MUSC 2140 Aural Skills IV (1)

16 credit hours

Piano Proficiency (non-piano emphasis students only)

MUSC 1150 Group Piano | (1)

MUSC 1160 Group Piano 11l (1)
MUSC 2150 Group Piano Il (1)
MUSC 2160 Group Piano IV (1)

Proficiency Exam
or 4 credit hours

Hours not required
for degree
completion.

Music Literature*

MUSC 3630 Music History & Literature | (3)
MUSC 3640 Music History & Literature Il (3)

6 credit hours

Conducting*

MUSC 2350 Fundamentals of Conducting (2)

2 credit hours

Ensembles **

Large Ensembles (8)
Small Ensembles or Chamber Music (2)

10 credit hours

Private Applied Lessons**

Major Instrument or Voice (8)

8 credit hours

Additional Music Courses*

MUSC 1000 Concert Attendance (0) 4 Semesters
MUSC 1001 Freshman Music Experience (1)

1 credit hour

*Musicianship comprises 25 credit hours (21% of total required hours)
**Performance & Electives comprise 18 credit hours (15% of total required hours)
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M' HERBERGER COLLEGE
of THE ARTS

ARIZONA STATE UNIVERSITY

February 19, 2009

William A. Sederburg

Board of Regents Building, The Gateway
60 South 400 West

Salt Lake City, UT 84101-1284

Dear Me. Sederburg,

In November 2008 | visited Dixie State College as a consultant for the National Association of
Schools of Music (NASM) in regards to the Depariment of Music’s request to offer four year
degrees in music. My report was submitied to the depariment in late Movember. | have been
asked to clarify twe items in the report and am happy to offer the following.

First, | recommended that the department ndd a musicologist to their faculty in order lo offer
coursewnrk in music history, While 1 still believe that to be a good supgestion they do have
faculty member on campus now who is qualified to teach music history courses. As can be seen
by his resume Dr. Robert Briggs holds a doctorate in choral conducting AND music history from
the University of Northern Colorado, This training would make him qualified to tzach music
history courses.

Second, | listed several recommendations on page T of the consultative report, item #2 regarding
the music education program. As stated in the report each of these items could be addressed by
the faculty within existing courses in this plan, NASM is not preseriptive in terms of courses
offered. It only requires that certain curricular standards be met, where they are met is
determined by the unit. It is my opinion that the Depariment of Music could incorporate these
items into their existing program of study.

Finally, and perhaps most importantly to the Department of Music it is apparent that accreditation
is important to the Board of Regents and to the College. In most cases degree programs in music
exist at institutions before they are submitted for review for accreditation. It is normal that a unit
start up a degree, modify it as they offer it, graduate o certain number of students, and only then
request review for accreditation, As | stated while on campus, | recommend that the unit begin 1o
offer the music education track s they have currenily designed it and alter/improve it as they gain
experience with the program and what works well at Dixie State College. This would allow them
1o offer a good degree program while they worked on accreditation standards. As 1 point out in
the consultative report. the items on Page 7, item #2 would need 10 be resolved prior to gaining
acereditation but are not so serious as W keep the unit from offering the degree.

I would be happy to offer further elarification if needed.

Sincerely.

Professor of Music
Arizona State University

Sthool of Music
PO Don BRMCS Tempe. AT BSTET-DM05
AR OGS-TAT1  Faw (B0 0652659  hevbergen olisge s e
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Appendix M: St. George Musical Theatre, Tuacahn Center for the
Performing Arts, and Utah Shakespearian Festival Attendance Data

APPLICATION FORM GRANTS PROGRAM

UAC OFFICE
USE OHLY

Fihen complafing e
appiication rememibar Jo.

FOR APFLICANT S
COMPLETION

——
e

UTAH ARTS COUNGIL | fof. 3/, ,Zﬁd7

£17 East South Temple
Salt Lake City, Utah B4102-1177

(B01) 2387350 . |
_ Diata racabid '

Fail Hard Delrvered Moaiication seni

PANEL: ] Liera
'_Pﬁ?aw (] Liera

Danca 3 ] Visua e
1] Music ] Comerinity 123
T [ Theatrs 1 Wulti-Discphng
] Comamunity Arts Gouncils
Granl Amoun Frequested § Grani Award 3
Previous Funding 3 Grant Avrard Datg .

Submit yaur application on time] Application deadiines wil be sirictly enforced and lake
applications may not be consldered. |f late applications are neviswed and funded, 10%
will be deducted from the late applicant’s final funding level when the review process i

Read program guidelines caretully befars filing out the application. Incomplete forms
submitied may invalidale application.

Tmmnﬂélﬂlm mﬁﬂﬁnmsuuﬂmmmmmmmm
or unusual fonds.

Answer all guestions in the space provided on the farm...DO NOT EXTEND TO
SUPPLEMENTAL PAGES.

Dowble chack your addition ta make sure it s correcl.

Make a ol the lication for records.

nizalion 51 Georga Musical Theater
_Mailing Address 200 Morih 1000 Easl

Cily  StGaorge, Utah ZIF Code_84770 Prione_435-526-8755

Person (o contacl with questions reganding (his applcalson;
Mame Deborah Wirth

Daytirna phons __435-528-BTE5, 435-669-3738
“Emad deb@sgmi org
Administrabve Officer  Donald B, Kenworthy Phone 435-626-9755
_Address 1306 Easi 1250 Souih
Cay St Geome , Uish JIP Code 84700
Fiscal Officar (or 2 i with thi aficn
_Kame Dabirah Wirth FPhone AB5-558-37T38
Address 783 E 1070 5.
“City 51 Gasiga, Uah ZIF Code 84780
Whes vall inancial records be kepl? 200 Nodh 1000 East

" Federal Employer Idenlification Number  B7-0533318
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As vorification of nenprofit stafus, all applicants must submit with their application a
copy of the organization’s Utah Certificate of Incerporation. Applicants mustalso
submit a copy of thelr Internal Revenua Service letler granting E01{c)(d) Federal Tax
Exempt Status. If your organization is not separately incorporated and uses the
nonprofit statua of another arganization as its “umbrefla,” a statemant must be
submitted with this application identifying the organization from which nonprofit
oligibility is derived. When possible, copies of the umbratia organization’s Certificate
of Incerporation and Internal Revenue Service Hsr should accompany your
application. NOTE: Umbveda organizalions must have & dires! connaction and demonstied

mmmmn@m

Please check ona. | am applying for:

SEPTEMEER 1, 2007 DEADLINE OCTOBER 1, 2007 DEADLNE
[ COMMUNITY ARTS DEVELOPMENT GRANT ] GENERAL SUPPORT GRANT
eher 1105 {For Fiscal Year 2008-06; Juby 1, 2008
and by 12631/08) Tremugh June 30, 2006
[ TECHNWICAL ASSISTANCGE GRANT ] PROJECT GRANT
meum' ﬂirml:a!.m (projacts beginning sfter /108
by 133 and complnied by S0
[ CHALLENGE GRANT FORARTS COUNGILS ~ [T] GRANTS TO ASSIST LITERARY
{prejects baginning afier 11108 MAGAZINES
and comphaled by 1231/08) Magazings printed afer Ti0E
and prior be B3005)

deriity the U.5. Congressional District for your organizalion’s business adoness.
{Cai your Gounfy Ciark for this imformalion or visi
Chack onec Dagtrict 1 District 2 , -
Flaasa give a bl description of your organizatian, its mission, and the senvices i prowides, Include
YOUT DIganizalicn’s wabgite aodress.

5t George Musical Thealer & 2 non-profl conpedation providing cutura] ard edusational seraces with
in the southam Uiah area. ‘W ara dadicaling to providing 2 rbgr-rmmdmwal_haﬁmtrﬁl

ha:ﬂ':nnbnm yearcound venue of theatrical parformarice we offer educational classes for children
and young &dults in dance and pifomming arts.

Year organizafion was founded: 1954 SEH
1 ion date of 1995
Daes irabon have a 7 Yes No

e -
IF 0, cagzribe i, listing numbar of members of sUDSCDEPS, banefits, faes.

e ame nat a member organizabon, but do offér sxason tickets io our patons,

Using codas on pages 13-14 ol this boaklal, plase describe e lepal applcant lor this grant. | an
"umbinelia” eeganizatan i the lagal apphicanl, codes should describe the umrella organization.

APPUCANTSTATUS 02 APPLICANT INSTITUTION 05 APFLICANT DISGIPLINE 03
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TR
PROJECT DESCRIPTION

NOTE: Questions 1 and 2 o be complated by all applicants, except applicants for General
Suppor and Community Arts Councils applying for Praject Grants,

Instead of questions 1 and 2, General Suppor applicants and Community Ans Councils
@pplying for Froject Grants must aftach nof more than three pages listing all planned activities
for 2008-09 (July 1, 2008 through June 30, 2009,

1. Deseribe the project for which LMah Arts Council support is requested, What & the progect? What
do you plan to do? Whan? Where? Please ba spocific.

Upeoming 2008-2009 Seasen

June/ July 2008 High Schoal Musical
Juby'August 2008 HONE

AugustiSept 2008 Nunsansa
MNovembenDecamber 2008 Beauly & the Beast
Januaryiebruary 2008 King & |

March/Ageil 2008 Alda

Junetduly 2008 Annie Gat Your Gun

In addilion te scheduled perormances, we provida year-round insiruction in dance and muiscal
Theater for chifdren and youth between 4 - 16 years of age.

2. How will Ihe preject be accomplshed and by whom? Identdy participaling arksts by name
whenever passibie, Describe criteria and the process for amisl sasechicn.

Al shows and direclors ane chasen by our Antistic Advisery Commitiee [AAC) consisling ol saven
expadienced artists under the direction our Amtistic Director. Lighling and sound are provided by
paid persongt. Casling is dons via an auditioning process. Slage managers, set designers, sat
mﬂﬂmmmmﬂem...ammmmammmﬁjsmﬁerhdmcmnnhm

3. When will the project begin? Moth  July Dey O Year 2008

When will it and? Monih Day 30 Yoar 2004
hmuh#ﬂwﬂhnﬂ.mmmhﬂ_hmmmhﬂmumm
B requBsing.
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4. Estimata the number of individuals 1o be directty atiacted by or invohved in your
project a5 amtists, non-arist par of audence mambers batween the project
start and end dales. ;ﬁﬁ.

Praase ncluk he fotals from Arisls Parficipating andl Youtf Banetaing fquestions &5 and #5]
Inciudo pudionce numbens besed on arscipated paid and e aomissone, Avoed nfaied
esiiTialng oF eatimales thal double coonf mpeal allandees.

5. Estimate the number of childeen and youth to benafit directly

frem your project 50

Thi fote! Frmbaer of childesn and yoush {inciuding paapie undar 18 yaars ol studens,
participants, and aucbance members) ko benelit dinctly. This ligure sheukd refiact 3 portion of
e okl b of ingiituals sasmaod 1o beneil in quesion &4,

. Estimala tha number of atists participating. ____200

The tolal numbser of artisls directly invobved in prwidng a7 of ANIELC sanscos
specifically idertilied walh the project. Inciusa kving artsts whoss work is rapnisenied in
mﬁﬁﬂwﬂudmnmuwﬂwhmwwmm.

1. Hmmﬁdhﬂmumﬂmrﬁa}.mwmbﬂmdmwmuh
soating capacity of (he location(s)?

Diiie State Colloga Eccles Thaater-- 493 saats

8. Lish last year's achuad perfomancs andior exhibil locaticns:

Higmber of Aurige Absndanen

Locaiics L R L ——
Joseph 25 180

23 175
The Foreigner 2 155
Plaid Tidings 17 175
Tafietas Chigimas 17 175
Mean gf bahancha 3 248

Ase attendance figures for last year based on an actusl count of based on estimates?
Organizations with pald or licketed events are expecied o provide an aclual courl.

CHECK ONE: X
Actual Couni Estimala

8. 0 the 14 hems ished under DISCIPLINE CODES on page 14 of this booklel, choose the one
which bast describes (ha discipling with which projec! activities are invotved. If project activilies are
of a lechrical assissance or service nature, use the arls discpine which will benefi from the praject
PROVECT DISCIPLINE __03

Usirg the TYPE OF ACTIVITY CODES on page 15 of this bookiet, choosa Ine ang which best
describes the projest actities lor which suppod & requested;

TYFE OF ACTIVITY 05

Refer to page 16 of this bocklet, and select the one ARTS EDUCATION CODE which best appbes
ko the project described in this application:

ARTS EDUCATION 2
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11/88/2007 10:10 FAX 801 238 T5EE UTAH ARTS COLMCIL @o13

APFLH:ATIDH FORM GRANTS PROGRAM - FY08 PROJECT GRANT APPLICATION

ﬁmﬂrx o OCT 01 2006

USE OHLY

Whan compfuiiog s

appdcation remember :

UTAH ARTS COUNCIL

B1T East South Temple p“ H
Salt Laka Clty, Utah 841021177

(Bof) 2367850 COUNCIL

"Vad (] Hand Delivered [ Noblcanon sent (]

PANEL: Lilerary Arts
Porigming Aris
[] Dance Visua eh. & Envire. Deslgn
s Community 123
Thaatre ] Mubti-Disciptine
L] Community Arts Councls

Grant Aol Requesed § 10,000 Grant Award § 3 pnn
_FPrevious Funding $ 2,156 FEO7 *L* hward Dal 55 /09 /07

2450 FI0S w]*

1.?qnl &;u e _

Submit your apglication an Apphcation deadiings will be stictly enforced and lata
may nat be conslderad. If kate applications an: reviewsd and funded, 10%

will be: deductad from tha tte appicant’s final funding level when the review procesa i

complita.

Read program guidedines carefully before flling ot the application. Incomplsts forma
submittnd may invalldats yeur applieation,

Type your application. Fisass usa TYPE SIZE NO SMALLER THAM 10 POINT and mvoid seript
of unussal fonts,

Answor all questions in the spece pravided on the farm__ DO NOT EXTEND TO
BUPPLEMENTAL PAGES.

Doubie check your sddition to make sure i is comect

Make & of th for your recerds.
Tuacahn Canter for che Arcs
Mailing Address 1100 Tuacahn Drive
Ciy wins, Uitah ZF Code_BATI0 Phone 4355523200

" Persen 1 conpa win questons regarding s applcatan
Naims Kewin Smith, C.0.0.

_Daytims phene 435-650-3307
Emnal ks @Miacahn org
Adminsirative Dfficer Smith, €.0.0. Phome  435-550-3307
quh&%
% . Uten ¥ Cade
Officar {or 2+ responsbie parsen with the erganizatien)
Hame Tina Wide Phone 435662 3311
MAddress  same 3z busmiss
ity ___Wigh TF Code
Where will financiel reconds be kept? Tuscahn Cenar for he Arls

Federal Empdayer ldeniifcafion Wumber  BT-04E-T5-535
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1L/28/2007 10:10 FAX 500 234 TS55¢ UTAH ARTS COUNCIL KoLa

As vartfication of nonprofit status, all spplicants mast submit with thelr appllcsfion a
og* the organlzation's UNeh Certificats of Incorporstion. Applicants must also
m & copy of thelr infernal Rovenue Servicn lofier pranting 507ic)(3) Fedoral Ton
Exompt Status. H your organization Is not separataly Incorporated and uses the
nonprofil status of another crpanization a3 M5 “umbreils,” o statement muest be
submitted with this appdication ideniifying the organization from which nonprofit
aligibility is derived. Whon possible, coples of the umbrells orgentzation's Certiflcals
of Incorporation and internal Revenue Sorvice letior should sccompany your
seplication. WOTE: Umbrede oroanimiions must Aine & dracl connection and demonsirsied

mwwm

Piaase chock ona, | am applyineg for:

SEFTEMBER 1, 2006 DEADLINE OCTOBER 1, 2008 DEADLINE

] COMMUNTY ASTS DEVELOPMENT GRANT ] GEMERAL SUPPORT GRANT
[projects soginaing aher 117 {lox Fical ear 200703 July 1, 2007
ang compisled by 1273107 Baoiag’ Junc 30, 2008)

[ TECHEIGAL ASSISTANGE GRANT Bl PROJECT GRANT
fprocts peginning afler 1167 {projects baginning aher THAT
ane compisled by 125107) 2 eempictad by BH008)

[ CHALLEMGE GRANT FOR ARTS COUNCILS |:| GRANTS TO ABSIST LITERARY

(prejects beginning aer 1107 MAGATNES
mdwudlrrmm:l'} Magarines prinked after THIOT
nd price fo 600
kel thad U 5. Comgressional Distriet for your orgenization’s business address,
(Gl yerr Coumty Cian for shis infarmalion or vish

Check oo 4] District 1 [ Cistriet & Disirict 3
Flaata ghva 2 beie! descriptien of your arganization, & missien, and tho sorvics it provides. Inclde
your organtzation’s wobsiln addross.

The Tisacabn Canter for Se Arta [TCA), wes established 1o swaiten the nobility of the humen soul and
trasnieni light end Fops tn pacple sverywhere hrough the ey and educalion. As pan of el missica
Tacahn wishas I pressrvs s bagacy of tha American Muslcal and project Sl lagacy inks e ibure.
Toecshn's summes theabre seoson enliled "Broadwey in ha Deser? festures criginal and Broadway
produchions $ial the whoss family e enjpy. Thess productions halp o presens tha kind of
disdnclive antartanmant that fhe Amenican musical penme represents. Tuacahn is siso home o the
Tuatshn High School for the Performing Arts, Lteh's frst pubsc charler high schodl.

#a Tisacshn Tulllls 5 mission i aiso has & posifve impact on this econdmic development of Soulham

Litsh,
W, et o
— - R
[£] . Febuary 5 1902
"Dies your crganization have 8 membership or subscipbon progrem?__Ves[] Mol

i £5, describe I, fsSng numbar of membars or subscribary, benefit, fees.
(1CY

Using codas an pages 15-18 of (his botkel, peasa descrios e legal applicant fr fis granl. I en
“urribreil® oganization b e Ingsl spplcant, codes should describe the Umbesla organiziton,

APPLICANT STATUS 02  APPLICANT NSTITUTION 15 APPLICANT BNECIPLINE 4
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MW NOTE: Guestions 1 and 2 to be completed by AT applicants, except applicants for Generl
Suppart and Community Arts Councis applying for Project Grants,

Instiad of questions 1 end 2, Genaral Support applicants and Community Aris Counciis
appiving for Project Grants must sttach ol more than thres pages Bating all planned activities
far 2007-08 (July 1, 2007 through Jume 30, 2008).

1. Discriba ha project for which Utah Aris Goumcl support i requested. What s e prosect? ¥het
do you piam o do? When? Whare? Flaase be specifc.

The Broadway in the Desert project prasants Broadway musicals to a family-based sudience
during e summer ond fall. Each vear over 120,000 people come 1o Tuacahn b enjoy e
unique thaatrical sxpariance of seaing professional-quality procuctions presented in o world-class
amghitheaire surounded by 1500-do0l rad-rock citffs. Tha 2007 Broadway in the Deseet line-up
will inchude "My Fair Lady”, "Rodgans’ & Hammersioin's Cindeseil®, "Live: Shop of Homors® and
"4 Irvd Strest”

Tuacahn's Broadussy i the Deser project is remariable because the thaairical company is &
combination of Equity actors, semi-professional pardormens, and sidlled fechnicians united wih
communily actersfnchnicians and sluder infems. This provides tremandous opporunises for
children, students, and artiststechnicians in e community o get hands on profiessional fraining
&n gain unparafisled parforming arts expenence from their participation in Broadway in the
Dasert productions &t Tuscshn

A5 pan of Broadway in fhe Desss, Tuacahn aiso provides opporunies for high school sge
theats and muskc studands thmugh the Summar Thaatre Institute, Wik the formalion of the
Inssitute, high school shudents have on oppounity ko gt summer-siock theetes experence in &
profassional anvironmenl. (L is “summer-stoci mests summer camp,” Up to fifty aspiring arfists
ara net only taught hrough workshops and classmom work, bud they alsn keam theough
parficiaation in & full scals Sroadway musical presenied in Tuscahn's indoor 330 seat Haten
Thealre.

2. How i th propact be accomplished and by whom?® idenify paricipating arisss by name
whanewer poasible. Deacribe criteris and tha procass for arfisd selection.

Though Tuacahr's Artistic Commiftes, chaired by Scolt Andanson, Tuacahn commissions &
design team of over thirty ertists and hires over 100 casl and crow io execute tha “Bradwany in
the Desert® project. This Includes directors, choreographers, music direclons snd conductors,
Iighting designers, sound designess, fechnical diractors, costume designens, scanic

AEA stage managers, actors, technicians etc. Many of these positiona have nod yet beon
formally conirected for the 2007 saason. Howaver, Tim Theeifal has been confrected o direct
“My Fair Lady." Mr. Thretfall is Chairman of ihe inierdisciplinary Music Dance Theatra program a1
BYL. Pricr i joining the BYLU faculty, Tim served as the Aristic Dineclor of the Sealfie Chvic Light
Opera, Mr. Threlfal is 3 gradusie of the Professicnal Acior Trairing Program at the Uniwarsity of
Washinglon whene he recesved his MFA undar ihe dinection of Robarl L. Hobbs. David Tinnay
wil be directingichoreographing "Cindevelta* Mr. Tinney sarves as the Arstic Dirsclor of the
Prove Thaatra Company, and has directed and chomsographed seversl productions in Utah. He
s douned In many parts of B world with the BYU Young Ambassadors and cumantly leaches in
the Music Dance Theatns Departrent al BYLL The dinsclor for 42 Streef” s Desnna Dys, &
nationaly accisimed Broadway star and dimcter frem New Yark Jan Shelton wil | be directing our
Summear Institute praduction of “Lithe Shog of Homoms.*

3, Whem wil the project bagin? Menh  June Doy 13 Toar 2007
When wil It sref? Dw 21 vewr 2007
Plaaus chech o tha fop =1 page 2 1o make were puar project deies. fall wihin UAG gubisimes o fow Ty ol goast you

o e g,
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4. Estimate the number of indhiduals o be dimelty alfected by or imived in your
pecd a arlists, non-artist of axfisncs mambars bebwsan te prolec

%wm_ﬂ

FPicawa Incud T foiai fom Asisty Pardcipaiing and vouth Benaffing questons #5 and R4

Iaciucie aUckane Mumbers beped o anlispated pekd and ime edmizainne. Aol inflated
setimates or ashraler bl coublecoun! mpesl alitndass

"E, Evimate the rumbar of chikdran and youth to benolt drectly

from your project 40000 ___

This total nurmbar of chikews, perd youth (inchudng peopis uider 10 years oid, shiders,
paricipents, and sudience merntan] i benefi diectly. Thiz Soue sbowt rafiocl & padtion of
0 ol number of inohidusiy astimatd  banet In queslion $4

&, Eafimate be number of arists pardicipating: 185

Thoe bkl numieer of st direclly imobved in provfiding o or arialis sendeas
apacifically idanified with the prosect. includn ihving st whose work s repessentad b
an xhibiion rega s of whisher e work wes providad by the arfisl of by &0 inalituten,

7. 1 your projct ivoives & performencaly), where will perforiances b held end what (s the
seating capaclty of the locationis]?

Al three summer producsons will be presented in the Tuacahn Amphithealre with 2 1,920
seating capaciy.

&, List bnst year's actusl performancs andioe extuib ibcations:

hurrerof Awege A iwedanos
Lo Potrencesohbis  perPeberercaEaidd
“Pefer Pen” in Amphitheatre 38 1240
“SouhPacic'inAmohsheatre 38 0 S0
Cats” In Amphithegire 3 rolvelgegiabls

Ane ghandance figures for last year based on n aciuaf count of based on estimales?
Ciigenizafions wilh pald er lickelad avents afe expectsd 19 provide an achusl count

CHECK ONE: el e,
Actual Couml Estimate

9, O fha 14 Berms listed under DISCIPLINE CODES on page 14 of fis boaklet, choose the one
which bees{ descrbes the discipiing with which project activites are Involved, i project acinities and
of & jechinical assistance or senvios nalure, use the arts discigiing which wil benelit from the project
PROVECT DISCIPUINE _ D4

Uing the TYPE OF ACTIVITY CODES on page 15 of his beoklet, chooss the one which bast
diancribes the project acthies fof which suppont is mquasted.
TYPEOFACTATY 08

Fusfist \o page 16 of this booklet, and select ihe one ARTS EDUCATION CODE which bast appies
fo he project descrised in fis application:

ARTS EDUCATION i)

92



1172872007 10:12 FAL 801 236 7334 UTAR ARTS COMNCIL 2oy

APPLICATION FORM GRANTS PROGRAM - FY0B FROJECT GRANT APPLICATION

USE ONLY

Wi complafing fhis
Fppkcaion remember fo

FOR APPLICANT'S

UTAH ARTS COUNCIL
§17 East South Temple F"m'"
Salt Lake City, Utah 341021177

(807) 2367550 COUNCIL

D seceied  OCT 01 2006
Mail [f] Harnd Onlvered (] Noication sent ]

PANEL: L] Lierary Arts
Pareming Ars JM?
Wisual Artw/Arch, & Envire.
BC Cosnmunky 1
Theatre
Community Are Councile

Grast Amount Fequesisd § 70, 000 “Geant Award § 54 poa
PovousFurdng § 54,870 FY07  GantAwwdDek oc/as/o7

3 55,250 FY0S

s O000 FY03
Babemit your apphestion an Bme! Application deadiines will be siriclly enforced and latn
applications may not bo considerd. I lafe applications are reviewsd and funded, 10%
will ba deducted from the Ete spplicant's final funding level whan tha review process s

comphate,
Raad pregram guidelings caralully bofore Niling cut the application. Incompleta farms
submitiad may ievalldats your applcation.

Type your application. Please ust TYPE SIZE NO SMALLER THAN 10 POINT and aveid script
or unusual fonts.

Anzwer all guestions in the space provided on tha lerm...00 NOT EXTEND TO
SUPPLEMENTAL PAGES.

Douibde chock your addition to make sure i is comact,

Meke 8 copy of Bhe completed application for your records,

ApplicantOepanbadon  Uteh Shakespearean Festival
Mailing Address 351 W, Cantar 5

Cadar Ltah ZIP Coda 34720 Phong  435-588-THE4
Parson to cantact with questions regarding this applcation:
Hame Jyl Shuler
_Daytima phone 435-585- 7R84

Ermail sh
Administratiea Officar F. 560 Philiips Phaona 435-585-ThE4
JAddrest  Utsh Shakespearsan Festhvel

351, Canber 51,
City Cadar City, Lish ZIP Cods  B473)
Flezaal Officae (o 2 res wih tha
_Nare Tood Ross - Phone  435-586.7864

raEs Fi
351 W, Center S, ~ =
Utah F Code  B4TH)

Whana will Ninandal recoeds ba k Southam
Faderal Emgloyer gendfication Number 676000441
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As verification of nonprofil status, all applicants must submit with thelr application a
copy of the erganization's Utah Certificate of incorpomation. Applicans mugl also
wubmita copy of their Intemal Revenue Service lottor granting 504ic)(2) Fedoral Tax
Exempt Status, lfyurnmnnmnllmmmﬂﬁm uses the
nanprofit status of another crganization s= e 'umbrels,” & satemant must be
submitted with this application identifylng the organkeation from which nonprofit
eligibility = derfved. When possible. coples of the umbrells organization’s Certificate
of incerporation and intemnal Revenue Service letter should accompany your
application, NOTE: Uimbreds orgavezatons musl fave 4 dvec! connecion and demonsiraied
commimant b propesod projects,

Flezsa check one. | am applying for;

SEPTEMBER 1, 2006 DEADLINE OCTOBER 1, 2906 DEADLINE

[ COMMUNITY ARTS DEVELOPMENT GRANT  [] GEMERAL SUPPORT GRANT
[pmwects begnning afher 1707 (e Flseal YYoar 2007-08; July 1, 2007
and eempitied by 123107) Mg June 30, 2008,

] TECHNICAL ASSISTANGE GRANT (B PROJECT GRANT
[prejeecis baginning after 17907 [rrofects beginning afisr THOT
wed comgleled by 120107) ared eomplaid by 873060

[ CHALLENGE GRMET FORARTSCOUMCILE [ GRANTS TO ASSIST LITERARY
(piEcts bepnnag aller 17107 MAGATINES
and compleded by 120107) Msgazings prinind afinr 1107

and priar ko /3008

idenity the U.5. Corgressional Distict for your srganezatien’s business addeas,
{Ca¥ your Coundy Clark for iz imtrmaban or vis
Chesi one: [ Disict 1 (] District 2 Distriet 3

Planse chve a briel description of your orcancation, its mission, and the services it provides. insiuae
your arganization’s wabsie ddrecs.

Tha fesssion of he Utsh Shakespearsan Festval i bo presant prolessional repedeey heatre bal
iluminaies the hurnan condition and thel propets us to arsstic axoaliance. Wa do TS n & engaging
end sfmulating festvel aimasphene where pisygoars can walch, parficipabs in, and be immersed in
axpariancas WHICH entantain, snrcn, and educate The Festival produces £ phiye on 6o shiges
during s elewen-week summer saason plus Ived §iaged readings of new unpubkished plays, hiee
plays durieg cur six-week (21 sgason, and one play for the Chrisimas ssason Daily activifies include
the rightly Greanshow, and Backstage Tours plus te pee-play orientaions, daily Berary seminass,
ond e acior, ooshume and music seminars which are ad fiizs aach waek durieg the swinmer. Back
Etage tours, pre-play oriantakions, dally kisrary seminars, ond ackor and & peops seminar fwios each
e

n..l- Fr

sar omganzabon was founded: 1981

I'mlpmm dai of organization: 195

Dot your crpanitation have & membership o su Yem | | Ho
1 =3, thesrba it isting nummber of members or subscribers, benels, fees.

na

Using codes on pages 13-14 of his bockiel, plaase describe hie legal apeleant ko Bis grarl. 130
“umbraks® crpanizafion is the legal applioant, codes should dicscribe $w umbella crganizafion,

APPLICANT STATUE 02 APPLICANT IMSTITUTION {3 APFLICANT DESCIBLINE D4
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[t e e
PROJECT DESCRIPTION NOTE: Quaestions 1 and 2 to ba completed by afl sppiiesnts, axcept applicants for General
Support and Community Arts Councils applying for Project Grants.

Irestead of quastions 1 and 2, Genoral Support applicants and Commusity Arts Councils
applying for Froject Grants must attach not mana than Mres pages Esting all planned activities
for 200708 (July 1, 2007 through June 30, 2008].

1, Coscria e proect orwhich Uish Afls Cauncll support 15 requested. What B e et What
o you plan o do When? Where? Fleate be speciic.

Ihe Utzh Shakespaarean Fastival s 8 fotal thean endeavor which bagan with the production of
ihe works of Wikam Shakespeans in 1962 |n 1589, with the completan of tha Randall L. Jones
Theatra, the Festival began to prducs ofher noled playwrights work such as Chelay, Mosl
Coward, lbsen, Shaw and afhers in repartory, Ouring the summer sagson, wa ennually producs
three Shakespeara plays, two classics and & musical Curiing the fall saascn three additional
jpays, one belng Shakespears, ané prodieced in rotating repartory Tuesday thiough Saturday with
4 matineg and evaning parimmance, Added two years ago, a Imited run of @ perlermances of an
adaptation of A Cheistmas Carol: On the Alr moved the LUSF inlo the Chiistmas saason,

The LSF akg serves a5 2 clessical baining ground for excepional graduate and conservaiory
shudents who work alongside peofassional dieciors, aclors, designers and techaicians fo refine
and devalop heir skils in classic and confamporary theatre. Each August The New American
Pigy Project (formedy knorwn 2= 'Plays In Progress Sanies) provides a venue for unpublished

works o b= read in staged resdinge by mambes of the USF acting compary.

2008 Season...

Agams Memarial Theare (summar): Cyranc deBarganat, The Twe Gentlemean of Verona, Olhalio
Randed L, Jones Theatrs (summer); Bus Skp, She Loves Me, The Constant Wila

Fandall L. Jongs Theatre (fall]: Jufius Cassar, | Dol | Dol, The Mowse Trap

Randall L, Jones Theatre (wintar): A Christmas Carsl: On The Air

2. How il fie project be accomplished and by whom? (denilly paricapatng ansts by nama
whisnevar prasble, Dascrioe critodia avd e prookss for amst selaction_

Festval director, R. Scott Prilizs leads he Festval with the sssistance of J.R. Sullvan and
Kaathlean Conlin, associxte artistic diveciors and Fred C. Adams, founder and executive producer
emaritius. Under his guidance, each of the 10 producBons will nave its own dimcior sed,
costume, saurd and lighting desizner, The directors and designers come from the ranks of the
Socety of Btage Directons and Choreagraphers, United Scanic Arisis, as well as laching
posifions at eading consarvatofes end graduate programs. The acling company is comprised of
members of Acsirg Equity Asseciation, prefessional aclors from thougheul the country, and
gracluate students fram noted programs,

The ariistic teams, direckors, sel, music, kghia/aucio and costume designars are hired about 12-
18 menthes prior to the production, allowing for each leam to mest, consull and determine how the
production wil be concehved and mounted. Actors and technicians are hired ihoes i fwele
maorihg bafon produttion and amive about s wasks priod 19 opaning for reheamal and for the
bukding of thir sats, coshumes; 6nd other iechnical specialties. Wit the input of the artistic team,
designers are hired by the podussion manager, Crew chisfs ane slsa hird by the prdiscion
manager 2nd each erew chiel then hires their crew whether sats, lights, autio, music, eic.

2. When vall the project begin Moot Mow Doy 1

When vl il end? Moty Dec 3
Prlogts chac at thadae ol popa 20 te maks $e¢ rour project dete HE&- uh%
e I'lm
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Pijac a5 st N0rSriE pricpais o AUJaNGS MerDers btveen e o
&

e end ey it

Plamss nciude b okl from Arisly Parfopaling e oulh Benmiiing foueniions 25 and 8.

inplede sudiante Aunbe besad on acficitaind pofd and e sdmissiong. Avosd efaded

eafvm e o GTITNET Mial doubig-counsl repoad oflendoss.

5, Estimate the number of childoen and youlh to banefit directly

from your progact: 45 000

The boted number of childian sng youth (incieding penpiz under 18 years ofd, stadents,
parfcinanty, and sudience mamsars] b basell dincdy. Ths lgurs shoudd refet & povion of
i festad cormuboee o e’y afmatind fo banalf i quastion 84

B Estimate e numbas of atists pariapaling: 375

Thés kvl Frarmbas of ariisis dimety iviohved in providing an o aristic mndces

speciically kantfed ailh B proscl. |nchude [ving Eriss whoss work i hapredentad in
an axhibilon regardiaws of whler e wirk was proviced by Ihe arsl or by an reluton

7. H your prosect ivolves & pariormanca(s), where will performances ba hald and what s the
saating capacky of the incafion(s)?

Adams Memorial Theatre  B8T
Randal L. Jonas Thealrs 789
SUU Audnrium 821

8. List last yaar's achual pardarrmance sndior gxhibhl locations:

faspien el fﬂ:ﬁm—
EobmecesTibils

Adama Memaral Theatrs 63 T
w_w_w
SLAJ Auditorium (Summer SBAssnl

S Audiorum (ngw pls seias) E_
MMEL_MA!_MHE_
Randall L Janes Thaatra (winied] — | B

Are ahiencanca figures for last veer based on an achusl courd or based on eslimates?
Crganizations with paid o icketed gvents are expeciad 1o provide an adtual count.

CHECK ONE: X *
Actual Count Ezlimae

8, Of the 14 ems ligted wnder HSCIPLINE CODES on paps 14 of this bocklet, choose the ana

which best describes the discipbng with which project sctivites are involved. If pregett actvities e
of 2 technlcal assistance of sarvice naure, wee the arts discipling which will benafl fom the project
PROJECT DISCIPLINE ___ 04

Using the TYPE CF ACTIVITY CODES on page 15 of this booklet, choase the ane which bast

dascribes B project sclivises for wiich support is regquistod.

TYPE OF ACTIVITY - R

Fiafler o page 16 of thiz booldal, and select the one ARTS EDUCATION COIDE which best applies
to the project described n 1his spplication;

AATS EDUCATICH &l
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Appendix N: Enrollment Case Study

Based on data provided by Southern Utah University, it is reasonable to conclude that a music education
program at DSC will not reduce numbers significantly at SUU. Washington County supplies only 7% of
SUU's freshman class and only 9.5% of SUU's total student body
(<http://www.suu.edu/general/ir/factO6/enrollmentstats.pdf>). Southern Utah University has a notable
music program. Multiple professional collaborations between DSC faculty and SUU department chair,
Keith Bradshaw has only strengthened the relationship between the two institutions.

In contrast, 70% of DSC'’s freshman class comes from Washington County. There is no evidence that
recent expansion of degree offerings at DSC has had a negative impact on SUU’s enroliments, and given
the data about enrollment trends at the two institutions, it is not expected that the addition of a music
education degree at DSC will adversely affect SUU’s student population.

A specific case study for viewing the impact of a new DSC degree on an existing program at SUU is the
addition of a communication degree at DSC offers. From 2003 to the present, the number of declared
communication majors at DSC has grown steadily. In 2003, there were 11 majors; currently there are 194.
During the same years at SUU, the number of communication majors has gone up or down slightly from
year to year, but never with more than an 8% difference from one year to the next. Multiple factors could
contribute to minor fluctuations in enrollment, but SUU’s program is essentially stable. There are currently
225 communication majors at SUU. It is impossible to make a direct cause-and-effect correlation between
SUU’s up-and-down major count and the steady growth of majors at DSC. Clearly, 194 students have not
abandoned SUU’s program to come to Dixie. To the contrary, the data support the claim that DSC attracts
students from a different market.

Communication Majors at DSC and SUU

Dixie State College (Student Enrollment in Communication Baccalaureate Degree as reported
by Julie Stender, Institutional Research Analyst)

Year Enrollment
2007-2008 194
2006-2007 176
2005-2006 80
2004-2005 17
2003-2004 11

Southern Utah University (Student Enroliment in Communication Baccalaureate Degree as
reported by Bonnie Rayburn, Administrative Assistant and Associate Provost)

Year Enrollment
2007-2008 225
2006-2007 238
2005-2006 259
2004-2005 245
2003-2004 249
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Appendix O: SUU Letter of Support

SOUTHERN
UTAH
LINIVERSITY

L= o .
Dr. Keith Bradshaw, Chair
Music Department
Southern Utah University
351 W, University Blvd.
Cedar City, UT 84720
February 4, 2009

To Whom Tt May Concern:

Dixie State College is in the process of becoming a four-year institution and has
applied to begin offering a degree in music, Given the recent additions to the faculty
and the courses they are able to offer, they now have the resources to begin a
Bachelor of Arts degree in Music, In my opinion, this degree should be the starting
point for Dixie, and when they have sufficient number of majors, they can expand
the focus of the degree.

The question of the impact that a four-year degree at DSC would have on our
program at Southern Utah University has been an issue in the decision of whether or
not to allow Dixie to offer this degree. While we would be recruiting from some of
the same regions, we have not had many students come to SUU from Dixie State. It
would have little effect on the number of transfer students we receive. It could
effect the number of freshman somewhat, but I do not think it would be significant.

In short, | am not oppased to Dixie State College offering a Bachelors Degree in
Music. Itis a standard degree in any four-year institution and should be offered at
DSC as they move toward four-year status. This is a logical step in their progression
and | endorse their efforts to offer this degree. | would be pleased to respond to any
questions or issues that arise,

Sincerely,

Keith M. Bradshaw, Chair
Music Department
Southern Utah University
435-5B6-7891
bradshaw@suu.edu
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Signature Page

Institution Submitting Proposal: Dixie State College

School affected:

Department affected:

Change Description:

Proposed Beginning Date:

Institutional Signatures:

Arts and Letters

Music

Add a Bachelors of Science in Music Education Degree

Spring Semester, 2010

, Department Chair

Glenn Webb

, Division Associate Dean

Brent L. Hanson

, Dean
Donald R. Hinton
, Chief Academic Officer
Donna Dillingham-Evans
, President
Stephen D. Nadauld
, Date
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e N i State Board of Regents Phone 801.321.7101

UTAH SYSTEM OF Board of Regents Building, The Gateway Fax 801.321.7199
HIGHER EDUCATION 60 South 400 West TDD 801.321.7130

Building a Stronger State of Minds™ Salt Lake City, Utah 84101-1284 www.utahsbr.edu

October 29, 2010
MEMORANDUM
TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Academic, Career and Technical Education and Student Success (Programs)
Committee—Three Year Reviews

The following have been submitted for consideration by the Regents as recommendations from the
Programs Committee.

A. Utah State University ,
i. Three Year Follow Up Report—Agricultural Communication and Journalism

Program Description
The Agricultural Communication and Journalism program at Utah State University (USU) was approved by

the Utah Board of Regents on May 31, 2006, with students admitted into the program fall semester of 2006.
The specific focus of this Bachelor of Science degree prepares students to report agricultural information to
audiences such as consumers, legislators, homeowners, farmers, agribusinesses, commodity groups, and
governmental agencies. This major is designed to provide opportunities for agriculturists. The students
typically identify themselves with agriculture via their personal passion for such disciplines then locate the
major as “a way to make a difference.” Agricultural Communication and Journalism students choose the
major because of their desire to be a positive “voice” for agriculture.

Graduates of the Agricultural Communication and Journalism program complete coursework in a variety of
technical agricultural disciplines including animal science, plant science, agricultural economics,
agribusiness, textile science, and biotechnology. Students have a base knowledge to draw from as they
communicate the importance of the food and fabric industry, both domestically and intemationally. Students
also complete courses specific to agricultural communication in technical writing, sales, leadership,
agricultural literacy, and environmental impacts—all designed to emphasize responsibilities in the
agricultural communication profession. Additionally, students develop a skill set in journalism and
communication courses including news writing, mass media, online journalism, and media law. Students
graduate with a dual major in Agricultural Communication and Journalism (ACJ) and Journalism and
Communication (JCOM); many Agricultural Communication and Journalism students complete a minor in
an agricultural discipline as well. This degree is communication with a focus—agriculture: a synergistic
combination of JCOM for media and public relations and ACJ for content and issues specific to agriculture.

The rationale for the development of the Agricultural Communication and Journalism program is a direct
response to expressed interest from College of Agriculture students. The ACJ program requires minimal
infrastructure and organizational changes as it relies on courses currently being offered within the Colleges




of Agriculture and Humanities and Social Sciences. The degree program is coordinated between the
Agricultural Systems Technology and Education (ASTE) and JCOM departments, to avoid duplication and
overlap while providing a degree opportunity offered across the United States for students. The ACJ
program, along with similar programs across the country, serves students who choose to pursue an
agricultural degree and career. However, these students will not work in traditional agricultural settings and
they do not follow a traditional agricultural science-based curriculum. The ACJ program serves students
who do not initially identify themselves as journalists and provides more content depth than an emphasis in
JCOM would provide.

Enrollment and interest in the program has exceeded initial estimates. However, this high level of interest,
coupled with the departure of the ACJ-lead faculty member, resulted in structural challenges. The lower
enroliment in year three is due to uncertainty of the program status given the loss of established leadership.
With the departure of the lead faculty member at a time when program cuts at the University were taking
place, many students changed majors and so enroliment trended downward. There are currently 23
declared majors as of Fall 2010. The ASTE and JCOM departments are aware of the structural challenges
presented by the rapid growth experienced in year two and see this growth as clear evidence of student
interest. The ASTE department responded to the need for leadership in this program by reallocating
departmental assignments and strategically filling the oversight role for the program with a passionate,
dynamic program leader while surrendering other positions to cover departmental budget cuts. USU
administrator’s are intensifying the communication between the JCOM and ASTE departments to ensure
appropriate advisement and experiences for the students and actively recruiting new students into the
program. JCOM faculty members have been identified to specifically work with the ACJ students. The
departments are solidifying the foundation of this program and preparing for a more structured growth
pattern. The intercollegiate program bridge will extend physically when the JCOM program is located in the
new College of Agriculture building. The departments are poised to demonstrate the ACJ major's potential
and fulfill a need that exists within the College of Agriculture.

Enroliment Data

_ Enrollment Data -

— Year 1 2006-2007 Year 2 - 2007-2008 Year3 2008 2009

Actual

Students ~ Est.  Actual  Est.  Actual  Est

FTE Enroliment 7.80 7.67 19.74 45.00 30. 07 35.33
Cost Per FTE 9,506 5,470 4,709 4,910 3,808 6,264
Student/Faculty Ratio 17.47 20.83 18.09
Headcount 10 9 21 47 31 36

Tuition

Tuition to Program

_ Est.

 Actual

=

__ Actual

 Actual




Employment Information

ACJ students graduate with a competent set of communication skills and an understanding of scientific
agriculture. Consequently, their career opportunities are numerous. Land-grant universities employ a staff
of journalists to communicate their research, extension, and teaching programs. Several branches of the
federal government (e.g. Department of Agriculture, Department of the Interior) employ agricultural
journalists, as do similar departments in state programs (e.g. Utah Department of Agriculture and Food,
Utah Association of Conservation Districts, Utah Farm Bureau Federation). There are several hundred
agriculture-related publications in the United States in addition to the agribusinesses, agricultural chemical
and machinery companies, advertising agencies, and agriculture associations employing people who are
trained in writing, advertising, broadcasting, and public relations.

The report, “Employment Opportunities for College Graduates in the U.S. Food, Agricultural, and Natural
Resources System 2005-2010,” initiated by the U.S. Department of Agriculture, projects employment
options for students with expertise in these areas to remain strong. Along with graduates in agriculture and
life science, forestry, and veterinary medicine, job openings will be filled by qualified graduates in
agricultural communication, biological sciences, engineering, business, and applied technologies.

The students in the program are being actively recruited for internships and professional experience prior to
graduation. Recent examples of successful internships include the Utah Department of Agriculture and
Food, Utah Farm Bureau Federation, Utah State Fair, and the USDA's Agricultural Outlook Forum—a
highly competitive national venue of top students interacting with national and intemational agriculturists.

Current employment for one program graduate is unknown, and one other is working in an unrelated field.
All other graduates of this degree program are either in graduate school in a related area, or have found
agricultural communication and journalism related work with employers such as: the American Paint Horse
Association, the City of Logan, ICON Health, and Snowmobiling Magazine.

ii. Three Year Follow Up Report— BS/BA International Business

Program Description:

The BA/BS degree program in International Business in the Huntsman School of Business at Utah State
University (USU) requires students to complete fifteen credits of business coursework in areas pertinent to
the practice of international business, six credits of coursework to develop an understanding of broader
historical, political, and/or economic contexts of business in an international context, and three credits of
elective coursework with an intemational dimension. In addition, students are required to demonstrate
competence in a second language and complete an international experience. These requirements are in
addition to other USU and Huntsman School of Business degree completion requirements. The program
was approved by the Board of Regents on May 31, 2006, and students were first admitted in fall semester,
2006.

Enroliment Data
The estimated numbers should have been included as projections in the original request.




_ Enrollment Data

— Year -2006/2007 Year 2- 2007/2008 Year3 200812009

Students =~ Est.  Actual  Est.  Actual  Est.  Actual
FTE Enroliment 15 1517 30 50.17 30 67.67
Cost Per FTE 8,134 8,703 7,494
Student/Faculty Ratio 28 36.60 28 26.12 28 25.04
Headcount 15 15.5 30 52.5 30 72

. Actual

Tuition  Actual

Tuition to Program

Employment Information

For 2006/07 and 2007/08, data on graduates is not available. For 2008/09, there were nine graduates of
which four completed an employment/education survey. One student planned to continue his studies, while
the three remaining students accepted positions with Camp Chef, New York Like Insurance, and
ThermoFisher (all in Utah) at an average salary of $44,000.

B. Dixie State College of Utah
i. Three-Year Follow-Up Report BA/BS in English

Program Description

The English Department at Dixie State College of Utah in St. George, started admitting students to its
bachelor’s program in August 2006 (when the Regents first approved the English degree) and granted its
first bachelor's degrees in English to three graduates who completed their program in December 2007. By
the formal commencement in May 2008, the number of graduates had doubled, and has been increasing
every semester since. As of September 2009, 33 students have graduated—each with an emphasis in
either Literary Studies or Professional and Technical Writing. The Regents approved the English Education
degree in August 2007, and the first students were admitted at that time. In December 2009, the first cohort
of seven English Education students is expected to complete their requirements for graduation; all they lack
is their student teaching, which they are doing this fall semester.

This report summarizes how the English Program’s projections and expectations compare to the actual
numbers over the past three years. Currently, students may earn either a B.S. or a B.A. and choose from
three emphases: Literary Studies, Professional and Technical Writing, or English Education (which includes
secondary certification).




Enrollment Data

__ ENROLLMENTDATA = =

Year 1 (2006-07) Year 2 (2007-08) Year 3 (2008-09)
Students - Est. Actual | Est. Actual | Est. Actual
FTE Enroliment 20 46.8 40 115.4 | 60 132.2
Cost per FTE 12,723 | 3,471 | 8,353 | 3,635 | 6,886 | N/A
Student/Faculty Ratio 6.6:1 | 4:1 10:1 6:1 12:1 9:1
Headcount 20 49 40 87 60 133
Tuition Est. Actual | Est. Actual | Est. Actual
Tuition to Program 21,000 | 18,602 | 48,000 ( 46,037 | 68,760 | N/A

Employment Information

Of the three students who completed studies in December 2007, one enrolled in a doctoral program and is
teaching as an adjunct for the DSC English department; one is currently enrolled in a Master’s program and
is teaching as an adjunct for this department; and one is working as an administrative assistant for the
Washington County Public Schools. Of the five graduates from May 2008, one is working as a recruiter for
Portland State University; one has moved to Salt Lake City and is working in a law office; one is enrolled in
a Master's program and is working as an adjunct for the DSC English department; one is working as an
advisor for the Integrated Studies program; and one is in the teacher certification program at Dixie. Of the
seven graduates who completed their requirements in December 2008, one is working as an adjunct in the
Developmental Studies program at Dixie, one has decided to be a full-time mom, one is looking for work,
one is currently enrolled in a Master's program and is teaching as an adjunct for this department, one is an
assistant basketball coach at Dixie, one has been accepted to law school, and one is working as a
technical writer for a private school. Eighteen students graduated in May 2009: one is employed with an
Internet company, one has been accepted to a Master's program in Library Science, one has started a
private business with her husband, one has been accepted to law school, four are looking for work, three
are in the teacher certification program at Dixie, one works part-time with her husband in a private
business, one is currently enrolled in a Master’s program and is teaching as an adjunct for the DSC English
department, one works for a bank, one works for SkyWest, one is enrolled in a Master's program at Weber
and working full-time for Intermountain Health, one is employed by a hospice center, and one is applying
for law school while working part-time for a local law firm.

Summary of Graduates Placed:

Graduate School 9
Teacher Certification Program 4
Employed in various fields 20
Unemployed by choice 1
Unemployed, looking for work

ii. Three-Year Follow-Up Report BA/BS Medical Radiography AAS

Program Description
The Medical Radiography Program at Dixie State College was approved by the Board of Regents on March
18, 2005. The first class entered the program in January 2006 and qualified to graduate from the program




in October 2007 with an A.A.S. degree in Medical Radiography. The third class will complete the program
requirements in November 2009, bringing the number of graduates to 36. Growth of the program has been
hindered due to lack of clinical sites.

The program was accredited by the Joint Review Committee on Education in Radiologic Technology in
April 2007.

Enroliment Data

. ENROLLMENTDATA. = = =
Year 1 (2006-2007) Year 2 (2007-2008) Year 3 (2008-2009)
Students . Est. Actual Est. Actual Est. Actual
FTE Enrollment 15 26 20 27 20 25
Cost per FTE 5,467 4,117 7,000 3,347 3,614 N/A
Student/Faculty Ratio 7.5:1 6:1 7.5:1 6.5:1 7.5:1 6:1
Headcount 15 25 20 25 20 23
Tuition - Est. Actual Est. Actual Est. Actual
Tuition to Program 41,109 38,064 60,725 56,227 61,422 N/A
Gender Data
2007 2008 2009
Cip_ Degree | Male | Female | Total | Male | Female | Tot | Male | Female | Tot
Radiologic , Associate 10 15 25 13 12 25 10 13 23
Technology/ | of Applied
Science - 1011 Science
Radiographer ;
‘ - Total 10 151 2 13 12 25 10 13 23
; ~ 5 ; ‘
Employment
Information
2006 2007 2008*
100% 100% (see note
below)

The majority of graduates are employed by Intermountain Health Care facilities. Of the 12 graduates in the 2006
cohort, 11 were employed with one remaining unemployed by choice. Two of the graduates are pursuing their BS
degrees in Advanced Radiologic Sciences through Weber State University.

All 13 students from the 2007 cohort are employed with three currently pursuing their BS degrees through Weber
State University. One graduate is employed in California, with the remaining 12 employed in Utah.

*The 2008 cohort have not yet graduated and are not eligible to sit for the American Registry of Radiologic
Technologists’ credentialing exam; however, five students in the cohort are licensed and employed as limited
radiography technicians. '




Recommendation

The Commissioner recommends approval of the Three Year Reviews

ey

William A. Sederburg </
Commissioner of Higher Education
WAS/GSW




Three-Year Follow-Up Report
Utah State University
B.S. Agricultural Communication and Journalism
October 2010

Program Description

The Agricultural Communication and Journalism program at Utah State University (USU) was approved by
the Utah Board of Regents on May 31, 2006, and students were admitted into the program fall semester
2006. The specific focus of this Bachelor of Science degree prepares students to report agricultural
information to audiences such as consumers, legislators, homeowners, farmers, agribusinesses,
commodity groups, and governmental agencies. This major is designed to provide opportunities for
agriculturists. The students typically identify themselves with agriculture via their personal passion for such
disciplines and then locate the major as “a way to make a difference.” Agricultural Communication and
Journalism students choose the major because of their desire to be a positive “voice” for agriculture.

Graduates of the Agricultural Communication and Journalism program complete coursework in a variety of
technical agricultural disciplines including animal science, plant science, agricultural economics,
agribusiness, textile science, and biotechnology. Students have a base knowledge to draw from as they
communicate the importance of the food and fabric industry, both domestically and internationally. Students
also complete courses specific to agricultural communication in technical writing, sales, leadership,
agricultural literacy, and environmental impacts—all designed to emphasize responsibilities in the
agricultural communication profession. Additionally, students develop a skill set in journalism and
communication courses including newswriting, mass media, online journalism, and media law. Students
graduate with a dual major in Agricultural Communication and Journalism (ACJ) and Journalism and
Communication (JCOM), and many Agricultual Communication and Journalism students complete a minor
in an agricultural discipline as well. This degree is communication with a focus—agriculture: a synergistic
combination of JCOM for media and public relations and ACJ for content and issues specific to agriculture.

The rationale for the development of the Agricultural Communication and Journalism program is a direct
response to expressed interest from College of Agriculture students. The ACJ program requires minimal
infrastructure and organizational changes as it relies on courses currently being offered within the Colleges
of Agriculture and Humanities and Social Sciences. The degree program is coordinated between the
Agricultural Systems Technology and Education (ASTE) and JCOM departments, to avoid duplication and
overlap while providing a degree opportunity for students that is offered at institutions across the United
States.The ACJ program, along with similar programs across the country, serves students who choose to
pursue an agricultural degree and career. However, these students will not work in traditional agricultural
settings and they do not follow a traditional agricultural science-based curriculum. The ACJ program serves
students who do not initially identify themselves as journalists and provides more content-depth than an
emphasis in would JCOM provide.

Enrollment and interest in the program has exceeded our initial estimates. However, this high level of
interest, coupled with the departure of the ACJ lead faculty member, resulted in structural challenges. The
lower enrollment in year three is due to uncertainty of the program status given the loss of established
leadership. With the departure of the lead faculty member at a time when program cuts at the University
were taking place, many students changed majors and so our enrollment trended downward. There are
currently 23 declared majors as of Fall 2010. The ASTE and JCOM departments are aware of the structural
challenges presented by the rapid growth experienced in year two and see this growth as clear evidence of



student interest. The ASTE department responded to the need for leadership in this program by
reallocating departmental assignments and strategically filling the oversight role for the program with a
passionate, dynamic program leader while surrendering other positions to cover departmental budget cuts.
We are intensifying the communication between the JCOM and ASTE departments to ensure appropriate
advisement and experiences for the students and actively recruiting new students into the program. JCOM
faculty members have been identified to specifically work with the ACJ students. The departments are
solidifying the foundation of this program and preparing for a more structured growth pattern. The
intercollege program bridge will extend physically when the JCOM program is located in the new College of
Agriculture building. The departments are poised to demonstrate the ACJ major's potential and fulfill a need
that exists within the College of Agriculture.

Enrollment Data
The estimated numbers should have been included as projections in the original request.

Enrollment Data

|| Yearl-2006-2007 | Year2-2007-2008 | Year 3 2008-2009

Students Est. Actual Est. Actual Est. Actual
FTE Enrollment 7.80 7.67 19.74 45.00 30.07 35.33
Cost Per FTE 9,506 5,470 4,709 4,910 3,808 6,264
Student/Faculty Ratio 17.47 20.83 18.09
Headcount 10 9 21 47 31 36

Tuition

Actual

Actual

Actual

Tuition to Program 0 0 0 0 0 0

Employment Information

ACJ students graduate with a competent set of communication skills and an understanding of scientific
agriculture. Consequently, their career opportunities are numerous. Land-grant universities employ a staff
of journalists to communicate their research, extension, and teaching programs. Several branches of the
federal government (e.g. U.S. Department of Agriculture, Department of the Interior) employ agricultural
journalists, as do similar departments in state programs (e.g. Utah Department of Agriculture and Food,
Utah Association of Conservation Districts, Utah Farm Bureau Federation). There are several hundred
agriculture-related publications in the United States in addition to the agribusinesses, agricultural chemical
and machinery companies, advertising agencies, and agriculture associations employing people who are
trained in writing, advertising, broadcasting, and public relations.

The report, “Employment Opportunities for College Graduates in the U.S. Food, Agricultural, and Natural
Resources System 2005-2010,” initiated by the U.S. Department of Agriculture, projects employment
options for students with expertise in these areas to remain strong. Along with graduates in agriculture and
life science, forestry, and veterinary medicine, job openings will be filled by qualified graduates in
agricultural communication, biological sciences, engineering, business, and applied technologies.



The students in the program are being actively recruited for internships and professional experience prior to
graduation. Recent examples of successful internships include the Utah Department of Agriculture and
Food, Utah Farm Bureau Federation, Utah State Fair, and the USDA's Agricultural Outlook Forum—a
highly competitive national venue of top students interacting with national and international agriculturists.

Current employment for one program graduate is unknown, and one other is working in an unrelated field.
All other graduates of this degree program are either in graduate school in a related area, or have found
agricultural communication and journalism related work with employers such as the following: American
Paint Horse Association, the City of Logan, ICON Health, and Snowmobiling Magazine.



ThreeYear Follow-Up Report
Utah State University
BS/BA, International Business
October 2010

Program Description

The BA/BS degree program in International Business in the Huntsman School of Business at Utah State
University (USU) requires students to complete fifteen credits of business coursework in areas pertinent to
the practice of international business, six credits of coursework to develop an understanding of broader
historical, political, and/or economic contexts of business in an international context, and three credits of
elective coursework with an international dimension. In addition, students are required to demonstrate
competence in a second language and complete an international experience. These requirements are in
addition to other USU and Huntsman School of Business degree completion requirements. The program
was approved by the Board of Regents on May 31, 2006, and students were first admitted in fall semester,
2006.

Enrollment Data
The estimated numbers should have been included as projections in the original request.

Enrollment Data

|| Year1-2006/2007 | Year2-2007/2008 | Year 3-2008/2009

Students Est. Actual Est. Actual Est. Actual
FTE Enroliment 15 15.17 30 50.17 30 67.67
Cost Per FTE 8,134 8,703 7,494
Student/Faculty Ratio 28 36.60 28 26.12 28 25.04
Headcount 15 155 30 52.5 30 72

Tuition Est. Actual Est. Actual Est. Actual

Tuition to Program 336 8991 9828

Employment Information

For 2006/07 and 2007/08, data on graduates is not available. For 2008/09, there were nine graduates of
which four completed an employment/education survey. One students was continuing their studies, the
three remaining students accepted positions with Camp Chef, New York Like Insurance, and
ThermoFisher, all in Utah, at an average salary of $44,000.



Three-Year Follow-Up Report
Dixie State College of Utah
B.A. and B.S. in English
15 November 2009

Program Description
The English Department at Dixie State College of Utah in St. George, UT, started admitting students to its bachelor's

program in August 2006 (when the Regents first approved the English degree) and granted its first bachelors’
degrees in English to three graduates who completed their program in December 2007. By the formal
commencement in May 2008, the number of graduates doubled, and has been increasing every semester since. As
of September 2009, thirty-three students have graduated—each with an emphasis in either Literary Studies or
Professional & Technical Writing. The Regents approved the English Education degree in August 2007, and the first
students were admitted at that time. In December 2009, the first cohort of seven English Education students is
expected to complete their requirements for graduation; all they lack is their student teaching, which they are doing
this fall semester.

This report summarizes how the English Program’s projections and expectations compare to the actual numbers over
the past three years. Currently, students may earn either a B.S. or a B.A. and choose from three emphases: Literary

Studies, Professional & Technical Writing, or English Education (which includes secondary certification).

Enrollment Data

ENROLLMENT DATA

Year 1 (2006-07) Year 2 (2007-08) Year 3 (2008-09)
Students Est. Actual | Est. Actual | Est. Actual
FTE Enrollment 20 46.8 40 115.4 60 132.2
Cost per FTE 12,723 | 3,471 8,353 3,635 6,886 | N/A
Student/Faculty Ratio 6.6:1 |4:1 10:1 6:1 12:1 9:1
Headcount 20 49 40 87 60 133
Tuition Est. Actual | Est. Actual | Est. Actual
Tuition to Program 21,000 | 18,602 | 48,000 | 46,037 | 68,760 | N/A

Employment Information

Of the three students who completed studies in December 2007, one is enrolled in a doctoral program and is
teaching as an adjunct for the DSC English department; one is currently enrolled in a Master's program and is
teaching as an adjunct for this department; and one is working as an administrative assistant for the Washington
County Public Schools. Of the five graduates from May 2008, one is working as a recruiter for Portland State
University, one has moved to Salt Lake City and is working in a law office, one is enrolled in a Master's program and
is working as an adjunct for the DSC English department, one is working as an advisor for the Integrated Studies
program, and one is in teacher certification program at Dixie. Of the seven graduates who completed their
requirements in December 2008, one is working as an adjunct in the Developmental Studies program at Dixie, one




has decided to be a full-time mom, one is looking for work, one is currently enrolled in a Master’s program and is
teaching as an adjunct for this department, one is an assistant basketball coach at Dixie, one has been accepted to
law school, and one is working as a technical writer for a private school. Eighteen students graduated in May 2009:
one is employed with an Internet company, one has been accepted to a Master’s program in Library Science, one
has started a private business with her husband, one has been accepted to law school, four are looking for work,
three are in the teacher certification program at Dixie, one works part-time with her husband in a private business,
one is currently enrolled in a Master’s program and is teaching as an adjunct for the DSC English department, one
works for a bank, one works for SkyWest, one is enrolled in a Master's program at Weber and working full-time for
Intermountain Health, one is employed by a hospice center, one is applying for law school while working part-time for
a local law firm.

Summary of Graduates Placed:

Graduate School 9
Teacher Certification Program 4
Employed in various fields 20
Unemployed by choice 1
Unemployed, looking for work 5




Program Description

Three-Year Follow-Up Report
Dixie State College of Utah
Medical Radiography AAS

November 11, 2009

The Medical Radiography Program at Dixie State College in St. George, UT was approved by the Board of Regents on March 18,

2005. The first class entered the program in January 2006 and qualified to graduate from the program in October 2007 with an A.A.S.

degree in Medical Radiography. The third class will complete the program requirements in November 2009, bringing the number of

graduates to 36. Growth of the program has been hindered due to lack of clinical sites.

The program was accredited by the Joint Review Committee on Education in Radiologic Technology in April 2007.

Enrollment Data

ENROLLMENT DATA
Year 1 (2006-2007) Year 2 (2007-2008) Year 3 (2008-2009)
Students Est. Actual Est. Actual Est. Actual
FTE Enrollment 15 26 20 27 20 25
Cost per FTE 5,467 4,117 7,000 3,347 3,614 N/A
Student/Faculty Ratio 7.5:1 6:1 7.5:1 6.5:1 7.5:1 6:1
Headcount 15 25 20 25 20 23
Tuition Est. Actual Est. Actual Est. Actual
Tuition to Program 41,109 38,064 60,725 56,227 61,422 N/A
Gender Data
2007 2008 2009
CIP Degree | Male Female | Total Male Female | Total Male Female Total
Radiologic Associate of 10 15 25 13 12 25 10 13 23
Technology/ Applied
Science - >10911 Science
Radiographer
Total 10 15 25 13 12 25 10 13 23
Employment
Information
2006 2007 2008*
100% 100% (see note below)

The majority of graduates are employed by Intermountain Healthcare facilities. Of the 12 graduates in the 2006 cohort, 11 were
employed with 1 remaining unemployed by choice. Two of the graduates are pursuing their BS degrees in Advanced Radiologic
Sciences through Weber State University.

All 13 students from the 2007 cohort are employed with 3 currently pursuing their BS degrees through Weber State University. One
graduate is employed in California with the remaining 12 employed in Utah.

*The 2008 cohort have not yet graduated and are not eligible to sit for the American Registry of Radiologic Technologists’ credentialing
exam; however, five students in the cohort are licensed and employed as limited radiography technicians.




October 18, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: USHE Participation Task Force Report

Background

At the July 2009 Regents’ meeting, the Board charged the Office of the Commissioner’s Outreach and Access unit
and USHE Presidents to begin working together to establish meaningful participation goals and strategies to enhance
or create new programs and/or partnerships for the populations they serve. In the August 2009 Council of Presidents
meeting it was determined that a working team must be identified. Each President designated a high-level member of
his/her administration as the point of contact with the Commissioner’s Office to represent that institution on this
working team.

Representatives from each campus convened for the first time in November of 2009 and quickly determined that,
given the nature of the work and the influence public education can and does have on the rate of participation after
high school, it was critical to expand Task Force membership to include public education colleagues. In January of
2010 superintendents and representatives from three urban and one rural district joined the task force. The Task
Force was comprised of the following members:

University Of Utah: Vice President Barbara Snyder

Utah State University: Vice President James Morales

Weber State University: Vice President Janet Winniford

Southern Utah University: Vice President Donna Eddleman

Snow College: Director of Admissions, Greg Dart

Dixie State College: Vice President Frank Lojko

College of Eastern Utah: Vice President Brad King

Utah Valley University: Assistant to the President, Kyle Reyes

Salt Lake Community College: Vice President Deneece Huftalin

Office of the Commissioner: Associate Commissioner David Buhler and Assistant Commissioner
for Outreach and Access Melissa Miller Kincart

Canyons School District, Director of K-16 Student Achievement Mary Bailey

Davis School District, Superintendent W. Bryan Bowles

Granite School District, Assistant Director of School Services and AVID Director Linda Bryant
Iron County School District, Superintendent Jim Johnson



Issue

The USHE Participation Task Force met five times during the past year. The following topics were addressed:
o Utah demographic and college participation data

High School graduation rates and requirements

Barriers to college participation

Limitations of institutional capacity with shrinking resources

National scan of statewide participation practices

Presentations on K-16 Alliances, institutional access and outreach programs specifically targeting

underserved students

e  Program models, strategies and recommendations to respond to the goal of 66% percent of
Utahns—men and women age 25 to 64—uwith a postsecondary certificate or degree by the year
2020: specifically, to have 55% of Utah’s workforce with an Associate degree or higher and 11%
with a postsecondary certificate that leads to a livable wage

Based on the thoughtful dialogue, the Task Force recommends that the Utah State Board of Regents seriously
consider the following recommendations.

1. Significantly increase the number of under-represented students who enter and who are successful in
postsecondary education by fostering partnerships, outreach, and assistance.

2. Invest, sustain, and grow institutions’ programs and efforts to build a college-going culture and provide
students with academic and financial support to enroll and complete their education goals.

3. Establish and strengthen Regional K-16 Alliances.

4. Provide greater emphasis to the critical role of the community college function and community colleges in
the state of Utah.

5. Establish clear expectations and college readiness standards formally adopted by K-12 and postsecondary
education.

These recommendations along with suggested strategies are outlined in the attached report. The Task Force
desired that the recommendations be realistic strategies intended to create awareness and encourage re-thinking of
policies and practices. These recommendations are merely a starting point and many of them have already been
included in the Higher Ed 2020 Action Plan. Improving postsecondary participation and completion requires a
significant commitment from both public and higher education. Long-term success is dependent on sustained efforts
from both systems and engaging key stakeholders and policymakers in taking the needed action to produce desired
outcomes.

Commissioner's Recommendation

The Commissioner recommends that the Board of Regents formally accept the report of the Participating Task Force
and thank its members for the time they have devoted to this important assignment. The Commissioner further notes
that recommendations from this report are included in the HigherEd Utah 2020 Plan and will require additional follow-
up by the Commissioner's Office and every USHE institution.

William A. Sederburg
WAS/MMK Commissioner of Higher Education
Attachment



1 USHE Participation Task Force Report

Introduction

In 2009, the Utah State Board of Regents established increasing successful student participation as one of three
strategic priorities to improve higher education in the state of Utah, and charged the Commissioner’'s Outreach and
Access unit and USHE Presidents to begin working together to establish meaningful participation goals and
strategies. In response to this charge, each President assigned a member of his/her administrative team to
represent that institution on the USHE Participation Task Force.

For the purposes of this report, participation has been defined as the pursuit of a certification or higher education
degree within one year of high school graduation. Itis, and should be, a point of interest and concern across the
state, because despite the current enrollment growth on Utah campuses, the proportion of Utahns going to college
after high school is declining. Utah must increase participation rates, especially among minority populations, if it is to
stay economically competitive and maintain a superior quality of life.

Participation is contextual in that an individual’s ecological paradigm, to include perceptions and attitudes toward
education, access, both geographic and financial, demographics, academic readiness, socio-economics and familial
influences significantly impact one’s likelihood to pursue a post-secondary degree or certification. Participation is a
complex issue to address.

Representatives from each campus convened for the first time in November of 2009 and quickly determined that
given the nature of the work and the influence public education can and does have on the rate of participation after
high school, it was critical to expand Task Force membership to include public education colleagues. In January of
2010 superintendents and representatives from three urban and one rural district joined the task force (see Task
Force Membership List, Appendix I). This report is the result of the work of this collaborative group.

USHE Participation Task Force Charge

e Respond to the goal of 66% percent of Utahns—men and women age 25 to 64—with a postsecondary
certificate or degres by the year 2020: specifically, to have 55% of Utah’s workforce with an Associate’s
degree or higher and 11% with a postsecondary certificate that leads to a livable wage.

o  Establish meaningful participation strategies and goals to enhance or create new programs/partnerships to
meet the needs of the students and the talent demands of employers for the 215t Century. Provide
recommendations that will enhance student access and participation within the Utah System of Higher
Education.

Data Points

Utah’s Shifting State Demographic Changes:
o Anestimated 148,000 new students will enter our K-12 public schools by 2030; much of that will be minority
growth. (Perlich and Reeve, Bureau of Economic and Business Research BEBR, 2008.)
o The share of the Utah's population accounted for by minorities nearly doubled from 1990 (8.8%) to 2000
(14.7%). (U.S. Bureau of the Census, Gibson and Jung (2002) and Perlich (2002).)
e Inthree school districts - Salt Lake City, Ogden and San Juan County—the state’s traditional minority
population is the majority. (Salt Lake Tribune, June 11, 2010.)

Utah’s Increasing Achievement Gap:

e The state’s high school graduating class of 2008 was comprised of 91 percent of white students graduated,
compared with 70 percent Latino students. (Utah State Office of Education, 2010.)
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The percentage of Hispanics enrolled in college is 16 percent, as compared to 45 percent of whites
(National Center for Public Policy and Higher Education, 2008 Measuring Up.)

Utah’s Lagging Number of Women in College:

The percentage of Utah women enrolled in college is 49 percent. Nationally, this same number is 57
percent. (Utah Women and Education Project, Utah Valley University, 2010.)

Nationally, Utah ranks last in terms of percentage of female students in postsecondary education. (Utah
Women and Education Project, Utah Valley University, 2010.)

Utah’s Student-to-Counselor Ratio:

In Utah’s public schools, the student-to-counselor ratio is 772 to 1. Nationwide, the average is 467 to 1 and
the goal is 250 to 1. (U.S. Department of Education, National Center for Education Statistics, Common Core
of Data 2008.)

In response to the Task Force Charge and the associated data outlined above, the Participation Task Force has
identified a number of points to consider as well as four primary barriers to higher education participation in Utah.

Points to Consider

To reach the goal of 66% percent of Utahns—men and women age 25 to 64—uwith a postsecondary
certificate or degree by the year 2020: specifically, to have 55% of Utah’s workforce with an Associate’s
degree or higher and 11% with a quality postsecondary certificate that leads to a livable wage, will require
an increase in participation by approximately 76,000 students, in addition to the 33,000 new students
expected due to population growth. These 109,000 new students approximate the current enrollments at
University of Utah, Utah State University (including USU-CEU), Weber State University, Southern Utah
University, Dixie State College, and Snow College combined.

To capture the students who are currently outside of, or not inclined to enter into, the Utah System of Higher
Education, we must direct broad and significant attention and resources to non-traditional aged and under-
represented populations.

Unique institutional mission, type, and state funding will dictate points of access.

We cannot focus attention on initial access to educational opportunities without, in tandem, acknowledging
and addressing degree attainment — persistence and graduation. Getting them started carries little
relevance and exerts minimal influence on Utah’s economy and quality of life unless it results in them
earning a degree. Dr. Clifford Adelman argues that participation includes not only those students who have
entered higher education but who have established enough momentum toward obtaining a certificate or
degree. (Carnegie Foundation Do We Really Have an Access Problem, 2007.)

Barriers of Participation

1.

Limited Revenue Sources:

e Inthe current reality of budget cuts and increased growth, our institutions have restructured and
retooled to improve efficiency. However, additional resources are needed to respond to increased
enrollments. Without additional financial resources, including investments in human capital and
infrastructure, student-to-faculty and student-to-adviser ratios will increase, and time to graduation will
lengthen.

e State and institution need-based aid has not kept the pace with cost of attendance increases. Research
consistently shows that under-represented and low-income students who attend full-time and receive
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grants participate and persist at higher rates in higher education. (Bill and Melinda Gates Foundation
Study, “With Their Whole Lives Ahead of Them”, 2009.)

2. K-16 Disconnects:

Alignment of expectations and readiness standards

Preparation and remediation

Lack of assessments tailored to our state’s specific curriculum and standards
State Student Identifier has not been fully adopted and integrated in both systems.
Limited counselor and faculty connectivity

Inconsistent messaging

3. Impact of Shifting Demographics:
o Access and Achievement gaps between mainstream college-going students and marginalized students
(under-represented populations, low-income, first-generation, refugee, English language learners, etc.).
¢ Increased need and challenge in providing student service supports (on-campus child care, publications
and online materials in multiple languages, bilingual advisors).

4, “ Non-participating” student obstacles
o Myriad of obstacles: Class, cultural, language, academic and social readiness, lack of and mis-
information about admissions and financial aid processes and resources, and opportunity cost of
attending.

These data and identified barriers above demonstrate the challenge our state faces in responding to the Regents’
charge to find ways to increase successful participation of a population not traditionally college bound. The charge
assumes that institutions can provide a quality higher education while taking on a student increase of over 67 percent
(the expected 20 percent enrollment growth from Fall 2009 to Fall 2020 as a result of projected population increases
and the additional 47 percent increase to meet 2020 goal) with diminished state-supported resources. Nonetheless,
the institutions acknowledge the value of increasing participation and are committed to supporting the initiative.

We recognize in this current budget climate it is difficult to secure new money for student growth and for facilities.
However, this is essential or institutions will continue to rely more and more on tuition, which can price some students
out of higher education—particularly those who tend to already be under-represented. Itis also crucial that we
leverage existing federal and state funds and work in partnership with our institutions to further implement and
explore additional ways to achieve increased student participation through alternative forms of delivery that does not
sacrifice quality student services and certificate and degree programs.

Recommendations

After a review of demographic data and literature regarding barriers and issues that impact student participation, the
Task Force members discussed statewide approaches for increasing access and success. Additionally, the group
heard a number of presentations on programs and institutional strategies to assist students in preparing and
transitioning to college. Based on our thoughtful dialogue, the Task Force recommends that the Utah State Board of
Regents consider and adopt the following recommendations:

1. Increase the number of under-represented students who enter and who are successful in
postsecondary education by fostering partnerships, outreach, and assistance.

We propose a multifaceted approach for accomplishing this.
e Require each institution over the next six months to submit and present to the Board an Access
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Inventory Report in an effort to identify policies, programs and services, and resources currently in
place, system wide, to support increased student participation. A template will be developed to
standardize data collection. The information submitted will be used to inform the creation of a
statewide Access Network and an online database. The network and online database will be critical
in indentifying gaps in services, and potential program best practices, and to encourage increased
collaboration and resource sharing.

Repurpose and reenergize as well as re-name the Utah Centennial Opportunity Program for
Education (UCOPE) in addition to strengthen tracking and reporting parameters. Changes should
be introduced in the 2011 session of the Utah Legislature, and will include consolidating state-funded
financial aid programs. This will help build legislative support for increased funding as state revenues
rebound from economic recovery, hopefully in 2011, but if not, in 2012 and beyond.

Expand the Utah Council Senior Tour to include regional scholarship and financial aid evenings
in the fall. These evenings will consist of training that focuses on resources to financially support
postsecondary education. In the spring, Open Houses will be held at each college and university in the
state to provide admission counseling and FAFSA completion activities targeted at high school seniors;
however, the other aspects of the event will focus on sophomore and juniors.

2. Invest, sustain, and grow institutions’ programs and efforts to build a college-going culture and
provide students with academic and financial support to enroll and complete their education goals.

e The Office of the Commissioner will develop a competitive sub-grant process, made possible by
the federal College Access Challenge Grant, in an effort to build capacity and services of college
and university access, outreach and summer bridge programs (i.e., TRIO, AVID, Utah College
Advising Corps) that assist nontraditional and under-represented individuals to prepare for and
succeed in college.

o Institutions should strengthen their recruitment, outreach, advising and career planning activities
through integrating UtahFutures.org into these services. UtahFutures is the web-based
education and career planning tool sponsored by a statewide consortium. This tool is being used
throughout the secondary SEOP process, and in the past year the Utah State Office of Education
created more than 210,000 7-12 grade student portfolios. This tool provides institutions with a
tremendous opportunity to identify and communicate with students at an early age.

e As part of increasing capacity, USHE institutions must build on and expand the use of online
course offerings (whether partial courses or full courses), branch campuses, and better
utilizing summer semesters. Itis unlikely the state can afford to expand facilities enough to
accommodate the necessary growth. Thus, we must increase our efforts to ensure that current
facilities are used to their maximum efficiency.

3. Establish and Strengthen Regional K-16 Alliances.

Regional K-16 Alliances are essential in creating a seamless system between public education and higher
education. Utah Valley University has launched several initiatives with the seven school districts in its
service region over the past year few years to improve collaboration and communication. Such initiatives
include:
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e Adopting an eSEOP pilot with Provo School District in order improve student advising.

e Developing working groups on curriculum and alignment issues

e Sponsoring a President's Counselor Conference to help high school and junior high school
counselors and UVU advisors/counselors collaborate to improve student transitions from high
school and college. In addition, UVU provides free library cards to all area educators to
encourage networking opportunities for advisors in the region.
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4. Provide greater emphasis to the critical role of community college function and community colleges
in the state of Utah.

The community college mission is vital in helping the state reduce gaps in academic preparation for
postsecondary education, as well as to provide workforce development and training and adult and
continuing education opportunities to ensure economic and employment sustainability for many Utahns. In
addition to Salt Lake Community College and Snow College, this function is imbedded in our regional
universities and state college. We recognize the work of the Utah Community College Task Force and
acknowledge their expertise and the recommendations that have been presented to the Board for
consideration surrounding access, affordability and assessment.

o We strongly urge our regional universities and state colleges who have comprehensive missions to
increase awareness through their institutional outreach efforts of their CTE and work force
training certificate and associate degree offerings, and developmental, adult and
continuing education programs. Increasing awareness of the ready access, diverse
opportunities and benefits of the community college is critical in increasing postsecondary
participation in Utah.

5. Establish clear expectations and college readiness standards formally adopted by K-12 and
postsecondary education.

These should be limited in number and specific in addressing both what students are expected to know and
how well they are expected to know it. These expectations need to be communicated at an early stage to
help reduce uncertainty and promote a college-going culture.

e We strongly support of the efforts of the Board of Regents in developing a College and Career
Readiness Statement. We encourage our institutions to look for ways to promote and integrate
these standards into their student outreach and potentially into scholarship and admission policies.

e We commend the Utah State Office of Education and its 19 districts and 8 charter schools that
have joined the High School Pilot in administering the ACT in the 11t grade to all students as
well as offering the PLAN and EXPLORE tests in the 8-10t grade. The three-prong approach
will allow feeder schools and high schools to collaborate in providing interventions, support and
tracking to improve college readiness. We urge our policymakers to fully embrace “lessons
learned” from the pilot and look to further participation and exploration throughout the state.

e Forge partnerships with businesses and business leaders, including the Salt Lake Chamber of
Commerce, to encourage college preparation and participation.

o The Commissioner’s Office should provide annual reports to every high school and school
district in the state about its student enroliment patterns, pre-entry preparation indicators,
remedial course needs and first-year performance.

Conclusion

In our current fiscal environment and limited resources, the charge to respond to the goal of 66% percent of Utahns—
men and women age 25 to 64—with a postsecondary certificate or degree by the year 2020 seems daunting,
especially since we must reach students who are currently outside of, or not inclined to enter into, the Utah System of
Higher Education. However, the Task Force desired that our recommendations be realistic strategies intended to
create awareness and encourage re-thinking of policies and practices. These recommendations are merely a
starting point. Improving postsecondary participation and completion requires a significant commitment from both
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public and higher education. Long-term success is dependent on sustained efforts from both systems and engaging
key stakeholders and policymakers in taking the needed action to produce desired outcomes.

Appendix |

Task Force Membership List:

Mary Bailey

W. Bryan Bowles
Linda Bryant
David Buhler
Greg Dart
Donna Eddleman
Deneece Huftalin
Jim Johnson
Brad King

Frank Lojko

Melissa Miller Kincart

James Morales
Kyle Reyes
Barbara Snyder

Janet Winniford
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Associate Commissioner for Public Affairs Utah System of Higher Education
Director of Public Relations Snow College

Vice President for Student Services Southern Utah University

Vice President for Student Services Salt Lake Community College
Iron County Superintendent Iron County School District

Vice President of Institutional Advancement and Student Services USU-CEU

Vice President for Student Services Dixie State College

Assistant Commissioner for Outreach and Access Utah System of Higher Education
Vice President for Student Services Utah State University

Assistant to the President Utah Valley University

Vice President for Student Affairs University of Utah

Vice President for Student Affairs Weber State University
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October 29, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Community College Task Force Recommendation—Discussion ltem

Background

The Community College Task Force issued its report and recommendations in May of 2010. Since that
time, the recommendations have been considered and discussed by the Commissioner, staff, and
members of the Program Review Committee.

The Utah System of Higher Education needs a strong community college component in order to serve the
growing student population. To further the mission of the comprehensive community college within the
Utah System, the recommendation to form a Community College Network among institutions offering
community college services seems timely. The Commissioner has made the decision to form and charge
the Network with three initial tasks.

The attached document describes the Network and specific charges. The institutions are in the process of

making appointments to the Network at the present time. The Regents will be informed regularly on the
progress the Network is making.

Commissioner's Recommendation

Regents are encouraged to discuss the Network concept, raise questions, and provide suggestions.

Lok e

William A. Sédetburg, Compissioner

WAS/GW
Attachment




Implementation of the Community College Task Force Recommendations

The Utah System of Higher Education Community College Task Force issued its report and recommendations in May
2010. The report pointed out the important role that community colleges must play in educating citizens for the
future. As a result, the task force made four general recommendations to the Commissioner and the Regents, with
specific options to implement within each of the four general recommendations.
1. Recognition: Implement a comprehensive, sustained, and consistent system-wide recognition campaign to
educate the public about the value and importance of associate degrees and certificate programs provided
by community colleges.

2. Access: Provide Utahns with ongoing options that ensure statewide access to community college functions.

3. Affordability: Provide Utahns with affordable statewide access to community college functions.

4. Assessment: Expand tracking and reporting systems to measure and assess data not currently captured.

Some of these recommendations and options can and should be implemented quickly and many will need further
study and can be implemented when appropriate.

The Commissioner recommends that the Regents authorize and direct the Office of the Commissioner to implement
the following recommendations immediately.

1.

Formally establish a Community College Network among institutions that offer community college
services consisting of a designated executive officer from each of those institutions. The community
college network will be responsible for developing, assessing, and marketing community college
programs (credit and non-credit) at the individual institutions and throughout the state. The network will
be chaired by Assistant Commissioner Gary Wixom.

Charge the Community College Network to create a detailed marketing plan that identifies key
stakeholders, communication messages and appropriate mechanisms for educating the public and key
decision makers about the quality, accessibility and affordability of community college services.

Charge the Community College Network to examine the remaining recommendations from the
Community College Task Force and recommend items for further study and a long-term implementation
plan.

As needed, the Community College Network should seek advice on Career and Technical Education
issues from members of the Board of Regents, state leaders, business leaders, and public CTE
educators
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MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Draft Statement on College and Career Readiness—Discussion ltem

Background

In the April Board of Regents meeting, a draft statement on College and Career Readiness was discussed
and input sought from all stakeholders. In August 2010, the Board of Regents reviewed an additional
version of the statement and gave input. After further discussion with staff at the Utah State Office of
Education (USOE), the statement has again been revised to better focus on the essential components of
college and career readiness.

The concept of College and Career Readiness continues to be a national topic. The National Governors
Association has adopted the following Definition:

A college- and career-ready student is an individual who is ready to succeed in entry-level,
credit bearing and academic college courses, and in workforce training programs. College
refers to two and four-year postsecondary schools. Workforce training programs pertain to
careers that offer competitive, livable salaries above the poverty line; offer opportunities for
career advancement; and are in a growing or sustainable industry. (National Governors
Association, “Common Core State Standards Initiative”, 2009.)

The Association for Career and Technical Education, the National Association of State Directors of
Career Technical Education Consortium and the Partnership for 215t Century Skills has issued a
report: Up to the Challenge, The Role of Career and Technical Education and 215t Century Skills in
College and Career Readiness. The Report states:

All students should be prepared for college and careers. Integrating 21t century skills and
career and technical education into the entire education system can make this a reality.

The statement recognizes there is more than one path to become college-and-career ready; all students
need to be given the opportunity to prepare themselves with the skills necessary to compete in the world in

which they will live. The attached draft statement is an attempt to communicate a clear expectation to
students in Utah as they prepare for college and careers.




Commissioner's Recommendation

The Commissioner recommends the Regents discuss the attached draft and give input and that the
statement be referred again to the K-16 Alliance to make sure the statement is in harmony with the tiered
diplomas being considered by some of the Utah school districts.

yit e

William A. Sedarburg, Commissioner

WAS/GW
Attachment
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College and Career Readiness
Recommendations for Middle and High School

Students

Utah State Board of Regents

October 2010

The Utah State Board of Regents believes that all students should have education and
career goals that will prepare them to experience fulfilling lives, actively participate as
educated citizens in our democracy, and thrive in a particularly competitive and global
marketplace. A college- and career-ready student is an individual who is ready to
succeed in entry-level, credit-bearing and academic college courses, and in
postsecondary workforce training programs. “College” refers to two-and four-year
postsecondary schools. The following are the Regents’ recommendations for students

to be college-and career-ready.

To Be Ready for College and Careers, Students Should...

1. Build an Academic Foundation:

e Take challenging classes in high school
to develop an understanding of different
subjects and a solid academic
preparation for college-level courses.
See College and Career Readiness
Pathway suggestions noted on the
second page

e Take Advanced Placement (AP),
International Baccalaureate (IB), or
concurrent enroliment classes that lead
to college credit and provide direct
experience in college-level studies.
Students should carefully select
concurrent enroliment classes that apply
to general education, a certificate, or a
degree that fits their educational plans.

3. Evaluate Progress for College:

e Take the ACT in the junior year and
match or exceed the ACT readiness
standards (for Fall 2010: English-18,
Math-22, Reading-21, Science-24).

¢ |f benchmarks are not met, take an
assessment test to identify areas of
weakness and take classes to correct
knowledge deficiencies, then exceeding
benchmarks.

2. Develop Intellectual and Career

Capacity:

e Select courses in high school that
challenge the intellect and develop critical
thinking, analysis, and problem-solving
strategies.

¢ Establish time management and study
habits consistent with the greater amount
of independent work required in college.

¢ Do the very best academic work possible
in every class taken from middle school
through the senior year of high school.

e Practice creative problem solving,
increase communication and
collaboration skills and become
technology proficient.

4. Explore Postsecondary Options:

¢ Visit at least one college campus; take a
guided tour, and ask questions.

¢ Learn how much college costs. Submit the
Free Application for Student Financial Aid
(FASFA) by the priority deadline. Ask a
Financial Aid advisor about scholarships,
grants, loans, and work study.

o Complete the steps necessary for college
entry: take a college entrance exam (ACT
or SAT) and submit an admission
application by the deadline.

Turn to the second page for course selection guidance.



English/Language
Arts
Mathematics

Science

Social Studies

Directed Coursework

Physical Education/
Health

Required Electives

World Languages

District
Requirements

Current State High School
Graduation Requirements

4.0 credits

3.0 credits

1.0 credit Algebra |

1.0 credit Geometry
1.0 credit Algebra Il

3.0 credits
2.0 credits from the four science
foundation areas:

Earth Systems,
Biological Science, Chemistry, or
Physics
1.0 credit from the foundation
courses or the applied or
advanced science core list
3.0 credits
1.0 credit U.S. History
0.5 credit Geography
0.5 credit World Civilization
0.5 credit U.S. Government and
Citizenship
0.5 General Financial Literacy
3.0 credits
1.5 credits Fine Arts
1.0 credit Career and Technology
Education
0.5 credit Computer Tech

2.0 credits

6.0 credits

1.0 + Varies by District

College and Career
Readiness—4 Year Degree
Pathway

Choose classes that teach

writing and research skills.

e Take a math class in the
senior year.

e Students interested in
STEM careers should
take at least one math
course beyond Algebra
Il.

e Three credits of science
will prepare you for
college.

e Students interested in
STEM careers should
take 4 credits of
Science.

Taking rigorous credits in
the social sciences will
provide a solid foundation
for exploring a variety of
career paths.

Choose directed coursework
associated with your career
path. CTE and fine arts
courses allow you to explore
these areas. Take the most
challenging computer
technology course available
to prepare for college-level
projects.

Building a foundation for a
healthy lifestyle is key to
college and career success.
Take challenging courses
through the senior year.

Students most prepared for
college take 2 credits of the
same foreign language,
other than English, in a
progressive manner during
grades 9-12.

Meet your district’s
requirements for graduation.

College and Career Readiness
—1 & 2 Year certificate and
degree Pathway

Choose classes that teach
technical writing.

Take required math courses
and focus on the application
related to your chosen goal in
your Student Educational
Occupation Plan (SEOP).

Three credits of science will
prepare you for this pathway.
Choose foundation, applied or
advanced courses aligned with
your SEOP goal.

Taking rigorous credits in the
social sciences will provide a
solid foundation for exploring a
variety of career paths.

Working with your counselor,
choose electives to
concentrate in a pathway that
meet your high school
graduation requirements and
provide depth (two or more
courses) in an area of interest.

Building a foundation for a
healthy lifestyle is key to
college and career success.
Electives should focus on your
SEOP goal and chosen
Pathway.

Meet your district’s
requirements for graduation.



October 18, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: USHE Secondary Counselor Conference Summary

Issue

On September 17, 2010, the Utah System of Higher Education sponsored a conference titled “Identifying A
Path for All” for secondary school counselors. Its purpose was to help them gain a greater understanding
of the importance of college preparation, planning and participation as well as how to help students and
parents navigate the admissions and financial aid processes. This conference built upon our first
conference held in August 2009 and was funded by the new 2010-2011 College Access Challenge Grant.
This event was coordinated by Carrie F. Beckman and the Outreach and Access department within the
Commissioner’s Office and supported by the Utah Council and the Outreach Team in UHEAA,

Approximately 375+ counselors, presenters, college access, admissions and recruitment staff from
across the state participated in a day-long conference at the Salt Lake Community College Miller
Campus. Additionally, 100+ counselors wished to attend but were placed on a waiting list when we
reached our space capacity. Commissioner Sederburg and Associate Commissioner Hitch opened the
conference with an overview of the HigherEd 2020 plan and the importance of college readiness. Dr.
Susan Madsen, Associate Professor of Management at Utah Valley University and Director of the Utah
Women Education Project (UWEP), shared some initial findings as a result of her two-year project to lead
efforts within the state to understand and then motivate more young women to enter and stay in school long
enough to obtain college degrees.

Participants were able to choose from 30 workshops covering such topics as Building a College-Going
Culture, FAFSA 101, UtahFutures FUNdamentals, Preparing Refugees for College and Careers, College
for All: Pathway and Possibilities, Program Supporting College Success, College Credit: How to earn it
and how to use it, Programs Supporting College Success, as well as sessions on statewide scholarships
and college and university panels. Representatives from all USHE schools, UCAT, BYU, LDSBC and
Westminster, along with UESP, had information booths and distributed new materials for the coming year.

Attached is the agenda for the conference for reference.



Feedback

Even with increased participation this year, obtaining counselors’ feedback has still proved to be
challenging. To date we have only received 104 responses, although the survey was available in hard
copy at the conference and later as an interactive pdf, to mail in or submit online. Of the respondents:

e 33 % were in their first five years of being a counselor.

o 86.4% were either “very satisfied” or “satisfied” with the choice of conference workshops.

e 092.6% said they believe they had developed a greater understanding of college preparation,
admissions and financial aid process.

As we plan for next year, we will use the feedback and our own observations to further improve the conference.

Commissioner's Recommendation

This is_an information item only; no formal action by the Board is required. However, the Board is
encouraged to read and take note of the information in this memorandum and to review the attached event
agenda. Further follow-up will be handled by the Commissioner’s Office as part of the Board’s Participation
strategic objective.

William A. Sederburg
Commissioner of Higher Education
WAS/MMK
Attachments
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MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Utah Scholars Initiative Annual Report

Background

The Utah Scholars Initiative (USI) was initiated in 2006-2007 with a $300,000 grant from the U. S. Department of
Education and the Western Interstate Commission for Higher Education (WICHE). The Initiative is a business and
education partnership in which volunteers go into 8" grade classrooms to share a presentation that encourages
students to prepare for their future by taking a defined core course of study throughout all four years of high school.
Utah Scholars works with partner districts and schools who primarily serve a larger percentage of underserved
students. During the first year of implementation, the program was rolled out in eight middle schools and five high
schools across the Wasatch Front in Davis, Granite, Jordan, and Park City School Districts. By the end of 2006-
2007 school year, the Utah Scholars presentation had been delivered to nearly 2,400 8t graders by 20 volunteers
from various businesses and local communities.

This program has seen modest growth over the past few years despite funding uncertainty beyond the grant. In
2009, the Utah Scholars Core Course of Study was adopted as the course criteria for the Regents’ Scholarship. The
Utah Scholars Initiative is an intentional outreach effort to increase awareness with students and parents about what
it takes to be ready and successful for college. The Regents’ Scholarship is currently the financial incentive linked to
this program, although the scholarship is available to all Utah students who qualify.

Issue
In the past year, Melissa Miller Kincart, Assistant Commissioner for Outreach and Access, and Andrea Cox, the Utah
Scholars Program coordinator, have worked diligently to build stronger relationships with partner districts and
schools. In the 2009-2010 academic year, USI partnered with ten school districts in 81 high, junior high or middle
schools in the following districts: Alpine, Davis, Canyons, Granite, Jordan, Ogden, Park City, Provo, Salt Lake,
Washington. (Bold specifies new districts this year or who requested increased capacity to service more schools.)

Additionally, this year we have greatly increased our volunteer base by adding new business, community and higher
education partners. We are grateful for the 110 trained volunteers representing 17 organizations who assisted us
in giving 400 presentations and reaching approximately 14,423 8t grade students. Additionally, 12 of our
volunteers are bilingual, which has provided us the opportunity to service some schools with Spanish
presentations. This information, as well as additional program activities, is summarized in the attached 2009-2010
USI Annual Report.



It is important to note that program sustainability has been made possible during the 2008-2010 academic years by
monies provided to the State Board of Regents from the U. S. Department of Education’s College Access Challenge
Grant. USl is also approved activity for the new 2010-2011 College Access Challenge Grant the Board received in
August of this year. The Utah Scholars Initiative has been instrumental in helping the Utah System of Higher
Education maintain capacity and momentum toward increasing academic and financial preparation so more
Utah citizens might more fully participate in postsecondary education.

Commissioner's Recommendation

This is an information item only; no formal action by the Board is required. However, the Board is
encouraged to read and take note of the information in this memorandum, to review the attached annual
report, and to note that further follow-up will be handled by the Commissioner’s Office as part of the Board's
Participation strategic objective.

William A. Sederburg
Commissioner of Higher Education
WAS/MMK
Attachments
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MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Report to the Legislature on New Century and Regents’ Scholarships

Background

When the Legislature established the New Century Scholarship in 1999 and the Regents’ Scholarship in
2008, they included a requirement that we provide an annual report to the Education Interim Committee.
The Committee scheduled the report for its September 15, 2010 meeting; subsequently, the Higher
Education Appropriations Subcommittee also requested a report at its interim meeting on September 22,
2010. The Commissioner’s staff prepared the attached report, which was presented by Associate
Commissioner David Buhler. (Due to lack of time on September 15, the Education Interim Committee
placed the report on its agenda again for its October 20 meeting.)

Both programs are administered by Assistant Commissioner Melissa Miller Kincart, under the direction of
Associate Commissioner Buhler. Carrie Beckman manages the Regents’ Scholarship program and David
Hughes the New Century Scholarship; both programs receive substantial operational support from UHEAA.

Issue
The attached report provides a brief history of the programs, information about their administration, 2010
activities, and a look ahead to the next fiscal year. It also includes a “Side-By-Side Comparison” of the
requirements for each scholarship with recent changes highlighted (see page 3 of the report).

Both programs are continuing to grow, and while final numbers for Fall 2010 will not be available until later,
it does appear that the legislation adopted earlier this year to tighten requirements for the New Century
Scholarship is starting to have an effect. In the budget request approved by the Board on August 27, 2010,
new funding of $2,492,000 was recommended for the Regents’ Scholarship and funding of $4.9 million for
the New Century Scholarship (including replacement of $3.8 million in one-time funds). As we receive
updated projections in February, this request will be adjusted accordingly in conversations with legislators.



Commissioner's Recommendation

This is an information item only; no formal action by the Board is required. However, the Board is
encouraged to read and take note of the information in the enclosed report and provide feedback as
appropriate to the Commissioner’s staff.

William A. Sederburg
Commissioner of Higher Education
WAS/DB
Attachment



October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Legislative Qutreach—Regional Briefings

Background

The Commissioner’s Office is coordinating regional briefings of state legislators prior to the 2011 legislative
session. All Regents are invited and encouraged to participate in an event in their particular region.

Issue
As part of our efforts to communicate with state legislators, the Commissioner’s Office, under the direction
of Associate Commissioner David Buhler, is coordinating regional legislative briefings prior to the 2011
legislative session. At these briefings the Commissioner will present the Board of Regents’ budget request,
capital facilities requests, and legislative priorities, and legislators will have a forum to interact with the
Commissioner, the Chair and Vice Chair of the Board, and presidents.

The briefings have been coordinated with the offices of USHE presidents and each president has been
invited to participate in one of the events. Members of the Board of Regents are invited and encouraged to
attend and participate in at least one of the events. Presidents and legislative liaisons at each institution
are assisting with some of the arrangements. Invitations to legislators will be mailed after the November
election, with each invited to at least one presentation, based on geographical region. A schedule of the
events is attached, with a notation of suggested attendance by Regents.

Commissioner's Recommendation

This is an information item only. No formal action by the Board is required. However, the Board is
encouraged to take note of the information and arrange to participate in one of the events.

William A. Sederburg
Commissioner of Higher Education
WAS/DB
Attachment



2011 Legislative Regional Previews

As of October 15, 2010

Friday November 12, 12 Noon

Monday, December 6, 12 Noon

Tuesday, December 7, 7:30 a.m.

Tuesday, December 7, 12 Noon

Thursday, Jan. 6, 7:30 a.m.

(Chair Jordan and Vice Chair Beesley: All)

Utah Valley University & Snow College

UVU Campus (Regents Brown, Campbell, Snow,
Zenger)

Southern Utah University & Dixie State
College; SkyWest Corporate Offices,
St. George (Regent Atkin)

Weber State University

WSU Davis Campus, Layton (Regents Garff,
Haws, Karras, Marquardt, Prows)

Utah State University & USU-CEU
USU Main Campus, Logan (Regent Theurer)

University of Utah & Salt Lake Community

College; Little America Hotel, Idaho Room

(Regents Cespedes, Davis, Holbrook, Murphy,
Pitcher, Smith)

Higher Education Day Luncheon
Monday, February 28, 11:30 a.m. to 1:30 p.m.
Capitol Rotunda (All Regents)



October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: USHE — Fall 2010 Enroliment Report

The number of students attending Utah’s colleges and universities continues to surge, according to
the Fall 2010 third-week enrollment report. The Utah System of Higher Education (USHE) enrollment for
the Fall 2010 semester increased by 6,389 full-time equivalent students--an increase of 6.2 percent. This is
the third straight year enrollment has seen strong growth, with each institution seeing growth in full-time
equivalent students.

Headcount includes all students enrolled at an institution, while FTE (Full-Time Equivalent)
approximates the number of students enrolled full-time (15 semester hours for undergraduate students and
10 semester hours for graduate students) each semester. Additionally, the system serves several thousand
students in non-traditional programs which are not budget-related and do not receive any taxpayer support.

Total and budget-related headcounts and FTE numbers are included in the following attachments.

(Budget-related are enrollments eligible for state funding.) Also included in the attachments are USHE
headcounts summarized by gender and ethnicity.

Recommendation

This item is for information only.

William A. Sederburg, Commissioner
WAS/CKM /JAC
Attachments



Utah System of Higher Education

Fall 2010 3rd Week Headcount Enrollment Report*

TOTAL HEADCOUNT

(Budget Related & Self Support) 2009 2010 CHANGE CHANGE
University of Utah™ 31,407 32,671 1,264 4.02%
Utah State University 25,065 25,767 702 2.80%
Weber State University** 23,331 24,126 795 3.41%
Southern Utah University** 8,066 8,024 (42) -0.52%
Snow College™ 4,368 4,386 18 0.41%
Dixie State College** 7,911 8,755 844 10.67%
Utah State University- College of Eastern Utah 2,173 2,634 461 21.21%
Utah Valley University 28,765 32,670 3,905 13.58%
Salt Lake Community College** 33,774 33,983 209 0.62%
USHE 164,860 173,016 8,156 4.95%
BUDGET RELATED HEADCOUNT 2009 2010 CHANGE CHANGE
University of Utah 28,950 30,514 1,564 5.40%
Utah State University 21,738 23,069 1,331 6.12%
Weber State University 19,128 20,155 1,027 5.37%
Southern Utah University 6,965 6,963 (2 -0.03%
Snow College 3,879 3,867 (12) -0.31%
Dixie State College 7,255 8,138 883 12.17%
Utah State University- College of Eastern Utah 2,165 2,462 297 13.72%
Utah Valley University 24,592 26,844 2,252 9.16%
Salt Lake Community College 27,723 28,443 720 2.60%
USHE 142,395 150,455 8,060 5.66%
Notes:

* Headcount and FTE numbers do not include students who register for courses after the 3rd week date
(2nd block or partial terms).

** Total Headcounts include some students who are only enrolled in non-credit courses. Most non-credit
enrollments are reported at with end-of-term data.

USHE Data Book Tab C Tables 2-6 report Budget Related and Self Supporting student headcount
information

Source for "Prior" year headcount information 2010 USHE Data Book Tab C Table 7



Utah System of Higher Education

Fall 2010 3rd Week FTE Student Enroliment Report

TOTAL FTE
(Budget Related & Self Support) 2009 2010 CHANGE CHANGE
University of Utah 24412 25,879 1,467 6.01%
Utah State University 17,861 18,689 828 4.63%
Weber State University 14,748 15,554 806 5.46%
Southern Utah University 6,457 6,609 152 2.36%
Snow College 3,215 3,416 201 6.26%
Dixie State College 5569 6,267 698 12.53%
Utah State University- College of Eastern Utah 1,532 1,772 240 15.69%
Utah Valley University 19,670 21,825 2,155 10.96%
Salt Lake Community College 17,954 18,326 372 2.07%
USHE 111,418 118,338 6,920 6.21%
BUDGET RELATED FTE 2009 2010 CHANGE CHANGE
University of Utah 24,172 25,654 1,482 6.13%
Utah State University 16,327 17,373 1,046 6.41%
Weber State University 12,961 13,700 739 5.70%
Southern Utah University 6,141 6,241 100 1.63%
Snow College 2947 3,161 214 7.27%
Dixie State College 5420 6,118 698 12.88%
Utah State University- College of Eastern Utah 1,526 1,695 169 11.07%
Utah Valley University 17,483 19,010 1,527 8.74%
Salt Lake Community College 16,154 16,567 413 2.56%
USHE 103,131 109,520 6,389 6.20%
Notes:

Rounding Error - FTEs are calculated then rounded to the nearest one
Source for "Prior" year FTE information 2009 USHE Data Book Tab C Table 8



Utah System of Higher Education
Fall 2010 3rd Week Total Headcount* by Gender & Ethnicity

Female 81,429 85,837 4,408 5.41%
Male 83,155 86,810 3,655 4.40%
Unknown 276 369 93 33.70%
Total 164,860 173,016 8,156 4.95%
Ethniciy® 2009 2010 CHANGE CHANGE
American Indian Alaskan 1,891 1,736 (155) -8.20%
Asian 3,732 3,974 242 6.48%
Black or African American 1,907 2,015 108 5.66%
Hispanic or Latino 8,850 10,223 1,373 15.51%
Native Hawaiian or Pacific Islander 1,444 1,415 (29) -2.01%
White 124,780 124,744 (36) -0.03%
Multiple 186 948 762 409.68%
Non Resident Alien 4,672 4,294 (378) -8.09%
Unspecified 17,398 23,667 6,269 36.03%
Total 164,860 173,016 8,156 4.95%

* Total Headcounts include some students who are only enrolled in non-credit courses
** Ethnicity has been realigned to reflect new GAO reporting categories and rules

Total USHE Headcount Fall Semster 2010

1% 205 1%

2%

® American |
H Asian

= White

= Multiple

= Non Resident Alien
Unspecified



Utah System of Higher Education

Fall 2010 3rd Week Budget-Related Headcount by Gender & Ethnicity

GENDER 2009 2010 CHANGE CHANGE
Female 69,533 74,123 4,590 6.60%
Male 72,659 76,081 3,422 4.71%
Unknown 203 251 48 23.65%
Total 142,395 150,455 8,060 5.66%
Ethnicity * 2009 2010 CHANGE CHANGE
American Indian Alaskan 1,777 1,643 (134) -7.54%
Asian 3,342 3,638 296 8.86%
Black or African American 1,737 1,888 151 8.69%
Hispanic or Latino 7,963 9,167 1,204 15.12%
Native Hawaiian or Pacific Islander 1,318 1,309 9) -0.68%
White 111,091 113,131 2,040 1.84%
Multiple 184 884 700  380.43%
Non Resident Alien 3,791 4,027 236 6.23%
Unspecified 11,192 14,768 3,576 31.95%
Total 142,395 150,455 8,060 5.66%

** Ethnicity has been realigned to reflect new GAO reporting categories and rules



October 20, 2010
MEMORANDUM
TO: State Board of Regents
FROM: William A. Sederburg
SUBJECT: Dixie State College Housing Project

Issue

Dixie State College has requested approval to proceed with planning for a nontraditional
(public/private partnership) student housing project that entails a long-term lease of campus property to a
private developer. The proposed facility would be built and operated by a private housing developer during
the time period of the lease. At the end of the lease the development would revert to the College.

Background

The history and details of this needed facility are provided in the attachments from President
Stephen D. Nadauld. Because the request proposes to build a private development on state owned land it
is governed by Regents’ Policy R712, Nontraditional Arrangements for Development of Facilities on
Campuses. This request falls under section R712-5 of the policy and specifies that such proposals can only
be finalized “after receipt of advice from the Attorney General's Office that the specific proposal is within the
Regents’ authority to approve under current statute...” and after specified conditions are met. The specified
conditions, in summary, pertain to:

Program benefits or broad public purpose

Proper developer and use

Adequate compensation

Adherence to contractual provisions specified in the policy

A copy of the policy is also attached to provide further information regarding these conditions.

Commissioner's Recommendation

The Commissioner recommends that the Regents give serious consideration to this proposal to help
meet the critical student housing needs of the College. It is further recommended that the College be
authorized to present this proposal to the State Building Board as a non-state funded project, with the clear
understanding that final approval to proceed is subject to further review and approval by the Board when
final details are known, and when the Attorney General’s advice on the Regents’ authority to proceed has
been received.

William A. Sederburg
Commissioner of Higher Education
WAS/GLS/WRH
Attachments



October 4, 2010

Dr. Gregory L. Stauffer

Associate Commissioner for Finance and Facilities
Utah State Board of Regents

Board of Regents Building - The Gatewayl

60 South 400 West[l

Salt Lake City, UT 84101-1284

Dear Greg:

In accordance with the requirements of R712-5 and Utah Code 53B-20-103 and 53B-21-108 relative to
the leasing of public property Dixie State is requesting approval to enter into public/private partnership
for the purpose of building a 314 bed student housing project on Dixie State land.

The reasons for Dixie opting for this public/private partnership approach are outlined in the attached
document. We feel that we have a compelling need for student housing that is most effectively and
efficiently satisfied using an innovative opportunity which combines the advantages of private equity
funding, proven student housing design and construction, timely completion, no obligation for O&M
funding, and ultimate College ownership of the asset.

The legal and financial credibility of the proposed partnership is being vetted by Ballard Spahr LLP and
the Utah State Attorney General’s office. It is anticipated that recommendations from these entities will
be available for the October Regent meeting.

This proposal will be presented to the Utah State Building Board for approval as a non-state funded
project. It is anticipated that the project as structured will not require legislative approval or DFCM

oversight.

We request your favorable consideration of this proposal in answer to the critical student housing issues
as presented in the attached document.

Cordially,

AQ%M%-

Stephen D. Nadauld, Ph.D.
President

DIXIE STATE COLLEGE OF UTAH
225 South 700 East ~ St. George, UT 84770 ~ 435-652-7502




Dixie State College of Utah
Non-state funded student housing project

Dixie State College has a critical need for new housing stock on the campus. With a student body of
nearly 9,000 and continued strong growth anticipated, the current 250 beds on campus are woefully
inadequate. The existing student housing was built in 1962 and 1968 in traditional dormitory style sans
kitchens and living rooms. Dixie’s enrollment in 1968 was 1,074. Historically Dixie has had a mix of
about 2/3 Washington County students and 1/3 from outside the county.

During the 70’s, 80’s, and 90’s the College encouraged private developers to build new apartment style
housing near the campus. A total of 1,500 beds have been built in off campus locations; some as far as
two miles from campus. Private housing developers haven’t been building around the campus in recent
years because of the lack of available land.

In 2005 Dixie State was authorized by the Building Board to complete an architectural program for new
housing. The resulting plan called for a phased 500 bed facility at a total cost estimated at $23,629,280.
Dixie did not have the bonding capacity to accomplish even a phase one of this programmed housing
and the plan for new on campus student housing was shelved.

Rapid enrollment growth during the past three years has prompted the College to look at the housing
options through a new set of lenses. A Student Housing Feasibility and Market Analysis was conducted
by Brailsford & Dunleavy in 2009. Their total cost estimates using traditional bonding were between
$59,000 and $68,000 per bed. These estimates again led Dixie to the conclusion that the conventional
bonding approach was out of reach for the institution.

During the course of the last year, Dixie has invited state and national student housing developers to
present options for a public/private partnership. Included in this survey of housing options was the
desire to “get it right” pertaining to all aspects, including quality construction, state of the art design,
security and safety, and a win-win funding model.

Dixie has assembled what it feels is the best solution to arrest this crisis in on campus student housing.
The public/private partnership will not require state funding or student bonding. The planned 314 bed
three story facility includes the latest in student housing design, to include layered security from the
exterior entrance to the bedrooms, study rooms, building wide Wi-Fi, recreation amenities, kitchens,
living rooms, and options for private bedrooms. The total estimated costs for construction and FFE by
the private partners is $8,700,000.

Dixie State will lease land for the student housing development, adjacent to the current student
housing, with the proviso that the development would revert to the College at the end of the lease.

Reference R712, Utah State Code 53B-20-103 and 53B-21-108
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P ZSme. R712, Nontraditional Arrangements for

UTAH SYSTEM OF

nicier epucarion  Development of Facilities on Campuses’

Building @ Stronger Stare of Minds

R712-1. Purpose: To provide for consideration of nontraditional arrangements for development of facilities on
campuses of institutions in the Utah System of Higher Education

R712-2. References
21. Utah Code §53B-6-101 {Master Ptanning for Higher Education)
2.2 Utah Code §53B-20-103 (Powers of State Board - Capital Facilities Projects)
2.3, Utah Code §53B-21-108 (Financing Projects by Contract or Lease Agreement)

24, Utah Code Title 63A, Chapter 5 (State Building Board - Division of Facilities Construction and
Management)

2.5, Policy and Procedures R710, Capital Facilifies

R712-3. General Policy on Nontraditional Arrangements for Development of Facilities on Campuses of
Institutions of Higher Education

31 General Policy: It is the general policy and expectation of the Board of Regents that nontraditional
arrangements for development of facilities on campuses of institutions in the Utah System of Higher
Education will be used sparingly and only where specific and unusual circumstances clearly so warrant,

R712-4. Policy on Lease-Purchase Acquisitions of Facilities for Institutional Use: Pursuant to authority
contained in Utah Code §53B-21-108 the Board of Regents will consider institutional proposals for lease-purchase
acquisition of facilities to be financed totally from institutional revenues not a part of the appropriated budget. Such a
proposal will be finalized only after receipt of advice from the Attorney General's Office that the specific proposal is
within the Regents’ authority to approve under current statute, and final approval will be granted only where the
foliowing conditions are met:

41, Quality Control: Adequate provisions for quality control in the design and construction of the
project;

42 Construction Codes: Provision to ensure compliance with appropriate state or local construction
codes;

4.3. Life-Cycle Costing: Design provision for life-cycle costing criteria;

44, Analysis of Revenues and Expenses: Verification by analysis of revenues and expenses, taking
all costs of both methods into consideration, that the lease-purchase arrangement can be expected to
provide an equivalent facility at less total cost to the institution than by use of a revenue bond issue with
project construction managed by DFCM;

1 Approved December 20, 1985,

Printed Aprif 17, 2009 Page 1 0of 3 Fie: R712 4-3-09




45 Contractual Provisions: Verification that proposed arrangements set forth in the necessary
contractual documents:

451, Arefinancially feasible for the institution;

452, Adequately protect the interests of the institution regarding:
4.52.1. termination, extension, or renewal of the lease,
45.2.2. resolution of other eventualities that reasonably can be foreseen, and
4.5.2,3. ultimate ownership of the facility;

4.6. Attorney General Approval: Attomey General's Office approves all contract documents as to form
and legal authority

R712-5. Policy on Facilities Developed and Owned by an Outside Party on Leased Institutional Land: The
Board of Regents recognizes that in specific instances, institutional and/or public interests may be well served by
arrangements for construction and operation of facilities by outside organizations or parties on ieased insfitutional
property. The Regents will, therefore, from time to time consider proposals for such arrangements. Such a proposal
will be finalized only after receipt of advice from the Attorney General's Office that the specific proposal is within the
Regents' authority to approve under current statute, and final approval will be granted only where the following
conditions are met:

51. Program Benefits or Broad Public Purpose: The proposed arrangement provides significant
benefits to the program, students, faculty, or staff of the institution, or serves a broad public interest that
could not be served as well any other way;

5.2 Proper Developer and Use: The proposed outside developerfowner and the proposed use of the
facility are proper and appropriate for the image and environment of the institution;

5.3. Adequate Compensation: Compensation to the institution, either in cash or in kind (or a
combination}, is adequate to justify any financial considerations provided by the institution to the outside
developer/user of the facility;
54, Contractual Provisions: Proposed arrangements set forth in contract documents:
54.1. Are financially feasible for the institution;
542 Adequately protect the interests of the institution regarding:
54.2.1. initial relationships with the outside organization or party,
54.2.2. resolution of eventualities that can reasonably be foreseen,
54.2.3, institutional right to control appearance of the facility, external
remodeling/additions, level of building and landscape maintenance, parking rights,
exterior graphics, access to institutional utility systems and access roads, and
5.4.2.4. termination, extension, or renewal of the lease, and ultimate ownership of the

facility;

Printed April 17, 2009 Page Z of 3 Fiie: R712 4-3-09




55.  Attorney General Approval: Attorney General's Office approves all contract documents as to form
and legal authority

Printed Aprit 17, 2009 Page 3 of 3 File; R712 4-3-09




October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: University of Utah Campus Master Plan Update

Issue
In compliance with Regents policy, the University of Utah has requested approval of its updated
Campus Master Plan which was most recently approved by the Regents in September 2008.

Background

As noted in the attached letter from the University, in June of this year the 25-year Campus Master
Plan approved by the Board in September of 2008 was awarded the Excellence in Planning Merit Award by
the Society for College and University Planning (SCUP). Given the dynamic nature of a major research
and teaching university, such a plan is always in a state of evolution, and the University is prepared to
present its updated “Campus Master Plan—2010" for approval at the Regents meeting..

The details of the plan changes, including adjustments to building siting/orientation, roadway and

pedestrian walkway reconfiguration, et al., will be presented at the meeting. University officials will be
present to answer any questions from the Board.

Commissioner's Recommendation

The Commissioner recommends that the Regents approve the University's updated campus
master plan.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachment



UNIVERSITY
OFUTAH

Office of the Vice President
for Administrative Services

September 30, 2010

Dr. William A. Sederburg, Commissioner
Utah System of Higher Education

60 South 400 West

Sali Lake City UT 84101-1284

Dear Comnissioner Sederburg:
RE; UNIVERSITY OF UMMAH CAMPUS MASTER PIAN 2010 UPDATE

The Society for College and University Planning (SCUP) awarded the Excellence in Planning
Merit Award for Planning for a District or Campns Component to the University of Utah for its 2008
Campus Master Plan on July 29, 2010. With the 25-year Campus Master Plan, the University has started
to transform our 1,500-acre, 30,000-student institution into an integrated, walkable, sustainable,
energized, and lively campus.

As a dynamic and vibrant institution, the University of Utah planners continue to work with many
campus constituents as this award winning Campus Master Plan continues its evolution. Likewisc, the
. updated Campus Master Plan will be shared with our neighbors at the next scheduled Community Fornm,

The University of Utah requests Board of Regents approval for “Campus Master Plan—2010,” an
update to the comprehensive and thoughtful framework for current and future campus development.

Details of the plan, including but not limited to, adj'usﬁnénts to building siting/crientation and
roadway and pedestrian walk reconfiguration, etc., will be presented to the Finance Committee at the
Board of Regents meeting October 29, 2010. Thank you for your consideration and support.

Michhel G. Perez
Asscciate Vice President

Sincegely,

c: Arnold B. Combe, Vice President .
Dr. Gregory Stauffer, Associate Commissioner
Ralph Hardy, Special Assistant tothe Associate Comnissioner

Attachment: 2010 Campus Master Plan

L:/Regents. Campus Master Plan Update. Sederburg. 093010

Associate Vice President Facilities Management
1795 East South Campus Dr Rm 219
V. Randall Turpin University Services Bullding
Salt Lake City, UT 84112-9404
(801) 581-6510
FAX (801) 581-6081




THE UNIVERSITY OF UTAH CAMPUS MASTER PLAN

Vision Plan

Updated: 2010



October 20, 2010
MEMORANDUM
TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Proposed Revision of Policy R565-Audit Committees

Issue
The Audit Review Subcommittee of the Board of Regents has requested that additional language
be included in Policy R565. The purpose of the additional language is to provide guidance to the
institutions about reporting parameters associated with audit findings of fraud, misconduct, or other such
items that might make the news and/or damage the institution’s reputation. At present, expectations are
informally understood; however, the desire is to provide clearer direction as to the appropriate protocol in
such instances.

The revised policy provides clarity and guidance on this matter.

Background

Several states were contacted in establishing language for reporting parameters. This policy is
modeled after three state systems that have written parameters in place: California, Arizona and Wisconsin.

Proposed Policy Revision

The proposed policy addition is found in R565 4.7 and pertains to a new “Audit Notification”
section. The new language reads as follows:

4.7. Audit Notification

4.7.1. A USHE vice president over finance shall give prompt verbal notification to the
audit coordinator within the Office of the Commissioner when there is reasonable cause to
believe that significant fraud, misconduct, or other event or action has occurred and where
any of the following conditions of qualitative materiality are met:

1. the matter is significant and is an act of embezzlement, theft or financial conflict of
interest:

2. has the potential to damage an institution’s reputation;

3. has the potential to become a public embarrassment through the media;

4. involves the misuse of institutional resources and creates exposure to a liability of at
least $25,000.




4.7.2 Qualitative materiality refers to financial and nonfinancial items that, independent of
the amount, may influence the decisions of a user of the financial statements. For
example, the political sensitivity to adverse media exposure that often concerns the nature

rather than the size of an amount, such as illegal acts, bribery, corruption and related party
transactions should be reported.

Commissioner's Recommendation

The Commissioner recommends that the Regents approve the proposed changes to policy R565-
Audit Committees.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/DAM
Attachment
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o R565, Audit Committees’

UTAH SYSTEM OF
HIGHER EDUCATION

Building a Stronger

State of Minds

R565-1. Purpose: To provide for the functions and responsibilities of Audit Committees within the Utah System of
Higher Education (System).

R565-2. References

2.1

2.2.

2.3.

24,

2.5.

Utah Code §53B-6-102 (Standardized Systems Prescribed by the Board)

Utah Code §53B-7-101 (Financial Affairs Under the General Supervision of the Board)
Utah Code Title 52, Chapter 4 (Utah Open and Public Meeting Act)

Policy and Procedures R561, Accounting and Financial Controls

Policy and Procedures R567, Internal Audit Program

R565-3. Creation of Audit Committees

3.1

Creation of Regent Audit Committee: There is hereby created a Regent Audit Committee as a

standing subcommittee of the Finance, Facilities and Accountability Committee.

3.2.

Creation of Trustee Audit Committees: Each Board of Trustees will create a standing Audit

Committee to assist the full board in fulfilling its oversight responsibilities for financial matters.

R565-4. Regent and Trustee Audit Committee Charters

4.1.

4.2.

Purpose

41.1. Regent Audit Committee: To assist the Board of Regents in fulfilling its oversight
responsibilities for financial reporting, internal control, audit processes, and compliance with laws
and regulations.

4.1.2.  Trustee Audit Committee: To assist the Board of Trustees in fulfilling its oversight
responsibilities for financial reporting, internal control, audit processes, and compliance with laws
and regulations.

Authority

4.2.1. Regent Audit Committee: The Regent Audit Committee shall obtain pertinent
information, become knowledgeable, and provide advice and recommendations to the full Board of
Regents with regard to financial oversight and systems of internal control at each institution. The
Regent Audit Committee is not vested with decision making authority on behalf of the full Board of
Regents. However, the Regent Audit Committee has authority to:

1 Adopted November 22, 1977, amended June 27, 1978, September 2, 1999, March 18, 2005 and March 9, 2007.
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4.2.1.1. Consult with the State Auditor on the appointment of external auditors.

4.2.1.2. Request information from boards of trustees, campus administrators, and other
institutional representatives, all of whom are directed to cooperate with Committee
requests.

4.2.1.3. Confer with external auditors, legal counsel, and others as necessary.

4.2.2. Trustee Audit Committee: The Trustee Audit Committee shall obtain pertinent
information, become knowledgeable, and provide advice and recommendations to the full Board of
Trustees with regard to financial oversight and systems of internal control at the institution. The
Trustee Audit Committee is not vested with decision making authority on behalf of the full Board of
Trustees. However, the Trustee Audit Committee has authority to:

4.2.2.1. Confer with external auditors, legal counsel, and others as necessary.
4.2.2.2. Facilitate full access for external auditors during annual audits.

4.2.2.3. Assistin the resolution of disagreements between institutional representatives
and external auditors.

4.2.2.4. Request information from campus administrators, faculty, staff, and other
institutional representatives, all of whom are directed to cooperate with Committee
requests.

4.2.2.5. Conduct or authorize investigations into any matters considered necessary to
achieve its purpose.

4.2.2.6. Consult with institutional representatives, the Board of Trustees, and the Regent
Audit Committee concerning the adequacy of the institution’s accounting personnel,
staffing levels, and controls.

4.3. Composition

4.3.1. Regent Audit Committee: The Regent Audit Committee will consist of at least three and
no more than five members, at least three of whom are members of the Board of Regents, each of
whom shall be independent and free from any relationship that, in the opinion of the Board of
Regents, would interfere with the exercise of his or her independent judgment as a member of the
Committee. The Committee members will be appointed by the Chair of the Regents. Unless a
Committee chair is appointed by the Board chair, the members of the Committee may designate a
Chair by majority vote. Wherever possible, at least one of the committee members should have
financial expertise either through professional certification or experience.

4.3.2.  Trustee Audit Committee: The Trustee Audit Committee will consist of at least three and
no more than five members, at least three of whom are members of the Board of Trustees, each of
whom shall be independent and free from any relationship that, in the opinion of the Board of
Trustees, would interfere with the exercise of his or her independent judgment as a member of the
Committee. The Committee members will be appointed by the Chair of the Trustees. Unless a
Committee chair is appointed by the Board chair, the members of the Committee may designate a
Chair by majority vote. Wherever possible, at least one of the committee members should have
financial expertise either through professional certification or experience.
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4.4,

45.

Meetings

4.4.1. Regent Audit Committee: The Committee will meet as needed to review audit and
financial information. The Committee may meet with boards of trustees, institutional administrators,
and auditors. Meeting agendas will be prepared and provided in advance to members, along with
appropriate briefing materials. Informal minutes will be prepared.

4.4.2. Trustee Audit Committee: The Committee shall meet at least three times a year, with
additional meetings as needed. The Committee may invite institutional administrators, auditors,
and others to attend meetings and provide pertinent information. Meeting agendas will be prepared
and provided in advance to members, along with appropriate briefing materials. Informal minutes
will be prepared.

Responsibilities
45.1. External Audits and Financial Statements
45.1.1. Regent Audit Committee

45.1.1.1. Schedule meetings and correspondence as necessary to
maintain regular, independent communication and information flow between the
Regent Audit Committee and trustee audit committees (via trustee chairs and
trustee audit committee chairs), whether or not irregularities or other problems
have been identified.

45.1.1.2. Receive and review reports from trustee audit committees (via
trustee chairs and trustee audit committee chairs) regarding the annual financial
statements, including a summary of significant accounting and reporting issues.

451.1.3. Receive and review reports from trustee audit committees (via
trustee chairs and trustee audit committee chairs) regarding the results of the
annual financial statement audit, including audit scope and approach, any
restrictions on the auditor's activities or on access to requested information, and
any significant disagreements with institutional representatives.

45.1.2. Trustee Audit Committee

45.1.2.1. Schedule meetings and correspondence as necessary to
maintain regular, independent communication and information flow between the
Trustee Audit Committee and external auditors, whether or not irregularities or
problems have been identified.

451.22. Review the institution's financial statements, including
significant accounting and reporting issues. This includes reviewing the
management discussion and analysis of the financial statements, along with any
analyses prepared by institutional administration and/or external auditors setting
forth significant financial reporting issues and judgments made in connection with
the preparation of the financial statements.
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45.2.

453.

Printed October 15, 2010

45.1.2.3. Review with the administration and the external auditors the
results of the annual financial statement audit, including audit scope and
approach, any restrictions on the auditor's activities or on access to requested
information, and any significant disagreements with institutional representatives.

Internal Control

4.5.2.1. Regent Audit Committee
452.1.1 Receive and review reports from institutions regarding the
control environment, means of communicating standards of conduct, and
practices with respect to risk assessment and risk management.
452.1.2. Receive and review reports from institutions regarding systems
of internal control.
452.1.3. Receive and review reports from institutions regarding the
receipt, retention, and treatment of complaints, including anonymous complaints
about accounting, auditing, internal control, and other related issues.

45.2.2. Trustee Audit Committee
452.2.1. Review information regarding the institution's control
environment, means of communicating standards of conduct, and practices with
respect to risk assessment and risk management.
45.2.2.2. Confer with external and internal auditors regarding the quality
of institutional systems of internal control.
452.2.23. Review information regarding the receipt, retention, and
treatment of complaints, including anonymous complaints about accounting,
auditing, internal control, and other related issues.
45224, Review with campus administrators and other institutional
representatives the adequacy of the institution’s accounting personnel, staffing
levels, and controls.

Compliance

45.3.1. Regent Audit Committee
453.1.1. Review reports from institutions regarding systems for
monitoring compliance with all applicable laws and regulations.
453.1.2. Obtain regular updates from institutions regarding instances of
material noncompliance that might have implications for the System.

45.3.2. Trustee Audit Committee

45.3.2.1. Review information provided by the administration regarding
systems for monitoring compliance with all applicable laws and regulations.
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454,

453.2.2. Obtain regular updates from institutional administrators and/or
legal counsel regarding instances of material noncompliance that might have
implications for the institution.

Internal Audit

4.5.4.1. Regent Audit Committee
454.1.1. Receive annual summary reports from trustee audit
committees (via trustee chairs and trustee audit committee chairs) regarding the
results of the internal auditing program at each institution, including any
restrictions and limitations on internal auditing activities.

45.4.2. Trustee Audit Committee

454.2.1. Review with the administration and the chief internal audit
executive the charter, plans, activities, staffing and organizational structure of the
internal audit function.

454.22. Review any restrictions and limitations on internal auditing
activities.

4.5.4.2.3. Advise the Board of Trustees regarding the appointment,
replacement, or dismissal of the institution's chief internal audit executive.
45.4.2.4. Receive and review internal audit reports and/or periodic
summaries of internal audit activities prepared by the chief internal audit
executive.

454.25. Schedule meetings and correspondence as necessary to

maintain regular, independent communication and information flow between the
Committee and the institution’s chief internal audit executive.

4.6. Reporting

4.6.1.

4.6.2.

Printed October 15, 2010

Regent Audit Committee

4.6.1.1. Atleast annually, the Committee will provide a report or minutes of meetings to
the full Board of Regents detailing the Committee's activities and recommendations.

Trustee Audit Committee

4.6.2.1. Atleast annually, the Committee shall provide a report or minutes of meetings to
the full Board of Trustees detailing the Committee's activities and recommendations.

4.6.2.2. In connection with regularly scheduled Board of Regents meetings, the Trustee
chair and Trustee Audit Committee chair shall meet periodically with the Regent Audit
Committee to provide updates on the institutional activities contemplated by this policy. In
addition, the Trustee chair and Trustee Audit Committee chair shall prepare an annual
report consisting of a cover letter outlining audit programs and plans, a summary of key
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committee and related institutional activity (including an assessment of the results of that
activity), and meeting agendas/minutes. This report shall be submitted to the Office of the
Commissioner by December 31 of each year.

4.7. Audit Notification

4.7.1. A USHE vice president over finance shall give prompt verbal notification to the audit
coordinator within the Office of the Commissioner when there is reasonable cause to believe that
significant fraud, misconduct, or other event or action has occurred and where any of the following
conditions of qualitative materiality are met:

1. The matter is significant and is an act of embezzlement, theft or financial conflict of
interest;

2. has the potential to damage an institution’s reputation;

3. has the potential to become a public embarrassment through the media;

4, involves the misuse of institutional resources and creates exposure to a liability of at least
$25,000.

4.7.2 Qualitative materiality refers to financial and nonfinancial items that, independent of the
amount, may influence the decisions of a user of the financial statements. For example, the
political sensitivity to adverse media exposure that often concerns the nature rather than the size of
an amount, such as illegal acts, bribery, corruption and related party transactions should be

reported.

R565-5. Necessary Actions Not Contemplated by R565-4

5.1 To assure appropriate institutional or System governance, the Regent Audit Committee is
authorized, as directed by the chair of the Board of Regents, to pursue other actions which the Committee
believes are needed, so long as the Regent Audit Committee is not vested with any authority to make
decisions regarding the public's business.

5.2. The Trustee Audit Committee may pursue other courses of action, as directed by the chair of the

Board of Trustees, which the Committee believes are needed, so long as the Trustee Audit Committee is
not vested with any authority to make decisions regarding the public’s business.
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October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Utah State University — Purchase of Property in Tremonton, Utah

Issue
Utah State University (USU) has requested authorization to purchase property in Tremonton, Utah.
The property is the former Intermountain Health Care Medical Office Building and consists of a building of
approximately 5,300 square feet situated on 1.7 acres of land.

Background

This property, located at 420 West 600 North in Tremonton, Utah, will provide excellent space to
provide distance education classes for students living in and around that community. The purchase of
$340,000 is the fair market appraised value of the property. (A copy of the appraisal is attached.) An
inspection of the property conducted by USU found it to be in good condition with only minimal need for
clean-up and life safety improvements.

The proposed funding for acquisition of the property is tuition and fees collected by USU Regional
Campuses and Distance Education. Operation and Maintenance costs for the foreseeable future will be
funded from the same source of income. Once master planning has been completed for the property and
steps taken to implement the plan, the University may request state-appropriated O&M funds as
appropriate.

The requested acquisition is scheduled for approval by the USU Board of Trustees during its
October 22, 2010 meeting. Officials from USU will be present at the Regents’ Board Meeting to provide
additional information and respond to questions.

Commissioner's Recommendation

The Commissioner recommends that the Regents approve this property purchase.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachments
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VICE PRESIDENT FOR BUSINESS AND FINANCE

7 October 2010

Commissioner William A. Sederburg
Utah System of Higher Education

Board of Regents Building, The Gateway
60 South 400 West

Salt Lake City, Utah 84101-1284

Dear Commissioner Sederburg:

Utah State University (USU) desires to purchase certain real property located in Tremonton, Utah to better
provide distance education classes for the students living in and around that community.

The property is the former IHC (Intermountain Health Corporation) Medical Office Building located at 420
West 600 North, Tremonton, Utah. The property includes the building of approximately 5,300 square feet,
situated on land containing 1.70 acres. See the accompanying Exhibit A.

In discussions with the owner, USU has stated that the acquisition price must be based on appraisal and an
appraisal report recently obtained by USU stated that the current fair market value is $340,000 for the building
and land. USU conducted its own inspection of the property and found it to be in good condition with minimal
need for clean-up and life safety improvements.

Funding for the acquisition will be paid from tuition and fees collected by USU Regional Campuses and
Distance Education. Operation and maintenance costs will be funded from the same source for the foreseeable
future. Once the master plan for the property is complete and steps are taken to begin implementing it, USU
may request approval of state appropriated O&M funding for eligible projects.

It is understood by the seller that USU must gain approval from its Board of Trustees and the Board of Regents
before it can finalize the purchase of the described property.

The University requests that the real property acquisition located in Tremonton, Utah be placed on the consent
calendar for the 29 October 2010 Board of Regents meeting. Approval of the real property acquisition is
anticipated by the Board of Trustees in its 22 October 2010 meeting.

Sincerely,

David T. Cowley
Vice President for Business and Finance

c: Stan Albrecht
Gregory L. Stauffer

1445 Old Main Hill Logan, UT 84322-1445 Ph: (435) 797-1146 Fax: (435) 797-0710 www.usu.edu/vpbus
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McCoy Appraisal, Inc.

1264 North 2550 East, Layton, Utah 84040 Telephone (801) 444-0231  Facsimile (801) 444-0232

September 13, 2010

Mr. Dale C. Huffaker

Director Real Property Administration
Utah State University

1445 Old Main Hill

Logan, Utah 84322-1445

RE: IHC Building
420 West 600 North
Tremonton, Utah 84337

Dear Mr. Huffaker:

At your request, | have conducted an appraisal of the above referenced
property. The purpose of the appraisal has been to estimate the current market
value of the fee-simple estate. The intended use of the report is to assist with
acquisition decisions.

The attached report is a summary appraisal report, as defined by USPAP
(please make reference to the Scope of Work section). In the body of the report
are the data, analyses and opinions that were used to develop all applicable
approaches to value. These estimates were reconciled to a final value estimate
of $340,000 (Three Hundred Forty Thousand Dollars) for the subject as of
September 9, 2010, the inspection date.

At the request of the client, | have estimated replacement cost for the
subject’s building via Marshall Valuation Service. A cost of $465,000 (Four
Hundred Sixty Five Thousand Dollars) is estimated for the building, excluding
land, site improvements and development profit (see Reconciliation section).

| consider 6 months to be a reasonable marketing period for a property of
this type.

Thank you for this assignment. Please contact me if you have any
questions or if | can help in any way.

Respectfully submitted,

Kenneth C. McCoy, MAI

Utah State-Certified General Appraiser
5451905-CGO0 Expires 8-31-12




October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: University of Utah — Refunding of UUHC Series 2008 Hospital Variable-rate Revenue
Bonds

Issue
The University of Utah has requested approval to refinance the $20.6 million issue of variable-rate
Hospital Bonds approved by the Regents in 2008. The University proposes to refinance the current par
amount outstanding of $19,575,000 plus bonding costs. While the resulting overall debt service on the
refunded bonds will be higher than the current amount due, this action will eliminate interest rate risk and
provide budget certainty on this piece of outstanding debt.

Background

The University has been the recipient of very low rates since the 2008 issuance of these variable
rate bonds. The recent economic challenges of the economy, both in the state and the nation, have driven
interest rates to historic lows, and the University and its financial advisor are now recommending refunding
these bonds to secure long-term fixed rate financing by locking in the current low interest rates.

The 2008 issue is backed by a Wells Fargo letter of credit that must be renewed by December of
2010 with the inherent liquidity costs unless the issue is refinanced at a fixed rate. The University has
opted to fix the rate and has issued an RFP for a fixed-rate underwriting. Morgan Stanley and George K
Baum have been selected and the preparation of documents is in process. The relevant parameters of the
issue are:

An amount not to exceed $20,640,000 including all bond issuance costs

Interest rates not to exceed 5.5% and discount from par not to exceed 2.0%

Final maturity not to exceed 20 years from date of issuance

Option Call at not more than 101% of par on or prior to 11 years from the date of issuance

Copies of the University’s request (Bond Issue #1), a Financial Summary, and the Approving
Resolution are attached for your information. Representatives from the University, the University's Bond
Counsel, and the University’s Financial Advisor will be present to address questions from the Board.

Commissioner's Recommendation




The Commissioner recommends that the Regents approve the University's request to refinance
these bonds.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachments
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UNIVERSITY
OF UTAH
Arnold B. Combe
Vice President for Administrative Services

October 5, 2010

Dr. Gregory L. Stauffer
Associate Commissioner for Finance
and Facilities
State Board of Regents of the State of Utah
60 South 400 West
Salt Lake City, Utah 84101-1284

Dear Dr. Stauffer:

The purpose of this letter is to bring to your attention three transactions that the
University will be bringing before the Board of Regents for consideration at its October
29, 2010 meeting on the campus of the University of Utah. Two of these transactions
require the adoption of ‘Parameters Resolutions’ for Legislatively-approved bond issues
and the third seeks the Regents’ approval for new bonding authorization to be included
in the Regents’ bond bill for the upcoming 2011 Legislative Session.

Bond Issue #1: Series 2010 Hospital Refunding Revenue Bonds

In 2008, the Regents issued, on behalf of the University, $20,640,000 of variable-rate
Hospital Revenue Bonds. While interest rates on these bonds have been quite favorable,
due to interest rate volatility and other market risks associated with variable-rate bonds
as well as extremely low current tax-exempt fixed rates, the University has decided to
refund these bonds from a variable to a fixed-rate basis. The current par amount
outstanding of the Series 2008 Bonds is $19,575,000. The University will seek Regent
approval to issue a like amount of fixed-rate bonds, plus amounts necessary to fund a
debt service reserve fund and pay costs of issuance over a not-to-exceed term of 20-
years. While overall debt service on the refunding bonds will be higher than amounts
being paid on the current bonds, the University’s action will eliminate interest rate risk
and affirm budget certainty on this piece of its outstanding debt.

Bond Issue #2: Series 2010 Auxiliary and Campus Facilities System Revenue Bonds

During the 2010 session of the Utah State Legislature, bonding authorization was given
to the University of Utah for two housing projects. The first was for the expansion of the

University of Utah
201 South Presidents Circle, Room 209
Salt Lake City, Utah 84112-9012
Office Phone (801) 581-6404
Fax (801) 581-4972



University’s “Guest House” (in an amount not-to-exceed $10 million, plus bonding
costs), and the second was for the construction of an “Honors Housing Project (in an
amount not-to-exceed $48 million, plus bonding costs). The University will be asking
the Regents to approve a parameters resolution for the issuance of a bond in an amount
not-to-exceed $65 million which includes all bonding costs representing both of these

projects (Bonding costs include debt service reserve, capitalized interest and traditional
costs of issuance).

Both of the above-mentioned bond issues are planned to be sold sometime in November
or early December and closed before the end of the calendar year.

University Request for Bonding Authorization

In September of 2009, the University of Utah’s Board of Trustees approved a lease for a
multi-specialty medical facility in South Jordan, Utah. In April, 2010, the University
signed a 20-year lease on the facility which included an early purchase option. In light
of favorable market conditions, the University is now recommending exercising the
purchase option at this time. If approved, the University will own the land and the
building and will recognize significant savings over the lease option. The so-called
“South Jordan Health Center” will include an Emergency Department and multi-
specialty physician services and is scheduled to open in November 2011.

The University’s request to the Regents is to seek bonding authorization from the
Legislature during its 2011 Session for the issuance and sale of an amount not-to-exceed
$66 million, plus bonding costs, of Hospital Revenue Bonds.

Please feel free to call me if you have any questions regarding these three transactions.

Sincerely,

Arnold B. Combe
Vice President

Ce:  Michael K. Young
William A. Sederburg
Ralph W. Hardy
Gordon L. Crabtree
Kelly A. Murdock
Blake Wade



$65,000,000*

State Board of Regents of the State of Utah

University of Utah

Auxiliary and Campus Facilities System Revenue Bonds

Purpose:

Par Amount:

Security:

Ratings:

Method of Sale:

Underwriters:

Total Discount:

Series 2010B&C

FINANCING SUMMARY

Proceeds from the sale of the Series 2010B&C
Bonds will be used to finance (i) The
expansion of the University’s “Guest House”
and (ii) The construction of an “Honors
Housing Project” (iii) fund a deposit to a debt
service reserve fund, pay capitalized interest
costs, if any, and pay traditional costs of
issuance.

Not-to-exceed $65,000,000 (includes costs of
issuance, the funding of a debt service reserve
fund, and capitalized interest, if determined
necessary).

The Series 2010B&C Bonds are payable from
and secured by a pledge and assignment of the
net revenues of the University of Utah's
Auxiliary and Campus Facilities System which
includes certain student building fees and
auxiliary revenues (Parking, Bookstore and
Student Housing, to name a few).

‘AA/Aa2’ (expected).
Negotiated public offering

Barclays Capital (65%), Royal Bank of Canada
Capital Markets (25%), Zions Bank (10%)

Not-to-exceed 2.00% (including Underwriter’s
Discount)



Sale Date:
Closing Date:

Interest Payment Dates:

Interest Basis:

Interest Rates:

Principal Payment Date:
Maturity:

Redemption:

University of Utah Contacts:

Financial Advisor:

Trustee, Paying Agent/Reg.:

Bond Counsel:

Disclosure Counsel:

November 15, 2010*
December 15, 2010*

April 1st and October 1st, commencing April 1,
2011

30/360

Not-to-exceed 7.00% (bond issue may include
taxable Build America Bonds)

April 1

Not-to-exceed 21 years from date of issuance.
Not-to-exceed 11 years @ 101% or, Bonds may
be non-callable or subject to redemption
including make whole type redemption as
deemed advantageous at the time of sale.

Arnold B. Combe (801-581-6404)

Kelly Murdock, Wells Fargo Securities (801-
246-1732)

Wells Fargo Bank, National Association
Ballard Spahr, LLP

TBD



APPROVING RESOLUTION
UNIVERSITY OF UTAH HOSPITAL
REVENUE REFUNDING BONDS SERIES 2010B
Salt Lake City, Utah

October 29, 2010
The State Board of Regents of the State of Utah met in regular session (including

by electronic means) at the University of Utah in Salt Lake City, Utah on October 29,
2010, commencing at 9:00 a.m. The following members were present:

David J. Jordan Chair
Bonnie Jean Beesley Vice Chair
Jerry C. Atkin Member
Brent L. Brown Member
Daniel W. Campbell Member
Rosanita Cespedes Member
France A. Davis Member
Katharine B. Garff Member
Greg W. Haws Member
Meghan Holbrook Member
Nolan E. Karras Member
Robert S. Marquardt Member
Carol Murphy* Member
Jed H. Pitcher Member
William H. Prows* Member
Marlon O. Snow Member
David Smith Member
Teresa L. Theurer Member
John H. Zenger Member

Absent:

Also Present:

William A. Sederburg ~ Commissioner of Higher Education
Joyce Cottrell, CPS Secretary

After the meeting had been duly convened and called to order by the Chair, the
roll had been called with the above result and after other matters not pertinent to this
Resolution had been discussed, the Chair announced that one of the purposes of the

* Non-voting member from State Board of Education
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meeting was the consideration of the State Board of Regents of the State of Utah,
University of Utah Hospital Revenue Refunding Bonds, Series 2010B.

The following resolution was introduced in written form and after full discussion,
pursuant to motion made by Regent and seconded by Regent , was adopted
by the following vote:

AYE:
NAY:

The resolution is as follows:

DMWEST #7812340 v3 2



RESOLUTION

A RESOLUTION OF THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH AUTHORIZING THE ISSUANCE AND SALE OF
ITS UNIVERSITY OF UTAH HOSPITAL REVENUE REFUNDING
BONDS, SERIES 2010B IN THE AGGREGATE PRINCIPAL
AMOUNT OF NOT TO EXCEED $20,640,000; AUTHORIZING THE
PUBLICATION OF A NOTICE OF BONDS TO BE ISSUED;
AUTHORIZING THE EXECUTION OF A SUPPLEMENTAL
INDENTURE OF TRUST, A BOND PURCHASE AGREEMENT, AN
OFFICIAL STATEMENT, AND OTHER DOCUMENTS REQUIRED
IN CONNECTION THEREWITH; AUTHORIZING THE TAKING OF
ALL OTHER ACTIONS NECESSARY TO THE CONSUMMATION
OF THE TRANSACTIONS CONTEMPLATED BY THIS
RESOLUTION; AND RELATED MATTERS.

WHEREAS, the State Board of Regents of the State of Utah (the “Board”) is
established and exists under and pursuant to Section 53B-1-103, Utah Code Annotated
1953, as amended; and

WHEREAS, pursuant to the provisions of Title 53B, Chapter 1, Utah Code
Annotated 1953, as amended, the Board is authorized to act as the governing authority of
University of Utah (the “University”) for the purpose of exercising the powers contained
in the Utah Refunding Bond Act, Title 11, Chapter 27, Utah Code Annotated 1953, as
amended (the “Act”); and

WHEREAS, pursuant to a General Indenture of Trust, dated as of November 1,
1997 between the Board and Wells Fargo Bank, N.A., as trustee (the “Trustee”), as
heretofore amended and supplemented (the “General Indenture”), the Board previously
issued (among others), for and on behalf of the University, its State Board of Regents of
the State of Utah, University of Utah Variable Rate Hospital Revenue Refunding Bonds
Series 2008 (the “Refunded Bonds™); and;

WHEREAS, in order to benefit the Board and the University by fixing the interest
rate, the Board desires to refund all or any portion of the Refunded Bonds; and

WHEREAS, pursuant to the Act, the Board, for and on behalf of the University, is
authorized to issue bonds payable from certain revenues of the University, as may be
deposited into a special fund, for the purpose of (i) refunding the Refunded Bonds, (ii)
funding any required deposit to a debt service reserve fund and (iii) paying costs of
issuance related thereto; and

WHEREAS, to accomplish the purposes set forth in the preceding recital, the
Board desires to authorize and approve the issuance and sale of the State Board of
Regents of the State of Utah, University of Utah Hospital Revenue Refunding Bonds,
Series 2010B (or such other title and/or series designation(s) as may be determined by the
officers of the Board or University) (the “Series 2010B Bonds”) in an aggregate principal
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amount of not to exceed $20,640,000 pursuant to the General Indenture and a
Supplemental Indenture of Trust between the Board and the Trustee (the “Supplemental
Indenture” and collectively with the General Indenture, the “Indenture”); and

WHEREAS, the Series 2010B Bonds shall be payable solely from the
University’s revenues and other moneys pledged therefor in the Indenture and shall not
constitute nor give rise to a general obligation or liability of the Board, the University or
the State of Utah or constitute a charge against their general credit; and

WHEREAS, there has been presented to the Board at this meeting a form of a
Bond Purchase Agreement (the “Bond Purchase Agreement”) to be entered into among
the Board, the University and the underwriter for the Series 2010B Bonds (the
“Underwriter”) a form of a Preliminary Official Statement relating to the Series 2010B
Bonds (the “Preliminary Official Statement”) and a form of the Supplemental Indenture;
and

WHEREAS, the Board desires to grant to the Chair and/or Vice Chair of the
Board and/or the Chair of the Finance, Facilities and Accountability Committee of the
Board the authority to consider the market climate and other factors applicable to the
refunding of all or a portion of the Refunded Bonds or the other objectives and to approve
the bonds to be refunded and the interest rates, principal amounts, terms, maturities,
redemption features, and purchase price at which the Series 2010B Bonds shall be sold
and any changes with respect thereto from those terms which were before the Board at
the time of adoption of this Resolution; provided such terms do not exceed the parameters
set forth in this Resolution.

NOW, THEREFORE, BE IT RESOLVED BY THE STATE BOARD OF
REGENTS OF THE STATE OF UTAH, AS FOLLOWS:

1. All terms defined in the foregoing recitals hereto shall have the same
meanings when used herein.

2. All action heretofore taken (not inconsistent with the provisions of this
resolution) by the Board and the University and the officers of the Board or the
University directed toward the issuance of the Series 2010B Bonds are hereby ratified,
approved and confirmed.

3. The Board hereby authorizes, approves and directs the use and distribution
of the Preliminary Official Statement substantially in the form of the Preliminary Official
Statement presented to the Board at this meeting in connection with the offering and sale
of the Series 2010B Bonds. The Chair, Vice Chair and/or Chair of the Finance, Facilities
and Accountability Committee of the Board and the President and/or Vice President for
Administrative Services of the University are hereby authorized to execute and deliver on
behalf of the Board a final Official Statement in substantially the same form and with
substantially the same content as the form of the Preliminary Official Statement presented
to this meeting with any such alterations, changes or additions as may be necessary to
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4, The Supplemental Indenture in substantially the form presented to this
meeting is in all respects authorized, approved and confirmed. The Chair, Vice Chair
and/or Chair of the Finance, Facilities and Accountability Committee and Secretary of
the Board and the President and/or Vice President for Administrative Services of the
University are hereby authorized to execute and deliver the Supplemental Indenture in
substantially the same form and with substantially the same content as the form of such
document presented to this meeting for and on behalf of the Board and the University
with such alterations, changes or additions as may be authorized by Section 8 hereof.

5. For the purpose of providing funds to be used for (i) refunding the
Refunded Bonds, (ii) funding any required deposit to a debt service reserve fund and (iii)
paying costs of issuance of the Series 2010B Bonds, the Board hereby authorizes the
issuance of the Series 2010B Bonds in the aggregate principal amount of not to exceed
$20,640,000. The Series 2010B Bonds shall mature on such date or dates, be subject to
redemption and bear interest at the rates, as shall be approved by the Chair or Vice Chair
of the Board or the Chair of the Finance, Facilities and Accountability Committee, all
within the parameters set forth on Exhibit A attached hereto and incorporated herein by
reference. The issuance of the Series 2010B Bonds shall be subject to the final advice of
Bond Counsel and to the approval of the office of the Attorney General of the State of
Utah.

6. The form, terms and provisions of the Series 2010B Bonds and the
provisions for the signatures, authentication, payment, registration, transfer, exchange,
interest rates, redemption and number shall be as set forth in the Indenture. The Chair,
Vice Chair and/or Chair of the Finance, Facilities and Accountability Committee and the
Secretary of the Board and the President and/or Vice President for Administrative
Services of the University are hereby authorized to execute and seal by manual or
facsimile signature the Series 2010B Bonds and to deliver the Series 2010B Bonds to the
Trustee for authentication. All terms and provisions of the Indenture and the Series
2010B Bonds are hereby incorporated in this Resolution. The appropriate officials of the
Board and the University are hereby authorized to execute and deliver to the Trustee the
written order of the Board for authentication and delivery of the Series 2010B Bonds in
accordance with the provisions of the Indenture.

7. The Series 2010B Bonds shall be sold to the Underwriters with an
Underwriters’ discount of not to exceed two percent (2.0%) of the face amount of the
Series 2010B Bonds. The Bond Purchase Agreement in substantially the form presented
to this meeting is hereby authorized, approved and confirmed. The Chair or Vice Chair
of the Board and/or the Chair of the Finance, Facilities and Accountability Committee
and the President and/or Vice President for Administrative Services of the University are
hereby authorized to execute and deliver the Bond Purchase Agreement in substantially
the same form and with substantially the same content as the form of the Bond Purchase
Agreement presented at this meeting for and on behalf of the Board with final terms as
may be established for the Series 2010B Bonds within the parameters set forth herein and
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with such alterations, changes or additions as may be necessary or as may be authorized
by Section 10 hereof. The Chair or Vice-Chair of the Board and/or the Chair of the
Finance, Facilities and Accountability Committee and the President and/or Vice President
for Administrative Services of the University are hereby authorized to consider the debt
service savings generated by or other objectives of refunding all or a portion of the
Refunded Bonds and to specify and agree as to the bonds to be refunded and the final
principal amounts, terms, discounts, maturities, interest rates, redemption features and
purchase price with respect to the Series 2010B Bonds for and on behalf of the Board and
the University and any changes thereto from those terms which were before the Board at
the time of adoption of this Resolution, provided such terms are within the parameters set
by this Resolution, with such approval to be conclusively established by the execution of
the Bond Purchase Agreement and the Supplemental Indenture.

8. The appropriate officials of the Board and the University, including
without limitation the Chair or Vice Chair of the Board and/or the Chair of the Finance,
Facilities and Accountability Committee and the President and/or Vice President for
Administrative Services of the University are authorized to make any alterations, changes
or additions to the Supplemental Indenture, the Series 2010B Bonds, the Bond Purchase
Agreement, the Preliminary Official Statement, the Official Statement or any other
document herein authorized and approved which may be necessary to correct errors or
omissions therein, to complete the same, to remove ambiguities therefrom, to conform
the same to other provisions of said instruments, to the provisions of this Resolution or
any resolution adopted by the Board or the provisions of the laws of the State of Utah or
the United States.

9. The appropriate officials of the Board and the University, including
without limitation the Chair, Vice Chair, the Chair of the Finance, Facilities and
Accountability Committee, Commissioner of Higher Education and Secretary of the
Board and the President and Vice President for Administrative Services of the University,
are hereby authorized and directed to execute and deliver for and on behalf of the Board
and the University any or all additional certificates, documents and other papers
(including any reserve instrument guaranty agreements not in conflict with the Indenture)
and to perform all other acts they may deem necessary or appropriate in order to
implement and carry out the matters authorized in this Resolution and the documents
authorized and approved herein.

10.  The appropriate officers of the Board and the University, including
without limitation the Chair, Vice Chair, the Chair of the Finance, Facilities and
Accountability Committee, Commissioner of Higher Education and Secretary of the
Board and the President and Vice President for Administrative Services of the University
are hereby authorized to take all action necessary or reasonably required by the Indenture,
the Preliminary Official Statement, the Official Statement, or the Bond Purchase
Agreement to carry out, give effect to and consummate the transactions as contemplated
thereby and are authorized to take all action necessary in conformity with the Act.

11.  Upon their issuance, the Series 2010B Bonds will constitute special
limited obligations of the Board payable solely from and to the extent of the sources set
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forth in the Indenture. No provision of this Resolution, the Series 2010B Bonds, the
Bond Purchase Agreement, the Official Statement, the Indenture or any other instrument
executed in connection with the issuance of the Series 2010B Bonds, shall be construed
as creating a general obligation of the Board or the University, or of creating a general
obligation of the State of Utah or any political subdivision thereof, nor as incurring or
creating a charge upon the general credit of the Board, the University, the State of Utah
or any political subdivision thereof.

12. In accordance with the provisions of the Act, the Board shall cause the
following “Notice of Bonds to be Issued” to be published one (1) time in the Deseret
News and The Salt Lake Tribune, newspapers of general circulation in the State of Utah
and the county in which the principal administrative office of the University is located
and on the www.utahlegals.com website (established by the collective efforts of Utah’s
newspapers) and shall cause a copy of this Resolution and the Indenture to be kept on file
in the Board’s office in Salt Lake City, Utah, for public examination during the regular
business hours of the Board until at least thirty (30) days from and after the date of
publication thereof. The “Notice of Bonds to be Issued” shall be in substantially the
following form:
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NOTICE OF BONDS TO BE ISSUED

NOTICE IS HEREBY GIVEN pursuant to the provisions of the Utah Refunding
Bond Act, Title 11, Chapter 27, Utah Code Annotated 1953, as amended, that on October
29, 2010, the State Board of Regents of the State of Utah (the “Board”) adopted a
resolution (the “Resolution”) in which it authorized the issuance of the Board’s
University of Utah Hospital Revenue Refunding Bonds, Series 2010B (or such other or
further designation as the officers of the Board may determine) (the “Series 2010B
Bonds”) in the aggregate principal amount of not to exceed twenty million six hundred
and forty thousand dollars ($20,640,000), to bear interest at a rate or rates of not to
exceed five and one half percent (5.50%) per annum, to mature not later than 20 years
following the date of issuance, and to be sold at a price or prices not less than ninety-
eight percent (98%) of the total principal amount thereof, for the purpose of refunding all
or a portion of the Board’s outstanding University of Utah Variable Rate Hospital
Revenue Refunding Bonds Series 2008, funding any required deposit to a debt service
reserve fund, and paying costs of issuance of the Series 2010B Bonds. No deposit is
contemplated in connection with the issuance of the Series 2010B Bonds.

The Series 2010B Bonds are to be issued and sold by the Board pursuant to the
Resolution, including as part of said Resolution a form of a General Indenture of Trust, as
previously amended and supplemented, and a Supplemental Indenture of Trust
(collectively, the “Indenture”).

A copy of the Resolution and the Indenture are on file in the office of the Board at
60 South 400 West, 5™ Floor, Salt Lake City, Utah, where they may be examined during
regular business hours of the Board from 8:00 a.m. to 5:00 p.m. for a period of at least
thirty (30) days from and after the date of publication of this notice.

NOTICE IS FURTHER GIVEN that a period of thirty (30) days from and after
the date of the publication of this notice is provided by law during which any person in
interest shall have the right to contest the legality of the Resolution, the Indenture (as it
relates to the Series 2010B Bonds), or the Series 2010B Bonds, or any provision made for
the security and payment of the Series 2010B Bonds, and that after such time, no one
shall have any cause of action to contest the regularity, formality or legality thereof for
any cause whatsoever.

DATED this 29th day of October, 2010.

/s/ Joyce Cottrell
Secretary
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13.  After any of the Series 2010B Bonds are delivered by the Trustee to or for
the account of the Underwriters and upon receipt of payment therefor, this Resolution
shall be and remain irrepealable until the principal of, premium, if any, and interest on the
Series 2010B Bonds are deemed to have been fully discharged in accordance with the
terms and provisions of the Indenture.

14. If any provisions of this Resolution should be held invalid, the invalidity
of such provisions shall not affect the validity of any of the other provisions of this
Resolution.

15.  All resolutions of the Board or parts thereof inconsistent herewith, are
hereby repealed to the extent only of such inconsistency. This repealer shall not be
construed as reviving any bylaw, order, resolution or ordinance or part thereof.

16.  This Resolution shall become effective immediately upon its adoption.
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PASSED AND APPROVED BY THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH THIS 29TH DAY OF OCTOBER, 2010.

STATE BOARD OF REGENTS OF THE
STATE OF UTAH

(SEAL)

Chair

ATTEST:

Secretary
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After the conduct of other business not pertinent to the above, the meeting was, on
motion duly made and seconded, adjourned.

(SEAL)

Chair

ATTEST:

Secretary
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STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, do hereby certify that | am the duly qualified and acting
Secretary of the State Board of Regents of the State of Utah.

| further certify that the above and foregoing constitutes a true and correct copy of
an excerpt of the minutes of a meeting of said Board held on October 29, 2010 and of a
resolution adopted at said meeting, as said minutes and resolution are officially of record
in my possession.

IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of said Board this 29th day of October, 2010.

Secretary

(SEAL)
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STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, the undersigned, the duly qualified and acting Secretary of the
State Board of Regents of the State of Utah, do hereby certify, according to the records of
said State Board of Regents in my official possession, and upon my own knowledge and
belief, that:

@) in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended | gave public notice of the agenda, date, time
and place of the October 29, 2010 public meeting held by the Members of the
State Board of Regents by causing a Notice of Public Meeting to be posted at the
principal office of the State Board of Regents at 60 South 400 West, in Salt Lake
City, Utah, on October 20, 2010, at least 24 hours prior to the convening of such
meeting, in the form attached hereto as Schedule 1; said Notice of Public Meeting
having continuously remained so posted and available for public inspection
during the regular office hours of the State Board of Regents until the convening
of the meeting; and causing a copy of said Notice of Public Meeting in the form
attached hereto as Schedule 1 to be provided on October 20, 2010, at least 24
hours prior to the convening of such meeting, to the Deseret News and The Salt
Lake Tribune, newspapers of general circulation within the geographic
jurisdiction of the State Board of Regents, and to each local media correspondent,
newspaper, radio station or television station which has requested notification of
meetings of the State Board of Regents; and

(b) that in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended, public notice of the 2010-2011 Annual
Meeting Schedule of the State Board of Regents was given specifying the date,
time and place of the regular meetings of the State Board of Regents scheduled to
be held during the year, by causing a Notice of Annual Meeting Schedule for the
State Board of Regents (in the form attached as Schedule 2) to be posted on
July 28, 2009, at the principal office of the State Board of Regents in Salt Lake
City, Utah and causing a copy of such Notice of Annual Meeting Schedule to be
provided on July 28, 2009 to a newspaper of general circulation within the
geographic jurisdiction of Salt Lake City, Utah.

(©) the Board has adopted written procedures governing the holding of
electronic meetings in accordance with Section 52-4-207 Utah Code Annotated
1953, as amended (a copy of which is attached hereto as Schedule 3). In
accordance with said Section and the aforementioned procedures, notice was
given to each member of the Board and to members of the public at least 24 hours
before the meeting to allow members of the Board and the public to participate in
the meeting, including a description of how they could be connected to the
meeting. The Board held the meeting (the anchor location) in the building where
it normally meets and provided space and facilities at the anchor location so that
interested persons and the public could attend and participate.

DMWEST #7812340 v3 13



IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of the State Board of Regents of the State of Utah, this
29th day of October, 2010.

Secretary
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SCHEDULE 1
NOTICE OF PUBLIC MEETING

(See Transcript Document No. )
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SCHEDULE 2
NOTICE OF ANNUAL MEETING SCHEDULE

(See Transcript Document No. )
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SCHEDULE 3

ELECTRONIC MEETING POLICY
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EXHIBIT A

PARAMETERS OF THE SERIES 2010B BONDS

Principal amount not to exceed
Interest rates not to exceed
Discount from par not to exceed
Final Maturity not to exceed

Optional Call at not more than 101% of par on or prior to:

DMWEST #7812340 v3 A-1

$20,640,000.00
5.50%
2.0%

20 years from date
of issuance

11 years from date
of issuance



October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: UHEAA--Approving Resolution, SBR Student Loan Revenue Bonds

Issue
Board of Regents adoption of an approving resolution for the issuance of student loan revenue bonds
IS necessary to refund certain bonds that remain outstanding to more closely align the Board’s borrowing
costs with returns on its student loans.

Background

The student loan bonds outstanding, which are the subject of this refunding, are in auction rate
modes and bank-held variable rate bonds. These bonds are not marketable in today’s financial environment
and are not expected to be marketable in the future. The Student Finance Subcommittee will review this
proposed bond issue and provide a recommendation at the October 29 Regents meeting. Board of Regents
adoption of the Resolution is necessary to provide authority for issuance and sale of the bonds.

Proposed Structure

Based upon the financing team’s review and analysis of the program’s needs, alternative structures,
pricing, and current circumstances, the Board is best served by issuing a mixture of taxable and tax-exempt
fixed rate, floating rate, and variable rate demand notes under three new master indentures as follows:

Expected Proposed Interest
Rating Amount Rate Maturity
Series 2010-1 AAA $ 426,000,000 Variable 11/01/50(*)
Series 2010-2 AAA $ 441,000,000 Fixed & Variable 11/01/50(*)
Series 2010B AAA $ 190,500,000 Variable 11/01/50(¥)
Total $1,057,500,000

(*) Estimated actual maturity dates will be significantly shorter.



Proposed Not To Exceed Parameters

Not To Exceed Resolution

Parameter Reference
e Total Principal Amount $1,200,000,000 Section 5
e Interest Rate on Fixed Rate Obligations 6.0% Section 5
e Interest Rate on Variable Rate Demand Obligations 12.0% Section 5
e Interest Rate on Indexed Floating Rate Obligations 25.0% Section 5
e Maximum Maturity Date 11/1/2050 Section 5
e Underwriters Discount 15% Section 7

Basic Documents Requiring Approval

The Approving Resolution, provided as Attachment |, is in final draft form. Its approval by the Board
will authorize the execution of the necessary documents and agreements and the issuance of student loan
revenue bonds and/or notes pursuant to various Indentures of Trust between the Board of Regents and Wells
Fargo Bank, as trustee, in an aggregate principal amount not to exceed $1.2 billion.

The Approving Resolution delegates authority to the Board’s Chair, Vice Chair and/or Chair of the
Finance, Facilities, and Accountability Committee to approve final versions of the bond documents,
consistent with parameters contained in the Approving Resolution, and along with designated Officers of the
Board, to execute other necessary implementing agreements (see Resolution Sections 6 through 13).

UHEAA staff, representatives of the Attorney General’s Office, the Board’s Financial Advisor, Bond
Counsel, and Underwriters will be at the Board of Regents meeting on October 29 to answer questions.

Options Considered

The Student Finance Subcommittee, Program Officers, Underwriters and Bond Counsel periodically
review and consider a wide range of financing facilities and structures. The possible merits of locking in
current low interest rates by issuing the bonds as fixed rate bonds are considered each time. The interest
earnings on the Board's student loan portfolio are primarily indexed to thirty-day commercial paper, thus
requiring the student loans to be financed with variable rate debt to minimize the interest rate risk to the
Board. However, in this proposed bond issue, it is advantageous to the Board to issue a portion of the total
bonds issued in a fixed rate mode and enter into an “interest rate swap” in order to convert payments on the
fixed rate bonds to a floating rate basis.



Commissioner's Recommendation

The Commissioner recommends, subject to final review and concurrence by the Student Finance
Subcommittee, that the Regents approve the attached Approving Resolution authorizing the issuance of the
Series 2010 Student Loan Revenue Bonds.

William A. Sederburg
Commissioner of Higher Education

Attachment

WAS/DAF/ROD



Salt Lake City, Utah
October 29, 2010

The State Board of Regents of the State of Utah met in regular session (including
by electronic means) at the University of Utah in Salt Lake City, Utah on October 29,

2010, commencingat __ [a.m.] The following members were present:
David J. Jordan Chair
Bonnie Jean Beesley Vice Chair
Jerry C. Atkin Member
Brent L. Brown Member
Daniel W. Campbell Member
Rosanita Cespedes Member
France A. Davis Member
Katharine B. Garff Member
Greg W. Hawsx* Member
Meghan Holbrook Member
Nolan E. Karras Member
Robert S. Marquardt Member
Carol Murphy* Member
Jed H. Pitcher Member
William H. Prows* Member
David Smith** Member
Marlon O. Snow Member
Teresa L. Theurer Member
John H. Zenger Member

Absent:

Also Present:

William A. Sederburg Commissioner of Higher Education
Joyce Cottrell, CPS Secretary

After the meeting had been duly convened and called to order by the Chair and
the roll had been called with the above result, the Chair announced that one of the
purposes of the meeting was the consideration of various matters with respect to the
issuance of student loan revenue bonds and notes.

* Non-voting member from State Board of Education
*x Student Regent

DMWEST #7832101 v5



The following resolution was introduced in written form and after full discussion,
pursuant to motion made by Regent and seconded by Regent
, was adopted by the following vote:

AYE:

NAY:

The resolution is as follows:
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RESOLUTION

A RESOLUTION OF THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH (THE “BOARD”) AUTHORIZING THE ISSUANCE
AND SALE OF ITS STUDENT LOAN REVENUE BONDS AND/OR
NOTES OF VARIOUS SERIES IN THE AGGREGATE PRINCIPAL
AMOUNT OF NOT TO EXCEED $1,200,000,000; AUTHORIZING
THE EXECUTION OF INDENTURES OF TRUST, SUPPLEMENTAL
INDENTURES OF TRUST, BOND/NOTE PURCHASE
AGREEMENTS, OFFICIAL STATEMENTS, LETTER OF CREDIT
AND REIMBURSEMENT AGREEMENTS, INTEREST RATE
EXCHANGE AGREEMENTS, AND OTHER DOCUMENTS AS MAY
BE REQUIRED IN CONNECTION THEREWITH; AUTHORIZING
THE TAKING OF ALL OTHER ACTIONS NECESSARY TO THE
CONSUMMATION OF THE TRANSACTIONS CONTEMPLATED BY
THIS RESOLUTION; AND RELATED MATTERS.

WHEREAS, the State Board of Regents of the State of Utah (the “Board”) is
established and exists under and pursuant to Section 53B-1-103, Utah Code Annotated
1953, as amended; and

WHEREAS, pursuant to Chapter 13, Title 53B, Utah Code Annotated 1953, as
amended (the “Act”), the Board is empowered to make or purchase student loan notes
and other debt obligations reflecting loans to students under its Student Loan Program;
and

WHEREAS, in order to provide funds for such purposes, the Board is duly
authorized to issue and sell bonds and notes pursuant to the provisions of the Act; and

WHEREAS, from time to time the Board has previously issued its bonds and
other obligations pursuant to the Act to finance loans under its Student Loan Program and
certain of such bonds remain outstanding, including in auction rate modes or as bank-held
variable rate bonds (all of the outstanding bonds collectively, the “Outstanding Bonds”)
and the Board has determined that it is in its best interest to refinance all or a portion of
the Outstanding Bonds into one or more long-term financing methods that are more likely
to align the Board’s borrowing costs with returns on its student loans; and

WHEREAS, in furtherance thereof, the Board considers it desirable and necessary
for the benefit of the residents of the State of Utah to issue student loan revenue or asset
backed bonds and/or notes of various series and titles (collectively, the “Obligations”),
each issued pursuant to various Indentures of Trust which may include Supplemental
Indentures of Trust (collectively, the “Indentures”), between the Board and Wells Fargo
Bank, National Association, as trustee (the “Trustee”), in an aggregate principal amount
of not to exceed $1,200,000,000; and

WHEREAS, the Board desires to use the proceeds of the Obligations to (i) refund
all or a portion of the Outstanding Bonds, (ii) fund the purchase of student loans,

DMWEST #7832101 v5 3



capitalized interest and any required deposit to debt service reserves and (iii) pay costs of
issuance of the Obligations; and

WHEREAS, the Board desires to provide liquidity and credit support for all or a
portion of the Obligations bearing interest at variable rates by causing Royal Bank of
Canada (the “Bank™) to deliver one or more letters of credit pursuant to one or more
Letter of Credit and Reimbursement Agreements (the “Reimbursement Agreements”)
between the Board and the Bank; and

WHEREAS, the Board has determined that under certain circumstances it could
be advantageous to the Board to issue all or a portion of the Obligations as fixed rate
bonds and enter into an interest rate contract whereby the fixed rate on the bonds is
exchanged for a floating rate, thus reducing spread risk between the Board’s borrowing
costs and the return on its student loans by entering into one or more Interest Rate
Exchange Agreements, including an ISDA Master Agreement and related Schedule,
Credit Support Annex and Confirmation (collectively, the “Interest Rate Exchange
Agreements”) with Royal Bank of Canada or another qualified swap counterparty; and

WHEREAS, the Board hereby finds and determines that (i) the Interest Rate
Exchange Agreements are designed to reduce spread risk between the Board’s borrowing
cost and the return on its student loans and are reasonably expected to result in a lower
cost of borrowing and (ii) the Interest Rate Exchange Agreements are entered into for
debt management purposes and not for speculation; and

WHEREAS, the Obligations and the Board’s obligations under the Indentures, the
Reimbursement Agreements and the Interest Rate Exchange Agreements shall be payable
solely from the revenues and other moneys pledged therefore and shall not constitute nor
give rise to a general obligation or liability of the Board or constitute a charge against its
general credit; and

WHEREAS, RBC Capital Markets, LLC, on behalf of itself and Merrill Lynch,
Pierce, Fenner & Smith Incorporated (collectively, the “Underwriters”), has expressed
interest in purchasing the Obligations, and for each proposed series there was before the
Board at this meeting a Term Sheet prepared by the Underwriters (the “Term Sheets”),
forms of the Bond or Note Purchase Agreements to be entered into between the Board
and the Underwriters (collectively, the “Bond Purchase Agreements”), forms of the
Indentures, forms of the Preliminary Official Statements or Offering Memoranda for use
in marketing the Obligations (collectively, the “Preliminary Official Statements”), a form
of a Remarketing Agreement to be entered into for variable rate bonds requiring a
remarketing agent (the “Remarketing Agreement”), a form of the Reimbursement
Agreements and forms of the Interest Rate Exchange Agreements; and

WHEREAS, pursuant to Section 53B-13-104(9) of the Act, the Board desires to
grant to the Chair, Vice Chair and/or the Chair of the Finance, Facilities and
Accountability Committee of the Board the authority to approve the structures to be used
and the final principal amounts for each structure, along with the terms, maturities,
interest rates, redemption provisions, and purchase prices at which the Obligations shall
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be sold and any changes with respect thereto from those terms which were before the
Board at the time of adoption of this resolution and the terms of any Reimbursement
Agreement and Interest Rate Exchange Agreement; provided such terms do not exceed
the parameters set forth in this resolution.

NOW, THEREFORE, BE IT RESOLVED BY THE STATE BOARD OF
REGENTS OF THE STATE OF UTAH, AS FOLLOWS:

Section 1. All terms defined in the foregoing recitals hereto shall have the
same meanings when used herein.

Section 2. All action heretofore taken (not inconsistent with the provisions of
this resolution) by the Board and the officers of the Board directed toward the issuance of
the Obligations are hereby ratified, approved and confirmed. The execution of a back-up
servicing agreement between the Board and the Pennsylvania Higher Education
Assistance Agency is hereby ratified and approved.

Section 3. The Board hereby authorizes, approves and directs the use and
distribution of the Preliminary Official Statements in substantially the forms before the
Board at this meeting in connection with the offering and sale of the Obligations. The
Chair, Vice Chair and/or Chair of the Finance, Facilities and Accountability Committee
and the Secretary of the Board are hereby authorized to execute and deliver on behalf of
the Board final Official Statements or Offering Memoranda (collectively, the “Official
Statements”) in substantially the same form and with substantially the same content as
the forms of the Preliminary Official Statements before the Board at this meeting with
any such alterations, changes or additions as may be necessary to finalize the Official
Statements. The preparation, use and distribution of the Official Statements are also
hereby authorized.

Section 4. The Indentures, in substantially the forms before the Board at this
meeting, are in all respects authorized, approved and confirmed. The Chair, Vice Chair
and/or Chair of the Finance, Facilities and Accountability Committee and the Secretary
of the Board are hereby authorized to execute and deliver the Indentures in the forms and
with substantially the same content as those before the Board at this meeting for and on
behalf of the Board with such alterations, changes or additions as may be authorized by
Section 12 hereof.

Section 5. For the purpose of providing funds to (i) refund all or a portion of
the Outstanding Bonds, (ii) fund the purchase of student loans, capitalized interest and
any required deposits to debt service reserves and (iii) pay costs of issuance of the
Obligations, the Board hereby authorizes the issuance and sale of the Obligations in
various series and from time to time in an aggregate principal amount of not to exceed
$1,200,000,000, which shall bear interest as provided in the Indentures and other
documents and such rates shall not at any time exceed (a) six percent (6%) per annum in
the case of the Obligations bearing fixed rates, (b) twelve percent (12%) per annum in the
case of Obligations issued as variable rate demand obligations, and (c) twenty-five
percent (25%) per annum in the case of Obligations issued as indexed floating rate
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obligations, obligations held as bank bonds pursuant to a Reimbursement Agreement and
the Board’s indexed floating rate obligations under the Interest Rate Exchange
Agreements. The Obligations shall mature on such date or dates, as approved by the
Chair, Vice Chair and/or Chair of the Finance, Facilities and Accountability Committee,
on or before 40 years from the date of issuance thereof. The issuance of the Obligations
shall be subject to the final advice of Bond Counsel and to the approval of the office of
the Attorney General of the State of Utah. The Outstanding Bonds may be retired by
redemption or purchase of such bonds, as approved by the Chair, Vice Chair and/or Chair
of the Finance, Facilities and Accountability Committee.

Section 6. The form, terms and provisions of the Obligations and the
provisions for the signatures, authentication, payment, registration, transfer, exchange,
tender, remarketing, redemption and number shall be as set forth in the Indentures. The
Chair, Vice Chair and/or Chair of the Finance, Facilities and Accountability Committee
and the Secretary of the Board are hereby authorized to execute and seal by manual or
facsimile signature the Obligations and to deliver the Obligations to the Trustee for
authentication. The appropriate officials of the Board are hereby authorized to execute
and deliver to the Trustee the written order of the Board for authentication and delivery
of the Obligations in accordance with the provisions of the respective Indentures.

Section 7. The Obligations shall be sold to the Underwriters with an
Underwriters’ discount of not to exceed three-quarters of one percent (0.75%) of the face
amount of the Obligations, plus accrued interest, if any. The Chair, Vice Chair and/or
Chair of the Finance, Facilities and Accountability Committee are hereby authorized to
execute and deliver the Bond Purchase Agreements in substantially the forms and with
substantially the same content as those before the Board at this meeting for and on behalf
of the Board with final terms as may be established for the Obligations and such
alterations, changes or additions as may be authorized by Section 12 hereof. Pursuant to
Section 53B-13-104(9) of the Act, the Chair, Vice-Chair and/or Chair of the Finance,
Facilities and Accountability Committee, are each hereby authorized to specify and agree
as to the final principal amounts, terms, discounts, maturities, interest rates, rate
determination methods and purchase prices (including obligations sold at a premium or
discount) with respect to the Obligations for and on behalf of the Board by the execution
of the Bond Purchase Agreements and the Indentures and any changes with respect
thereto from those terms which were before the Board at the time of adoption of this
Resolution, provided such terms are within the parameters set by this Resolution.

Section 8. The appropriate officers of the Board, including without limitation
the Chair, Vice Chair, Chair of the Finance, Facilities and Accountability Committee,
Commissioner of Higher Education, Associate Commissioner for Student Financial Aid,
Executive Director of UHEAA, Deputy Executive Director of UHEAA and Secretary are
hereby authorized to take all action necessary or reasonably required by the Bond
Purchase Agreements and the Indentures to carry out, give effect to and consummate the
transactions as contemplated thereby and are authorized to take all action necessary in
conformity with the Act.
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Section 9. The Reimbursement Agreements and Remarketing Agreements, in
substantially the forms before the Board at this meeting, are in all respects authorized,
approved and confirmed. The Chair, Vice Chair and/or Chair of the Finance, Facilities
and Accountability Committee are hereby authorized to execute and deliver one or more
Reimbursement Agreements and Remarketing Agreements in the form and with
substantially the same content as those before the Board at this meeting for and on behalf
of the Board with such alterations, changes or additions as may be authorized by Section
12 hereof.

Section 10.  The Interest Rate Exchange Agreements, in substantially the forms
before the Board at this meeting, are in all respects authorized, approved and confirmed.
The Chair or Vice Chair of the Board and/or the Chair of the Finance, Facilities and
Accountability Committee are hereby authorized to execute and deliver the Interest Rate
Exchange Agreements in the forms and with substantially the same content as those
before the Board at this meeting for and on behalf of the Board with such alterations,
changes or additions as may be authorized by Section 12 hereof. The Board also
approves a policy for implementation of Interest Rate Exchange Agreements in the form
which was before the Board at this meeting.

Section 11.  The appropriate officers of the Board, including without limitation
the Chair, Vice Chair, Chair of the Finance, Facilities and Accountability Committee,
Commissioner of Higher Education, Associate Commissioner for Student Financial Aid,
Executive Director of UHEAA, Deputy Executive Director of UHEAA and Secretary are
hereby authorized to consider the refinancing options approved hereby and to determine
the timing and implementation of such options. Execution of a Bond Purchase
Agreement and Indenture for a specific Series of Bonds shall signify the final approval
thereof for and on behalf of the Board.

Section 12.  The appropriate officials of the Board, including without limitation
the Chair, Vice Chair and/or Chair of the Finance, Facilities and Accountability
Committee are authorized to make any alterations, changes or additions in the Indentures,
the Obligations, the Bond Purchase Agreements, the Preliminary Official Statements, the
Official Statements, the Reimbursement Agreements, the Remarketing Agreements, the
Interest Rate Exchange Agreements or any other document herein authorized and
approved which may be necessary to correct errors or omissions therein, to remove
ambiguities therefrom, to conform the same to other provisions of said instruments, to the
provisions of this Resolution or any resolution adopted by the Board, or the provisions of
the laws of the State of Utah or the United States or to the Term Sheets and the final
agreement with the Underwriters and other participants, all within the parameters
established herein.

Section 13.  The appropriate officials of the Board, including without limitation
the Chair, Vice Chair, Chair of the Finance, Facilities and Accountability Committee, the
Commissioner of Higher Education, Associate Commissioner for Student Financial Aid,
Executive Director of UHEAA, Deputy Executive Director of UHEAA and Secretary of
the Board, are hereby authorized and directed to execute and deliver for and on behalf of
the Board any or all additional certificates, documents and other papers and to perform all
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other acts they may deem necessary or appropriate in order to implement and carry out
the matters authorized in this Resolution and the documents authorized and approved
herein.

Section 14.  Upon their issuance, the Obligations and the obligations of the
Board under the Indentures, Reimbursement Agreements, the Remarketing Agreements
and Interest Rate Exchange Agreements, will constitute special limited obligations of the
Board payable solely from and to the extent of the sources set forth in the Indentures,
such Obligations, the Reimbursement Agreements, Remarketing Agreements and Interest
Rate Exchange Agreements. No provision of this Resolution, the Obligations, the Bond
Purchase Agreements, the Reimbursement Agreement, the Remarketing Agreements, the
Interest Rate Exchange Agreements, the Term Sheets, the Indentures or any other
instrument authorized hereby, shall be construed as creating a general obligation of the
Board, or of creating a general obligation of the State of Utah or any political subdivision
thereof, nor as incurring or creating a charge upon the general credit of the Board.

Section 15.  After any of the Obligations are delivered by the Trustee to or for
the account of the Underwriters and upon receipt of payment therefor, this Resolution
shall be and remain irrepealable until the principal of, premium, if any, and interest on the
Obligations are deemed to have been fully discharged in accordance with the terms and
provisions of the Indentures.

Section 16.  If any provisions of this Resolution should be held invalid, the
invalidity of such provisions shall not affect the validity of any of the other provisions of
this Resolution.

Section 17.  All resolutions of the Board or parts thereof inconsistent herewith,
are hereby repealed to the extent only of such inconsistency. This repealer shall not be
construed as reviving any bylaw, order, resolution or ordinance or part thereof.

Section 18.  This Resolution shall become effective immediately upon its
adoption.
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PASSED AND APPROVED BY THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH THIS 29TH DAY OF OCTOBER, 2010.

STATE BOARD OF REGENTS OF THE
STATE OF UTAH

(SEAL)

Chair

ATTEST:

Secretary
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After the conduct of other business not pertinent to the above, the meeting was, on
motion duly made and seconded, adjourned.

(SEAL)

Chair

ATTEST:

Secretary
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STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, do hereby certify that | am the duly qualified and acting
Secretary of the State Board of Regents of the State of Utah.

| further certify that the above and foregoing constitutes a true and correct copy of
an excerpt of the minutes of a meeting of said Board held on October 29, 2010 and of a
resolution adopted at said meeting, as said minutes and resolution are officially of record
in my possession.

IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of said Board this 29th day of October, 2010.

Secretary

(SEAL)
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STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, the undersigned, the duly qualified and acting Secretary of the
State Board of Regents of the State of Utah, do hereby certify, according to the records of
said State Board of Regents in my official possession, and upon my own knowledge and
belief, that:

@) in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended, public notice was given of the agenda, date,
time and place of the October 29, 2010 public meeting held by the Members of
the State Board of Regents by causing a Notice of Public Meeting, in the form
attached hereto as Exhibit A, to be: (i) posted at the principal office of the State
Board of Regents at 60 South 400 West, Salt Lake City, Utah, on October
2010, said Notice of Public Meeting having continuously remained so posted and
available for public inspection during the regular office hours of the State Board
of Regents until the convening of the meeting; (ii) published on the Utah Public
Notice Website (http://pmn.utah.gov), at least 24 hours prior to the convening of
such meeting; and (iii) provided on October __, 2010, at least 24 hours prior to
the convening of such meeting, to the Deseret News and The Salt Lake Tribune,
newspapers of general circulation within the geographic jurisdiction of the State
Board of Regents, and to each local media correspondent, newspaper, radio
station or television station which has requested notification of meetings of the
State Board of Regents;

(b) in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended, public notice of the 2010 Annual Meeting
Schedule of the State Board of Regents was given, specifying the date, time and
place of the regular meetings of the State Board of Regents scheduled to be held
during the year, by causing a Notice of Annual Meeting Schedule for the State
Board of Regents, in the form attached hereto as Exhibit B, to be (i) posted at the
principal office of the State Board of Regents at 60 South 400 West, Salt Lake
City, Utah on , 2010, (ii) provided on , 2010 to a
newspaper of general circulation within the geographic jurisdiction of the State
Board of Regents and (iii) published on the Utah Public Notice Website
(http://pmn.utah.gov) during the current calendar year; and

(©) the State Board of Regents has adopted written procedures
governing the holding of electronic meetings in accordance with Section 52-4-207
Utah Code Annotated 1953, as amended (a copy of which is attached hereto as
Exhibit C). In accordance with said Section and the aforementioned procedures,
notice was given to each member of the State Board of Regents and to members
of the public at least 24 hours before the meeting to allow members of the State
Board of Regents and the public to participate in the meeting, including a
description of how they could be connected to the meeting. The State Board of
Regents held the meeting (the anchor location) in the building where it normally
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meets and provided space and facilities at the anchor location so that interested
persons and the public could attend and participate.

IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of the State Board of Regents of the State of Utah, this
29th day of October, 2010.

Secretary
(SEAL)
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EXHIBIT A
Notice of Public Meeting

[See Transcript Document No. ]
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EXHIBIT B
Notice of Annual Meeting Schedule

[See Transcript Document No. ]
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EXHIBIT C

Electronic Meeting Policy
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October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: University of Utah — Refunding of UUHC Series 2008 Hospital Variable-rate Revenue
Bonds

Issue
The University of Utah has requested approval to refinance the $20.6 million issue of variable-rate
Hospital Bonds approved by the Regents in 2008. The University proposes to refinance the current par
amount outstanding of $19,575,000 plus bonding costs. While the resulting overall debt service on the
refunded bonds will be higher than the current amount due, this action will eliminate interest rate risk and
provide budget certainty on this piece of outstanding debt.

Background

The University has been the recipient of very low rates since the 2008 issuance of these variable
rate bonds. The recent economic challenges of the economy, both in the state and the nation, have driven
interest rates to historic lows, and the University and its financial advisor are now recommending refunding
these bonds to secure long-term fixed rate financing by locking in the current low interest rates.

The 2008 issue is backed by a Wells Fargo letter of credit that must be renewed by December of
2010 with the inherent liquidity costs unless the issue is refinanced at a fixed rate. The University has
opted to fix the rate and has issued an RFP for a fixed-rate underwriting. Morgan Stanley and George K
Baum have been selected and the preparation of documents is in process. The relevant parameters of the
issue are:

An amount not to exceed $20,640,000 including all bond issuance costs

Interest rates not to exceed 5.5% and discount from par not to exceed 2.0%

Final maturity not to exceed 20 years from date of issuance

Option Call at not more than 101% of par on or prior to 11 years from the date of issuance

Copies of the University’s request (Bond Issue #1), a Financial Summary, and the Approving
Resolution are attached for your information. Representatives from the University, the University's Bond
Counsel, and the University’s Financial Advisor will be present to address questions from the Board.

Commissioner's Recommendation




The Commissioner recommends that the Regents approve the University's request to refinance
these bonds.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachments



THE u

UNIVERSITY
OF UTAH
Arnold B. Combe
Vice President for Administrative Services

October 5, 2010

Dr. Gregory L. Stauffer
Associate Commissioner for Finance
and Facilities
State Board of Regents of the State of Utah
60 South 400 West
Salt Lake City, Utah 84101-1284

Dear Dr. Stauffer:

The purpose of this letter is to bring to your attention three transactions that the
University will be bringing before the Board of Regents for consideration at its October
29, 2010 meeting on the campus of the University of Utah. Two of these transactions
require the adoption of ‘Parameters Resolutions’ for Legislatively-approved bond issues
and the third seeks the Regents’ approval for new bonding authorization to be included
in the Regents’ bond bill for the upcoming 2011 Legislative Session.

Bond Issue #1: Series 2010 Hospital Refunding Revenue Bonds

In 2008, the Regents issued, on behalf of the University, $20,640,000 of variable-rate
Hospital Revenue Bonds. While interest rates on these bonds have been quite favorable,
due to interest rate volatility and other market risks associated with variable-rate bonds
as well as extremely low current tax-exempt fixed rates, the University has decided to
refund these bonds from a variable to a fixed-rate basis. The current par amount
outstanding of the Series 2008 Bonds is $19,575,000. The University will seek Regent
approval to issue a like amount of fixed-rate bonds, plus amounts necessary to fund a
debt service reserve fund and pay costs of issuance over a not-to-exceed term of 20-
years. While overall debt service on the refunding bonds will be higher than amounts
being paid on the current bonds, the University’s action will eliminate interest rate risk
and affirm budget certainty on this piece of its outstanding debt.

Bond Issue #2: Series 2010 Auxiliary and Campus Facilities System Revenue Bonds

During the 2010 session of the Utah State Legislature, bonding authorization was given
to the University of Utah for two housing projects. The first was for the expansion of the

University of Utah
201 South Presidents Circle, Room 209
Salt Lake City, Utah 84112-9012
Office Phone (801) 581-6404
Fax (801) 581-4972



University’s “Guest House” (in an amount not-to-exceed $10 million, plus bonding
costs), and the second was for the construction of an “Honors Housing Project (in an
amount not-to-exceed $48 million, plus bonding costs). The University will be asking
the Regents to approve a parameters resolution for the issuance of a bond in an amount
not-to-exceed $65 million which includes all bonding costs representing both of these

projects (Bonding costs include debt service reserve, capitalized interest and traditional
costs of issuance).

Both of the above-mentioned bond issues are planned to be sold sometime in November
or early December and closed before the end of the calendar year.

University Request for Bonding Authorization

In September of 2009, the University of Utah’s Board of Trustees approved a lease for a
multi-specialty medical facility in South Jordan, Utah. In April, 2010, the University
signed a 20-year lease on the facility which included an early purchase option. In light
of favorable market conditions, the University is now recommending exercising the
purchase option at this time. If approved, the University will own the land and the
building and will recognize significant savings over the lease option. The so-called
“South Jordan Health Center” will include an Emergency Department and multi-
specialty physician services and is scheduled to open in November 2011.

The University’s request to the Regents is to seek bonding authorization from the
Legislature during its 2011 Session for the issuance and sale of an amount not-to-exceed
$66 million, plus bonding costs, of Hospital Revenue Bonds.

Please feel free to call me if you have any questions regarding these three transactions.

Sincerely,

Arnold B. Combe
Vice President

Ce:  Michael K. Young
William A. Sederburg
Ralph W. Hardy
Gordon L. Crabtree
Kelly A. Murdock
Blake Wade



$20,640,000*

State Board of Regents of the State of Utah

University of Utah

Hospital Revenue Refunding Bonds

Series 2010B

(Refunding of Series 2008 Variable-Rate Hospital Revenue

Purpose:

Par Amount:

Security:

Ratings:

Method of Sale:

Total Discount:

Pricing Date:

Closing Date:

Interest Payment Dates:

Interest Basis:

Bonds)

FINANCING SUMMARY

To receive approval from the Regents to allow the
University to refund $19,575,000 of Variable-Rate
Hospital Revenue Bonds, Series 2008, to fixed-
rate bonds.

$20,640,000 (not-to-exceed)

The Series 2010B Bonds will be secured by a
pledge and assignment of the net revenues of the
University of Utah’s Hospitals and Clinics.
‘AA’/’Aa2’ underlying ratings from Standard &
Poor’s Corporation and Moody’s Investors Service,
respectively, by virtue of State of Utah moral
obligation pledge (expected).

Negotiated public offering

Not-to-exceed 2.00%

November 17, 2010*

December 2, 2010*

February 1 and August 1, beginning August 1, 2011

307360



Principal Payment Dates:
Interest Rates:

Maturity:

Redemption:

Underwriters:

University of Utah Contact:

Financial Advisor:

Trustee, Paying Agent/Reg.:

Bond/Disclosure Counsel:

Underwriter’s Counsel:

August 1

Not-to-exceed 5.50%

Not-to-exceed 20-years from date of issuance
Not-to-exceed 11-years at 101%
Morgan Stanley & George K. Baum

Gordon Crabtree (801) 581-7164
Arnold B. Combe (801) 581-6404

Kelly Murdock, Wells Fargo Securities (801) 246-
1732

Wells Fargo Bank, National Association
Ballard Spahr Andrews & Ingersoll, LLP

Chapman and Cutler

*Preliminary, subject to change



APPROVING RESOLUTION
UNIVERSITY OF UTAH HOSPITAL
REVENUE REFUNDING BONDS SERIES 2010B
Salt Lake City, Utah

October 29, 2010
The State Board of Regents of the State of Utah met in regular session (including

by electronic means) at the University of Utah in Salt Lake City, Utah on October 29,
2010, commencing at 9:00 a.m. The following members were present:

David J. Jordan Chair
Bonnie Jean Beesley Vice Chair
Jerry C. Atkin Member
Brent L. Brown Member
Daniel W. Campbell Member
Rosanita Cespedes Member
France A. Davis Member
Katharine B. Garff Member
Greg W. Haws Member
Meghan Holbrook Member
Nolan E. Karras Member
Robert S. Marquardt Member
Carol Murphy* Member
Jed H. Pitcher Member
William H. Prows* Member
Marlon O. Snow Member
David Smith Member
Teresa L. Theurer Member
John H. Zenger Member

Absent:

Also Present:

William A. Sederburg ~ Commissioner of Higher Education
Joyce Cottrell, CPS Secretary

After the meeting had been duly convened and called to order by the Chair, the
roll had been called with the above result and after other matters not pertinent to this
Resolution had been discussed, the Chair announced that one of the purposes of the

* Non-voting member from State Board of Education
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meeting was the consideration of the State Board of Regents of the State of Utah,
University of Utah Hospital Revenue Refunding Bonds, Series 2010B.

The following resolution was introduced in written form and after full discussion,
pursuant to motion made by Regent and seconded by Regent , was adopted
by the following vote:

AYE:
NAY:

The resolution is as follows:
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RESOLUTION

A RESOLUTION OF THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH AUTHORIZING THE ISSUANCE AND SALE OF
ITS UNIVERSITY OF UTAH HOSPITAL REVENUE REFUNDING
BONDS, SERIES 2010B IN THE AGGREGATE PRINCIPAL
AMOUNT OF NOT TO EXCEED $20,640,000; AUTHORIZING THE
PUBLICATION OF A NOTICE OF BONDS TO BE ISSUED;
AUTHORIZING THE EXECUTION OF A SUPPLEMENTAL
INDENTURE OF TRUST, A BOND PURCHASE AGREEMENT, AN
OFFICIAL STATEMENT, AND OTHER DOCUMENTS REQUIRED
IN CONNECTION THEREWITH; AUTHORIZING THE TAKING OF
ALL OTHER ACTIONS NECESSARY TO THE CONSUMMATION
OF THE TRANSACTIONS CONTEMPLATED BY THIS
RESOLUTION; AND RELATED MATTERS.

WHEREAS, the State Board of Regents of the State of Utah (the “Board”) is
established and exists under and pursuant to Section 53B-1-103, Utah Code Annotated
1953, as amended; and

WHEREAS, pursuant to the provisions of Title 53B, Chapter 1, Utah Code
Annotated 1953, as amended, the Board is authorized to act as the governing authority of
University of Utah (the “University”) for the purpose of exercising the powers contained
in the Utah Refunding Bond Act, Title 11, Chapter 27, Utah Code Annotated 1953, as
amended (the “Act”); and

WHEREAS, pursuant to a General Indenture of Trust, dated as of November 1,
1997 between the Board and Wells Fargo Bank, N.A., as trustee (the “Trustee”), as
heretofore amended and supplemented (the “General Indenture”), the Board previously
issued (among others), for and on behalf of the University, its State Board of Regents of
the State of Utah, University of Utah Variable Rate Hospital Revenue Refunding Bonds
Series 2008 (the “Refunded Bonds™); and;

WHEREAS, in order to benefit the Board and the University by fixing the interest
rate, the Board desires to refund all or any portion of the Refunded Bonds; and

WHEREAS, pursuant to the Act, the Board, for and on behalf of the University, is
authorized to issue bonds payable from certain revenues of the University, as may be
deposited into a special fund, for the purpose of (i) refunding the Refunded Bonds, (ii)
funding any required deposit to a debt service reserve fund and (iii) paying costs of
issuance related thereto; and

WHEREAS, to accomplish the purposes set forth in the preceding recital, the
Board desires to authorize and approve the issuance and sale of the State Board of
Regents of the State of Utah, University of Utah Hospital Revenue Refunding Bonds,
Series 2010B (or such other title and/or series designation(s) as may be determined by the
officers of the Board or University) (the “Series 2010B Bonds”) in an aggregate principal
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amount of not to exceed $20,640,000 pursuant to the General Indenture and a
Supplemental Indenture of Trust between the Board and the Trustee (the “Supplemental
Indenture” and collectively with the General Indenture, the “Indenture”); and

WHEREAS, the Series 2010B Bonds shall be payable solely from the
University’s revenues and other moneys pledged therefor in the Indenture and shall not
constitute nor give rise to a general obligation or liability of the Board, the University or
the State of Utah or constitute a charge against their general credit; and

WHEREAS, there has been presented to the Board at this meeting a form of a
Bond Purchase Agreement (the “Bond Purchase Agreement”) to be entered into among
the Board, the University and the underwriter for the Series 2010B Bonds (the
“Underwriter”) a form of a Preliminary Official Statement relating to the Series 2010B
Bonds (the “Preliminary Official Statement”) and a form of the Supplemental Indenture;
and

WHEREAS, the Board desires to grant to the Chair and/or Vice Chair of the
Board and/or the Chair of the Finance, Facilities and Accountability Committee of the
Board the authority to consider the market climate and other factors applicable to the
refunding of all or a portion of the Refunded Bonds or the other objectives and to approve
the bonds to be refunded and the interest rates, principal amounts, terms, maturities,
redemption features, and purchase price at which the Series 2010B Bonds shall be sold
and any changes with respect thereto from those terms which were before the Board at
the time of adoption of this Resolution; provided such terms do not exceed the parameters
set forth in this Resolution.

NOW, THEREFORE, BE IT RESOLVED BY THE STATE BOARD OF
REGENTS OF THE STATE OF UTAH, AS FOLLOWS:

1. All terms defined in the foregoing recitals hereto shall have the same
meanings when used herein.

2. All action heretofore taken (not inconsistent with the provisions of this
resolution) by the Board and the University and the officers of the Board or the
University directed toward the issuance of the Series 2010B Bonds are hereby ratified,
approved and confirmed.

3. The Board hereby authorizes, approves and directs the use and distribution
of the Preliminary Official Statement substantially in the form of the Preliminary Official
Statement presented to the Board at this meeting in connection with the offering and sale
of the Series 2010B Bonds. The Chair, Vice Chair and/or Chair of the Finance, Facilities
and Accountability Committee of the Board and the President and/or Vice President for
Administrative Services of the University are hereby authorized to execute and deliver on
behalf of the Board a final Official Statement in substantially the same form and with
substantially the same content as the form of the Preliminary Official Statement presented
to this meeting with any such alterations, changes or additions as may be necessary to

DMWEST #7812340 v3 4



4, The Supplemental Indenture in substantially the form presented to this
meeting is in all respects authorized, approved and confirmed. The Chair, Vice Chair
and/or Chair of the Finance, Facilities and Accountability Committee and Secretary of
the Board and the President and/or Vice President for Administrative Services of the
University are hereby authorized to execute and deliver the Supplemental Indenture in
substantially the same form and with substantially the same content as the form of such
document presented to this meeting for and on behalf of the Board and the University
with such alterations, changes or additions as may be authorized by Section 8 hereof.

5. For the purpose of providing funds to be used for (i) refunding the
Refunded Bonds, (ii) funding any required deposit to a debt service reserve fund and (iii)
paying costs of issuance of the Series 2010B Bonds, the Board hereby authorizes the
issuance of the Series 2010B Bonds in the aggregate principal amount of not to exceed
$20,640,000. The Series 2010B Bonds shall mature on such date or dates, be subject to
redemption and bear interest at the rates, as shall be approved by the Chair or Vice Chair
of the Board or the Chair of the Finance, Facilities and Accountability Committee, all
within the parameters set forth on Exhibit A attached hereto and incorporated herein by
reference. The issuance of the Series 2010B Bonds shall be subject to the final advice of
Bond Counsel and to the approval of the office of the Attorney General of the State of
Utah.

6. The form, terms and provisions of the Series 2010B Bonds and the
provisions for the signatures, authentication, payment, registration, transfer, exchange,
interest rates, redemption and number shall be as set forth in the Indenture. The Chair,
Vice Chair and/or Chair of the Finance, Facilities and Accountability Committee and the
Secretary of the Board and the President and/or Vice President for Administrative
Services of the University are hereby authorized to execute and seal by manual or
facsimile signature the Series 2010B Bonds and to deliver the Series 2010B Bonds to the
Trustee for authentication. All terms and provisions of the Indenture and the Series
2010B Bonds are hereby incorporated in this Resolution. The appropriate officials of the
Board and the University are hereby authorized to execute and deliver to the Trustee the
written order of the Board for authentication and delivery of the Series 2010B Bonds in
accordance with the provisions of the Indenture.

7. The Series 2010B Bonds shall be sold to the Underwriters with an
Underwriters’ discount of not to exceed two percent (2.0%) of the face amount of the
Series 2010B Bonds. The Bond Purchase Agreement in substantially the form presented
to this meeting is hereby authorized, approved and confirmed. The Chair or Vice Chair
of the Board and/or the Chair of the Finance, Facilities and Accountability Committee
and the President and/or Vice President for Administrative Services of the University are
hereby authorized to execute and deliver the Bond Purchase Agreement in substantially
the same form and with substantially the same content as the form of the Bond Purchase
Agreement presented at this meeting for and on behalf of the Board with final terms as
may be established for the Series 2010B Bonds within the parameters set forth herein and
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with such alterations, changes or additions as may be necessary or as may be authorized
by Section 10 hereof. The Chair or Vice-Chair of the Board and/or the Chair of the
Finance, Facilities and Accountability Committee and the President and/or Vice President
for Administrative Services of the University are hereby authorized to consider the debt
service savings generated by or other objectives of refunding all or a portion of the
Refunded Bonds and to specify and agree as to the bonds to be refunded and the final
principal amounts, terms, discounts, maturities, interest rates, redemption features and
purchase price with respect to the Series 2010B Bonds for and on behalf of the Board and
the University and any changes thereto from those terms which were before the Board at
the time of adoption of this Resolution, provided such terms are within the parameters set
by this Resolution, with such approval to be conclusively established by the execution of
the Bond Purchase Agreement and the Supplemental Indenture.

8. The appropriate officials of the Board and the University, including
without limitation the Chair or Vice Chair of the Board and/or the Chair of the Finance,
Facilities and Accountability Committee and the President and/or Vice President for
Administrative Services of the University are authorized to make any alterations, changes
or additions to the Supplemental Indenture, the Series 2010B Bonds, the Bond Purchase
Agreement, the Preliminary Official Statement, the Official Statement or any other
document herein authorized and approved which may be necessary to correct errors or
omissions therein, to complete the same, to remove ambiguities therefrom, to conform
the same to other provisions of said instruments, to the provisions of this Resolution or
any resolution adopted by the Board or the provisions of the laws of the State of Utah or
the United States.

9. The appropriate officials of the Board and the University, including
without limitation the Chair, Vice Chair, the Chair of the Finance, Facilities and
Accountability Committee, Commissioner of Higher Education and Secretary of the
Board and the President and Vice President for Administrative Services of the University,
are hereby authorized and directed to execute and deliver for and on behalf of the Board
and the University any or all additional certificates, documents and other papers
(including any reserve instrument guaranty agreements not in conflict with the Indenture)
and to perform all other acts they may deem necessary or appropriate in order to
implement and carry out the matters authorized in this Resolution and the documents
authorized and approved herein.

10.  The appropriate officers of the Board and the University, including
without limitation the Chair, Vice Chair, the Chair of the Finance, Facilities and
Accountability Committee, Commissioner of Higher Education and Secretary of the
Board and the President and Vice President for Administrative Services of the University
are hereby authorized to take all action necessary or reasonably required by the Indenture,
the Preliminary Official Statement, the Official Statement, or the Bond Purchase
Agreement to carry out, give effect to and consummate the transactions as contemplated
thereby and are authorized to take all action necessary in conformity with the Act.

11.  Upon their issuance, the Series 2010B Bonds will constitute special
limited obligations of the Board payable solely from and to the extent of the sources set
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forth in the Indenture. No provision of this Resolution, the Series 2010B Bonds, the
Bond Purchase Agreement, the Official Statement, the Indenture or any other instrument
executed in connection with the issuance of the Series 2010B Bonds, shall be construed
as creating a general obligation of the Board or the University, or of creating a general
obligation of the State of Utah or any political subdivision thereof, nor as incurring or
creating a charge upon the general credit of the Board, the University, the State of Utah
or any political subdivision thereof.

12. In accordance with the provisions of the Act, the Board shall cause the
following “Notice of Bonds to be Issued” to be published one (1) time in the Deseret
News and The Salt Lake Tribune, newspapers of general circulation in the State of Utah
and the county in which the principal administrative office of the University is located
and on the www.utahlegals.com website (established by the collective efforts of Utah’s
newspapers) and shall cause a copy of this Resolution and the Indenture to be kept on file
in the Board’s office in Salt Lake City, Utah, for public examination during the regular
business hours of the Board until at least thirty (30) days from and after the date of
publication thereof. The “Notice of Bonds to be Issued” shall be in substantially the
following form:
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NOTICE OF BONDS TO BE ISSUED

NOTICE IS HEREBY GIVEN pursuant to the provisions of the Utah Refunding
Bond Act, Title 11, Chapter 27, Utah Code Annotated 1953, as amended, that on October
29, 2010, the State Board of Regents of the State of Utah (the “Board”) adopted a
resolution (the “Resolution”) in which it authorized the issuance of the Board’s
University of Utah Hospital Revenue Refunding Bonds, Series 2010B (or such other or
further designation as the officers of the Board may determine) (the “Series 2010B
Bonds”) in the aggregate principal amount of not to exceed twenty million six hundred
and forty thousand dollars ($20,640,000), to bear interest at a rate or rates of not to
exceed five and one half percent (5.50%) per annum, to mature not later than 20 years
following the date of issuance, and to be sold at a price or prices not less than ninety-
eight percent (98%) of the total principal amount thereof, for the purpose of refunding all
or a portion of the Board’s outstanding University of Utah Variable Rate Hospital
Revenue Refunding Bonds Series 2008, funding any required deposit to a debt service
reserve fund, and paying costs of issuance of the Series 2010B Bonds. No deposit is
contemplated in connection with the issuance of the Series 2010B Bonds.

The Series 2010B Bonds are to be issued and sold by the Board pursuant to the
Resolution, including as part of said Resolution a form of a General Indenture of Trust, as
previously amended and supplemented, and a Supplemental Indenture of Trust
(collectively, the “Indenture”).

A copy of the Resolution and the Indenture are on file in the office of the Board at
60 South 400 West, 5™ Floor, Salt Lake City, Utah, where they may be examined during
regular business hours of the Board from 8:00 a.m. to 5:00 p.m. for a period of at least
thirty (30) days from and after the date of publication of this notice.

NOTICE IS FURTHER GIVEN that a period of thirty (30) days from and after
the date of the publication of this notice is provided by law during which any person in
interest shall have the right to contest the legality of the Resolution, the Indenture (as it
relates to the Series 2010B Bonds), or the Series 2010B Bonds, or any provision made for
the security and payment of the Series 2010B Bonds, and that after such time, no one
shall have any cause of action to contest the regularity, formality or legality thereof for
any cause whatsoever.

DATED this 29th day of October, 2010.

/s/ Joyce Cottrell
Secretary
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13.  After any of the Series 2010B Bonds are delivered by the Trustee to or for
the account of the Underwriters and upon receipt of payment therefor, this Resolution
shall be and remain irrepealable until the principal of, premium, if any, and interest on the
Series 2010B Bonds are deemed to have been fully discharged in accordance with the
terms and provisions of the Indenture.

14. If any provisions of this Resolution should be held invalid, the invalidity
of such provisions shall not affect the validity of any of the other provisions of this
Resolution.

15.  All resolutions of the Board or parts thereof inconsistent herewith, are
hereby repealed to the extent only of such inconsistency. This repealer shall not be
construed as reviving any bylaw, order, resolution or ordinance or part thereof.

16.  This Resolution shall become effective immediately upon its adoption.
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PASSED AND APPROVED BY THE STATE BOARD OF REGENTS OF THE
STATE OF UTAH THIS 29TH DAY OF OCTOBER, 2010.

STATE BOARD OF REGENTS OF THE
STATE OF UTAH

(SEAL)

Chair

ATTEST:

Secretary
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After the conduct of other business not pertinent to the above, the meeting was, on
motion duly made and seconded, adjourned.

(SEAL)

Chair

ATTEST:

Secretary

DMWEST #7812340 v3 11



STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, do hereby certify that | am the duly qualified and acting
Secretary of the State Board of Regents of the State of Utah.

| further certify that the above and foregoing constitutes a true and correct copy of
an excerpt of the minutes of a meeting of said Board held on October 29, 2010 and of a
resolution adopted at said meeting, as said minutes and resolution are officially of record
in my possession.

IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of said Board this 29th day of October, 2010.

Secretary

(SEAL)
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STATE OF UTAH )
. SS.
COUNTY OF SALT LAKE )

I, Joyce Cottrell, the undersigned, the duly qualified and acting Secretary of the
State Board of Regents of the State of Utah, do hereby certify, according to the records of
said State Board of Regents in my official possession, and upon my own knowledge and
belief, that:

@) in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended | gave public notice of the agenda, date, time
and place of the October 29, 2010 public meeting held by the Members of the
State Board of Regents by causing a Notice of Public Meeting to be posted at the
principal office of the State Board of Regents at 60 South 400 West, in Salt Lake
City, Utah, on October 20, 2010, at least 24 hours prior to the convening of such
meeting, in the form attached hereto as Schedule 1; said Notice of Public Meeting
having continuously remained so posted and available for public inspection
during the regular office hours of the State Board of Regents until the convening
of the meeting; and causing a copy of said Notice of Public Meeting in the form
attached hereto as Schedule 1 to be provided on October 20, 2010, at least 24
hours prior to the convening of such meeting, to the Deseret News and The Salt
Lake Tribune, newspapers of general circulation within the geographic
jurisdiction of the State Board of Regents, and to each local media correspondent,
newspaper, radio station or television station which has requested notification of
meetings of the State Board of Regents; and

(b) that in accordance with the requirements of Section 52-4-202, Utah
Code Annotated 1953, as amended, public notice of the 2010-2011 Annual
Meeting Schedule of the State Board of Regents was given specifying the date,
time and place of the regular meetings of the State Board of Regents scheduled to
be held during the year, by causing a Notice of Annual Meeting Schedule for the
State Board of Regents (in the form attached as Schedule 2) to be posted on
July 28, 2009, at the principal office of the State Board of Regents in Salt Lake
City, Utah and causing a copy of such Notice of Annual Meeting Schedule to be
provided on July 28, 2009 to a newspaper of general circulation within the
geographic jurisdiction of Salt Lake City, Utah.

(©) the Board has adopted written procedures governing the holding of
electronic meetings in accordance with Section 52-4-207 Utah Code Annotated
1953, as amended (a copy of which is attached hereto as Schedule 3). In
accordance with said Section and the aforementioned procedures, notice was
given to each member of the Board and to members of the public at least 24 hours
before the meeting to allow members of the Board and the public to participate in
the meeting, including a description of how they could be connected to the
meeting. The Board held the meeting (the anchor location) in the building where
it normally meets and provided space and facilities at the anchor location so that
interested persons and the public could attend and participate.
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IN WITNESS WHEREOF, | have hereunto subscribed my official signature and
impressed hereon the official seal of the State Board of Regents of the State of Utah, this
29th day of October, 2010.

Secretary
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SCHEDULE 1
NOTICE OF PUBLIC MEETING

(See Transcript Document No. )
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SCHEDULE 2
NOTICE OF ANNUAL MEETING SCHEDULE

(See Transcript Document No. )
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SCHEDULE 3

ELECTRONIC MEETING POLICY
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EXHIBIT A

PARAMETERS OF THE SERIES 2010B BONDS

Principal amount not to exceed
Interest rates not to exceed
Discount from par not to exceed
Final Maturity not to exceed

Optional Call at not more than 101% of par on or prior to:

DMWEST #7812340 v3 A-1

$20,640,000.00
5.50%
2.0%

20 years from date
of issuance

11 years from date
of issuance



October 20, 2010
MEMORANDUM
TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: University of Utah Bonding Authorization for South Jordan Health Center

Issue

The University has requested approval to seek bonding authorization from the Utah State
Legislature for issuance of $66 million of bonds to exercise the lease/purchase option and acquire the
South Jordan Health Center.

Background

In September of 2009 the University’s Board of Trustees approved a lease for a multi-specialty
medical facility in South Jordan, Utah (Daybreak Development). In April of 2010 the University signed a 20-
year lease on the facility that included an early-purchase option. The University officials now recommend
exercising the option as soon as possible to take advantage of the extremely favorable financial market
conditions and to realize significant estimated cash flow savings of $27 million (net-present-value savings
at 3% of $15 million) over the lease option. (See attached “Facility Purchase Option---Savings Calculation”)

In order to exercise this option, the University requests approval to seek bonding authorization from
the Legislature during its 2011 session for the issuance and sale of an amount not to exceed $66 million
plus debt service reserves and issuance costs. Subsequent to that authorization, the University will request
approval of the Board for the issuance of the bonds.

The facility, now known as the South Jordan Health Center, is currently under construction and is
scheduled to open in November of 2011. Members of the University administration will be present to
answer questions about the proposal.

Commissioner's Recommendation

The Commissioner recommends the Regents authorize the University to seek bonding
autharization for the purchase of the South Jordan Medical Center as requested.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachments



THE u

UNIVERSITY
OF UTAH
Arnold B. Combe
Vice President for Administrative Services

October 5, 2010

Dr. Gregory L. Stauffer
Associate Commissioner for Finance
and Facilities
State Board of Regents of the State of Utah
60 South 400 West
Salt Lake City, Utah 84101-1284

Dear Dr. Stauffer:

The purpose of this letter is to bring to your attention three transactions that the
University will be bringing before the Board of Regents for consideration at its October
29, 2010 meeting on the campus of the University of Utah. Two of these transactions
require the adoption of ‘Parameters Resolutions’ for Legislatively-approved bond issues
and the third seeks the Regents’ approval for new bonding authorization to be included
in the Regents’ bond bill for the upcoming 2011 Legislative Session.

Bond Issue #1: Series 2010 Hospital Refunding Revenue Bonds

In 2008, the Regents issued, on behalf of the University, $20,640,000 of variable-rate
Hospital Revenue Bonds. While interest rates on these bonds have been quite favorable,
due to interest rate volatility and other market risks associated with variable-rate bonds
as well as extremely low current tax-exempt fixed rates, the University has decided to
refund these bonds from a variable to a fixed-rate basis. The current par amount
outstanding of the Series 2008 Bonds is $19,575,000. The University will seek Regent
approval to issue a like amount of fixed-rate bonds, plus amounts necessary to fund a
debt service reserve fund and pay costs of issuance over a not-to-exceed term of 20-
years. While overall debt service on the refunding bonds will be higher than amounts
being paid on the current bonds, the University’s action will eliminate interest rate risk
and affirm budget certainty on this piece of its outstanding debt.

Bond Issue #2: Series 2010 Auxiliary and Campus Facilities System Revenue Bonds

During the 2010 session of the Utah State Legislature, bonding authorization was given
to the University of Utah for two housing projects. The first was for the expansion of the

University of Utah
201 South Presidents Circle, Room 209
Salt Lake City, Utah 84112-9012
Office Phone (801) 581-6404
Fax (801) 581-4972



University’s “Guest House” (in an amount not-to-exceed $10 million, plus bonding
costs), and the second was for the construction of an “Honors Housing Project (in an
amount not-to-exceed $48 million, plus bonding costs). The University will be asking
the Regents to approve a parameters resolution for the issuance of a bond in an amount
not-to-exceed $65 million which includes all bonding costs representing both of these

projects (Bonding costs include debt service reserve, capitalized interest and traditional
costs of issuance).

Both of the above-mentioned bond issues are planned to be sold sometime in November
or early December and closed before the end of the calendar year.

University Request for Bonding Authorization

In September of 2009, the University of Utah’s Board of Trustees approved a lease for a
multi-specialty medical facility in South Jordan, Utah. In April, 2010, the University
signed a 20-year lease on the facility which included an early purchase option. In light
of favorable market conditions, the University is now recommending exercising the
purchase option at this time. If approved, the University will own the land and the
building and will recognize significant savings over the lease option. The so-called
“South Jordan Health Center” will include an Emergency Department and multi-
specialty physician services and is scheduled to open in November 2011.

The University’s request to the Regents is to seek bonding authorization from the
Legislature during its 2011 Session for the issuance and sale of an amount not-to-exceed
$66 million, plus bonding costs, of Hospital Revenue Bonds.

Please feel free to call me if you have any questions regarding these three transactions.

Sincerely,

Arnold B. Combe
Vice President

Ce:  Michael K. Young
William A. Sederburg
Ralph W. Hardy
Gordon L. Crabtree
Kelly A. Murdock
Blake Wade



Facility Purchase Option---Savings Calculation

Current Lease Terms New Purchase Option

e 20+ Years Lease Payments e 20+ Years Debt Serv. Payments

— Lease Credit ($ 12.5 M.) W 115 M

— Net Cash Flow Out---$ 129 M7 — Cash Flow Savings--+$ 14 M
 Property Tax paid by * Property Tax no payments

UUHC by UUHC

— Estimated Cash Out $ 13 M — Cash Out $0-Savings +$ 13 M

 Cash Savings

 Market Purchase Price Est. _ $27 M total Cash Flow

— $75Mto $100 M in 20+ Savings

years — NPV @ 3 %--Savings $ 15 M

? UNIVERSITY OF UTAH
U HEALTH CARE



October 20, 2010

MEMORANDUM

TO: State Board of Regents
FROM: William A. Sederburg

SUBJECT: Snow College — Sale of Mt. Pleasant Canyon Property

Issue
Snow College has requested authorization to sell an 8.11 acre parcel of land located in Mt.
Pleasant Canyon east of Mt. Pleasant, Utah.

Background

This property was purchased approximately seven years ago as recreational space for
summer youth groups. After only a few summers of use, it was determined that the distance from
campus and the logistics of getting students to and from the property made its continued use
impractical. A property in the mouth of Ephraim Canyon just a few miles from campus was secured
for the same purpose, resulting in discontinuing the use of the Mt. Pleasant Canyon property. It is
now a potential liability due to the lack of use and monitoring by the College.

The College obtained an independent appraisal of the property about eighteen months ago in
the amount of $26,000. They subsequently advertized for bids in September of 2010. The highest bid
of $30,150 exceeds the prior appraised value and was accepted by the College, pending Regents’
approval. Additional details are included in the letter from Snow College. The full 2009 appraisal is
available in the Commissioner’s Office.

Commissioner's Recommendation

The Commissioner recommends the Regents authorize the sale of this property.

William A. Sederburg
Commissioner of Higher Education

WAS/GLS/WRH
Attachment



Office of the Vice President
Finance & Administrative Services
150 East College Avenue

Ephraim, Utah 84627

0 L L E G (435) 283-7000

October 7, 2010

Ralph Hardy

Special Assistant to the Associate Commissioner
Utah System of Higher Education

State Board of Regents Building

60 South 400 West

Salt Lake City, UT 84101

Dear Ralph,

Snow College is requesting authorization from the Board of Regents to sell property in Mt. Pleasant
canyon for $30,150. The following outlines the history of this property and reasons to sell.

The property in question is an 8.11 acre parcel located in Mt. Pleasant canyon east of Mt. Pleasant,
Utah. It was purchased approximately ten years ago by the College’s Summer Programs Office as
recreational space for summer youth groups. The land was only used for a few summers due to its
distance from campus and the logistics of getting students there and back.

This property has not been used by the College since securing a ropes course at the mouth of Ephraim
canyon just a few miles from campus. Risk Management has expressed concern about potential liability
claims from this property since it includes a small pond and spring, picnic tables, gathering space, and
the remnants of a ropes course no longer in use. The College does not regularly monitor the property.

For several years the College has been approached by adjoining land owners wishing to purchase the
property. This summer we received four such requests and determined there was sufficient demand for
the property that a sale would yield favorable results. An RFP was issued by the Purchasing Department
and advertised in local newspapers for two consecutive weeks during September 2010. Four responses
were received with offers of $30,150, $16,050, $15,026, and $3,216. The high bid exceeds the appraised
value of $26,000 established by an independent appraisal eighteen months ago. The highest bid was
accepted on condition of approval to sell by the Board of Regents.

Funds from the sale of this land will be deposited into the College scholarship fund for use in awarding

annual scholarships.

Regards,

Marvin L. 